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The Purpose of the 117 MIDN Teachers’ Guicke

The Teachers’ Guide supports and guides teachers using the JCP 119 J'ﬁb\?); digital resource. It
also outlines additional class activities and resources that are not available on the website.

Our 71797 audit indicated that the time devoted to 73797 and the teaching of 791 varies
greatly between schools. In response to this, the 719 J’ﬁb'op resource has been designed to be
used flexibly, in the classroom and/or in ﬂ‘gsjjl assemblies. Activity ideas are outlined rather
than given as detailed lesson plans and resources can be used in a variety of ways.

This guide outlines the overall aims of the JCP ﬂ‘gsjjt project, and also includes levels of
attainment descriptors. Types of resources included are:

Activities for use across Key Stage 2

Keywords
On1lFoot Activities (Click on the activity link in the Teacher Guide)

Music (Click on the activity link in the Teacher Guide)
Activities specificto a ﬂ?ﬁ]ﬂ and a year group

Videos (Click on the activity link in the Teacher Guide)
Animations (Click on the activity link in the Teacher Guide)
Slideshows (Click on the activity link in the Teacher Guide)

Class Activities — (At the back of the Teacher Guide)

Teachers will notice that nearly all of the overall aims are met through the resources. We have
not included aim B3 (locating ﬂﬁsm in the activities provided as it is assumed that the teacher
herself will be guiding pupils in locating ﬂibgjjl on an ongoing basis. Please see page 8 for a Self-
Assessment Chart where pupil progress can be recorded.

Our vision is that the JCP 719 ﬂﬁ‘DDp resource will make a significant impact in improving the
teaching and learning of ﬂ‘?gjj in our schools. Your comments, suggestions and general input
are welcome and will help us turn this vision into a reality.
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Aumns of the TCVY Tekfillelh Project

The overall aim of the project is: To help teachers ensure that pupils leave primary schools with:
A. a positive and meaningful experience of and attitude towards ﬂ?sljl

B. good levels of knowledge, competence and confidence in their ﬂﬁ‘?glj

Positive and Meaningful Experience Knowledge, Competence and Confidence

A1l Connection with ‘71 B1 Content and Structure of 775

e Appreciate that ‘T exists, listens to our e Know that the 77D is the book that

1997 and that 1199931 impact on our lives

Understand the purpose of the act of
T@_Bjjt as the Jewish way of connecting

with 71

Appreciate that they are standing before
' during the act of 1791

Engage in ﬂ’?mj with )2 (concentration)

Attain a certain level of spirituality by
connecting with 71

contains JM7oM

e Know keywords and phrases of the major
ﬂibsjjl and use them to comprehend the
overall meaning of 11787

e Know the themes and motifs of the major
M99, e.g. IR TN, YOV

e Know that there are many 11i787
recorded in the T'317, e.g. D91

e Know that there are fresh ﬂibsjj that
have been introduced over the centuries,
e.g. ﬂbfsjj for the State of Israel

e Know the structure of the daily services,
e.g. TPINW, NI, 3N

e Know the structure of major ﬂﬁbgjjr,
e.g MY (praise, request, praise and so
on) and how they reflect human needs

A2 ldentification and Commitment

e Enjoy participating in ﬂi‘?.ﬁ]ﬂ both
individually and with other Jews
Understand how the meaning of the
J'Tﬁ‘?.slj learned relates to them

Articulate which of the ﬂibgjjr inspire
them and influence their lives

Ask and respond sensitively to questions
about their own Jewish identity and beliefs
Appreciate the value of communal ﬂ?glj

and wish to commit to participating
regularly in services and W7 11273

B2 Recitation and Reading of 11175
e Recite basic 1797, e.g. IR 117N
e Read basic ﬂﬁs}j accurately

e Read major J'IT*JQJ:*I accurately and
fluently

e Show confidence to lead a ﬂ‘ggjjt service
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B3 Locating 111797
e Locate basic ﬂﬁbsljl in the MTD
e Locate additional ﬂﬁbsljl in the MTD,
e.g. for J'I_jn_’J', festivals and so on

B4 701 Moo
e Know that the 71771 requires us to pray

a number of times a day and at different
times during the day

Know how to act appropriately in various
parts of the TMiD91, e.g. facing
Jerusalem, bowing stepping backwards,
not talking or disturbing another
person's ﬂbrbjj and so on

Know the practices associated with
taking out the IT\I7 on Mondays,
Thursdays, fast days, 7713 and festivals

Explain the significance of the J'I'Dbﬂ
they have learned

Know the concept of 12)1, and the major
J'I’DBTU connected to ﬂbrbjj ina PN, eg.
answering 72, YT and so on. and

the centrality of congregational prayer in
Jewish Law
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TCP Tefilelw Lewvels of AHtccimment

Based on the ﬁ‘gmfl Aims

Level | Positive, Meaningful Experience and Knowledge, Competence and

Attitude Confidence

1 Pupils appreciate that i1 listens to our Pupils know that the MTD is the book
mom. that contains 11997
Pupils recite basic 1797, e.g.
IR M.
2 Pupils understand the purpose of the Pupils explain the overall meaning of a
act of ﬂ’?.mj as the Jewish way of few daily ﬂibsljt.

connecting with 7T and that 777977 Pupils locate, with support, a few

impacts on our lives. 995 in the NTD.

They enjoy participating in T119917. They know that the 71771 requires us
to pray a number of times a day and at
different times during the day.

They act appropriately in some major
ﬂﬁbglj, e.g. standing for MRY TI3.
3 Pupils begin to appreciate that they are | Pupils explain the overall meaning and
standing before 77 during the act of themes of the daily J’ITDQJ?I studied,
n’vsn using some keywords and phrases to
Y2017

Pupils engage in ﬂ’?glj with some )2 comprehend the I1 593:1

(concentration). They read familiar J'ITZLDJ?I with

They understand how the general accuracy.

meaning of the mbsjj they recite may | They locate most major mbslj in the

relate to them. NTO.

They know that the 5T is read on

Mondays and Thursday and can explain

some of the major practices of reading

of the N7 (e.g. ha'gbaha and gelilah).
4 Pupils attempt to connect with /T when | Pupils associate some Hebrew words

engaged in the act of either communal
or personal ﬂbpmj.

They make their own connections
between the meaning of the 11987
they have learned and their lives.

learned for one H?QJ:’I with words in
another.

They identify the source of the main
J’ITDQJ?I learned in classic Jewish sources

(e.g. VYR from D’bmjt, Y from
D737 79D).
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They read familiar j’ITDQJjI with accuracy
and fluency.

They apply details of the ﬂ?’?ﬂ in their
1997, e.g. bowing in the correct place,
stepping forwards and backwards in
TIom.

They know that the T\ is also read
on fast days, n;n_v’ and festivals.

They can also explain the significance of
the TM2971 they have learned.

Pupils articulate which of the ﬂibgjj
inspire them and influence their own
and other people's lives.

They ask and respond sensitively to
guestions about their own Jewish
identity and beliefs.

They appreciate the value of communal
719971 in Hebrew as a means of
connecting with other Jews and wish to
commit to participating regularly in
1997 services.

Pupils explain confidently the overall
structure, themes and meaning of all
the J‘ITDQJ:’I studied for weekdays, N13®
and festivals, using all the keywords and
phrases learned.

They identify the source and meaning of
those J‘ITDQJ:’I that have been introduced
in modern times (e.g. Prayer for the
State of Israel).

They are confident to lead a ﬂbTQJjI
service.

They describe the practices connected
to ﬂTQ,DJjT ina 21, e.g. saying MYITR.
They explain the J'I'D’?U connected to
T3W and festivals, e.g. details of
WITP, and TTITI.
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Tefilleln Se\f-Asse ssment Claert

Eey
= not yet achieved \ = working towards :>< = achieved
Tefillah Icanfind | Date | lcan | Date | | know some | Date | know what | Date
in my read keywords of the ﬂbfgn is
A the ﬂbﬁﬂ about.
IR TN
mx MM
13V M
D7 J1TR
5T

APA0 M3

R TR

P37 M3

RY T3

IR

namy’

YRy moIa:
NR I3

yRY moIa:
ng1 MR

Y 1st
Paragraph

Y 2nd
Paragraph

ypY 3rd
Paragraph

yRY moIa:
9IRS

aTny:3
Opening and 3
Closing J'ﬁDj;

a7ny:
Middle 1173

ﬂj’by Aleinu

Yon

N3W Shabbat

RT3

Birkat Hamazon
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Activcties suitoble for wse ceross Eey Stoge 2

1. Keywords:

Learning Outcome:

B1: Pupils know keywords
and phrases of the ivom
and use them to comprehend
the overall meaning of the
i9m.

Recommended Use:

Using the Keywords, pupils
should be able to work out
the meaning of a 75m
simply by using the chosen
keywords.

2. Onl1Foot Activities:

Learning Outcome:

B1: Pupils know the
background and main
theme(s) of the ﬂﬁ‘?gjjr.

B4: Pupils know and can
apply the J'TD’?U of ﬂ59ﬂ

Quick Content Overview:

A summary of the context,
background and overall
theme(s) of the 9971 —see
individual TTiDox for
examples.

Recommended Use:

The clip could be played to
pupils before they say the
9971 They could then be
asked to summarise the
overview once they have
finished saying the TIBDJ'I
The clip could lead to a
discussion around the origins
or the content of the r1997.
This could be linked to a
discussion of the structure of
the MTO and where this
ﬂ?glj fits into the NTD
structure.

3. Music:

Learning Outcome:

A2: Pupils learn tunes and
through singing mivan
enhance their participation
and enjoyment of ﬂbbﬂ

B2: Pupils learn appropriate
tunes or chants with the
stress of the word in the
correct place to help them
recite the ﬂibglj correctly.

Quick Content Overview:

A selection of chants and
tunes recorded by pupils as
well as a recording by one
adult voice. Piano backing
track also provided
separately.

Recommended Use:

The recordings can be used
to teach pupils a new tune
and the piano backing track
can be used as an
accompaniment for ﬂbbﬂ

(Pa%& 10




Potlawens Yo Hoshem 17 J'ﬁb,DZD

This pack contains general inspiring ideas around ﬂ?gljl as well as hashkafic questions that have
an impact on ﬂ'g,DJjT, such as: How do we know that ‘77 exists and listens to our J'ﬁ'D,DJjT? Our aim
is to give children an opportunity to discuss these issues and reflect on them — none of them
have simple answers. Offering pupils different ways of addressing questions and encouraging
them to formulate their own response are ways of helping children to form and build on their
connection to 7.

This part of the resource is mostly aimed at the higher end of KS2 but many of the teaching
ideas and resources are also suitable for lower KS2. The topics are divided as follows:

1. How do we know that 1T exists?
2. How can we connect with '11?
3. Frequently asked questions about ﬂ?gljl

Teachers need to be mindful that specific questions about ‘7T might come from children who are

experiencing challenging situations, such as illness and bereavement. In these cases, it might be
better to discuss the issue in private.

Note that many of the topics connect with specific m’asm and could be done in conjunction with
particular J'ﬁ'D,DJjT as indicated in the Teachers’ Guidelines.
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. dow Do We Kv\ow a (N ¢ ’ﬂ Exists?

(This question is also explored in $)X 71T, YY) *7ADR and DY 11TR.)

o™
‘\‘—f‘ - |I g . Lo
Ky\‘x“# I n I ull [ L s
Animation | \Video
[ . I rl . 1

Way§ of Seeing .' Seemg 'r |n Nature
7 Qul'ck Content Overwew ) : ,' . ls dwck Content 6ver\uew
| BBDWJD TDT'TJ ’37 Sald ”The worId-FS Time'-lapse clip showing things we take ,

full of the light of God but to §ee it w,é | for granted (night turning into day) in CHE

must learn to open o,ur‘gyes " Ah|1matg;5\n different light by speeding them up.

of a story from N,‘r"j R37 hmwﬂvbh‘et’e Vhen we do not pay attentlon it see{n
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o Woeys of Seeing

Lecn Wing, Outcome

A1: Pupils appreciate that ‘T exists and that His presence is everywhere.

Sterver

Show just the quote from 1271J *37 and let pupils discuss it in pairs. What do they think it
means? Can they give any examples?

/’}v\‘\w\&.”ﬁomi

https://vimeo.com/640293491/e81d43c0ce

Show the clip and get pupils to explain what happened in their own words. Can pupils think of
scenarios where we are ‘blind’ to 'T1’s presence? Do they have any stories from their own
experience?

If we look closely, we can find 7’s presence everywhere because i1 created everything. How is
'I1 present in our lives without us realising it?

Develop Further:

Let pupils discuss the quote from the 71735:331: (3,89 17J): Not even the person for whom a
miracle was made always knows that a miracle has happened.

Pupils could find out more about 35\77373 121) *37 and the impact that he had on Jewish
thought and practice.

Bioe Rox

Rebbe Nachman of Breslov (Hebrew: :IbDWJD JEAlRN %37, April 4, 1772—October 16,

1810) was the founder of the 35D73 Hasidic movement. A great grandson of

the 30 DY 5}{3, 12N) >37 breathed new life into the Hasidic movement by combining the
esoteric secrets of Judaism (the TTTQ_:IQ) with in-depth ﬂjﬁﬂ scholarship. He attracted

thousands of followers during his lifetime and his influence continues until today. 213 *37's

religious philosophy revolved around closeness to God and speaking to God in normal
conversation ‘as you would with a best friend’.
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. 52,2/'\\,\3 'ﬁ [N \\\cch/f e

(Also see DY J1TR: Discovering 77 like D)3R)

Quick Content Gverview

A1: Pupils appreciate that ‘77 exists and, if we pay attention, we can see His

presence everywhere.

\ficke o

https://vimeo.com/640314124/0b27ab8993

Show pupils the time-lapse clip.

Ask: How does this clip make us see the world in a different way? Ask pupils to think of small or
big moments that are filled with '/7’s presence. Some examples could be the change of seasons,
or someone being kind or doing the right thing in difficult circumstances.

Develop Further:

Ask pupils to keep a diary of these moments for a week or a month and to share with the class.

K\DOL%& 14



c. Chounie Seme s Poeim

Lecrning Ounteomes

A1: Pupils appreciate that '/ exists and that ﬂ?QJjI helps us to connect with Him.

Sterver

Give pupils a brief background of Chana Senesh (see Bio Box). What kind of a person was she?

B‘\o Bo)(

Chana Senesh (1921-1944) was born in Hungary and emigrated
to Palestine in 1939, where she joined the Haganah and the
British Army, training as a paratrooper. She parachuted into

Yugoslavia, but she was captured and tried for treason and
executed at the age of 23.

\ficke o

https://vimeo.com/640312423/a37d504465

Ask pupils to express how the clip made them feel. Let pupils discuss in pairs: Why do you think
someone who did not observe religious laws wrote a poem about ‘77 and why did they include
human prayers in their list of things that should never end?

Develop Furtiher:

Using the Chana Senesh Poem worksheet, let pupils write their own list of things they hope will
never end.

(PO».%& £



A Seeing 1w History The Miracle of Our Existence

Lecrning Ounteomes

Al: Pupils appreciate that the continued existence of the Jewish people is another
reason to believe in .

Stourver

How many years have the Jewish people been in existence?
Refer to the Odyeda poster, which can be downloaded from the link below.
www.odyeda.com/English/JewishHistoryTimelinePosterWhiteEn.jpg

We take it for granted that the Jewish people exist but, if we look at our origins and history, is it
really so ‘natural’ that we are still around? Many historians thought not.

Attty

Using the Seeing 'i1 in History worksheet, let pupils read and discuss the texts and questions in
pairs and feed back to the class.

Develop Furtiher:

Pupils could research the Jewish and world timeline further as well as look more closely at who
the quoted writers were.
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Animation
-

Letting /7 in

Quick Content Overview

Animatipn of children playing hide-and-
seek but giving up looking for a boy who
is too well hidden. This is connected to
the Kotzker Rebbe saying that 'T1is only
where we let him in.

https://vimeo.com/640294361/b0f1751c38=r .

. 'J".

2 dow Coon WQ/ Qovw\Q,c/"( J(cr ’I-V

e

:bFeq o
] .
Our Connectlon tlcl) I Mg

Quick Content OvervleJV il :

Activity to get puplls th!hklng about how
¢Meated them and is present inside them
. ‘and to raise thelr awareness of their own
‘spi'ritua'l potential.

Our connection to Ha.shem{https://

) pajes.arg.uk/pre;i 1
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Ce. L@'k‘k\mg ’ﬁ ‘v\/ Swimg ’ﬁ

Lecn WwWing Outcome

Al: Pupils appreciate that ﬂ?gljl helps us to connect with 7.

5’&0\!‘*&( :

Ask pupils: Who has played hide-and-seek? Who has ever hidden so well that nobody could find
them?

Am\mocho»\:

https://vimeo.com/640294361/b0f1751¢c38

Play the clip and discuss the content with pupils
to ensure they understood the message: it is up
to us to ‘let 'I1in’. ' is not visible to us, but we
should not give up looking for Him.

Let pupils discuss in pairs: How can we let 7T into
our lives? For example, we could see 'Ts
kindness in the world and decide to add to that
by doing TDN ourselves. Or, we could learn to
listen to the quiet voice inside ourselves that

guides us in the right way.
Develop Further:

This can also be linked to the story of the prophet 1), who tried to run away from the
presence of ‘7T with disastrous consequences. Although ‘1 might not speak to us directly as he
did to 1), He wants us to open ourselves up to Him to help make a better world.

K\DOL%& &



. Ouwr Qov\v\Q,C/'hov\ 'ko 'ﬁ

Lecn WwWing Outcome

Al: Pupils appreciate that they can gain a certain level of spirituality by
connecting with 1.

S‘kaf'ke/(‘ :

Get pupils to discuss in pairs: How am | like my parents? They should think of physical as well as
character traits. (Be aware that some pupils might not know who their biological parents are —
reassure them that they can think of anyone who has influenced them, as we learn our values
and shape our characters from those around us.) Who else has a part in us?

Attty

Using the Who Created Me worksheet, explain to
pupils that the 7%73?33 tells us that there were three
partners who created you: your mother, your father
and '11. Let pupils fill in what they received from each
partner, focusing on character rather than physical
resemblances. Then do the mirror activity and finally
list what they could do to reflect the presence of ‘i1
inside them.

Our connection to Hashem https://pajes.org.uk/prezi

Develop Further:

This activity can be extended by getting pupils to focus on the voice of ‘T inside them. Ask
pupils: When 11 spoke to 1WN at the burning bush, what do you think His voice sounded like?
A thundering, deep, loud voice? A quiet voice? Could ‘71 have spoken to YN in TYN’s own
voice?

Are you sometimes aware of a voice inside you telling you to choose the right thing? Ask pupils
to give their own examples. The part of 71 inside us is our HDVJJ (Also see activities on

RV TR )

Does this mean that i1 is controlling us? We can still choose to listen to or to ignore the voice.
"1 does not force us to do what is right. Instead, through the voice of our ﬂp’@;, He reminds us
to care. Using the Listening to My ﬂDWJ worksheet, let pupils explore different situations
where listening to their HDVJJ could help them make the right choice and bring them closer to
.
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Caroline Garfinkel
Cross-Out

https://pajes.org.uk/prezi

o Whet 71988 Mecuns Yo Me

(Shared by Mrs. F. Dansky, Yesoiday Hatorah School, Manchester)

Lecan Wing Outcome

A1l: Pupils attain through ﬂ?QJjI a certain level of spirituality by connecting with '77.

Sterver

Do you always take the same route to school or to a regular activity? When we are familiar with
our route, do we pay any attention to it?

Attty

We say the same J‘ﬁbsjj every day. The J‘ﬁbsjj become so familiar, like a path that we go along
every day. What happens? Our minds start to wander. Does this sometimes happen to you
when you are trying to say your J‘ﬁbgljl?

How can we make this ﬂbrbjj ‘path’ feel new? Allow pupils to suggest some practical ways and
consider incorporating them into the ﬂbrbjj routine (e.g. we can take a minute of silence to help
us focus; we can learn about a specific ﬂ;ﬁ_ﬂﬁbefore we say it).

Ask pupils to answer the following two questions in writing:
a. What does ﬂTQ,DJjT do for and/or mean to me?
b. What is my favourite ﬂ?gljl and why?

Collect and read responses anonymously to the class and allow pupils to comment and discuss.
The questions with all the class responses could also be shared with the school during a ﬂ?gljl
assembly and even to parents.

If we want this path to be and feel like a new path, we need to pay attention to the route and
not to the place to which our mind is taking us. The J‘ﬁbsjj that form this route are able to

transform our ﬂbfsjj experience

Develop Further:

Let pupils see the good in others. Pass around individual notes with names of pupils in the class
at the top. Other pupils fill in a word or sentence that they appreciate about this person and
fold the note over (like a concertina) to keep it private. This helps pupils appreciate the good in
their classmates and boosts the self-esteem of the recipient. It also helps pupils to feel part of a
caring ﬂTQ,DJjT community. (Link this to HDVJJ >U’7§ — 1 gave us each a unique ﬂp\{];.)
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A Meddetion comel Quuie X Exercises

Lecan Wwing Ountcome

A2: Pupils understand how the meaning of mbmj relates to them personally.

Note Yo Tecclers:

Meditating using lines from ﬂbrbjj can be an occasional powerful alternative to a ﬂbrbjj session.
See Aryeh Kaplan Jewish Meditation for practical ideas. Meditation can be as simple as having
some quiet time before starting ﬂbfsjj or repeating one line from the MO, for example,

WRIP 927 11 3P or RO 1L ¥3 MW OW) STTOR for a few minutes. Pupils could be
asked to imagine that they are standing at the 53:1'13. Allow pupils to feed back about what the
experience was like for them.

The four silence exercises are taken from Silence For Renewal: The Power of Silence In the
Classroom by Nancy Siegel (www.lookstein.org). According to Siegel, silence is ‘foreign’ to our
culture, yet it is a very powerful tool for reflection or for ‘listening’ to the ﬂDVJJ Ask children to
notice and share how they feel when they finish the exercise — they might draw or write
something in their journals.

(See Resources for full text of all exercises.)

Exercise I The Jourwey hnweerel Exercise 2 Silemee ot the Dest

Exercise 3 V\ag'\c/ Corpet Ricke Execrcise 4: Revimbow Touwrnwey
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e. Reflective cumel wSpiring Stories

Lecn Wwing Ountcome

A1: Pupils appreciate that we are partners with '77in His creation and that ﬂ?gljl
is a powerful way to connect with 7.

/. ﬂ\Q/ Cr Q,O\,'hov\ S'ko(‘ U

Sterver

Ask pupils: Why do you think i1 created the world? Why do you think He created people?

Attty

Read the story including the question: ‘Can you think of some
ways in which you can be '/T’s partner in the world?’

A practical idea from Stories We Pray (Grishaver, J.L.) is to
focus our minds by ‘adding’ the words ‘through me’ to each
m2733or ﬂbrbjj — every time we ask 77 to do something we
commit ourselves to the same action, e.g. 737 IM>73: 1
who straightens out the bent through me encourages us to
think how we could realise 'T’s vision for the world. Ask pupils
to experiment by adding in their minds the words ‘through
me’ to a 173 or ﬂbbﬂ Ask them how that changed the

meaning of the ﬂ?gljl for them.

2. A Giving canel Receiving Story

Stevrter

BRie Box
Avraham Yehoshua Heschel says that you can do
19971 with your feet, by walking to help someone A.Y. Heschel (January 11, 1907 —
in need. Ask pupils to suggest other ways in which December 23, 1972) was a

do 955 with feet or hand Polish-born American rabbi and
we can do 717537 with our feet or hands. one of the leading Jewish

philosophers of the 20th century.
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Attty

Read the story and get pupils to act it out. Ask: How are
the rich man’s hands also the hands of '71? How are the

poor man’s hands also the hands of '71? How can our
hands be the hands of 'I1?

3 The Eing’s \ielnist: A4 NI Story
by the 30 DY 5;{:_(. Retold in Stories We Pray, Grishaver, J.L.

Stevrter

Ask pupils: Is there something that you do over and over, day after day (e.g. brushing teeth,
tasks in the house)? Why do we need to do these tasks repeatedly? Some of these can and
should become good habits, but even with simple tasks, there is a danger that if they are just a
habit, we stop doing them well or at least with focus. How can we make sure that ﬂbfsjj does

not just become a daily habit? Listen to the story.

Attty

Read the story and get pupils to act it out.

Ask: What does this story tell us about engaging in the
same ﬂﬁbsjj day after day? How can we turn fixed ﬂﬁbsjj
into meaningful moments? Even when there is nothing
new, we need to create something new. Ask pupils for
suggestions on how this can be done.
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4. ’T\/\QI W‘w\dow Gw\C‘* '“I\Q/ M’\(‘ oV A (PO»(*\AQX‘S wrk\,\ 'ﬂ 5*0‘(\ U

Traditional, retold in Partners with God, Gevirtz, G.

Sterver

What material is a mirror made of? What material is a window
made of? (Both are made of glass.) What do we see when we
look in a mirror? What do we see when we look through a
window? Listen to the story.

Attty
Read the story and get pupils to act it out.

Enjoying what we have is a healthy part of being human. But
sometimes we can value our possessions more than our
friends or families. How does this story teach us to be partners
of 'r1?

£ RIIT ITIR: Whet 6 Going Ow Here?

Storver

Have you had an experience where something seemed like a bad thing but turned out to be a
good thing? Teachers might be able to share an experience where, for example, they wanted to
buy or rent a house but it fell through only for something much better to become available.
When we are disappointed about something, we do not always understand why it happened.

Listen to the story.

Attty

Read the story and get pupils to act it out.

How does this story help us understand why ‘bad’ things sometimes happen? What can we do if
something bad happens to us to help us deal with our disappointment and sadness?
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Traditional story retold by Blitz, S. Bedtime Stories for Shabbos
Stevrter

How does it feel different to say ﬂ?gljl by ourselves or with a
group of people? Can we think of how both types of ﬂTQ,DJjT
help us get closer to '71? Listen to the story.

Attty

Read the story and get pupils to act it out.

What do you think the 110 means when he says: ‘Sometimes
the power of a 12)1 is greater than that of a Rebbe.” Even
though we are not old enough to form a )1, we say J'ﬁbslj
together at school. How can it be more powerful to say J‘ﬂbglj
with a group of people rather than by yourself?

2 Tust o Stor U Ceon Be Ev\o\ﬁg\/\

Traditional story, retold by Blitz, S. in More Jewish Bedtime Stories
Stewrter:

Do you sometimes feel as if you do not really know how to say
n?gn? Do you think that perhaps many years ago, people
knew more about talking to '/T and that our J‘ﬁbsjj today

could not be as powerful as theirs? Why might we think this
way? Listen to the story.

Attty

Read the story and get pupils to act it out.

Why do you think just telling the story was enough to heal the
couple’s daughter? How does connecting with our tradition
help us to become close to 11? How can we ‘remind’ i1 of
what He has done for us and ask Him to help us again? Think
of other times that we do this, for example, one of the
functions of the 791 on MW WX is to remind ‘7T how

close He was to 3°3R DI7IR.
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3. Frequewtiy Ascecd Questions Avowt 190M

(ke S
"1‘:931 FAQs~ 0ttt T

QuuckContentOvervuey)v v ‘ kgt

Suggested approaches~a;1d‘ ns
“v AT, L i

Note to Teccers:

Pupils could be encouraged to ask any questions they have about nb,,m;t and 77 by writing them
down for teachers to address at a specific time during the week. Asking pupils to write down
their questions rather than ask them verbally gives them privacy and time to reflect as well as
giving teachers the opportunity to think carefully about the best approach to address the
guestion. The question could also be opened up for pupils to explain how they would approach
them. Make it clear that there could be more than one correct answer and different answers
for different situations.
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https://pajes.org.uk/prezi
https://pajes.org.uk/prezi

ce. Do Ownr J'ﬁbmfl Moke oo Difference? Wy Are
Some. TIOF Answereck camek Some Noct?

Note {o Teccers:

This is an area where children could have a personal issue, so start by asking the child to give an
example of something they have prayed for to get an idea of where the child is coming from
and choose the most appropriate answer accordingly.

S‘kaf'ke/(‘ :

Let pupils find ’j\?g in their D*MTD. Now let them find the line that starts with a P (remember
that *IWR follows the '3,'R) 7P D25 '11 317p - T is close to all who come close to Him. Let
pupils discuss what this might mean. 'I7 promises to always listen to us when we call on Him.

So why do ﬂﬁbgjjr sometimes not seem to work?
Aty

Using the Do Our ﬂﬁ';'mj Make a Difference cards, allow pupils to explore the different
approaches to this question. There is no simple answer, but there are ways in which people
have tried to approach this question over time. Pupils can be asked to put the cards in the order
of the approach that resonates most with them to the one that they do not really relate to.
Discuss their choices and ask them to give examples.

Now that we have listened to other people’s responses, would we change the approach that we
chose as our ‘best’ one initially? Is there another approach that we might add to the list?
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L. Wy Are the J'ﬁbﬂ]fl w the NTD w Helrew?

5’&0\!‘*&(‘ :

Ask pupils to make a list of the pros and cons of saying ﬂ?QJj in Hebrew rather than in one’s
mother tongue. Encourage them to think of as many things as they can and share their ideas
with one another.

Prez

Tefillot in Hebrew https://pajes.org.uk/prezi

Use the slideshow to engage pupils in a discussion about the language of ﬂTQ,DJjT and to compare
their suggestions of what the ‘pros’ of ﬂ?QJj in Hebrew might be.

c. Way Do We Scuy J'ﬁbﬁ)fl ot Specific Twmes?
Sterter

Can you think of things that we do regularly every day or week? Why do we do these things
every day at specific times? (Eating meals, keeping ourselves clean and healthy and also, as a
school, coming together for assembly regularly or, in an office, having a regular staff meeting.)

Prezx:

Tefilla at a specific time https://pajes.org.uk/prezi

Use the slideshow to engage pupils in a discussion about set mbslj.

Get pupils to list the various reasons given in the presentation for regular, set ﬂbbﬂ Can we
add anything to this list? Why is it also important to talk to 'IT when we feel the need to any
time of the day or night?
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Vs 3 -4

Keywords

Words that we
Know:
IR, N

Words that are
Hiding:
nanTY ()
TR (oY)
Keywords:
7,

T, RNV,
TR (MRY))

Starting the Day in a Positive Way
Quick Content Overview

A Slideshow about gratitude that can be
used as a trigger for ﬂbfsjj in general or
as a model for a class activity.
https://vimeo.com/640373807/bdebd2bfff

On1lFoot Activity

Origin and brief overview of
content of 2R TN,

https://vimeo.com/640311168/761b5c1867

Slideshow

Music
Recordings of:

1. 2R 717N as a chant

https://vimeo.com/640297945/e49bc94c33

2. %R 1710 Wolfson Hillel
https://vimeo.com/640298137/61b6940ee6
3. %R 17 Wolfson Hillel

Piano
https://vimeo.com/640298095/3cfc0477bf

4.93% TN MMK

https://vimeo.com/640298043/a49dbc154d

5. 2R M7 MMK Piano

https://vimeo.com/640297985/52756ff8cc

Class Activity

Realising our potential

Quick Content Overview

Pupils consider what is special
and unique about them and how
they can realise their potential.
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Slideshow

Waking Up

Quick Content Overview

Slideshow of

IR 1170 poem by
Andrew Shaw with
music and images.
Pupils write their own
poems using the same

structure as the poem.
https://vimeo.com/643077629/0eae8a6637

Animation

The Shoes that Got
Turned Around

Quick Content Overview

Animated story about
making a fresh start and
of how we can take
things for granted.

https://vimeo.com/640294716/3606e6cc5b

Class Activity

Extending Our
Gratitude to Others

Quick Content Overview

Classroom or whole
school activity where
pupils are encouraged
to acknowledge and
record small acts of
TON done to them and
‘pay these forward’ by
doing acts of TD1 for
others.



Stecrting the Doy v oo Positive Woy

(This activity was originally made for 7T»3Y: TR 7T and can be used for any ﬂ‘g,ﬂjﬂ that expresses gratitude to '71.)

Lecrning Outcomes

A1: Pupils understand that we connect with 77 when we focus on how we are

personally grateful for all He does for us.

B1: Pupils understand the theme of this ﬂ?gljl (thanking '11) and how it connects

to other Jewish writings and principles.

Storver

What makes us happy? What are we grateful for? Get pupils to share and write down what
they are grateful for, then watch the slideshow.

Slicke S

https://vimeo.com/640373807/bdebd2bfff

Things that we are grateful for.

Pupils can decide how they would like to put together their ideas on gratitude — as a video,
poster or school project, for example.

No{e Yo Tecichers:

It is important, when reciting *)X ﬂjm, that the words TIINNR 137 are not separated but
said together.
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Rec\iSing ot Potentic

Lecrning Ounlcomes

A1: Pupils understand that we connect with 77 who gives us a unique ﬂDVJJ out

of love for us.

B1: Pupils understand the theme of this ﬂ?QJjI (thanking 71 for our unique

mIY)) and how it connects to other Jewish writings and principles.

Storver

Every day, 71 gives us a precious gift: a renewed ﬂmUJ This HDVJJ is a special spark from 11

that we received when we were born and it is our connection to '771. Can we see our mmg;?

No, just as our personalities are invisible, yet they stand out. Our mmg; are a core part of
who we are, helping us to know right from wrong, see the good in others and use our

talents to the best of our ability.
Attty

Read the story of Zusha and ask:

What did Rabbi Zusha mean when he said that he was afraid

that he did not always behave as Zusha?

Can you think of a time when you really acted like yourself
and also a time when you did not act like yourself?

Get pupils to complete the following sentences in their

ﬂ?gﬂjournals.
Thank you 71 for making me (name)

Being means that | am good at

(My friends love me because

| can still be better at (character/S 7))

This week/month | am going to be the best

Develop Further:

Pupils can write what they value
about each other and these can be
collated for individual pupils.

Literacy: Books by Anthony Browne
often explore issues of identity and
realising individual potential very
effectively.
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Bio Box

Reb Zusha of Anapoli (early 19th century) was a
major disciple of the Maggid of Mezeritch, who was
the successor to the Baal Shem Tov. ‘Reb’ Zusha is
one of the best known and most beloved Chassidic
personalities. He and his famous brother, Rebbe
Elimelech of Lizensk spent many years wandering in
exile, for esoteric reasons.



W&b’\mg UP

Lecrning Ounteomes

A1: Pupils understand that saying *JX ﬂjm is a Jewish way of connecting with

) .
1 every morning.

B1: Pupils understand the theme of this ﬂ?glj (thanking 71 for our unique

ﬂptp;) and how it connects to other Jewish writings and principles.

S‘kaf'ke/(‘ :

Play the slideshow to pupils or hand out copies
of the poem.

https://vimeo.com/643077629/0eae8a6637

Attty

Which ﬂ?glj inspired this poem?

Compare the poem to the text of 2R ﬂjm to see how the poet has used and added to the

text to create their own poem.

Let pupils experiment with writing poems that reflect their thoughts on waking up. They can
use the structure from Waking Up or any other poem writing structure (or none at all).

Develop Furtiher:

Encourage pupils to write their own poems using other ﬂﬁbsjj as inspiration and link to
Literacy.

’Paga 33



A Fredn St The Shees et Got Turwed Arouwanek

Lecrning Ounteomes

A2: Pupils explore how the meaning of "X ﬂjm as making a fresh start relates
to them.

B1: Pupils understand the theme of this ﬂ?blj (thanking 1) and how it connects
to other Jewish writings and principles.

S‘kaf'ke/(‘ :

What are our first thoughts upon waking up?

Are we negative? Do we take things for granted? Or are we excited to embark on a new
chapter, a new beginning? The way we view things can have a real impact on our lives.

Play the clip or read the story.

Attty

https://vimeo.com/640294716/3606e6cc5b

Check that pupils understood the story: the girl
returned to her old house but it felt different and
‘new’ to her. She no longer took it for granted.

Let pupils discuss in pairs: How can we apply this
story to our own lives? What are the things and who
are the people that we take for granted? How can
we look at them with ‘new’ eyes?

How is getting your soul back in the morning like
having your shoes turned around?

Pupils could write their answers in their ﬂbrbjj
journals.

Let pupils say or sing *3R 7T with this thought

and discuss in what way their understanding of
IR 7T has changed.

Develop Further:

Link the concept of ‘a fresh start’ from *)X ﬂ‘jin to pupils’ behaviour in class and with each
other. Why is it important that we give each other opportunities to make a fresh start?
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Extemching owr Grottinele Yo Ttlers

Lecrning Ounteomes

A2: Pupils understand how the meaning of 2R ﬂjm relates to their everyday
lives.

B1: Pupils understand the theme of this ﬂ?gljl (thanking '11) and how it connects
to other Jewish writings and principles.

Sterver

By saying *JX ﬂjﬁ)ﬂ, we are grateful to 71 for returning our mmpg, for giving us a fresh start
and a new day. ‘11 gives us such a precious gift, but we cannot ‘pay it back’ to Him. Instead,
we can ‘pay it forward’ by doing good to others.

Aty

Perhaps teacher or pupils have a personal story of how random strangers did a kindness to
them that they were not able to pay back. Challenge the class to a week-long (or longer)
activity to notice what others do for us — it could be as simple as someone smiling at us and
making us feel noticed and happy. Encourage pupils to think of many practical small acts
that they can do for each other and for their families to pay the kindness forward.

Ask pupils to record these acts in their ﬂTQ,DJjT journals, perhaps each day for five minutes
before ﬂbf.bjj, or with sticky notes on the wall. At the end of the week, share reflections
together. What was done for me that | was thankful for? How did | pay it forward? Were
there times it was hard to pay it forward? How did it feel doing something helpful/kind for
someone else for no reason other than wanting to do a kindness?

Develop Further:

This activity connects well to the Tribe Informal Education Chesed topic.
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b. Toredn Tzivee - M TIM

o
I Keywords On1Foot Activity Music
Words that we Know: | Origin and brief A recording of
‘C ﬂjm, ﬂJBT, YN, 3py? | overview of the MX 177 chanted by
content of MY 7. i
Words that are ontent of MX 77 Jonathan Weissberg.
- https://vimeo.com/640311365/0cd813b921 | https://vimeo.com/640298180/6680bb30c
Hiding:
D
Keywords:
AN, YN

Video
So Close to *)*D
Quick Content Overview
Video of Rabbi Herman unrolling a scroll depicting the people who have

transmitted the ﬂjm from %D up to today. Pupils are challenged to see

themselves as an active and vital part of this chain.
https://vimeo.com/640313933/6d70394606

Yecus 3 - 4

Class Activity
Passing On the Gift

Quick Content Overview

Activity exploring the difference between a 'mp’ng', an inheritance, and a
‘MY, an inheritance that needs to be passed on.

Yecus §$ -4
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So Close Yo IND: Relbboi dermmean (SEED)

Lecrning Ounteomes

A1: Pupils understand that we connect with T7 when we focus on how we need
to pass on the values of the ﬂjﬁﬂ from generation to generation.

B1: Pupils understand the theme of this 7@913 (continuing the chain of tradition
and values) and how it connects to other Jewish writings and principles.

5’&0\!‘*&(‘ :

Ask pupils to discuss in pairs: When did 'i1 give the ﬂjm to the Jewish people? Was it 3000,
4000 or 5000 years ago? What happened next? How did it happen that we have the ﬂjm
with us today?

Attty

https://vimeo.com/640313933/6d70394606

The video has three parts that can be shown to the class or used as teaching ideas for a
teacher’s own lesson:

1. A chain showing how we are all connected to 77 and *3*D and how we are a part of
transmitting the values of the ﬂjﬁﬂ.

2. A scroll, showing how we are personally connected to the ﬂjm and to i1 through our
teachers and parents.

3. A book (79D) that was passed down and can be further passed down.

How can we ensure that this chain does not end with us? What can we do to make sure we
hand this ’mg)jm’ over to our children?

Pupils could make their own scrolls, each drawing and documenting a part of the history of
the transmission of the ﬂjﬁﬂ and attaching their sheets together to form one large scroll or
sticking it onto a roll of wallpaper.

Develop Furtiher:

Cross-curricular links can be made to history — what world events took place at significant
’ﬂjﬁﬂ' events? See odyeda.com for a Jewish timeline set against whole world events.
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Lecorning Ountcomes

A1: Pupils understand that we connect with T7 when we focus on how we need
to pass on the values of the ﬂjﬁﬂ from generation to generation.

B1: Pupils understand the theme of this ﬂ?gljl (continuing the chain of tradition
and values) and how it connects to other Jewish writings and principles.

5’&0\!‘*&( :

Play ‘Pass the parcel’ but instead of pupils getting the ‘reward’ for themselves, they have to
give it to the person next to them and also say what 17*1 or imX¥10 their friend is
particularly good at. (The teacher might need to have a few 717/ M3 cards in the
middle of the circle, or the class can prepare these together beforehand.)

Alternatively, pupils could make a chain from paper or another material, with the 7M1 and
M7 that they value from the ﬂjﬁﬂ. Also see the video for ideas.

Attty

Write the word 'mp’jm' on the board. Where do we find this word in the MTD? The word is
usually translated as ‘inheritance’. What does ‘inheritance’ mean? It is quite a passive
concept — something that you receive from someone. However, there is already a word for
inheritance in Hebrew: 1¥17. So what is the difference between 17 and WI0? Think
about the starter activity that we did.

Our rabbis explain that a mTZ'JjﬁD is not only something that we receive but it is something
that needs to be passed on as well. If we do not pass it on, it is not a mg)jm. It is our actions
that make the 77735 a TP Im.

What would we like to pass on to our children? What are the values that our families and
teachers have passed on to us? Pupils can discuss and list these in their journals.

Develop Further:

A ‘time capsule’ is another image that links well to this idea. One usually puts items in a time
capsule that say something about the time that one lives in. It is also a representation of
one’s values. Which ﬂjﬁﬂ values that we learned from our parents and teachers would we
putina ﬂjm time capsule that we would like to pass on to our children, grandchildren and
great grandchildren?
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Keywords

Words that we Know:

o, (9)3v, DR, 121D,
(71°3) 7103, M, (7201
29, (TON) TTON, 110

Words that are Hiding:
TITR, TTON,

T3, TUTR, 7732
Keywords:

130, (57IR) PHAR, 2R,
I3 (M3), MNIVR,
YRITR, DIPR, PTTI9TT, 223y

OnlFoot Activity

Origin and brief
overview of the
content of 33V TN.

https://vimeo.com/640311080/33b2923c4f

Class Activity

DYJ3 and the Beauty of Respect

Quick Content Overview

Music

Recordings of 331 mn:
1. Mah Tovu MMK

https://vimeo.com/640297826/f0f15d950f
2. Mah Tovu MMK

Piano
https://vimeo.com/640297780/d940ba0b38

3. Mah Tovu Wolfson
Hillel

https://vimeo.com/640297912/ec1dd8e22f

4. Wolfson Hillel Piano

https://vimeo.com/640297878/4d92848b7e

Why did UITJT?:I change his planned curse into a blessing? The VJTFD
explains that he was touched by the way the 5233\'{)? *)3 set up their tents
to respect each other’s privacy. What can we learn from this?

Class Activity

From a Public to a 779517 Space

Quick Content Overview

Class activity where pupils

explore environments where
they find it easiest to connect
to 77 and how to bring some of

that connection to their mbmj

in other contexts.

Class Activity

Tents and Dwelling Spaces

Quick Content Overview

Activity exploring PP 37's idea that
tents and dwelling places represent
different needs of the TID\UJ to grow
(tents) and to be rooted in values that
do not change (dwelling places/houses).
A good activity for pupils facing
transition to secondary school.
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Dﬁb: coned the Becunty of Respect

Lecrning Ounteomes

A2: Pupils understand how 331 71 teaches that respecting others and their
privacy is something to aspire to.

B1: Pupils understand the theme of this ﬂ’?,DJjT and how it connects to other
Jewish writings and principles.

Sterver

Get pupils to remind each other of the story of DYY3 (772-3"5 13T03).

Briefly, p53 was afraid that szzj'ip? DY would defeat his people. He thought he could beat
them by cursing them and paid the sorcerer le?:i to curse them. le?:i knew that he was
doing the wrong thing but went anyway. le?:l tries many times to curse 5&]@? oY but
each time his curse turns into a 7273.

How is this story a powerful example of someone intending to do harm but moving from
this anger and frustration to blessing?

Why might le?:i have changed his mind? Get pupils to suggest various reasons.

Attty

The W3 (brought by "1 on 7" 137103) explains that what changed BYY3’s mind
was the way in which the 533\’{]? *J3 set up their tents. Each door faced in a different
direction to give every family their own private space. DI,JT?:I was struck by how people
showed respect for each other, even when they were camping. What other things can we
do to show respect for each other?

Pupils could act out the story of DIﬁ:B, incorporating this explanation from the Wj‘m,
perhaps from different points of view (p?;, DIﬁ:B and the szzj'ip? *)3).

Challenge pupils to apply this value to a situation that we might find ourselves in today. How
can we show respect and regard for each other and each other’s privacy today? Some ideas:

knock on a closed door before entering, even in your own home; do not open mail
addressed to someone else.

Develop Furtiher:

1. Link to Design and Technology: Pupils could use plastic construction bricks or shoeboxes to
design dwellings that respect privacy, for example no windows that would interfere with the
neighbours’ privacy.

2. People are not numbers: Use the second line of 331 711 to count to ten (another 109 that
is commonly used is AY~TIR YW from 'V:N"D DY), Each child could hold a flashcard
of one word and children take turns to read the cards. Children could memorise the lines and
‘count’ their friends. We do not reduce people to numbers but give each a precious word from
the ﬂjﬁﬂ/‘["JJ’I instead. Let children practise this during other parts of the day.
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From o Public Yo o 997 Spoce

Lecrning Ountcomes

A1: Pupils understand how we connect with 11 saying 331 1 as we move into

a ﬂ?gljl space.

B1: Pupils understand the theme of this nbpm and how it connects to other

Jewish writings and principles.

5’&0\!‘*&( :

When do we say 131 70? Itis a part of T1*INW but there is also a tradition that we say it as

we walk into a TDI27T 113, to focus our minds on entering a space of ﬂ59ﬂ

Aty

We might not all find it easy to say ﬂTQ,DJjT well in an ‘official’ ﬂ?gljl
space. Let us think about the kind of spaces where we find it
meaningful to say ﬂ59ﬂ

Show pupils the four ﬂbrbjj Dipp pictures and discuss some

examples of each. Then place the pictures on four different walls of
the classroom and ask pupils to move to the picture that resembles
a place or situation where they feel closest to 71 and/or where they

feel they could have the most meaningful ﬂbbﬂ

Once they have moved, ask them to discuss in pairs (and share with
the class) what makes each place so special. Encourage pupils to
share specific places and stories of where they feel close to 71. The
class could add different places to the four pictures.

How can we bring that special feeling of being close to ‘71 to our
daily ﬂﬁ’?QJjI? Invite suggestions from pupils. Perhaps we can close
our eyes for half a minute and transport ourselves to our special
13V Y’ place.

Develop Furtiher:

This activity can be linked to the idea that we might find it hard to work and
to concentrate in specific spaces. Can we make a change to the physical
space? Even if we can’t, how can we focus our minds to help us transform

the physical space into a place where we can focus?
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Tewts canel Dwelling Pleeee s

Lecorning Ountcomes

A2: Pupils understand how 331 1)) teaches that the ﬂjm nourishes us in our
familiar environments as well as in new and changing environments.

B1: Pupils understand the theme of this ﬂ?QJjI and how it connects to other
Jewish writings and principles.

Sterver

Display the two pictures of the tent and the house. Ask pupils to look at the first line of
131 1M and choose a word that could fit with each picture. Explain that the word ]21{]73
can be understood in different ways and that we will explore a way in which PP 37

understood the meaning of the word in this context. Let pupils match the flashcards to the
pictures.

Aty

Get pupils, working in pairs, to describe the differences between a tent and a dwelling place
or house. What are the benefits and challenges of each type of space?

Using the 113 Shopping List worksheet, tell pupils that we are going away camping for
ﬂ_jn_ﬁ — what do we need to take? They need to list all the T73W things we need (including
ﬂbjj;ﬂ) rather than any practical camping items.

Discuss how Judaism can be portable. How can we eat kosher in a foreign country or if we
go to a non-Jewish school? How can we make ﬂ?j;m without a candle etc. What help can
we get from the internet (web and applications) or books such as Jewish travel guides?

How can we travel or grow or move on (to different schools and environments) and still stay
rooted in our Jewish identity and values?

Develop Further:

In pairs, let pupils discuss PP 37’s explanation of 331 712: Tents represent the need of the
HDWJ to grow and dwelling places represent the need of the HDVJJ to stay rooted in values

that do not change. What does this mean to them? What are practical ways in which they
can live this, for example when they go to secondary school?
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Keywords On1lFoot Activity

Words that are Origin and brief overview
Hiding: of the content of

9%, 9%, i i

b;n’ YD), 75’ https://vimeo.com/640310727/70d13b570a
YD, M2,
N3, 97

Keywords:

Part 1 (first six
lines):

DY 11TR, $Did,
TR RIM,
WYR) 73,
wHom %53
Part 2 (last four
lines):

IR R,
RPR R

Video

Music

Recordings of 02y 11TR:
1. Traditional J Weissbart

https://vimeo.com/640297508/f33ef395be

2. Traditional Piano
https://vimeo.com/640297563/a8clab34cc

3. MW WRIMMK

https://vimeo.com/640297330/4d3c080b3b

4. W WX Piano

https://vimeo.com/640297373/b56bbe286e

5. ‘RIP? ﬁhjr'

https://vimeo.com/640297223/36f4609936

6. ‘RIP> NIT’ Piano

https://vimeo.com/640297060/d8c6335ch0

7. Clapping Wolfson Hillel

https://vimeo.com/640297167/69cf7cOba7

8. Clapping Piano

https://vimeo.com/640297137/6e3faaff96

9. San Francisco
https://vimeo.com/640297458/57a07a238¢

10. San Francisco Piano
https://vimeo.com/640297427/2bdd8d5400

Slideshow

Being Aware of the Presence of The Seven Wonders of the World

' in the World

Quick Content Overview

Quick Content Overview

Activity exploring how we can see What might the ‘Seven wonders of the

'TT’s presence in His creations.
https://vimeo.com/643087191/6a8b38a784

World’ be? An activity exploring the
nature of ‘wonder’.

https://vimeo.com/643088442/0d84bc28a4
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Slideshow

The Wonder of 11
Quick Content Overview

Slideshow of a loose translation
of D71y 71TR as a personal 1797
to help pupils engage with the
content of the 2971
https://vimeo.com/640313310/337afc6126

Slideshow

Discovering I Like D7773R

Quick Content Overview

Slideshow exploring the idea that the
greatness of ‘T can be seen in nature,
which, according to several D*W)TD, is
how D173X, the first person to call T
PR, (3,5 ™53 TmYM) discovered
.
https://vimeo.com/640311828/c7d9a012c0




Being Awore of the Presemnce of T the World

Lecrning Ounteomes

A1: Pupils understand that we connect with ‘77 by noticing His presence in His
creations, which is a theme of D73 11TR.

B1: Pupils understand the theme of this ﬂ?gljl (‘1 is the loving Creator of the
world) and how it connects to other Jewish writings and principles.

Sterver

How do we imagine 'T1? We cannot see him but the ﬂjﬁﬂ describes His actions and his
attributes. 'T1is called our Father, our Ruler and our King. We know that '/ is just and kind

and holy and many other things. Challenge pupils to think of other things that we cannot
see but that we know are there, for example: the wind (we only see it when it moves a tree
or a kite, for example); electricity (we see its effect when we switch on a light); a smile tells
us someone is happy and tears could show us someone is hurt or sad.

Attty

https://vimeo.com/643087191/6a8b38a784

One way of knowing that i1 is there is by looking at what He created. Challenge pupils to
complete the following sentence with as many examples as they can think of:

When | see | know that 'T1is present.

Play the video clip. Make sure pupils understand the message: the adult does not see the
kite and tells the child that he is holding onto nothing but the child knows that he is holding
onto a kite.

Develop Furtiher:

The WITH (0N VP on 71'P TYIM) tells how TN TT called out to '71: ‘Master of
the Universe, are there any other creatures that sings praises to you more than | do?’
Immediately a frog jumped up and called to him: ‘I sing far more praises to i1 in one day
than you could in a lifetime.” How does this help us understand how we can see 'i1’s
presence in His creations?

Ongoing Class Activity: Choose a window in the classroom or school that the children pass
by each day. Mark the window out with a frame of sugar paper or simply attach a poster
with the words: “71’s presence can be seen everywhere if you look close enough.” Ask the
children to make one observation a day from the window, and add this to a list on the wall
beside the window.
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Twe Seven Woncders of the Worled

Leorning Ountcomes

A1: Pupils understand that we connect with ‘17 by noticing His wonders, which is
a theme of DY ITR.

B1: Pupils understand the theme of this ﬂ’?,DJjT (‘1 is the loving Creator of the
world) and how it connects to other Jewish writings and principles.

5*0\.(‘*&/(‘
Ask pupils what they think could be called the ‘wonders’ of the world. Perhaps introduce the

concept of the ‘Seven Wonders of the Ancient World’, which has been updated in various
ways to incorporate new ‘wonders’. Encourage pupils to name as many as they can.

Aty

https://vimeo.com/643088442/0d84bc28a4

Play the slideshow. Did pupils mention any of the wonders mentioned in the slideshow?
Why might we overlook these things as wonders?

Develop Further:

Link to Literacy: Explore the meaning of the word ‘awe’ — how it is used in the NTD and how

it is used to mean something different. Children should be aware of the original meaning
and be able to use it in their writing.
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Lecrning Ounteomes

A1: Pupils understand that we connect with 77 through the beauty of His
creation and his love for us, as described in T2y 1 TR.

B1: Pupils understand the theme of this ﬂ?glj ('r1is the loving Creator of the
world) and how it connects to other Jewish writings and principles.

S‘kaf'ke/(‘ :

https://vimeo.com/640313310/337afc6126

Without telling pupils the link to D?ﬁv ﬁ"rz:;, show the clip of ‘The Wonder of '7’. Pause at
the second to last slide (poem in English).

In pairs, let pupils decide which their favourite pictures and words were and why they liked
them. Share some of the responses with the class.

Ask pupils why they think we watched the clip. This clip is a translation of one of the ﬂﬁbmj
we say every day — which one could it be? Now show the final slide with the text of
oY JITR.

Attty

Use the side by side The Wonder of {7 sheets for
pupils to highlight and compare the parts of
D93V J1TR that they found particularly meaningful.

Develop Furtiher:

Pupils could set the English words to their own or an existing tune, or they could write their
own ﬂﬁbgjjr inspired by D?ﬁv ﬁ"rzg and find suitable pictures to create their own slideshow.

Voge 7



DiScovexing T Lice D393R
Lecrning Ounteomes

A1: Pupils understand that we connect with ‘71 through the beauty of His
creation and his love for us, as described in D91y J1TR.

B1: Pupils understand the theme of this nbpm (‘1 is the loving Creator of the
world) and how it connects to other Jewish writings and principles.

5’&0\!‘*&( :

Ask pupils: How old was D7173X when "1 first spoke to him? How did D3R respond?
How did D173 know Who 'rT was? How did he decide to follow '11? The VJTFD explains
that D7773R must have worked out 'TT’s power as the only true God and one of the ways he
did this was by looking at the wonders of nature.

Aty

https://vimeo.com/640311828/c7d9a012c0

Play the slideshow and pause at the questions to allow
pupils to discuss either in pairs, perhaps using mini-
whiteboards, or as a class.

Tell pupils that according to the TMY ('3, M3
/M0 TPWYRII), D3R was the first person to call 7
“PTR’. Ask: When we sing D21V 17TR, how are we like
D3NR?

Pupils can complete the Discovering ‘7 Like
DiT73R worksheet to further explore this idea.

Develop Furtiher:

The second part of the slideshow can be used on its own for some inspiring images and
words from 7”357 describing the greatness of 7T as manifested in nature.
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Keywords

Words that we Know: |
Y, R, ."
mvm/m»wm‘:
m’:-m mn:pfpm

What Do We Believe In?

Quick Content Overview

-5

- i
B st e ¥
’,.l-l!‘ i":‘;‘:?j! A I -.' II‘

; OnJ,Foqt Actnhty ;

Origin SR BLEn |
dvewlew of the content

‘of ‘:-m o

htms [[\llmeo tom[640311304[1b3 b4c7eed

Class Activity

the traditional tune

Music

A recording of 5757 to
A
. a

1.Yigdal J. Welssbart*

https://vimeo. com/640293215/5144zg§c3_ ,

e I_:\_.! I‘l'

Class activity where pupils reflect on the central principles of Judaism and
compare their list with the one given in 9T

(Pok-gez 4?



WheX Do We Believe (W?

Lecrning Ounteomes

A2: Pupils understand how mbmj can strengthen their identity and
commitment to the principles of Judaism.

B1: Pupils understand the theme of this ﬂ’?,DJjT ('M’s greatness and the principles
of T177) and how it connects to other Jewish writings and principles.

Sterver

Does the MTD only contain m’?QJj?

It is also a central book about what we believe as Jews. Can you think of a ﬂ?QJjI where we
speak to ourselves about what we believe in? The 377_3\? is a text where we speak to
ourselves and remind ourselves about the J1°73 that 'rT made with us.

Another example is 5’_!’;?.

Attty

How would we describe the principles of our religion to
someone else?

Using the Principles of Judaism worksheet let pupils
compile their own list of what they think the main
principles are or should be. Share some of their ideas on
the board.

How many lines are there in 5’_!’;?? Working with a partner,
can we list the 13 things that are mentioned in each line?
Can we narrow it down to one word for each line? (See
Keyword Activity for ideas). 5?;? is based on the Thirteen

Principles written by Maimonides (the 0"317).
How do our principles compare to those written down by the §”317?

The Thirteen Principles were written in the form of a poem in the 14th century by
a7 23 bngj %37 and included in the MTD. Why do you think it is valuable for us to sing
or say these principles every day?

Develop Furtiher:

This could be an opportunity to learn more about the §”317 as an extended classroom
project.
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Mo(‘ wing Brecc ot - ‘WDWU 1'!13‘13

oo Birchot WoToro - TR M3

Keywords OnlFoot Activity Music
mo9a: Origin and brief A recording of
RN i overview of the content | I MNAI MDIJ as a
T, 37D, . ; “E -
PYD}{’?, anm, 37 of M Mo, ChSAF

-U;nb, 33; 7031 Dq? Tjj‘}’ https://vimeo.com/640310787/bfed632a8f https://vimeo.com/640297692/ac11d23b65

7177 Sentences:
BTN,
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Class Activity
J'I'Dj‘.;'( and J'ﬁ:XD

Quick Content Overview

Do we always say a 1273 before
doing a iMX¥1N? A game exploring
this idea and linking it to

aMmT mo7a.

Video

The Gift of D?J712 71293

Quick Content Overview

‘Show and tell 1772’ explaining the
why, what and how of

DD 1273,
https://vimeo.com/643088195/439b2eab3b

Class Activity Slideshow (Prezi) Slideshow (Prezi)

Ujiﬂ_ Learning Verbs Saying a 110713 What Does it Mean
T | Before Doing a X0

i

Quick Content Overview

That'n1 ‘Chose’ the
~Jewish People?



https://pajes.org.uk/prezi
https://pajes.org.uk/prezi

TﬁDj.?l Coned J'ﬁgD
Lecorning Ounlcomes

A2: Pupils understand how the meaning of T M3 relates to the XN
that they do and the 7273 that they make.

B1: Rupils understand the theme of th
== ofallgoodyian

e

S‘Vour‘fu :

Why do we say a 11273? (To acknowledge that something comes from 77or that 7Thas
commanded us to do it.)

For which X1 do we say a 11273? Why might we not say a 71273 with all 7% that we
do?

Aty

Hand out the flashcards to pupils and ask them to put them in two plies: one pile of actions
or IMX1 that we say a 11273 when doing (before or after) and one pile of 7M1 that we do
not say a 7273 when doing.

What do pupils notice about the T3 that we do without saying a 7273 on? (They are
mainly 17°I05 DTN >3 whereas the ones we say a /79730n are DIPPZ7 DTN 1°7)

Why might this be the case? Think about when you do a )31 for another person — might it
be embarrassing for both to say a 1373 beforehand?

Get pupils to find the T M3 in their ¥ NTD and look at the words in the paragraph
of ﬂJVJD and TJDT?J_’T that we read after saying the i1273. What do we notice?

Many of the %1 that we do not say a 71273 for are listed in this mvm and -rmb:m extract.

It might be that TR IM>73 suggest or summarise all of the M1 that we do not say a
separate 71273 on. After all, the M1 is not just for us to read, but to teach us how to act.
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The Gt of DT MDI3

Lecrning Ounlcomes

A1: Pupils understand that we connect with 77 when the T2 and our parents
give us a direct 17273 from 1.

~ B1: Pupils un

S‘k&f‘k ex:

Part or all of the video can be shown as a trigger to get pupils to think about what is special
about the 71273 that we receive from the T*)773. When is this special 1273 given to us?
(The D*)772 bless the people daily in 5% in Israel, on 310 O outside Israel. We say this
/7273 at bedtime and parents give it to their children on Friday nights.)

Aty

https://vimeo.com/643088195/439b2eab3b

How do we feel when we get a 17273 from our parents or from the DNI9?

Where does the 1273 come from? The people who give it to us are merely channelling the
1273 from '11. It is a way for ' to tell us how much he loves and treasures us.

Get pupils to find in NI 1273 where we say how the 717 is a gift from '71. When we
learn ﬂjm, it is another way for i1 to show us His love.

Develop Furtiher:

Pupils could write letters to ‘7T with some starters, e.g.

Dear 17, thank you for giving us the ﬂjm to teach us
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Lecirning Ounteomes

A2: Pupils understand how T F7 1273 can strengthen our focus and Jewish
identity.

~B1: Pupils understand the theme of this 12733
AAT M273) and how it conn

e

5”(&("(&(‘ :

One of the reasons that we say ﬂ’?,DJjT in the morning is to help us become fully awake.
Which 3931 or 597 do you think help us to wake up our bodies? (2*7* 7771 and
732 7N) Which mbslj help to wake up our IRWI? (VX /770 and TP ?/_755}{) and
which ﬂ’?,DJjT help us to wake up our minds? (Allow pupils to suggest and explain their
choices.)

Aty

There are those who say that three of the morning mbslj have specific purposes:

I%? MR is to wake up the body, THY) >t1525 is to wake up the 1RW) and
AT M3 is to wake up the mind.

Using the FTPNMIT 119593 — Waking Up Our Minds worksheet, let pupils discuss in pairs how
this idea might work.

Another clue about how T 1273 wake up our minds is the verb used to describe
learning I PiD;{TQ. What could this mean? In modern Hebrew ‘PDY’ is a business.

Whether you are starting a business or growing it, you can only succeed if you really busy
yourself with it and engage yourself fully in it. Children might have examples to share.

Why do you think this verb is used rather than 7731?1?, to learn? (Our learning should be

active, i.e. full of questions and discussions or it should also translate into actions, i.e. we
should also do what we learn.)

Develop Furtiher:

Allow pupils to discuss all the ways they think that the verb pﬁD;{TQ can teach us about how
to learn ﬂjﬁﬂ. This could become an extended project and could be made into a class
poster, for example. Pupils could write in their journals about how they most like learning or
about something new they have discovered about learning ﬂjm.

Also let pupils try it out for themselves by saying these mbslj and focusing on what they
are meant to do.
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Seuing o 11273 Before Doing oo TISND

Lecorning Ounlcomes

B4: Pupils know the halachic reasons for saying the chosen texts after
aN\T MoI3

Stevrter

Why do you think that we learn some ﬂjm right after saying the 77273 for learning ﬂjﬁﬂ?
(So that the /7273 has value.)

Attty

Saying a bracha before a mitzvah https://pajes.org.uk/prezi

Play the slideshow, which explores reasons for saying the chosen texts according to Rav
Schwab and others.

1. As we give a blessing to i1, we bring DPIDH to show that 'T1 blesses us as well, through
%75 1273,

2. The MHDIF commenting on the -rmﬁuzr say we should say these three verses.

3. D7TI3R says in the three verses of jakAln o) 11273, there are three words in the first
P10, five words in the second, and seven in the third. Three, five, seven correspond to the
call-ups we have to 71757 on a weekday (three), 310 DOV (five) and T3V (seven)

4. The TTJVJD text mentions the value of learning ﬂjm and the other 131 mentioned have
no limit, we can do them all day.

5. The ‘MD?J_’I text mentions the value of learning ﬂjm and tells us about other m:XD we
need to do during the day.

KPO»Q& KY é


https://pajes.org.uk/prezi

193 M3 WR: Whet Does o Meoun thot 1T ‘Clhose

the Jewsh People?

Lecorning Ounlcomes

A2: Pupils understand how INRT ij:l can strengthen our focus and Jewish

identity.

Stor<er

The first part of the
slideshow makes a good
starter, inviting pupils to
explore the concept of
being chosen for a team
and linking this to
responsibility.

Aty
What does 'chosen' mean?
https://pajes.org.uk/prezi

The slideshow continues to explore the complex
concept of the Jewish people being ‘chosen’ by 11

What does it mean to you to be Jewish? How do you
show that you are Jewish?
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Keywords

Words that we Know:
Y, '

OnlFoot Activity

Origin and brief

o overview of the
~ | content of

| vy,

https://vimeo.com/640310968/ff5cabbcsd

o0
RS

Music

A recording of S
MY *TIR as a chant.

https://vimeo.com/64029]744/fb5f0§c19d

6. PN

Class Activity

The Cycle of the TRV

Quick Content Overview

Pupils explore how 'i1 actively
created and shaped our IMMY) and

how we are connected to Him
through our MNY).

Class Activity

A Unique 710W) Connected to T
Quick Content Overview

Class activity where pupils explore
the nature of the W) and the
implications of our ITMY) being
unique and connected to 7.

Slideshow: Prezi

Our MnNY) Are Unique

Quick Content Overview

Activity exploring the uniqueness
of our MNW) and how valuable
every individual is.

Unique neshamot https://
pajes.org.uk/prezi B

Slideshow

Conversations

Quick Content Overview

Slideshow accompanying the Abie
Rotenberg song Conversations in
the Womb that is used to explore
the transition of the 1RW) from

different states of being.
https://vimeo.com/640311447/3d5b93ec7a



https://pajes.org.uk/prezi

The Cycle ot e m;npj

Lecirning Ounlcomes

A1: Pupils understand how we connect with 77 when we focus on how we are
personally grateful for all He does for us.

eme of this.

S'kO\I'k ex:

Using the Keyword Activity, get pupils to focus on the keywords of the ﬂbf.mjl and to
understand what it is about. How many times is ‘TTJIR’ repeated? Who is the ‘TTIIR’? (Also
point out that this is a personal ﬂ?.ﬁ]ﬂ; it is speaking to ?U’DZ;S rather than %J’pb;;;). Ask pupils
to find all the verbs that tell us what i1 does with our Y.

Aty

What does each of these verbs teach us about how much 'iT cares about our mmpg?

1. He creates each W) (ANIRI3).

2. He then forms each HDVJJ to make it unique to every individual (FJ17%?).

3.3 1IN9): He blew it into us when we were born — it is a strong connection to .
4. FIAWN: He guards it (link with %R 717IN0).

5. In future He will take it away from me (ﬂ?p‘?).

6. Eventually He will return it to me (ﬂ?mtﬂ?).

While this 13W) is in me, | thank You.

'M’s active involvement with our souls.

Ensure that pupils understand the Jewish view clearly, i.e. our mmp; are parts of 71 that He
put inside us and are pure and unique and they exist forever even when they are
temporarily taken away from us when we die.

Develop Furtiher:

Pupils can complete the My rmw: Connects Me to 'iT worksheet to further explore and
reinforce how this ﬂ?.ﬁ]ﬂ applies to them personally.

Ask pupils to share something new that they learned about this TTTDDJ'T
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O TIDWI Are Unigne

Lecorning Onlcomes

A1: Pupils understand how we connect with 17 Who shaped our mmy’; uniquely
after creating them.

Sterter

Use the start of the slideshow to get pupils to discuss in
pairs what is meant by "2/ T®YR13, that humans are
created DYPYIR DX, in the image of 7.

Aty

Unique neshamot https://pajes.org.uk/prezi

Use the rest of the slideshow to explore:

1. How our IMnY) 2. How 1R®) ?052;3 shows 3. Text of -rm‘;rr

connects us to people that we are all unique (Sanhedrin 37A) -

around us. creations. R73) >‘;>;np’3 u‘;ﬁya '
For my sake, i1 created the
world.

What does this teach us about our role in the world? How can we show our unique
connection to ‘7T and to His creation?

@ag@ é 2
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A U\A'\iw& ﬂ)glﬁ) QO\AV\Q,C/*M 'ko 'ﬁ

Lecirning Ounteomes
A1: Pupils understand how we connect with 7T Who created and shaped our
MY uniquely.

B1: Pupils understand the |
FYw3) and how it cor

g

No{e Yo TQ,O\.C/\:\QX‘S

This activity works best when done after the Keyword Activity where pupils focus on the
repetition of 711X (repeated five times) and *3/°37P3/°311 showing that it is about ‘me’ as
well as the cycle of the HDVJJ described in the six different verbs.

S‘kaf'ke/(‘ :

Ask: Does this 7@933 focus on the individual or the group? Can they name mbslj that also
focus on the individual and ﬂﬁbgjjr that focus on the group? (2% /72'7}27 links strongly with
/7/7‘.’7?_) ?/_7353’, focusing on the individual; D?Lt/’ ]i%ghas a general and individual focus; and
the /77202 is said using the first person plural and focuses on the group, not the individual.)

Aty

Using the second part of the Keyword Activity (Keywords), discuss the cycle of the W)
with pupils and how they understand each aspect.

' created (MR73) a ﬂp\{];, a small part of Himself that is completely pure (MY).
M formed each MPW) - A7I¥ - individually: our 1MW) are unique!
He then breathed it into us (MJIN9)) before we were born.

When we die, He takes our T back from us (/3195).

1
2
3
4. 11 guards and looks after our mmg; (ﬂjpt_z))g), particularly when we go to sleep.
5
6. Hereturnsitto us (ﬂj’ﬁjtﬁ') in the future.

Using the My ﬂDWJ is Unique worksheet, let pupils explore what is unique about
themselves as well as ways of looking after their mmp; and using their mmp; to do good
in the world. This would also be a good opportunity for pupils to write down things that are
special about their classmates (pass around a sheet of paper with a pupil’s name on,
everyone writes something special about that person, folds the paper over and passes on,
with teacher collating the responses for individual pupils) as this reinforces the idea that we
and our mmpg are unique and special.
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C e Seiows

Lecorning Ounlcomes

A1: Pupils understand how we connect with 7T Who created and shaped our
MY uniquely.

Stevrter

Without telling pupils the title of the song, play the slideshow. Pause the song after the
second stanza (before the one twin thinks that his brother has died) and ask pupils what
they think this song is about. (Two brothers talking, one is quite negative and cynical and
thinks that they are completely alone; the other brother is positive that there is ‘a world to
come’. We do not know their age — are they old and close to dying? Are they talking about
life after death?)

Aty

https://vimeo.com/640311447/3d5b93ec7a

Continue the slideshow. Depending on the age and perception of the children, more pauses
might be needed to make sure that pupils follow the ‘story’. It should be a surprise that the
two boys are in fact in the womb and being born and that the ‘world to come’ they refer to
is what we would consider the world.

How does this story connect to the meaning of HDVJJ >Ub;§? (ﬂpg‘/‘) )ﬁﬁg’show us that
birth and life and death are all just different stages on a continuum — 11 gives us our mny)

before we are born and temporarily takes them from us when we die only to return it in
future.)

See the chapter on mgxp’; >U525 in Kaplan, Aryeh Encounters Jerusalem: Moznaim
Publishers, 1990.
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Keywords OnlFoot Activity Music
Keywords: Origin and brief A recording of
1. 3/ Pnamo a3 overview of the content| 9377 MDJ3 asa
= s B of P37 M>173 tune written by David
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NO |3 I el vk jic i o eaa | Primary School- 7

047/494761a9cc
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Class Activity

Matching 111593 to Actions

Quick Content Overview

Pupils match the 223 to
actions.

Slideshow (Prezi)

Making Sense of the ‘RDW’s

Quick Content Overview

Slideshow exploring the meaning
of the three 273 where we
acknowledge '11 for not making us
non-Jewish, slaves or female.

Making sense of the 'shelo’

https://pajes.org.uk/prezi

Slideshow (Prezi)

Appreciating What We Have

Quick Content Overview

Pupils consider how simple actions
we take for granted are a gift from
o

Appreciate what we have https://

pajes.org.uk/prezi

Class Activity

Appreciating What We Have

Quick Content Overview

Class activity and videoclips to
explore the gift of being able to
see and stand, and being free
from captivity.


https://pajes.org.uk/prezi
https://pajes.org.uk/prezi

MCC\'C/\A'W\Q J'nDj:l Yo Actions

Lecorning Ounlcomes

A1: Pupils understand that we connect with /7 when we focus on how
everything we have comes from Him.

Storver

Looking at the morning 1273, what actions might we match against each line of the
mMo73?

Aty

Using the Resource
cut into flashcards
pupils can play a
game where they
have to match the
picture and action
clue to the correct
1273

Develop Further:

Pupils can also dramatise the actions of the I1273 and the class could design their own
actions for each 7273.
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Appreciccting Whet We (Hocve

Lecorning Ounlcomes

A1: Pupils understand that we connect with /7 when we focus on how
everything we have comes from Him.

5*0\.("(6(‘ :

Has someone in the class broken a limb or had some kind of injury that made simple tasks
difficult? Ask them to talk about how getting dressed, for example, was suddenly very hard.

Aty

https://www.youtube.com/watch?v=vptX99LcmTY

Play the clip to show how children who live with
difficulties manage to make the best of their lives and
are grateful for what they have.

How do these clips inspire us to not take our bodies and
minds for granted and to see that everything that we
have is a 11273 from '71?

Appreciating what we have https://pajes.org.uk/prezi



https://pajes.org.uk/prezi

Mot ing Sense of the Row’s

Lecorning Ounlcomes

A1: Pupils understand that we connect with /7 when we focus on how
everything we have comes from Him.

Stevrten
Use the slideshow to engage pupils in a discussion of this part of the
morning I3,
Is there a contradiction between t"2/R TWRI3 (everyone created
DPDR 0733) and the ‘KoY’ M>73?

Aty

Making sense of the shelo https://pajes.org.uk/prezi

1.°70) Ny XYY Examples of holy
non-Jews and the ability of non-Jews
to convert, so this is not about elitism.

2,73y Ny x’:w Exploring the
limitation faced by a slave in terms of
observing 3N,

3. YR NYY x’:w Exemption vs
exclusion.
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Apprecicting Wheet We Idove

Lecorning Ounlcomes

A1: Pupils understand that we connect with 77 when we focus on how
everything we have comes from Him.

Sterver
Blindfold half of the class and let the other half lead them around the class or school, then

swap roles. Get pupils to feed back about how it felt not being able to see and how much we
rely on our sight.

Aty

Show the slideshow or the Year 3+4 video clips and discuss with pupils how they connect to
the 273

Develop Further:

Pupils can be encouraged to share any personal stories relating to not taking our bodies for
granted. They can do more research on the children in the video clips.
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Keywords

Words that are
Hiding:

ﬂ.f[\;] x5, TDE'U x3
Keywords:
Yy, onnd,
nxy, 551

ﬂ;l{)

Yecus 3 -4

VYecurs $~6 VYecus 3-4

the MTD.

Note ¥o Tecclers:

OnlFoot Activity

Origin and brief overview of
the content of MRY TII3.

https://vimeo.com/643089863/0d2ad29bfa

Class Activity

The Right Way to Ask for Things

Quick Content Overview

Class Activity

Why Do We Praise '71?

Quick Content Overview

Music

A recording of

IDRY 173 to a tune by
the Reverend Shindler sung
by MMK Primary School.

https://vimeo.com/640364150/4771dbe969
MMK Piano
https://vimeo.com/640363979/1697aaead3
Sephardi MIRY T3 by Naima JI

pupils:
https://vimeo.com/643090303/2a12abel7e

Pupils explore the significance of the way in which we ask for things and
how this relates to the role of MRY 713 in TTI9M.

Class activity where pupils explore the need for and function of praise in

MRY T3 is the start of the IINTT *PIDY, literally the ‘verses of song’. They talk about
how we see "7 in nature and around us. An additional meaning of 101 is to prune: we
prune our thoughts to help us concentrate on our rrbsn

From this point in ﬂ?gljl it is forbidden to talk. The ﬂ?gljl is said standing and boys hold two

RN,
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Lecrning Ounteomes
A1: Pupils understand that we connect with 71 through praising Him.

B1: Pupils understand the theme of this ﬂ’?,DJjT (praising '77) and how it connects
to other Jewish writings and principles.

Storver

Get pupils to act out scenarios of asking a parent or teacher something, showing how to ask
in the wrong way (disrespectfully, in a demanding way). Ask the pupil who played the role of
the parent: How did that feel? Did you feel like giving it to them? Then change the way of
asking to a kind and respectful way and evaluate that: How did this feel different for both
parties?

Attty
When we speak to ‘i1, we are often asking Him for things. '/T does not need our praise, we

need to praise '/1. What is praise and why do we need it?

By praising 17 we remind ourselves Who we are asking and how we should ask. The 7%7312331
in'3,3"9 IM>D73 explains: A person should first praise and then pray.

Praising ‘71 is dialling the number and making the connection to . 1)_325'@ T3 is about
preparing ourselves to have the right frame of mind for asking '/ to give us what we need.

What are some of the ‘praise’ words in MIRY 173 that help us make the connection with
'71? Use the Keyword Activity to find them (?[ﬁ_jt,ﬂ;@,b’?U,D’DQj, for example).
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Why Do We Preaise 117

Lecrning Ountcomes
A1: Pupils understand that we connect with ‘71 through praising Him.

B1: Pupils understand the theme of this ﬂ’?,DJjT (praising '77) and how it connects
to other Jewish writings and principles.

Sterver

'3:0" D9 tells us: The heavens declare the glory of 71 and the skies tell of his handiwork
= YPIT T YT IO DRTTIID DI0Dn DY,

Display this PYD9 (the slide can be paused from the Discovering 1 like Di773R slideshow in
o2 JITR).

Ask pupils to discuss in pairs what the different things are that this PYD9 could mean. (The
heavens or nature is evidence that 7Texists or all of creation praises 77.)

Aty

In t"2:3"2 TPWRIZ, when IPY? wrestles with the angel, the angel says that he has to leave
at dawn and ?"®1 explains that he needs to go and say dawn praises to ‘7. If all of creation,
including the angels, constantly praises ‘11, how can humans join in this chorus of praise?

This is one of the reasons why the rabbis put many D”?mjr of praise in the MTD, collectively
called IDTT DY, which starts with 17_3251? T3 'r1 does not need our praise, we need
to be able to praise Him.

Ask: Why do we say J‘ﬁbsjj to '71? (To ask for things we need, to thank for things we have, to
praise, to connect to 7Tetc.)

Of all these elements, would you say that praise should come near the beginning or near the
end of the MTD? Why do you think it needs to be near the beginning? (Praise puts us in the

framework of ﬂrﬁ_ﬁ.ﬂ— it reminds us who we are talking to and how we are connected to /7,
who cares about us deeply.)

Develop Further:

The second part of the Discovering ‘11 like D73R (nature images with D’PIDS declaring

'T’s power and presence) is a good framework for practising mindful praise. Ask pupils to
think of other ways in which we can also focus ourselves to praise 77 in a meaningful way.
(For example by feeling joy and gratitude to be alive and well and loved.)
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Keywords

Words that are Hiding:
IR, IR
T30, 113
Keywords:

MR (TWR), MIIIRY,
23R (TNM3), 777,
INI, IR (MR),
1 (3),

T3, 7233 (I13)

Class Activity
YIWR Puzzle Activity

Quick Content Overview

A Classroom activity that explores
the structure and gives an
overview of the content of JWUR.

Video

Happy Inside

Quick Content Overview

Video clip (15 minutes)
and activity exploring the
idea that true happiness
comes from within. Mike
Tabor tells the story of
the fiddler TNNRY.

https://vimeo.com/643090507/0075e1f770

OnlFoot Activity

Origin and brief
overview of the
content of " JUR.

https://vimeo.com/640365143/086e639fbd

The Missing

Quick Content

Slideshow (Prezi)

YIWR Is the A-Z of the
NID

Quick Content Overview
Slideshow activity that
explores the reasons why
saying *TUR three times a
day guarantees us a
portion in X377 Dij,
according to the rabbis.
https://pajes.org.uk/prezi

Music

A recording of *JWX to
a tune by the Reverend
Shindler sung by
Woolfson Hillel pupils.

https://vimeo.com/640363831/c9858ch6ea

Piano:
https://vimeo.com/640363667/dc4d8f72bd

Carlebach Nigun:

https://vimeo.com/640367498/5966a89ae0

Class Activity

Letter

Overview

Pupils explore the significance of
the missing letter J from VR,

Class Activity

Times of the Day,
Moods of the Day

Quick Content
Overview

Class activity
exploring the
times of day we
say *IWUR and
possible reasons
for that.



https://pajes.org.uk/prezi

"“UZS Puzzle Activity

Lecn WwWing Outcome

B1: Pupils understand the structure and theme of ’j{ﬁ& and how it connects to

other Jewish writings and principles.

Sterver

While saying ’jt;?z:t, hand out the flashcards of recurring words from ’jt;?k:t for pupils to lift
up when their word is said. Pupils could also be given a printed sheet of mp’r_z and asked to
find the words from the flashcards and colour them in.

Aty

Next, use the flashcards with the lines from 7j\?2:< and give to pupils to put together in order
on their table. What do they notice? The repetition of’j\{)kﬂ, the '3,'R, the missing J, the
final lines do not follow the '3,'R.

Ask pupils to suggest how many parts there are to ’jt;?k:t and to motivate their answers.
(Three)

Ask pupils to write at least two questions they have about ﬁVJN For example: Why were
the lines added at the beginning? Why were those specific lines added at the end? Why is
the word 7j\?2:< repeated three times?

Suggested answers: These lines were added to /797 /79/_747 as the actions described by
7?491_7 717 should create happiness. The last lines were added in order to lead naturally into
the next five D’ﬁf/.?-‘/, which begin and end with the word /’/3-75:5/_7 and we mention the hope
that we will bless and praise 77forever, also in the World to Come. >7p‘;_v occurs three times
to show that we praise 77throughout the day — and we say W_[&?_V three times a day. There
are 150 words in >7WX This corresponds with 150 D{bﬂg’l that 7?@_7 71T wrote.
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Lecrning Ountcomes

A2: Pupils understand that ’j\{)k;z focuses on praise and joy and can relate those
values to their own lives.

B1: Pupils understand the theme of this ﬂ?QJjI (praising '71) and how it connects
to other Jewish writings and principles.

Sterver

Get pupils to look at mg)z:z in the MTD and to work out that every line starts with a letter of
the '3,'R. Now challenge them to find which letter is missing. Why might this letter be
missing? Why did ?[12790 1T leave out the J?

Attty

T297 T associated this with the word 99Y meaning ‘fall’ and took it out. In fact in the
following line he tells about how 71 supports and lifts up (TID) the fallen (D’b@)ﬂ). Get
pupils to appreciate how 72377 T leaves this clue in the line. (See 3,7 M273: 7MY,
Pupils could write their own acrostic poems praising i1 using some of the letters of the
English alphabet or their names. Samples of *T3T ﬂ:ﬁ: and other ﬂﬁ’m where the authors
use their own initials as an acrostic can also be shown. Pupils can also choose to leave out
one letter like ?[?)QU 717 did and explain why they left it out.

Develop Further:

A good way to explore the question ‘What makes us truly happy’ is through a story.

One example is the story in Bedtime Stories (ArtScroll Publications) about the woman who
finds her house too small. Her rabbi advises her to fill it even more, with various animals and
so on, and then to remove all the things that she added. Finally she is happy. Did her house
change? No, her own mind, the way she saw things, changed.

Julia Donaldson tells this same story in A Squash and a Squeeze.

VYoege 74



\40»9‘14 lv\S‘\OKQ/

Lecorning Ountcomes

A1l: Pupils appreciate through this 7@913 that 17 wishes us to be happy in the
world He created.

5*0\.(‘*6/(‘
What is happiness? What makes us happy? Ask pupils to discuss and feed back, for example:

sunshine, being in a beautiful place, spending time with our families. New toys might excite
us for a while but what happens when we get bored of them?

Aty

https://vimeo.com/643090507/0075e1f770

M3R P tells us: ﬁP’?t}; NMRYT YUY PR — Who is happy? He who is happy with his
lot, with what he has.

Play the video clip of the ﬂDp\ZJ story, one of }2N) *37’s stories about a king who has
everything but wants to be sure that he is the happiest person in the world. After
encountering ﬂij'iU, who remains happy in the face of every challenge, he realises that
true ﬂij'iU, true happiness, comes from within. Pause the story and ask questions to
ensure pupils understand the message clearly.

Develop Further:
Pupils could act out the story themselves once they have watched it and they could also be

asked to think of other stories that teach this value. The ﬂij'iU nigun has been recorded
separately with images from the story to use as background music for further activities.

’Paga FAS



MR s the A-2 of the NTD
Lecrning Outcomes
A2: Pupils understand how the meaning of ’j{ﬁ& relates to them — how saying

’j{ﬁ& three times a day helps us to have a closer connection to 7.

B1: Pupils understand the theme of this nbpm (praising '17) and how it connects
to other Jewish writings and principles.

Sterver

Using the slideshow, get pupils to discuss these questions: Why do you think that, according
to the Rabbis, if you say ’UW& three times a day you are guaranteed a portion in the world
to come? Why ’“J\:Z'RS rather than other J'ﬁTD,DJjT? Pupils can also write their ideas in their

T]‘t&fmﬂal.

Slicke o
https://pajes.org.uk/prezi

The slideshow explores the following four possibilities:

1.9 WR contains the whole '3,'R —all the possible
ways in which to praise and thank ‘77 and it removes
the negative associations of 79 (J).

2. It reminds us of all the good '71 does for us, and
being happy (TWR) with what we have gives us lasting
happiness of the kind we will have in X371 D’jw.

3. The themes of 73\{)8 link to all other mbmj in the

NTO - ’jt;?k:t is in some ways a microcosm of all the
themes from the N7TD.

4. 1t helps us to focus on praising 'IT and understand why we praise 7.

Compare these ideas to pupils’ own ideas.
Develop Furtiher:

Further lines in ’jX:U'Z:z can be explored in more detail, for example: ....77> IR nime.

There is a tradition to say it in Hebrew while thinking in our mother tongue and to hold out
one’s hand while saying it as it is a powerful way of asking ‘7T to help us with our physical
and financial needs. Sefardim say it when making R2X377.
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Twmes of the Doy, Moodls of tlhe Doy

Lecorning Ountcomes

A2: Pupils understand how the meaning and times when we say ’j{ﬁ& relate to
them.

B4: Pupils explore the halachic significance of "WJN

5’&0\!‘*&( :

How many times a day do we say *JWR? (Three times a day.)

How might we expect the three ’j\:ﬂzg's to be fitted into the ﬂbrbjj services? (One per
service?)

Ask pupils to find, or show them in the 9TD when ’jt;?k:t is said. (Twice during 777 and
once at /7/127 — the second time in JPInY is just after 119n57where we reaffirm our positive
attitude to the world after we ask forgiveness for what we have done.)

Why might this be (and not once per service)? Let pupils discuss in pairs and feed back their
suggestions.

Aty

’jt;?k:t is said three times a day but not at night. Why might this be?

P 9% 37 explains one possible reason: Our moods vary during the day but in the
morning and while it is still light is the easiest and best time to praise ‘1. That is the time
that we are more strongly connected to our feelings of thanksgiving. Later in the day we
have many more distractions and are focused on getting through the day. This is one of the
reasons why J1*INY contains the most praise and thanks giving and is the longest ﬂbrbjj of
the day.

When are you at your best? Are you a morning, afternoon or evening person?

Do you find sometimes that you can be upset in the evening, sleep on it and in morning feel
better? Get pupils to share their experiences and record their thinking in their journals. It is

normal to sometimes feel sad or overwhelmed — it could be a mood that will pass with time.
Either way, we need to make an effort to be happy, even if things are not going well.

Develop Furtiher:
Pupils’ personal moods might be different but it is interesting to note that the Rabbis

decided that praise works best in the daytime. This activity can be the basis of a discussion
on how we manage our moods and feelings.
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Keywords

Words that are Hiding:

namys, N3N,
ninawna

Keywords:

nImy, I,
mnavn3 (n3v),
»Y, ’?’W;‘: TN x2,
THRTIT x2

‘Pairs’ of Praise

Quick Content Overview

OnlFoot Activity

Origin and brief
overview of the
content of NIFY?.

https://vimeo.com/643090843/c7bd68cf92

Class Activity

Music

A recording of

NI’ to a tune by the
Reverend Shindler sung
by Woolfson Hillel
pupils.

https://vimeo.com/643091103/01325869e2

N3y’ Piano

https://vimeo.com/640365024/43501c21c0

Class activity that explores the themes of 15 in ﬂ:_lljﬂ?? as well as the
pairs of praise that are written in it.



“Peoirs’ of Previse

Lecn WwWing Outcome

A2: Pupils appreciate how J‘ﬂbglj like ﬂ;]fn:ﬂ'? can inspire them and influence

their lives.

Storver

Show the On1Foot activity for ﬂ:_[]_’n:ﬁ? as an introduction to the symbolism of 15 that occurs
in N3nY.

Aty

Explain to pupils that there are two ‘fifteens’ in ngmp? that we will explore. The first 15 are
in fact ‘pairs of praises’ (and a set of three), so our first task will be to put the pairs together.
Show pupils an example of the pairs in their MTD. What do they notice about the pairs?
(They are connected with a 1)

Hand out the flashcards for the first ‘fifteen’ (make two sets for a class of 30). Pupils should
find their word in the ﬂTQ,DJjT and find a partner with the other part of their ‘pair of praise’.

(Note that NX) goes with 733 ﬂb“r.l to form the group of three.)

Once they have found a partner, they need to sit down to work out the meaning of their
pair of praise. For differentiation, the English meaning could be written on the back or a list
of English meanings could be given on the board for pupils to choose from.

Further discussion in pairs: What effect do we get from the pairs of praise? Why are these
two or three things matched? What do they have in common? Look out for any rhyme,
alliteration or assonance. Invent an action for your pair.

Ask pairs to line up in the correct order and read and act out the first part of MRY 7173

This could also be done in a different format by pupils highlighting matching pairs in seven
colours on a worksheet or on the IWB.

For the second ‘fifteen’ from the second part of '17_3251? 7373, distribute the second set of
flashcards with the 15 remaining words of the ﬂbbﬂ Each pupil takes a card and puts the
cards in the correct order. The ﬂ?sjj can then be said as a whole with pupils holding up
their flashcards in the correct places.

Develop Further:

As a Literacy extension, pupils could write their own pairs of praise to '/T using alliteration,
assonance and rhyme, e.g. | praise '/T with and
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Keywords OnlFoot Activity

Words that are Hiding: Origin and brief overview of the content of
NR/TNRY, MNRNT, the YW mM>73.

DR, 17IRD https://vimeo.com/640365379/848507367d

™
3 Keywords:
IZY, MR (MIRY,
>- TIRIT, DR, 1IRY),
TN, DY, 53, MR

Slideshow (Prezi)

Light and Dark, Good and Evil

Quick Content Overview

Slideshow exploring the origin and meaning of TR X1 as well as the
changes made by the Rabbis from the original text, replacing Y7 with bio}

Vecus §$ -4

https://pajes.org.uk/prezi
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ﬂ’& ‘131, L'\%\m’k Coned Do, Goocd cuonel Evil

Lecrning Ounteomes

A1: Pupils appreciate that '/ exists and created everything in the world.

B1: Pupils understand the theme of this ﬂ’?,DJjT and how it connects to other
Jewish writings and principles.

5’&0\!‘*&( :

Why do you think the first 771273 before the :n_mp’ is about the creation of light? (It was the
first thing 77created, the first think D78 and /7)1 saw — and we see in the morning — and we
associate light with good.)

Slicke Show:

https://pajes.org.uk/prezi

Use the slideshow to continue exploring the origin and message of TR 3.

1. How 7R 7% is connected to ODTX and mMN.

2. The origins of the words in '#:71" 0 1 YY?,
slightly changed in the M7TD.

3. Possible reasons for the change:

e The Babylonian Rabbis decided to change
it so that people would not think that
good and evil are separate powers but
that ‘17 is the master of All.

e Also, the Rabbis did not want a negative
word like ‘Evil’ to be part of our ﬂbrbjj

4. Relating the idea to an experience pupils can
relate to.

Develop Further:

Also see the story: What Is Going On? in 113 ﬂ'ﬁbpp Section 2: Reflective and Inspiring
Stories.
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Keywords

Words that are Hiding:
MITR/MIIRI/DNITR/MITRG
37 (593,137, 133Y)

Keywords:
3R, VI3 MY,
‘79D VIR

OnlFoot Activity

Origin and brief overview of the
content of YW M3,
https://vimeo.com/640365379/848507367d

Slideshow (Prezi)

'"’s Love and Our love

Quick Content Overview

Slideshow and class activity exploring the joys and the challenges of the
relationship we have with ‘71 as shown in 137 N30R.

https://pajes.org.uk/prezi
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’ﬁ 'S Love conel Owr Love

Lecrning Ounteomes

A1: Pupils appreciate that '/ exists and that He loves us.

B1: Pupils understand the theme of this ﬂ?QJjI and how it connects to other
Jewish writings and principles.

Storver

Let pupils find the roots ‘I1IR’, 3R and YNNI, which are repeated throughout the ﬂbbﬂ
What do these words suggest to us about the meaning of this 73737

Slicke Show:

https://pajes.org.uk/prezi

Using the slideshow, explore this 1273 further
with pupils.

This 1273 is, on the one hand, about 'T1’s love for
us, revealing Himself to us at D 777 and
through the ﬂjﬁﬂ and, on the other hand, us
asking 'm1 to help us learn and live ﬂjﬁﬂ with love.

How is it relevant to us that there are two
contrasting memories of how the 52;23\?? °)3

accepted the ﬂjm: through love and through
force?

Develop Furtiher:

There are some beautiful lines in this 273 that could be meaningfully explored by pupils.
For example: 1335; 1M is a powerful ﬂbfsjj to explore in English — we are asking i1 to help
us understand, reason and hear, to be taught and to teach, to keep and perform and make
permanent all the teachings of the ﬂjﬁﬂ. Focus on each verb and discuss examples of each.
How does this show us how to lead a meaningful life as a Jew?
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o Gewlon - ITPIRS

Keywords On1lFoot Activity
Keywords: Origin and brief overview of the
NI, TNYI, WIRI/ORS content of the YW M3

https://vimeo.com/640365379/848507367d

Yecus 3 -4

Music and Class Activity

The Story of TR
Quick Content Overview

Pupils act out the crossing of the 99D D’ by reading the words of
rb,m; as a play.

Vecunrs 3 -4

https://www.youtube.com/watch?v=d7dtZWdLc50

Video

The Miracle of 7733 in Our Time
Quick Content Overview

Pupils explore the liberation of the 53:1'13 in 1968 and how this was an
example of n’gm;.

Yecus § -4

https://vimeo.com/640365986/cab40fd955
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The Story of MTIRS

Lecn WwWing Outcome

A1: Pupils appreciate that ‘7T performs miracles throughout our history.

5’&0\!‘*&( :

https://www.youtube.com/watch?v=d7dtZWdLc50

Play the ?[1)3:3 ") clip (sung by Shimon Kramer) and ask pupils what event this is describing
from the ﬂjﬁﬂ. (The 5;}3]{@? 23 praising '11 having crossed the 9D D?to freedom.)

Attty

The 1273 of ﬂ’?ﬂ&; takes us back to a point in time
where ‘1T made a miracle for 71¥n and the 5&]@? °)3
by splitting the PO D’ and leading them safely away
from slavery to a new life in 52;23\’{]? TR,

Using the ﬂbml Script, pupils could act out the story
of this 1273 with various groups reading parts of the
11273 in Hebrew and English. Once they are confident
with the text, they could ‘act’ the story using their

DY MNTD.

Develop Further:

This 1273 ends by asking ' to continue saving and redeeming us. Ask students to think of
examples of redemption today.

’Paga XY



Twe Miccle of ﬂb1&3 n Ownr Tiwme

Lecn WwWing Outcome

A1: Pupils appreciate that ‘7T performs miracles throughout our history.

5’&0\!‘*&( :

Play the music clip of Shimon Kramer singing :[m; ") and ask pupils to remember what event
this is describing.

The words ?[1)3:3 1 are found in the 71273 of ﬂbj&.} and they take us back to a pointin
time where 1T made a miracle for YN and the bxji:ﬂ? *)3 by splitting the 9D D and
leading them safely away from slavery to a new life in sz;jip’? YR,

Aty

https://vimeo.com/640365986/cab40fd955

Did 71 only make miracles in the times of the bz;zjx'p? *)3 leaving D817 Can we think of
any other miracles that '/1 has made for the Jewish people?

Play the clip of the Six Day War and the liberation of the 5]3'13. To what extent is this a
modern example of TTIR3?

Develop Further:

Pupils can do some more research on the Six Day War or be encouraged to research other
examples of ‘7T making modern miracles for the Jewish people.
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C Snemee First Pouroegropn - YPW

Yecus 3 -4

Keywords

Matching Activity:

YRw, TR, NITR),
D377, TSN,
7337 Dy,

TII7 DENY),
3T, TRIV3,
TIP3, NO7M,
7773, 7320,
TP, T 0V,
TPY P3, DRIT,
i, TIP3,
WY

Keywords:

DY, PIT),
D37

4 verbs:

DINY), 7737,
DIYR), D3I

OnlFoot Activity

Origin and brief overview
of the content of the
hopalicg

https://vimeo.com/643169069/63bl11a3ad7

Animated Shema with

text
https://vimeo.com/643169249/e7fc212ef0

Animated Shema

without text
https://vimeo.com/643169215/af669adf6a

Music

A recording of the

YW chanted according
to the RPN *NYV of
the WIN by Jonathan
Weissbart.

https://vimeo.com/640364718/2866f6721c

Sephardi Shema by Naima
JPS

https://vimeo.com/643090339/211ee0b1b5

Makaton (Sign Language)

Shema
https://vimeo.com/640367226/179f13elcl
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Vecurs 3 -4

Yecus §$ -4

Slideshow (Prezi)

All About the Y1

Quick Content Overview

Pupils explore the structure,
content and significance of the
ypw (first paragraph).

https://pajes.org.uk/prezi

Slideshow (Prezi)

The Story of the Y1

Quick Content Overview

Slideshow exploring
the history of how
the twice daily recital
of the YW replaced
the daily recital of
the TIITT MY.

https://pajes.org.uk/

prezi

Slideshow (Prezi)

Commanding Love?
Ways of Loving

Quick Content Overview

Slideshow exploring

the different views of
Y3 and B3N on

71T 3Ty
’?[79525 as well as the
reasons why we are
told to love 7T in

three different ways.

https://pajes.org.uk/
prezi

Class Activity

The Angels’ Words

Quick Content Overview

Pupils act out a W?TD that explores
how the ﬂjﬁﬂ is for humans rather
than angels.

Slideshow

Power of the YW

Quick Content Overview

Slideshow and story
exploring the role of the
YDY as one of the first
things a Jewish child
learns and a way of
expressing Jewish
identity, beliefs and
values.

https://vimeo.com/640366362/b8ade4dceb

No{e Yo TQ,O\.C/\:\QX“S

97 for saying yU:

You cover your eyes with your right hand when you say the first line of the m_m;}.

You must be careful to say each word slowly and accurately.

It is a X1 from the ﬂjﬁﬂ to read the U)_Q{Z? twice a day.

Boys hold their 1IX*X from the beginning and kiss them when they say the word ‘T1X*X".

@ag& &S
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https://pajes.org.uk/prezi

The Angels’ Worels

Lecrning Ounteomes
A1: Pupils understand that we connect with /7 when we say “ri:p oY T3

B1: Pupils understand the theme of the m_mp’ and how it connects to other
Jewish writings and principles.

Storver

How do we say the words T D?ﬁ:f? 13‘1%31?7_3 V32 BW TNI? (In a whisper.) Why might
this be?

Aty

Using the script The Angels’ Words, get pupils to act
out the story brought in the -rm’;J:r telling how
TWn brought these words to us along with the
17 (3,n"s M3Y Tnbn)

’Paga &7



The Story of the YDV

Lecrning Ounteomes
A2: Pupils understand how the meaning of the U)_Q{Z? relates to them.

B1: Pupils understand the theme of the 37)_3\{1 and how it connects to other
Jewish writings and principles.

Stevrtenr

If you could only choose one central text that encapsulates Jewish values, what would you
choose? (Pupils can choose any text provided that they can explain their choice, for example
the 77113777 717, the YU the TT°0Y)

Slicke S\now

https://pajes.org.uk/prezi

Use the slideshow to explore the origins of the m_m;}.
1. Explore how the daily recitation of ﬂﬁ;TI'U J'IWVJZJ was replaced by the m_mg).
2. How many 131 are we able to do today?

3. A personal ‘Piece of TN

Using the My Piece of ﬂjﬁﬂ worksheet, get pupils
to explore the idea of the TTRR TOW

(1335:232 39 117371? *37) that every person has their
own piece of T

B‘\cr Bo)(

The JTOR JIOL: UTIN 395 717472 337(1847-
1905) was one of the greatest /7])J75cholar5 of his
generation. His many works (all entitled J708 ﬂ_ﬁ?‘/’)
deal with the 742?._77, 370 and mysticism. His
/777J7 explanations were delivered to his Hasidim,
and arranged according to the weekly /7179,
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QO\N\\N\OuAd'\\As Lowe? WOL(/\S o‘(l Lo\liwﬁ

Lecrning Ounteomes
A2: Pupils understand how the meaning of the D)_Q\{J relates to them.

B1: Pupils understand the theme of the U)_Q{U’ and how it connects to other
Jewish writings and principles.

Storter:
Can feelings be commanded? Allow pupils to discuss this problem.
Slicde Sow

https://pajes.org.uk/prezi

Using the slideshow, explore:

How "®7 and B30 have a different understanding of what is meant by ‘TI37RY and ‘you
shall love’ in the YW,

¥"®9: 11 commands actions, not feelings. ‘7T wants us to do the %) out of love and when
we do the IT3¥1 we show that we love '71 by following His words.

D"319: Love is only possible when we understand. When we learn ﬂjm and see the
beautiful world ‘77 created, we will come to love ‘i1 for what He has given us.

Let pupils discuss both positions and also explore their own understanding of J137XR).
What does it mean to love ‘7T with “all our heart, all our soul and all our might’?
It might have just said we should love 71 wholeheartedly and left it at that?

Using the Commanding Love worksheet, let pupils summarise the above explanations in
their own words and then discuss how each of these three things are different:

1. All our hearts: To love with all our hearts, not just some of our feelings.

2. All our souls or lives: Even if loving ‘7T means you might have to give up your soul (and
die).

3. All our might: This means all our talents, all our property and resources.
Develop Further:
Saying the 37)_3\{1 also means living the values of the 37)_3\{1. Living like '/Tis One means we

have to treat everyone we meet with respect and we have to do this every day and night
and in everything we do. Let pupils discuss practical ways of doing this.
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Lecrning Ounteomes
A2: Pupils understand how the meaning of the U)_Q{U’ relates to them.

B1: Pupils understand the theme of the 31)_3\{) and how it connects to other
Jewish writings and principles.

5’&0\!‘*&( :

https://vimeo.com/640366362/b8ade4dceb

Play the slideshow of the song ‘J&j{ﬂ? YPW written by Sarit Hadad and performed by
Shimon Kramer. Why do the Jewish people have such a powerful connection to the 37)_3\{1?

Attty

Use the Rescuing Jewish Orphans sheet to tell pupils
the following true Holocaust related story about
children remembering 37)_3\{1.

Discuss with pupils: Why did the U)_Q{U’ remind the
children of their mothers? Why do Jewish people have
such a strong connection to the words of the Dp\;)’?

Pupils could be encouraged to act out the story or draw
pictures of it.
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b. Shemon Seconed Portugroph - VDY

Yecus 3 -4

Keywords

Comparison Activity:
Ticks for:

Y0OW, WY, S,
MmN, O, IR,
02337 573,

DOW9) 533,737,
DOWo) 5y 02337 DY,
TRY DIR OIW
o7 oY,

023 M} OIR DRTE0),
D3 737y,

TIP3 NIV,

773 99903,

TIOUD, oM,

TIP3 Mt Dy ORIy,
TWYN

Keywords:
YRUAYRYR (Y0V),
YINXN, NN (M),
LB - Wp W KD,
RIRA

OnlFoot Activity

Origin and brief
overview of the
content of the second
paragraph of the
bipa)isg

https://vimeo.com/643169155/ed870c4c38

Animated Shema with
text

https://vimeo.com/643169351/e69557a57e

Animated Shema
without text

https://vimeo.com/643169280/157a010b75

Music

A recording of the
YNY chanted
according to the
RIPNT MYV of the
WIN by Jonathan
Weissbart.

https://vimeo.com/640364556/f031bc0flc
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Vecrs 3 -4

Yecus § -4

@ag& 94

Slideshow (Prezi)

Remembering to Follow 'T1’s Commandments

Quick Content Overview

Pupils explore the structure of the second paragraph of the D)_Q\{J and the

significance of the idea of having physical objects to remind us to do the
right thing.

https://pajes.org.uk/prezi

Slideshow (Prezi)

All for One and One for All

Quick Content Overview

A slideshow and class activity that explores the idea of the second
paragraph of the 377_3\? as continuing the message of the first paragraph
but focusing on JR7W? 93 rather than the individual. Links are made to
TR IR PO

https://pajes.org.uk/prezi



https://pajes.org.uk/prezi
https://pajes.org.uk/prezi

RQ,\Me/\/vx\oQX“\\Ag 1o Follow ’ﬁ 'S Commmiunchiments

Lecrning Ounteomes

A2: Pupils understand how the meaning of the second paragraph of the
YDV relates to them.

B1: Pupils understand the theme of the D)_Q\{J and how it connects to other
Jewish writings and principles.

Storver

What are good ways of reminding yourself about things? (Write a list, add to your calendar,
stick a note on the wall, ask someone to remind you.)

Which are most effective and why?
Aty

https://pajes.org.uk/prezi

Using the slideshow, get pupils to explore:

1. Three themes in the second paragraph of the
piga)isg

2. How can we remind ourselves to keep the
M¥N? (577040 and P7*957)

Develop Furtiher:

Open areal %) for pupils to see which texts are inside and to work out why not all the
paragraphs of the U)_Q{U’ are included in it.
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A\\ Qo(‘ Owe Ow\C'* Owe ‘Qo(‘ A\\

Lecrning Ounteomes

A2: Pupils understand how the meaning of the second paragraph of the
YDV relates to them.

B1: Pupils understand the theme of the U)_Q{U’ and how it connects to other
Jewish writings and principles.

Sterver

Using your WTD, can you spot similarities between the content of the first and second paragraphs
of the YW? Look for the WW of YNVW and the WV of M1)¥1 as well as several phrases.

What is different in the way these are used? (The second paragraph is in the plural where
the first is in the singular.)

Slicke S

https://pajes.org.uk/prezi

Using the slideshow, explore:

1. Why is it important to focus on ourselves and also
to focus on all the Jewish people?

2. What are I3 that help us look after others?

Develop Furtiher:

Pupils could further explore the I11¥1 mentioned in more detail as well as the organisations
that help others in sustainable ways.
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e Shemee Twired Peorogrowph = YDV

N0 Keywords OnlFoot Activity Music Activity
| Words that are Hiding: | Origin and brief A recording of the
™) DM/ 0tn overview of the content | Y% chanted
of the third paragraph of| according to the
8 Keywords: the YnU. RIPNT MYV of the
ng’g’ Dﬂ’N"ﬂ, https://vimeo.com/640365771/78501dba95 VJ)TQ]T} by Jonathan
3 DII2N/191 T, Animated Shema with | \vaissbart.
: ) text https://vimeo.com/643203829/09fcc0b742
ﬂWXDb? ﬂN/ ’J:nxn’ https://vimeo.com/643176804/4aee368ac5 *
)" 9 y
TR (07231 YR5) Animated Shema
without text
https://vimeo.com/643169423/c6eb9calaa

Slideshow (Prezi)
Seeing, Touching, Experiencing

Quick Content Overview

Pupils explore the significance of 71¥1 where we use our senses, such as
seeing and touching the IX*X.

Vecurs 3-4

https://pajes.org.uk/prezi

Slideshow (Prezi)

Strings Attached

Quick Content Overview

Pupils explore how I1X*X remind us of the responsibility we have towards

’

,;Our  IMNLEnd other people.

Vecurs $-6

https://pajes.org.uk/prezi
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S%’W\%, Tov»c/\'\'w\g, EX PLincing

Lecrning Ounteomes

A2: Pupils understand how the meaning of the third paragraph of the
YDV relates to them.

B1: Pupils understand the theme of the D)_Q\{J and how it connects to other
Jewish writings and principles.

5’&0\!‘*&( :

Explore the difference between seeing and touching an object and merely listening to it
being described. The teacher could, for example, show and get pupils to touch IIX*X and
then take it away and just describe it verbally. Which is easier for us to truly understand?
When we are able to use more of our senses.

Aty

https://pajes.org.uk/prezi

Using the slideshow (and some real objects)get pupils to explore:
e How do we use our senses when we do these m:XD? (hear, taste, smell, touch, see)
e How does this make our experience of being Jewish more powerful?

e How do the 11¥%X remind us of the MX1N?

Develop Further:

Pupils could learn to tie TIX*X using the Prezi (and video clip for Year 5 and 6). Pupils could
also explore further what nb:m is: see http://tekhelet.com/ for more information.
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Strings Attocinedd

Lecrning Ounteomes

A2: Pupils understand how the meaning of the third paragraph of the
YDV relates to them.

B1: Pupils understand the theme of the m_mp’ and how it connects to other
Jewish writings and principles.

Stevrtenr
Using the slideshow, get pupils to explore what the expression ‘strings attached” mean.
Aty

https://pajes.org.uk/prezi

The strings of the T1X%% remind us that we have a contract with 77— there are ‘strings
attached’ to that relationship. We are responsible for keeping the IMX1, controlling our
behaviour and making the world a better place.

Explore the word ‘responsibility’.

Can we behave in a responsible way,
exercise self-control and not behave in
an improper way? For example: being
careful what you see on the internet;
keeping away from violent video games
etc. These are direct links to

‘02335 *INR IWIT KDY, which is the
core of what this paragraph is about.

Develop Further:

This can be linked to general ways of behaving safely and responsibly, towards our friends,
strangers and on the internet.
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SouwnrceS

Books:

Ben-David, Aryeh The God File: Ten Approaches to Personalising Prayer Jerusalem: Devora
Publishing Company, 2007

Brown, Steven M. Higher and Higher: Making Jewish Prayer Part of Us New York: United
Synagogue Publications, 1996

Finkelman, Yoel Educating Towards Meaningful Tefillah Jerusalem: Atid, 2001
Gevirtz, Gila Partners with God New Jersey: Behrman House, 1995
Gevirtz, Gila Living as Partners with God New Jersey: Behrman House, 1997

Goodman, Roberta Louis and Blumberg, Sherry (Eds) Teaching about God and Spirituality
Denver: A.R.E. Publishing, 2002

Grishaver (Ed.) | Have some Questions about God Los Angeles: Torah Aura Productions, 2002
Grishaver, J.L. Stories We Pray Los Angeles: Torah Aura Productions, 2012

Kadden, Bruce and Binder Kadden, Barbara Teaching Tefillah: Insights and Activities on
Prayer Denver: A.R.E. Publishing, 2004

Kaplan, Aryeh A Call to the Infinite New York: Maznaim Publishing Corporation, 1986
Kleinman, Heshy Praying with Fire (Books 1 and 2) New York: Mesorah Publications, 2008

Leff, Ze’ev The Shemoneh Esrei — The Depth and Beauty of Our Daily Tefillot. Jerusalem:
Targum Press, 2010

Sacks, Jonathan Translation and Commentary to the Authorised Daily Prayer Book London:
2007

Links

www.lookstein.org/resources/tefilla listing.htm A collection of articles and resources
relating to ﬂ?gljl

http://schechternetwork.org/2009/06/new-publications/ Click on the link to 'Towards a
Theory of Practice' by Saul Wachs
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www.davenspot.blogspot.com A regularly updated blog aiming to create a platform for

teachers who want to bring ‘dynamic energy’ to ﬂ?glj

www.beureihatefila.com./ Website of the Beurei HaTefila Institute, which aims to create

resources and support for teachers teaching ﬂ?.mj

mechon-mamre.org/ Resources and inspiration for teachers, including on TIE'SJ?I

www.legacyheritage.org/SJIED/?file=select lessons&topic=tefillah-diverse%20topics-18-62

Smartboard resources for ﬂ?.ﬁ]ﬂ

theg-dproject.org/ Questions and discussions about i1

jewishideas.org/rabbi-j-simcha-cohen/impact-tearful-prayers An article exploring aspects of

7971 — the website of the Institute for Jewish Ideas and Ideals is a useful one

www.withallourhearts.wikispaces.com/.HOME A ‘wiki’ on ﬂ’?,DJjT where teachers can

download and are encouraged to upload resources
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Chana Senesh (1921-1944) was born in Hungary and emigrated to Palestine
in 1939, where she joined the Haganah and the British Army, training as a
paratrooper. She parachuted into Yugoslavia, but she was captured and
tried for treason and executed at the age of 23.
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Read the texts and answer the questions in pairs.

Mark Twain (19" century) wrote (in The Complete Essays of Mark Twain, p. 249):

f he Egyptian, the Babylonian, the Persian, rose, filled the planet with soun
and splendour, then faded to dreamstuff and passed away. The Greek and

the Roman followed, made a vast noise and they are gone. Other peoples
have sprung up, held their torch high for a time, but it burned out and they

sit in twilight now, or have vanished. The Jew saw them all, beat them all,
and is now what he always was, exhibiting no decadence, no infirmities of
age, no weakening of his parts, no slowing of his energies, no dulling of his
alert and aggressive mind. All things are mortal, but the Jew. All other forces
pass, but he remains. What is the secret of his immortality ?”

What do you think Mark Twain meant by How would you answer his last question:
this? What is the secret of his (the Jewish people’s)

immortality?

T promised TOi173R 4000 years ago (J'mﬁ&j; 17:7):

"And | will establish My covenant What is a covenant?
between Me and you and your
descendants after you, throughout the
generations, an eternal covenant to be

God, and the God
you; 2 Zn : e}t b of)’/’our T promises an eternal covenant, but what
escendants after you.
T3 IPII 02T M IR STINPM happens if we, the children of Di173R, break it?
D2 7737 DI PIOR YN
\ 70 7279 oKy 7o v

- 4
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'T1 promises in RPN 26:44-45:

“Yet even so, even while they are in the
land of their enemies, | will not reject or spurn
them, lest | break My covenant with them by destroying them,
for I am their God. | will remember them because of the covenant |
made with their forefathers, whom | brought out of the Land of Egypt
under the eyes of the nations, so that | might be their God."

DFYARY) DADRNTRD DIPIR YIRI DIPIS IR0 98)
TN DPRDR TR 0D DR Y73 197 DY)

D3N TIRD DORDIRIIT IWR DIYRI 11973 20y )
{1 IR DPORD DY N oA s»yY

What is ‘77 promising even in the case where we break the covenant?

DY 31:34-36

"Thus says God, 'Who establishes
the sun to light the day, the laws of the

How does this text confirm 'T1’s moon and stars to light the night, Who stirs
eternal covenant with the Jewish up the sea into roaring waves, Whose name
people? is the Lord of Hosts? If these natural laws

should ever give away before Me,' says

God, 'only then shall the offspring of Israel

cease to be a nation before Me for all time.”
\ TP Db ARG WY 1 1 MR 71D

M DI Y7 2T IR 093210 0
DPNT WD) DR AW miRIY 71 193
IRIW? v} D3 T DR 299D MIIRT
DDITDD 2397 3 M maw
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List three things you received from each of the Partners who created you.

Muin Deek ’ﬂ

Can you read the message below? If you reflect it in a mirror, you should be able to read it
easily.

.936mi 2'marlzsH ni batss1 916 SW
2y6W 2'marlesH 12slts1 ned 2noitas WO

Write the message (a copy or your own words) below.

Think of three things you could do this week to reflect that you are created in 'Ts image.

Activity inspired by | Have Some Questions about God (Grishaver J.L. Ed) and Partners with God (Gevirtz, G.)



L'\S"(e,v\'w\cs o V\u\ Y

Circle the questions below where listening to your ﬂDVJJ can help you find the

answer. Add your own question in the blank square.

Is this a mean thing to say to
B y Should I do my homework?
L someone?
/‘-\O =

What time is it?

How can | use my talents to

the best of my ability? Am | being considerate?

What should | wear today? Should I help my friend? What does 12 x 12 equal?

Listen, Leorn conel Do

Write the names of people you feel close to or someone who might need a friend
and write something you could do for them. Maybe you could tell them how
important they are to you or how you could help them in some way.

Nemme S Wt | Coom Do

Activity inspired by Partners with God (Gevirtz, G.)




Me cditefion conel Silemce Exercises

Exercise |1 Thwe Jouwrwey lwwored

Teacher leads pupils by saying the following: (Words could be
pre-recorded so that the teacher could do the exercise with pupils.)

Sit in a comfortable position on the floor, cross-legged or whatever feels
right, with a straight spine and your hands resting on your knees. Gently
lower your gaze taking in as much as you can on the floor. See the
colours, textures, patterns. See all that you can see... When you are
ready, invite your eyes to gently close. With your eyes closed, listen to
the sounds around you. What do you hear? ... Allow yourself the chance
to fully listen, taking in as much as you can... When you feel like you
want to open your eyes, resist the urge, and bring your awareness to
your breath. Watch how you are breathing, without judging it. It isn’t
right or wrong, it just is. Continue to watch your breath and when it
feels right deepen your breath filling up your belly on the inhale and
watching your belly fall on the exhale. Allow yourself to watch your
breath for a few more rounds just like this. Take a few deep breaths,
inhaling through your nose, exhaling through your nose... Keeping your
gaze down, gently open your eyes and take in the floor again. Does it
look different this time? What do you see? Focus on the colours,
textures, patterns, all that you see. Slowly allow the light of the room to
fill you, and, as you are ready, invite the outside world into your world.

R7



Exercise 2 Silewce o the Dest

Teacher leads pupils by saying the following: (Words could be
pre-recorded so that the teacher could do the exercise with pupils.)

Find a comfortable position at your desk, with back straight and feet
firmly planted on the ground. Gently rest your hands on your knees or
on top of your desk, palms down. Slowly invite your eyes to close and
slowly drop inside. Listen to the sounds in the room... Listen to the
sounds outside the room... Maybe even listen to the sound of your own
heartbeat... Keeping your eyes gently closed, bring your right palm up
and place it on your heart, then place your left palm on top of your right
and gently listen. Can you feel your heart beating? Can you hear it
talking? What is it saying? Listen to the silence.
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Exercise 3 M&%’\C/ Courpet Ricke

Teacher leads pupils by saying the following: (Words could be
pre-recorded so that the teacher could do the exercise with pupils.)

Lying down on the floor, either on a towel, blanket or yoga mat, find a
way to comfortably release into the ground. When you are comfortable,
begin this journey. Here comes a magic carpet of clouds to swoosh you
up into the sky. If you don’t want to go up, just stay where you

are. Allow the carpet of clouds to take you higher and higher up in the
sky. As you float, look around and see what you can see. What colours
do you see? What sounds do you hear? Where is the carpet taking

you? Allow it to take you to a special place just for you. It can be
somewhere you’ve been before or a brand new place. It doesn’t matter
where it is as long as you feel good when you are there... Look around...
Where are you? What do you see? Are you alone or do you have
company? What colours do you see? What is the weather like? What are
you wearing? What do you hear? What do you smell? Take a deep
breath in and try to smell the fragrances in your special place. If your
mind starts to take you somewhere else, just take a deep breath in to
bring you back. Stay in this special place for a few more moments, then
slowly start your journey back, bringing with you the memories of being
in a special place. Remembering that this special place is always there
for you, and you can go there any time you need to. When you arrive
back on the floor, on your mat, begin to bring your awareness into your
body. Take a deep breath in and as you exhale, begin to wiggle your
fingers and toes. Slowly bring your knees up to your chest and give
yourself a nice delicious hug, hugging in all the sensations of being in a
special place. Slowly roll onto your right side, and hug your knees in
again taking a deep breath. Gently push yourself up into a comfortable
seated position and sit for a few more moments with your eyes

closed. Allow yourself to feel whatever sensations or feelings are coming

up.
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Exercise F: Revimbow Jouwrney

Teacher leads pupils by saying the following: (Words could be
pre-recorded so that the teacher could do the exercise with pupils.)

Lying down on the floor, either on a towel, blanket or on a yoga mat,
find a way to comfortably release into the ground. When you are
comfortable begin this journey. Here comes a magic carpet of clouds to
swoosh you up into the sky. If you don’t want to go up, just stay just
where you are. Allow the carpet of clouds to take you higher and higher
up in the sky... Look above you... There is a beautiful rainbow... Look at
all the colours as you take a deep inhale through your nose and out
through your nose... See all the colours in the rainbow beginning with
red ... inhale red into your body, then exhale ... filling your entire body
with red ... now see orange ... inhale orange ... then exhale orange ...
next, see yellow ... inhaling yellow ... exhaling yellow ... see green filling
up your body as you inhale and exhale green ... inhale blue ... exhale
blue ... inhale purple ... exhale purple ... Pay attention to how the colours
make you feel... If you'd like, stay with one colour noticing why you
chose that colour... What are you feeling?... Stay with your rainbow for a
few more breaths... Start your journey back, bringing with you the
feelings and sensations that you had while you were on your rainbow
journey... Remember how each colour made you feel... When you arrive
back on the floor, on your mat, begin to bring your awareness into your
body. Take a deep breath in and as you exhale, begin to wiggle your
fingers and toes. Slowly bring your knees up to your chest and give
yourself a nice delicious hug, hugging in all the sensations of being in a
special place. Slowly roll onto your right side, and hug your knees in
again taking a deep breath. Gently push yourself up into a comfortable
seated position and sit for a few more moments with your eyes closed.
Allow yourself to feel whatever sensations or feelings are coming up.
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A Cr Q/O\,J(‘\ov\ §'J(o~(" U

Long ago before mountains existed, there were no oceans to be sailed, or
bright coloured rainbows to be seen. There were no stars to glitter in the sky,
no sun to spread its warmth and light over the earth. There was nothing to be
seen or heard. '7’s goodness and love filled the universe, but no creatures or

humans existed to enjoy that love and goodness. J'mU'Nj; tells us about the
birth of the world, how 17 created light and dark, day and night, the sky above,
the land below and the seas, the plants, the sun, moon and stars; birds, fish,
insects and animals. Where once there had been silence, now there were the
gentle splash of summer rain and the mighty roar of ocean waves; colour burst
forth from every form of life. It was all good. And yet something was missing.
'rT wanted a creature who would enjoy the beauty and wonders of creation. i1
wanted someone — a partner — to watch over the world and take good care of
it. So the Torah tells us, on the 6™ day, ‘77 created man and woman. They were

'M’s finest creations.

Like DTR and 7N, we are all partners with 'r1. We too must watch over the
world and take good care of it. Can you think of some ways in which you can
be '’s partner in the world?
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A Gﬁ\l‘w«.} Coned RQ/C/Q/.\\’.\\I\% S'kcr(“ U

A long time ago, the richest man in the town was sitting in the ITDJ271 I*J on a
I13W morning, sleeping, as usual, through the service. Every now and then he
would almost wake up and, during one of these periods, he heard the rabbi speak
about the 12 loaves of ﬂ‘gU that the ‘:mx‘p? *)3 were commanded to bring to the

p\:ﬁp every week. When the service ended, the man woke up and he did not
realise that he had heard the rabbi speak — instead, he thought that i1 had
spoken to him and commanded him to bring 12 loaves of ﬂ?U. He felt quite
honoured but also a little foolish: of all things, why would /7 want 12 loaves of
ﬂ’gTJ? Still, he went home and made the 12 loaves, brought them back to the
D)2 I3 when no-one was in and placed them in the TP NIR.

No sooner had he left than the poorest man in town who was also the shamash of
the IO 113 came to speak to '11. ‘Oh 77, he said, my family is starving, we
have nothing to eat. Please make a miracle for us or we shall surely die!” Then he
went about tidying and dusting the TD)27 7173 and when he came to the

WP PNIR, he saw the 12 loaves of TTBTD. ‘Thank you 11! That was so quick!” he
exclaimed and he ran home to share the food with his family. The next day the
rich man returned to see that his loaves had gone and he was thrilled — he
brought more the next week and the weekly TT’?TU exchange continued for quite a
while until, one day, the rabbi of the TD)271 11*3 came back to find something he
had left behind in his seat and saw the rich man putting the 12 loaves in the
WTIP PNIR and, shortly after, the poor man collecting them.

He called the two men together and told them what they had been doing.

‘Oh, so it really was not 77 after all’, they both said, disappointed. They both
feared that now ‘77 would not be present in their lives. The rabbi said to the rich
man: ‘Your hands, are the hands of i1 giving food to the poor.’ To the poor man
he said: ‘Your hands are the hands of 'TT making it possible for rich people to do
the mitzvah of IPTX. Continue baking and continue taking. Your hands are the
hands of ‘1.’
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The Eing’s ielwist: A MmN Story

by the 30 DY 53_?3. Retold in Stories We Pray, Grishaver, J.L.

There was a king who loved music and he had a violinist who played beautifully
for him every day. However, after a while, the violinist got tired and bored of
always playing the songs the king loved best and his playing was not as good as
it used to be.

So the king decided to invite guests and this made a big difference. Playing the
same songs felt different when different people were listening and the violinist
played beautifully again. However, after a few months, the king ran out of
guests to invite and once again, with no one new to hear it, the music became
tired and dull.

Then the king had an idea. He blind-folded the musician and told him that a
new guest was there to hear him play. The violinist imagined the guest and his
playing was again filled with spirit. The king did this every day and the violinist
was able to play the king’s favourite songs with great feeling every day.

What does this story tell us about engaging in the same J‘lﬁ.ﬂlﬁl day after day?
How can we turn fixed J'Iﬁbsjjt into meaningful moments? Even when there is

nothing new, we need to create something new.
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Twe Winddow conek te Mirror
A Pourtners with T Story

Traditional, retold in Partners with God, Gevirtz, G.

Mendel was the richest man in the village of Lem — and the stingiest! He loved money, and
one of his greatest pleasures was counting his money over and over again. One day, Mendel
sat counting his money for the fourth time since breakfast when suddenly there was a knock
on the door. Mendel quickly hid his money and in an old metal box and opened the door.
There stood the rabbi. Every Thursday he came by to ask for P 7% to help the poor people

of Lem buy food and candles for I13V.

Before the rabbi had a chance to speak, Mendel said: ‘l know that tomorrow is TI3% and |
know it is important for everyone to have money to buy food and wine and candles, but
Rabbi, | cannot help everyone.” With that, Mendel reached into his pocket and handed the
rabbi one small copper coin, just enough to buy a single candle. Expecting the rabbi to leave,
Mendel walked towards the door. To his surprise, the rabbi stayed where he was and
pointed to the window.

‘Tell me Mendel,’ he said, ‘what do you see when you look out of the window?’

Mendel answered: ‘I see the widow Rivka’s house. The paint is peeling, most of the windows
are broken and the garden is filled with stones and weeds. Also, | can see a pedlar selling
potatoes.” Then the rabbi pointed to the mirror on the wall and said: ‘Now, Mendel, look in
this mirror and tell me what you see.” ‘l see myself.” Mendel replied. ‘Isn’t it interesting,” the
rabbi continued, ‘that both the window and the mirror are made of glass. The only
difference between the two is a thin layer of silver that lines the back of the mirror. Once
you add a bit of silver, all you can see is yourself.” Mendel was relieved when the rabbi
finally left. He couldn’t wait to get back to counting his money. But the rabbi’s words kept
running through his head: ‘Once you add a bit of silver, all you can see is yourself’.

Mendel looked out of the window again. He saw the poor widow Rivka sweeping the street
in front of her house. ‘Rivka looks so pale and weak,” he thought. ‘How can one person take
care of a house and seven children? Why doesn’t anyone help her?’ he wondered. Then he
saw the pedlar. This time he recognised the man. ‘Why that’s Yaakov. He always helps me
find my place in the 97D during J’I_jn_ﬁ services. | didn’t know he sold potatoes for a living!
He has five children and his wife is ill. How can he support his family on what he earns? Why
doesn’t someone help him?’

The more Mendel looked out the window, the more people he saw: friends, neighbours,
people from the community. For the first time in years, silver was not getting in the way. He
was seeing people and he enjoyed it — more than he enjoyed counting his money! Mendel
began to call out to the people he saw. He wished them a good day and asked how they
were. Very soon he realised that he could help those in need. And so he did. For now it gave
him great pleasure to spend time with others and live as a partner with 7.

Enjoying what we have is a healthy part of being human. But sometimes we can value our
possessions more than our friends or families. How can we be partners of 'I1?
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RYTIT ITIR Story:
WX ss Czcr‘w\Cj Ow |dere?

Once %Y 13 I]X?ﬁﬂf ’37 met X337 ﬂﬂf?;ﬁt and he asked him if he could accompany him so
that he could learn from everything R*337 mg‘;z;z did. But R>3377 m-gbz; said: No, there is
no way that you would understand what you see me do.

YYI? 237 begged and pleaded and finally X337 mz‘;;; agreed if YY1’ Y37 promised
not to ask any questions.

They agreed that if Iﬁ{)iﬂ? *37 would ask a question, he would no longer be able to walk
with X237 DR,

They set out together and, towards evening, they reached an old hut. An elderly couple was
sitting outside. They were obviously poor, but they were quick to welcome the guests. They
jumped up and eagerly invited them into their home, offering them a meal and a place to
sleep.

The following morning, the two travellers said goodbye and set out again.

?j‘g 13 IJVNW 37 noticed that R*3377 %ﬂﬁbtﬁ was praying. He listened closely. What
was R>J3377 %ﬂ{btﬁ praying for? The elderly couple who had hosted them owned a cow. It
was the most valuable thing they owned. X337 mz‘:x was praying that this cow should
die.

mpinz *37 was shocked. The couple had been so kind, so pleasant, so warm. Why did they

deserve that their cow should die? But he could not ask any questions; that was the
agreement.

They continued their journey and, towards evening, they came to a beautiful mansion.
Although many members of the household saw them, no one invited them in. Eventually
they asked the wealthy owner of the house for permission to spend the night. Reluctantly,
the man agreed. But he was very cold to them and did not offer them any food or drink.

As they left in the morning, m{ﬁm *37 again noticed that X>337 4ﬂ2527§ was praying. What
was he praying for this time? One of the walls in this rich man's house was cracked and
weak. X337 mgbg was praying to ‘11 that this wall should be restored and should remain
strong and solid.
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Z_J'{{?ﬁﬂ{ 379 could not understand. This person had not acted kindly towards them. And
yet, X333 ﬂﬂf?;ﬁz was praying to 77 on his behalf! But of course he could not ask.

Eventually, the two travellers arrived in a beautiful city. They made their way to the

oI 3. :_ng’:im *37 thought that they would have no problem receiving hospitality in
such a town. But it did not work out that way. The people were not very kind. When the
service was over, nobody approached them to ask where they planned to eat or where they
planned to stay. Ultimately, they had to spend the night in the TTDJ2 I1°3 without supper.

In the morning, when they were ready to leave, X337 mzbr; gave a 7273 to the
inhabitants of the city, wishing them that they should all become leaders. Again,

IJ'(g)ﬁﬂ? 37 was puzzled. Why did X337 mz‘:s give a 1273 to people who had not shown
them hospitality?

That evening, they came to another city. It was not as wealthy a community as the first; the
D)3 13 was nowhere near as beautiful. But the people were very warm and kind. They
did everything they could to make the two travellers comfortable. Before leaving that

city, R¥337 mg‘;z;z told them: ‘May G-d help that only one of you becomes a leader.’

At this point, D@ﬁﬂ? >33 could no longer contain his curiosity. He told X337 %ﬂf?;ﬁl: ‘I can’t
continue like this! | have to know what is going on here. Nothing you did these past four
days make any sense to me. Please explain your actions to me, even though | know that this
means | will now have to leave you.’

And so R*337 mz’;x began to explain: ‘The elderly couple whom we met first were
wonderful people who always performed acts of TDT. The woman was supposed to pass

away that day. By hosting us, she was given the opportunity to perform a mitzvah. And the
merit of her hospitality was great enough for the decree to be lifted, but not entirely. So |
prayed that their cow — which meant so much to them and which was their source of
income — should die. So the cow's death actually saved her life.

At the wealthy person's home, there was a treasure buried in that wall and it was about to
break. Because he was such a rude and miserly person, | asked ‘77 that the wall should
become strong so that he would not be able to benefit from the treasure.

‘What about the people in the wealthy city?’ X>3377 mgbz;z explained: ‘My 77273 that they
should all become leaders in the city is not a blessing; if anything, it is the opposite. The
most destructive thing that can happen in a city is that everybody becomes a leader.

‘In the other city, where the people were kind, | gave them a genuine M273: that one, and
only one, of them becomes a true leader.’

R16



The VPower of o 70

Traditional story retold by Blitz, S. Bedtime Stories for Shabbos

There was a blind Rebbe who lived in Poland in Lublin. He was a very holy man
and people called him the 711N or the Seer of Lublin. One of the IN’s
students lived on a farm and there were no Jews who lived close to him so
every few weeks he would travel to Lublin and spend a week with the I,
learning and being part of his community. Once he rode into Lublin late on a
Thursday afternoon. The 1IN was waiting for him and immediately said to
him: ‘Go home.” The man answered: But | have just arrived! My horse is tired, |
am tired and my farm is two days’ travel away — we’ll never get home before
13W.” All the 713N said was: ‘You have to get home before JT3W - leave

immediately.” The man got on his horse and travelled through the night. On
Friday morning he arrived at an inn. Feeling very hungry and tired, he stopped.
At the inn were nine other Jews and they begged the man to stay there for
n;n_z) so that they would have a 1212. He explained to them that the 711N had
told him to return home for n;n_u‘ and that he could not stay. However, he was
so tired that he fell asleep and by the time he woke up it was so close to n;n_z)
that he could not travel and had to stay at the inn.

It was an amazing JT3W. When they sang together they could feel the presence
of angels and when they learned together it was as if fire surrounded them. As
soon as ﬂ.jﬂ_fl was over, the man returned to Lublin to apologise to the .

The 71N explained to him: ‘The reason | sent you home was because | saw
that you were going to die on T73¥ and | wanted you to die at home.” The man
replied: ‘But | am alive!” The 111N answered: ‘Sometimes the power of a 121 is
greater than that of a Rebbe.’

Why can it be more powerful to say J'IfJDJjI with a group of people than by
yourself?
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Just oo Story Coun Be Enoungn

Traditional story, retold by Blitz, S. in More Jewish Bedtime Stories

People with problems often came to the 20 DW 5;{3. One
day, a man came to the 30 QW 5;{; with tears in his eyes

and said: ‘Rebbe, please help us. My wife and | have been
married for 6 years and we still have no children. We do not
know where to turn!’

The 3 DY 5;{3 was moved by the man’s plea and so he
went to a special place in the forest, lit a special fire and said
a special ﬂ‘?’gljr to 1. His ﬂbjsjj was answered and the
couple had a child the following year.

Years later, after the 30 DWW 5;{:_1 had passed away, another
person came to the Maggid of Mezritch, who was a student
of the J» DY 5;{3. He also had a very serious problem and
begged the Maggid to help him. The Maggid went to the
same place in the forest where the 30 OW 5;{3 had gone
and said: ‘7, | do not know how to light the special fire that
my teacher the 30 OV 5}_{3 did, but | can say a ﬂ‘?’QJjI to
You. Please help this man.’ His TTT?’QJ:’I was answered.

After the Maggid of Mezritch died, people came to Rabbi
Moshe Leib of Sasov. He would also go to that special place in
the forest and say to '71: “i1, my God, | don’t know how to
light the fire or to say ﬂﬁbsjjl like my teachers, but | know this
special place. Please, let that be enough.” He too was always
answered by 7.

Many years passed. Once, a couple approached Rabbi Yisrael
of Rizhin. ‘Please Rabbi,’ they cried, ‘our daughter is veryill
and there is nothing more the doctors can do for her. Please
save our child.” Rabbi Yisrael was very sad to hear their story;
he looked up to D?IW and cried: ‘Master of the Universe, |
don’t know the special place in the forest where the great
Rebbes prayed. | don’t know how to light the fire and | do not
even know what mbmj they said to You. But | do know this
story. Please let that be enough.” And indeed, the child was
cured.
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Do Owr m’mm Mobe o Differemce?

1. 'r7 always listens, but sometimes He answers: No. He knows
all the past and can see into the future and He knows best — we
don’t have His understanding and perspective, so we cannot
make sense of His decisions.

It is similar to a parent saying ‘No’ when their child wants an ice
cream or taking their child to have a vaccination even though
it’s painful because they know that the real disease is much
worse.

W asked to enter IR YIR. '71’s answer was: ‘No’. Even
though ¥ was the closest to 7T a person was ever able to be,
speaking to 1T “face to face’ and the greatest leader of the

szzjip? ’)3, 'r1 did not always say yes to him.

2. Sometimes the answer is: ‘Not Yet’. For example, D7173R
and MY, ARP37 and PNX? prayed for a baby. 'IT’s answer was:
Not yet. Sometimes we just have to wait for it to be the right
time and only i1 decides what the right time is.

3. If it seems that our m’mm are not answered, we are clearly
told in the Talmud that no ﬂ?’gﬁ goes to waste — sometimes

it helps for another generation. ('3 m>oI3)
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4. Sometimes when something bad happens to us it helps us to
really understand when the same thing happens to someone
else. For example, if you have broken your arm you really
understand how someone else feels when it happens to them.
This gives us real empathy with others that we can’t have
otherwise. This does not give us a reason why it happened, but
something good could come out of a bad situation. This does
not mean that when something bad happens we just need to
accept it. It is fine to discuss and argue with 'iT; we have a
relationship with Him and arguing is a natural part of a
relationship. In fact, ﬂbjgjj is about building that relationship

with ‘77 in the good and in the difficult times.

5. Also, ﬂ’?gjjt is not always about asking for things. We also
praise and thank 77 and that is really good for us as it reminds
us how many good things there are in our lives and that we
must not take them for granted. ﬂ‘?’ﬂjjr also teaches us to look
outside ourselves and this makes us more sensitive to see and
feel the needs of others and to say ﬂbjmjr on their behalf.

6. Engaging in ﬂ?’gjj brings ‘17 into our thoughts and actions.

It’s like rubbing two sticks to try and start a fire. Sometimes it
works, especially if others are doing the same thing and helping
us; other times the sticks are too wet or the time is not right.
But even then, by rubbing the sticks together, we stay in
practice and keep helping to dry out the kindling so that next
time the fire will ‘take’.
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IR ﬁ‘ﬁ)ﬂ: Being Like Zusha

Traditional Story adapted in Gevirtz, G. Partners with God New Jersey: Behrman House 1995

Once there was a rabbi named Zusha who loved ‘i1 with all his heart
and who treated all 'I7’s creatures with respect and kindness. Rabbi
Zusha studied Torah, kept ﬂ;ﬁ_ﬂ, visited the sick and, although he was

not a rich man, he gave generously to those in need. Students came
from everywhere to learn with this gentle and wise rabbi. He would
often tell his students: ‘Listen to the still, small voice inside you.

Your TImUJ will tell you how you must live and what you must do.’

Every day, Rabbi Zusha’s students would come to the WTn 11°3 to

learn from him, but one day he was not there. The students waited all
morning and all afternoon. By evening, they realised that something
must be wrong and they all rushed to Rabbi Zusha’s house. They
knocked on the door but no-one answered. They continued to knock
and to call and eventually they heard a weak voice say: ‘Shalom
Aleichem, Please come in.’

As the students entered they saw the rabbi huddled in bed, too ill to
get up and greet them.

‘Rabbi Zusha!’ they cried ‘What has happened? How can we help you?’

‘There is nothing you can do,” he answered. ‘l am dying and | am very
frightened.’

‘Why are you afraid?’ the youngest student asked. ‘Didn’t you teach us
that all living things die?’

Another student tried to comfort him: ‘You have led such a good life,
Rabbi. Your faith has been as strong as the faith of 33X D173R and
you have kept the %1 as carefully as 1337 YN’

‘That is not the reason that | am afraid,” answered the rabbi. ‘If 77 would
ask me why I did not act as D173, | can say that | was not D7773R.
And if he asked me why | did not act as 77 or P37 or YN, | can
also say that | am not them. But if /7 would ask me to explain all the
times that | did not act like Zusha, what will | tell Him then?’

The students did not answer, for they understood this final lesson. To
do your best is to be yourself, to hear and follow the still, small voice of
your own 1RW).
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WO\,b‘w\cs u‘)

VYoo by Redboi Ancrew Slheow

In these still, quiet moments,
| am not asleep
and not yet awake.

In the threshold of day and night,
with the mixture of darkness and light,
my body is once again coming to life.

| am reborn, each day,
from the womb of your compassion.
May all of my actions

be worthy of the faith You’ve placed in me.

With words of thanks I'll greet the dawn.
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WO\,b‘w\cs UP
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PN ﬂ‘ﬁD
The Sheoes ot Got Turwecd Arouwanch

Once there was a girl living in a small village, who was angry with her family and
decided to run away from home. So she threw everything she owned into a bag and
started walking. She walked the whole day and when night fell she got ready to
sleep. She took her shoes off and, as there were no other landmarks, she pointed her
shoes in the direction she was walking to remind herself where she was going the
next morning. Somehow, while she slept, her shoes got turned around. Who knows
how it happened? Maybe an animal pushed them, or an angel turned them or the
girl moved them in her sleep? We will never know. In the morning when she woke
up, she ate the last of her food, put on her cloak and shoes and started walking the
way the shoes had been pointing. She walked all day and came to a village in the
woods. It looked a lot like her old village but a lot more interesting and intriguing.
She saw a woman who looked like her mother —the woman welcomed her in a way
she wished her mother would. She went to the woman’s house and became part of
this family that was very much like her family but also very different. She felt very
much at home and lived happily ever after.
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nﬂ ;\_U S\r\opp‘w\cs List

What do we need to pack for 7I3W? (Don’t forget ﬂ‘;"}';ﬂ!)

List
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DY PIR - The Wonder of 7
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Discovering T Lice D3R

There are many things that are real but cannot be seen. Think about the wind or about your
feelings. What are the signs that help us know about these things?

Complete the following sentences:

& When | see , | know that the wind is blowing.

@ When | see , | know that someone feels happy.

@ When I see , | know that it rained last night.

@ When I see , | know that a fire is burning somewhere.
& When | see

| know that 7T is present. (How many can you list?)

Discuss: What do you think the 0”317 meant when he said:

“Hdow clun we ‘bunow’
Yot T exists? Ge
Conel e Xpericnce
'l(\zxe, \oww’lﬁ/\ 0‘@
\,\GC‘(\,\(‘ e

B'\o Bo)(
M9 13 WD (1135-1204), also known as B30 or

Maimonides, was one of the great ﬂjm scholars of the

Middle Ages. He was also a doctor, rabbi and philosopher.

(Activity inspired by Partners with God by Gila Gevirtz)
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17"!37 - The (P(NW\C/\P\Q/S of Tuchcioma

List what you think the main principles of Judaism are or should be.

R36



Eating an apple

Respecting our
parents and teachers

OR) IR 3D

Being kind to someone
DY TDN N2

Learning Torah
PR TINOR




Seeing a rainbow

Visiting the sick
DYoin NP3

DNNR TTDIIT

Putting up a 1M

Bringing in 113V

Lighting candles




Putting on JIX’X

Saying n’g>mjr

Giving PTX

Making peace
between people

Saying 5120

Hearing thunder




ﬁj’ﬂﬂ J'I1D‘13 = W&b‘w\% UP Ounr Minels

7_ - X

- —— -

| specific purposes:

Our Rabbis teach that 132 MWR s {o | ‘
. wike wp the -
| bocly, MRV 705& S
> Yo wike wp the
[T ek

AR M3 s fe
T oweke wp the winek

-

three of the morning

119971 have three

/How might

our bodies?

% IR wake up

\ /How might

W) SR wake

\ /How might \

ANFAT M3 wake

up our MNWY? up our minds?
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ML/\ ﬂp‘?) Connec s MQ/ o ’ﬂ

This teaches me that

IR TR

This teaches me that

TS TR

This teaches me that

23 TIN9Y T

This teaches me that

SENPERRRAZARRIEY

This teaches me that

YN IV TIY IR

This teaches me that

RiTT TRYT 03 AP




V\u\ ﬂp‘?) S Uv\‘«-zwe,

A‘re, U Co

Do Yo lice Spe/wi‘w\g loel Lrienel?

A(‘ 2 Yow %ooci OC*

wiking people lcanglh?
\b\/bo

oOO O

Time clone ?
~ o Do U~ &w)crb\ \oobiwc}

)
cfter s crectinres?

What are your special qualities?

How can you make sure
that you use these special
qualities to be your best
self?

How can you ‘feed’ and
‘exercise’ your 1RW)?

If your eyes are the ‘windows’ of your soul (ﬂpiyg) how
can you use your eyes to let your i) see opportunities
where '1’s presence is needed?




IR Puzzle Activity
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English

Hebrew

Narrator:

Praises to God most High, the Blessed
One Who is blessed. W1 and the
‘Jz;zj'ip? ’)3 sang you a song with great

joy, and they all exclaimed:

Narrator:

RT3 3P0 ORY mivanm
7998702 293 YD 73

09 FORT 3T TS TPY 1Y

YD and DRIW? )3

Who is like You, Lord, among the
mighty? Who is like you, majestic in
holiness, awesome in praises, doing

wonders?

YD and DRI )3

TTRY 71999 0,1 TURI 11N M

K99 AWy ,rHIn XD ORI

Commentator:

With a new song the redeemed people
praised Your name at the seashore.
Together they all gave thanks,

proclaimed your kinship, and declared:

Commentator:

:[DWB U’h&) mjw aYTn OPY
YTiT 092 Y , 09 My Dy

AR 12797)

YD and DRIW? )3

'r1 shall reign for ever and ever!

YD and SRIW? 93
T 09T o 1

Us speaking to 7T now:

Rock of Israel! Arise to the help of
Israel! Deliver, as You promised,
Yehuda and Israel. Our redeemer is the
Lord of hosts; His name is the Holy One
of Israel. Blessed are You, Lord, Who

redeemed Israel!

Us speaking to " now:

PRI TNYT P IRJY? WS
DRI T THRID 71T
WITP ,INW IR T IORS

DRI DR T AR TN IR




The Angels’ Worels Seript

Nevrvrecor

A \Age,\s

Moghe
Angels
Moghe
Anaels

V\OS\'\Q/

A m%Q/\S

Nevrvrecor

When TIKDD went up *YD 777 to get the ﬂ'ﬁﬂ from 11 he went right
up into D??_D'({J where all the angels were around '7T’s throne.

'11, we do not understand how You could give the precious and holy
ﬂjﬁﬂ to human beings who might easily disrespect and break it.

1Wn, could you please answer the angels and explain to them why
humans should have the 3:7?

Have any of you ever disrespected your parents?

We do not have parents, so we have never done that, no.

Has anyone here ever stolen anything?

Of course not. We do not steal.

Angels, you do not need the ﬂjﬁﬂ, but we as humans really need it
as these are all things we are capable of doing.

Then we agree that you can have it.

As T left, he could hear beautiful music in the background and
he realised that the angels were always filling B*D¥ with songs of
praise. One song they were singing continuously:

TV O9YD imMobn 793D DY N3, TP took this song and
brought it back to us along with the ﬂjm. We now say this song
every day with the D?_DW, but we whisper it out of respect for the
angels — they sang it first. However, on 7992 0%, when we behave

like angels ourselves, we say these words out loud, just as if we are
actually angels as well.



Mu\ (P‘\Q/C/Q/ o‘c' ﬂ‘:m'l

Twe IR IOV, Rodolot Yelanehoe Aryen Leibs Altter,
Toenght ot every perSon Woes their ovwn piece
of 1. The complete TNA wos givem Yo e
Tewis people &S o whele, Wowever, eoc perSon
WoS o perSoncd Teoching WS o Wer own TN

Taot ey wnedersteunel recdly well, wmsicle.
Therefore, there © o pece of WA ot we

coun et from every perSow.

Which J'ﬁ:BD are you really Which piece of ﬂjiﬂ do you
good at? Which piece of i1 need to learn from other
do you think is ‘yours’? people? Which ITYX1 can you

still become better at?
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C,o\/vx\N\Ow\CA’w\cs Lo\lﬁ/

V
Y9 says this means... o"an9 says this means...
| think this means...
'[335 523 could mean
W) 923 could mean
TTRM D239 could mean
B‘\o Bo)( B'\o Bo)(
YW 9PNYS MDY 937 (1040-1105) is renowned 0D 13 YD (1135-1204)
for his commentary on the 7’317 and the Talmud also known as 0”In" or
and he is considered the ‘father’ of all Jewish Maimonides was one of the
commentators. ¥"W's ability to clearly elucidate the great 1737 scholars of the
‘DY’ or simple meaning of the text, makes him a Middle Ages. He was also a
valuable interpretive source for both beginners and Doctor, rabbi and
experienced Iearnersy philosopher)
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RQ/SC/\AW\C) Te s\ O p\r\Ow\S

During the Holocaust, many Jewish parents tried to save their children by
asking their non-Jewish neighbours or orphanages to take them in temporarily.
After the war, many of the parents never returned and the Jewish children
remained in the orphanages, often not remembering that they were Jewish. In
May 1945, Dayan Grunfeld from the UK and Rabbi Silver from the USA
travelled to Europe to help the Jews who had survived the concentration
camps and they were told that there was a particular orphanage in a
monastery in Alsace-Lorraine where many Jewish orphans had been taken.
When they asked the priest in charge to allow the Jewish children to come
with them, he replied: ‘There is no way of knowing which of these children are
Jewish. Unless you have documentation to prove that they are Jewish, | cannot
release them.” The rabbis asked to see a list of the children’s names and
pointed out some Jewish surnames to the priest. Again his answer was: ‘Those
names could as well be Polish, German or Russian; there is no proof that these
children are Jewish.” Finally one of the rabbis had an idea: He asked the priest
if they could please return to the orphanage that evening as the children were
going to bed. The priest reluctantly agreed. That evening, the rabbis entered
the dormitory where children were sleeping in row upon row of beds. They
walked along the beds calling:

One by one, the Jewish children called out ‘Mummy!” in their
different mother tongues. Finally, the rabbis had all the proof
they needed that these children were Jewish.



Al £or Owne cuncd Owne for All

MIR ML 1.14: 9977 says:

P3m DR PR DR

If  am not for myself, who am I?

How does this apply to the first paragraph of the 377_31;)?

How can you live this — how can you look after yourself and your ﬂpip.}?

PIR T NI IRYD

If I am not for myself, who am I?

How does this apply to the second paragraph of the IJ)_DT{J?

How can you live this — what could you do to look after
people around you?




5"((“\»\55 AXXecc e el

Find the correct answers on the strings to complete the following sentences.

ay

remind us of the

that 17 expects

us to keep. This is part of the

'rT made with the Jewish people. The JTX%3

remind us of our as Jews.

AjIqIsuodsal

\Y1/_ What does RESPONSIBILITY mean?
= Split the word in two:

RESPOND

It is about our ABILITY to to the needs of others.

Can you give some examples about how we can fulfil this responsibility?
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