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The Teachers’ Guide supports and guides teachers using the JCP digital 
resource.  It also outlines additional class activities and resources that are not available on 
the website. 

Our audit indicated that the time devoted to  and the teaching of  varies 
greatly between schools. In response to this, the resource has been designed to 
be used flexibly, in the classroom and/or in  assemblies. Activity ideas are outlined 
rather than given as detailed lesson plans and resources can be used in a variety of ways.  

This guide outlines the overall aims of the JCP  project, and also includes levels of 
attainment descriptors. Types of resources included are:   

Activities for use across Key Stage 2 

Keywords

On1Foot Activities – Click on the activity link in the Teacher Guide

Music – Click on the activity link in the Teacher Guide

Activities specific to a  and a year group 

 Videos – Click on the activity link in the Teacher Guide 

Animations – Click on the activity link in the Teacher Guide

Slideshows – Click on the activity link in the Teacher Guide 

Class Activities – At the back of the Teacher Guide

Teachers will notice that nearly all of the overall aims are met through the resources. We 
have not included aim B3 (locating ) in the activities provided as it is assumed that 
the teacher herself will be guiding pupils in locating  on an ongoing basis.  Please see 
page 9 for a Self-Assessment Chart where pupil progress can be recorded.  

Our vision is that the JCP resource will make a significant impact in improving 
the teaching and learning of  in our schools. Your comments, suggestions and general 
input are welcome and will help us turn this vision into a reality.  



The overall aim of the project is: To help teachers ensure that pupils leave primary schools with 

A. a positive and meaningful experience of and attitude towards

B. good levels of knowledge, competence and confidence in their

Positive and Meaningful Experience Knowledge, Competence and Confidence 
A1 Connection with 

 Appreciate that  exists, listens to our
 and that  impact on our lives 

 Understand the purpose of the act of
 as the Jewish way of connecting 

with 

 Appreciate that they are standing before
 during the act of 

 Engage in  with  (concentration)

 Attain a certain level of spirituality by
connecting with 

B1 Content and Structure of 

 Know that the siddur is the book that
contains 

 Know keywords and phrases of the major
 and use them to comprehend the 

overall meaning of 

 Know the themes and motifs of the major
, e.g.  , 

 Know that there are many
recorded in the , e.g. 

 Know that there are fresh  that
have been introduced over the centuries, 
e.g.  for the State of Israel

 Know the structure of the daily services,
e.g.  , ,

 Know the structure of major ,
e.g (praise, request, praise and so
on) and how they reflect human needs 

A2 Identification and Commitment 

 Enjoy participating in  both
individually and with other Jews 

 Understand how the meaning of the
 learned relates to them 

 Articulate which of the  inspire
them and influence their lives 

 Ask and respond sensitively to questions
about their own Jewish identity and beliefs 

 Appreciate the value of communal
and wish to commit to participating 
regularly in services and 

B2 Recitation and Reading of 

 Recite basic , e.g.

 Read basic  accurately

 Read major  accurately and
fluently 

 Show confidence to lead a  service



B3 Locating 

 Locate basic  in the

 Locate additional  in the ,
e.g. for , holidays and so on

B4 

 Know that the  requires us to pray
a number of times a day and at different 
times during the day 

 Know how to act appropriately in various
parts of the , e.g. facing 
Jerusalem, bowing stepping backwards, 
not talking or disturbing another 
person's  and so on 

 Know the practices associated with
taking out the  on Mondays, 
Thursdays, fast days,  and festivals 

 Explain the significance of the
they have learned 

 Know the concept of , and the major
 connected to  in a , e.g. 

answering ,  and so on, and 
the centrality of congregational prayer in 
Jewish Law 



Based on the  Aims 

Level Positive, Meaningful Experience and 
Attitude 

Knowledge, Competence and 
Confidence 

1 Pupils appreciate that  listens to our 
. 

Pupils know that the  is the book 
that contains .  

Pupils recite basic , e.g. 
. 

2 Pupils understand the purpose of the 
act of as the Jewish way of 
connecting with  and that 
impacts on our lives.  

They enjoy participating in . 

Pupils explain the overall meaning of a 
few daily . 

Pupils locate, with support, a few 
 in the .  

They know that the  requires us 
to pray a number of times a day and at 
different times during the day.  

They act appropriately in some major 
, e.g. standing for . 

3 Pupils begin to appreciate that they are 
standing before  during the act of 

. 

Pupils engage in with some 
(concentration).  

They understand how the general 
meaning of the  they recite may 
relate to them. 

Pupils explain the overall meaning and 
themes of the daily  studied, 
using some keywords and phrases to 
comprehend the . 

They read familiar  with 
accuracy.  

They locate most major  in the 
.  

They know that the  is read on 
Mondays and Thursday and can explain 
some of the major practices of reading 
of the  (e.g. ha'gbaha and gelilah). 

4 Pupils attempt to connect with  when 
engaged in the act of either communal 
or personal .  

They make their own connections 
between the meaning of the 
they have learned and their lives.  

Pupils associate some Hebrew words 
learned for one with words in 
another.  

They identify the source of the main 
 learned in classic Jewish sources 

(e.g.  from , from 
).  



They read familiar  with accuracy 
and fluency.  

They apply details of the  in their 
, e.g. bowing in the correct place, 

stepping forwards and backwards in 
.  

They know that the  is also read 
on fast days,  and festivals. 

They can also explain the significance of 
the they have learned.  

5 Pupils articulate which of the 
inspire them and influence their own 
and other people's lives.  

They ask and respond sensitively to 
questions about their own Jewish 
identity and beliefs. 

They appreciate the value of communal 
in Hebrew as a means of 

connecting with other Jews and wish to 
commit to participating regularly in 

services. 

Pupils explain confidently the overall 
structure, themes and meaning of all 
the  studied for weekdays, 
and festivals, using all the keywords and 
phrases learned.  

They identify the source and meaning of 
those  that have been introduced 
in modern times (e.g. Prayer for the 
State of Israel).  

They are confident to lead a 
service.   

They describe the practices connected 
to in a , e.g. saying .  

They explain the connected to 
 and festivals, e.g. details of 

, and . 



not yet achieved working towards achieved 

Tefillah I can find 
in my 

Date I can 
read 

Date I know some 
keywords of 
the 

Date I know what 
the  is 
about 

Date 

: 

: 

 1st 
Paragraph 

2nd 
Paragraph 

3rd 
Paragraph 

: 

: 3 
Opening and 3 

Closing 

: 
Middle 

Aleinu 

Shabbat 

Birkat Hamazon 



1. Keywords:

Learning Outcome: 

B1: Pupils know keywords 
and phrases of the 
and use them to 
comprehend the overall 
meaning of the . 

Recommended Use: 

Using the Keywords, pupils 
should be able to work out 
the meaning of a 
simply by using the chosen 
keywords. 

2. On1Foot Activities:

Learning Outcome: 

B1: Pupils know the 
background and main 
theme(s) of the . 

B4: Pupils know and can 
apply the  of . 

Quick Content Overview: 

A summary of the context, 
background and overall 
theme(s) of the  – see 
individual  for 
examples. 

Recommended Use: 

The clip could be played to 
pupils before they say the 

. They could then be 
asked to summarise the 
overview once they have 
finished saying the .  

The clip could lead to a 
discussion around the 
origins or the content of the 

. This could be linked 
to a discussion of the 
structure of the  and 
where this fits into 
the  structure. 

3. Music:

Learning Outcome: 

A2: Pupils learn tunes and 
through singing 
enhance their participation 
and enjoyment of .  

B2: Pupils learn appropriate 
tunes or chants with the 
stress of the word in the 
correct place to help them 
recite the  correctly. 

Quick Content Overview: 

A selection of chants and 
tunes recorded by pupils as 
well as a recording by one 
adult voice. Piano backing 
track also provided 
separately. 

Recommended Use: 

The recordings can be used 
to teach pupils a new tune 
and the piano backing track 
can be used as an 
accompaniment for . 



 is recited daily in most schools and it is important that pupils understand 
this  from the  and how it tells a story about Jewish history and values. 

 Visual cues about the structure and content of  (as well as the
we say before eating) could be displayed in the place where children eat – many of 
these could be from projects done by pupils themselves. 

 Pupils can create their own booklet or  as they learn about . This
can include the text of  as well as facts and reflections pupils have on 
aspects of it.  

 Divide  into five parts, with each part inspired by a different great Jewish
leader. Pupils can do more research on the five personalities alongside the content of 
each paragraph.  

 Challenge pupils to write a rap or a song for each part of . This should include
keywords, a summary of the content and/or the person who inspired the part. 

 Pupils can use drama to represent parts of , for example through mime
or by creating a ‘frozen frame’. 

 Have a week without  in school so that pupils can learn the
. 

 As a project, get pupils to choose a food product and create a timeline of the process
it went through from seed to table to see how it all comes from . 

Useful websites:  
 hazon.org
 gefiltefest
 tzedek.org.uk
 jgift.org

General  of : 

1. It should be said sitting down.

2. It should be said in the place one eats.

3. One should wait no longer than an hour after one eats to say -
after that the food has already been digested. 

4. A special blessing called  is made when three or more adults say
together. 



Keywords

First  Keywords: 

x 2/  x 2/  

/ x 2/ x 2/ 

/

On1Foot Activity 

An overview of 
 with its four 

: 

1.  (sustenance)
2.  (land)
3.  (including the 

) 
4.  (the
goodness of ) 
and the additional 
paragraphs added by the 

. 
https://vimeo.com/644925823/de86a89c43

Music

A recording of the  first 
 of 

by MMK 
Primary School  
https://vimeo.com/644928952/e9b97ca992 



Slideshow (Prezi)

The Story of 

Quick Content Overview 

Pupils explore the 
structure, history 
and significance of 
the various  of 

. 

Story of Birkat 
Hamazon https://
pajes.org.uk/prezi

Video

A Mess at the Table 

Quick Content Overview 

A story about how a 
messy table can be a 
blessing. 
https://vimeo.com/640383602/385868fe47 

Class Activity

Bread and Creativity 

Quick Content Overview 

A story about what we 
can do with the gifts we 
receive from . 

Slideshow(Prezi)

A Message from the 

Quick Content Overview 

What can we learn from the fact that 
we wash our hands with a  rather 
than just putting them under water? 

Message from the Natlah https://

pajes.org.uk/prezi

Class Activity

’s Gift and our Role 

Quick Content Overview 

What can we learn when we create a 
time and process line of a food 
product? 

Class Activity

A Visit to  and 

Quick Content Overview 

A story about sharing and our 
responsibility to others, or how to 
turn ‘hell’ into ‘heaven’. 

Video

The King’s Loaves 

Quick Content Overview 

A story about how  truly is the 
Provider of everything we have. 
https://vimeo.com/640383602/385868fe47 

https://pajes.org.uk/prezi
https://pajes.org.uk/prezi


What did you have for breakfast? What are you wearing? What are you using to work 
and learn with? How does everything we have ultimately come from ? 

The story of Birkat Hamazon https://pajes.org.uk/prezi

Why do we say ? Did you know that it is the 
only  commanded in the ? 

Each  of  tells a part of Jewish history. 

Each  is also about a Jewish principle. 

The  sentences and  were added in the 
times of the , around 700–1000CE. They include additional requests we have for 

 as well as  for our hosts and fellow guests. 

Why do we say  after every meal where we have washed and eaten bread? 

The students of  asked him once: “Why did  make the  fall daily 
rather than once a week or year?” The Rabbi told them this story: “Once there was a 
king who gave his son an allowance big enough to last him the whole year. So the prince 
came to visit his father only once a year. The king got lonely so he changed the plan. He 
switched the annual allowance to a daily allowance and he got to see his son every day 
( ).”  taught that each day the  fell was 
a new chance to get close to .  

How does saying  allow us to relive this experience? How is every meal an 
opportunity to get closer to  

A2: Pupils understand how the meaning of  relates to their lives: 
everything we have comes from . 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other Jewish 
writings and principles. 

https://pajes.org.uk/prezi


What does a table look like at the beginning of a meal? How does it look by the end of 
the meal? What can we learn from a messy table? 

https://vimeo.com/640383602/385868fe47 

Read the story or play the video to pupils. 

1. What messages do you think  brought to the couple? (Not to give up hope –
really does provide us with everything we need.) 

2. What do you think he might have learned from them? (They offered him generous
hospitality – they shared their food with him just as  shared it with them.) 

3. What do you think this story teaches us? (Everything we have comes from  and
we should therefore share all our blessings generously with those who are in 
need; believe that  will provide for all our needs even if it does not feel that way 
at the time.) 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other Jewish 
writings and principles. 



Show children the images of the wheat and the flax: 

What are these? What do we use them for? What can we do or make with them? 
Encourage children to explore as many types of uses we have for these.  

1. Which gift do you think the king loved more? Why?
2. Which gifts and talents does  give us?
3. What message can we learn from this story about the gifts  gives us?

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs; what do we do to develop the gifts He gives us? 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other 
Jewish writings and principles. 



When we wash hands before eating bread, we are copying the way that the 
washed their hands before they performed their duties in the . By washing 
our hands in the same way, we make the eating of bread a holy action. 

First, fill the cup and pass it to your left hand. Pour water two times over your right 
hand. The water should go up to the wrist. Then pass the cup to your right hand and 
pour water over your left hand twice in succession. Raise your hand so the water drips 
towards the wrist and then say the . 

How do we wash our hands before eating ? (see above) Let pupils demonstrate with 
a cup, water and a tub. Why do we not just put our hands directly under the water? 
What lesson do you think we could learn from this? 

Message of the Natlah https://pajes.org.uk/prezi

How could the be teaching us to ‘receive 
with appreciation and give to others with grace’? 
How are the two biggest bodies of water in Israel, 
the Kinneret and the Yam Hamelach an example 
of this message? 
What can this teach us about giving and receiving 
in our own lives? How is this echoed in the words 
of ?   

Links can be made to the Pay it Forward activity under : . 

Also explore how pupils can live this lesson by noticing the needs of other pupils during 
lunch time; as how we can notice and provide for the needs of any guests that we invite to 
eat at our homes; or how we can thank the host by helping when we go out to eat. 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs, and we need to share this with others. 

B4: Pupils know how to wash hands before eating bread according to the . 

https://pajes.org.uk/prezi


Ask pupils to bring in a picture or sample of their favourite food. Where do these foods 
come from? What is their starting point and what is the process through which they 
become the products that we eat? Even fruit and vegetables are mostly bought from a 
shop – do we know how and where they grow? 

Get pupils to create a timeline of the process their favourite food went through, from 
when it was grown right up to the point where they bought it and ate it. The Soil to 
Challah activity from hazon.org also offers a pictorial timeline of processes, from sowing 
seeds to eating.   

In what way does food come from ? (  provides rain to make crops grow. He gives us 
intelligence to farm in the best way and to turn crops like wheat into bread etc.) 

Can you think of stories in the  where  provides food? (Pharaoh’s dreams of 
plenty and famine explained to  by ;  feeding the  with ;  
providing the people with food and water during the famine through and 
in .) 

How does  want us to be His partners in creating food and feeding the world? (One 
idea is that when  created the world, He made everything a little bit incomplete. 
Instead of making bread grow out of the earth, God made wheat grow so that humans 
might bake it into bread. Instead of making the earth of bricks, He made it of clay so that 
people might bake the clay into bricks. Why? So that humans could become ’s partner 
in the task of completing the work of creation.) 

How does making a  before we eat help us to remember that everything comes 
from ? 

Develop the cross-curricular aspects of this concept – where does food come from – by 
using resources such as those mentioned in the ‘Approaches and Opportunities’ on page 10. 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other 
Jewish writings and principles. 



Imagine that you had two very long spoons attached to your hands all the time – how 
would you eat? (Pupils could act this out by tying long spoons to their hands. The 
handles need to be so long that they are not able to feed themselves.) Get pupils to 
explore possible ways in which they could eat if they are not able to feed themselves. 

Tell the story or play the video to illustrate the problem and possible solutions. 

The first  in  ends with the idea that  feeds everyone. How does this 
story show that in order for  to feed all of us we have to feed each other?  

Pupils can investigate further: there is enough food in the world to feed everyone, yet 
millions of people go hungry. How is food wasted and what can be done about it? As 
recipients of ’s abundance, it is our duty to make sure everyone benefits from it. 

A2: Pupils understand how the meaning of  relates to their lives:  
provides for all our needs and in the same way we need to provide for the needs 
of others. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other Jewish 



Why is it sometimes hard to remember that everything we have comes from ? 
(It seems that it is our own effort: we work for our money. Also, most of us are not 
farmers, so food is something we buy in a shop, again leading us to believe that it is our 
money that buys it.) 
The following story shows how  really is the source of all sustenance. 

https://vimeo.com/640383602/385868fe47 

Show the clip or read the story to pupils. 

Can you explain in your own words how 
the king now knew that everything comes 
from ? 

 at Every Meal:  of Vidas (The 
) has the following idea for how we can 

acknowledge ’s generosity at every meal. If you can’t 
find poor people to invite to your table, you should 
estimate what it would cost for them to have a meal and 
give that amount as  before you have your meal. 
How can we apply this idea to our own lives? 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other 
Jewish writings and principles. 

of Vidas lived in the 
16th century in . He was a 
kabbalist and author of one of 

the most outstanding books on 
morals called . 



Keywords

;
; ; x 

2 (  is one but 
the other is Israel) 

 x 2;  

 – – 

On1Foot Activity

An overview of 
 with its four 

: 

1.  (sustenance)
2.  (land)
3.  (including the 

) 
4.  (the
goodness of ) 
and additional paragraphs 
added by the . 
https://vimeo.com/644925823/de86a89c43 

Music

A recording of the 
second  of 

 by MMK 
Primary School.  
https://vimeo.com/644929176/f0fdc3dae8 

Slideshow 

Land and Food 
Quick Content Overview 

A Slideshow exploring the link between the land and food, from seed to table. 
https://vimeo.com/640385736/ff754a0d1d 

Class Activity

The Story of the Second 
Quick Content Overview 

Composed, according to the 
, by , the second 

 mentions how  took the 
 out of  and led 

them to the land of Israel. 

Slideshow (Prezi)

Food and the Land of Israel
Quick Content Overview 

How is the land of Israel a , 
an eternal heritage for the people 
of Israel? How are we linked to 
Israel through the  and 
places of ? 
Food and the land of Israel 
https://pajes.org.uk/prezi

https://pajes.org.uk/prezi


 Ask pupils to bring in some food packets and wrappers. Discuss where these come from, 
how all of them have a link with land in some way. Why is land so important to us? 

https://vimeo.com/640385736/ff754a0d1d 

1.  brings forth bread from the land.

2. How does bread come from the  to our lunchboxes and tables?

3. How do we rely on  for our food? Explore the role of rain and how we ask for rain
in our . 

This topic can be further explored in a cross-curricular way: pupils can look at individual 
products from seed to table, they can look at the issues surrounding farming and food 
supply, food waste, hunger, and food costs, as well as farming in the land of Israel, 
including water management etc. 

A2: Pupils understand how the meaning of  relates to their lives: 
 gives and sustains the land that provides our food. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance). 



What are some of the miracles that  has done for the Jewish people? 

On Pesach, we sing the song . What does the word mean and what are some of the 
miracles that we thank  for? (Also point out that the starts and ends with 
thanks –  and .) 

Explain to pupils that according to the  ( ) wrote the second 
 when he led the  into the land of that  had given to them. He 

knew how much  wanted to enter the land and how the wanted to be 
buried there. So to express his gratitude that he had the privilege to lead the people into 
it, he composed this . 

The  tells how  took the  out of and led them safely to the 
land of Israel. 

Compare the text of the second  with the text of to see what is similar and 
what is different. 

Why do we add the for Purim and Chanukah in this  rather than another 
one? (We thank  for His miracles. Where are these  added to the ? At 

, thanks.) 

What are some of the wonders that  does for us today? Pupils can look at everything 
that they are grateful for in their daily lives (see Ways of Seeing, , : 

for activities exploring this further) and pupils can also explore the State of Israel 
(see : , : , ). 

A2: Pupils understand how the meaning of  relates to their lives: 
made miracles for the  and gave them the land of Israel and He still 
provides for all our needs today. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other Jewish 
writings and principles. 



Get pupils to find the phrase in the second  of . 
Draw out the shoresh and discuss what an ‘eternal heritage’ means. 

Food and the land of Israel 
https://pajes.org.uk/prezi 

A is an eternal heritage. How is the land of 
Israel an eternal heritage to the people of Israel? 

1. Many  can only be done in the land of
Israel. Can you name some of them? 

2. How did the early settlers (chalutzim) in the First
and Second Aliyot make the land of Israel 
liveable and farmable again? 

Pupils can gather more information about the various aliyot to Israel, what life was like 
for the those who came and how they transformed the land. For example, the First 
Aliyah consisted of 17 young Russian Jewish students who bought land from the local 
Arabs and had to learn how to farm from scratch – they had grown up in Eastern 
European cities and were not farmers. They suffered from hunger, malaria, and other 
diseases. How did the first settlements of Rishon LeTzion, Petach Tikvah, Gederah, Rosh 
Pinah etc. look before they were cultivated? 

This could be linked to ’s comment on : When  gives 
forth fruits abundantly, the end of the exile is near and there is no surer sign of the final 
end than this. 

A2: Pupils understand how the meaning of  relates to their lives: 
 gave the land of Israel to the Jewish people as an eternal heritage ( ). 

B1: Pupils understand the theme and motif of the second  (  gave the 
land of Israel to the Jewish people as an eternal heritage and sustenance) and 
how it connects to other Jewish writings and principles. 

https://pajes.org.uk/prezi


Keywords

Keywords and 
Phrases:  

 x 3 

; 

5 verbs: ; ; 
; ; 

On1Foot Activity

An overview of 
 with its four 

: 

1.  (sustenance)
2.  (land)
3.  (including the 

) 
4.  (the
goodness of ) 
and additional paragraphs 
added by the . 
https://vimeo.com/644925823/de86a89c43 

Music

A recording of the third 
 of  by 

MMK Primary School. 
https://vimeo.com/644929329/6b7f0d911b 

Class Activity

The  ‘Formula’ and  ‘Chains’
Quick Content Overview 

Which parts is each  made up of? How do groups of  work 
together in specific ways? 

Slideshow (Prezi)

The Story of the Third 

Quick Content Overview 

Which word shows us that the 
first three  of 
are the core parts of the ? 
Which themes and messages do 
we see in the first three ? 
Story of the third Bracha 
https://pajes.org.uk/prezi

Slideshow (Prezi)

‘Repeated’ Phrases 

Quick Content Overview 

Why is there a list of ways in 
which  sustains us in the third 

? To what extent are these 
phrases similar to and different 
from each other? 
Repeated phrases https://
pajes.org.uk/prezi

https://pajes.org.uk/prezi
https://pajes.org.uk/prezi


How do most  start? Get pupils to find in their  the words that start most 
: 

The Rabbis teach us that this  ‘formula’ has three parts:  – –

Hand out flashcards to pupils and let them decide which parts of the  apply to 
each ‘title’. ( : ; : ; : ) 
Each of these parts helps us to focus on something specific. Get pupils to suggest what 
the focus might be. ( : How  blesses us with everything; : How  is our God; 

: How  is the ruler of the universe.) 

In the same way that  have a formula, when we group 
 together, they also work in a specific way. Let’s see if we 

can find out how a chain of  work. 

Using the Let’s Investigate  ‘Chains’ worksheet, let pupils 
explore the nature of  chains.   

Once pupils have seen the pattern of a chain of , explain 
to them how it works like a train, with the first  having 
both a or opening  (which contains ,  and 

) and a or closing  (which only contains 
 and ). 

 that follow do not need a – the second  uses the of the first 
as its and so on in the chain. They are like trucks being pulled by the ‘engine’ of 
the first . 

What is the message for us? All these  work together; they are all part of the 
same message. 

Pupils can apply their knowledge of  chains to other  such as . 

B1: Pupils know the structure of  and  ‘chains’ and how this applies 
to the structure of in  as well as to other such as 

. 



Point out to pupils the  at the end of the third . What is strange about it? Do 
we usually say ‘amen’ after making a  ourselves? 

Story of the third Bracha
https://pajes.org.uk/
prezi 

1. Why do you think there is an ‘ ’ at the end of the third ?

2. Which Jewish leaders inspired the  of ?

3. What can we learn by looking at the tenses in which the  are written?

Why do we mention the during ? Just at the time that we are 
eating and thinking of ourselves and our bodily needs we need to focus on asking for 

’s mercy and the needs of the Jewish people and the land of Israel (Rav Munk). 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs all the time. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the constant Source of all our sustenance) and how it connects to 
other Jewish writings and principles. 

https://pajes.org.uk/prezi


Get pupils to look at the ‘repeated’ phrases in the third : ‘ ’, , , 
, ’. 

What do these phrases mean? (Care for us, feed us, sustain us, support us, relieve us.) 

Why do you think we need all these phrases to talk about how  looks after us? Aren’t 
they all quite similar? 

Repeated phrases 
https://pajes.org.uk/prezi 

This could be linked this with cross-curricular work about children’s rights and about 
how most people in the world live on very little and do not have enough to cover their 
basic needs. This  gives us a workable hierarchy of needs – children could compare 
this to the UN Rights of Children and see where there is overlap and where there are 
gaps, obviously bearing in mind that this  is primarily about physical needs. 

Why is the   ( ) placed in the third ? How does it link to in the 
? reminds us that we will be saved through observing the  and return 

with strength to . ( ) 

is added here because like  it is a plea to . The plea here is that our 
will go up to  on the special days of . 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other 
Jewish writings and principles. 

https://pajes.org.uk/prezi


Keywords

Keywords: 

; ; ; 
; ; ; 

On1Foot Activity

An overview of 
 with its 

four : 

1.  (sustenance)
2.  (land)
3.  (including 
the ) 
4.  (the
goodness of ) 
and additional 
paragraphs added by 
the . 
https://vimeo.com/644925823/de86a89c43 

Music

A recording of the 
fourth  of 

 by MMK 
Primary School. 
https://vimeo.com/644929076/fbf0d3d767 

Class Activity

Looking to the Future 

Quick Content Overview 

What is the historical background of the fourth ? What do we learn 
about its message of thanks to  in difficult circumstances? 



Explore the historical background of the fourth . It was composed by the court of 
in after a small miracle – the Romans, after a long delay, allowed the 

Jews to bury the people who had died at . This made things easier for the Jewish 
community after the defeat of Bar Kochba in the 1st Century CE (  ). 
The failed Bar Kochba rebellion was a very low point for the Jewish people: 580 000 
Jews died fighting the Romans, many others by starvation; 985 towns, villages and 
settlements were destroyed; Jerusalem was levelled to the ground and rebuilt as a 
Roman city – Aelia Capitolina. 

How do we think the Jewish people and their leaders might have felt at this point? (They 
might have felt despair. It would have been hard to imagine the continuation of the 
Jewish people amid the destruction and death.) 

Using the Keyword Activity, let pupils see the key themes of this  as ’s goodness 
and kindness to us and His kingship.  

What do we learn from this , where people are able to thank  for His goodness 
in such difficult circumstances? Why do you think this  was included in 

? 

The fact that the Jewish leaders found hope in being allowed to bury their dead shows 
an extraordinary ability to survive catastrophe and preserve hope and faith in . We are 
living proof today that ’s covenant or with the Jewish people is eternal. 

Children could write a letter to to tell him how right he was given the 
privileges of education and freedom that we have as Jews today. Or they could explore 
what  would say if he could visit our Jewish school today. How would that 
give him hope and strength and show him that he was right to compose this ? 
Today we are singing this  and the mighty Roman empire no longer exists. 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs, even in very difficult times. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other 
Jewish writings and principles. 



Keywords

Keywords: 

List of requests: 
1. 
2. 
3. ; ; 
4. 
5. …
6. ;
7. 
8. 
9. – – – 

– 
10. –

On1Foot Activity

An overview of  with its 
four : 

1.  (sustenance)
2.  (land)
3.  (including the 

) 
4.  (the goodness of

) 
and additional paragraphs added by 
the . 
https://vimeo.com/644925823/de86a89c43 

Slideshow (Prezi)

Learning from 

Quick Content Overview 

How does  show the importance of the  of ? 
How can we learn from  about this? 

Learning from Avraham https://pajes.org.uk/prezi 

https://pajes.org.uk/prezi


The ‘ s’ were added during the period of the . Pupils could explore the 
lives, writings and contributions of the .  ends  with the same 
concept it started with, namely the compassion that  has in providing for all. It also 
ends with a prayer for peace as the  does. Why do pupils think this is the case? 
Peace is both central to our history and central to our values. The connection here is to 

 who will bring peace to homes as “he will restore the hearts of the parents to the 
children and the hearts of the children to their parents”( ). 

Class Activity

Watching or Seeing 

Quick Content Overview 

What is the difference between watching and seeing? How does this 
change our role and responsibility towards others? 



Ask pupils to find the  that guests make for their hosts in . Which 
 comes just before this one? Why might that be? 

Learning from Avraham https://pajes.org.uk/prezi 

1. What message do you think we can take from these  being next to one another?

2. Who is our model of  in the ? 

3. How can we do the same by saying ?

How can pupils extend these values in their own lives? What specific tasks can they do 
to help prepare for guests and to be helpful and kind to the needs of guests at their 
tables? Pupils can keep a record of what they do at home or they can host an event for 
someone at school to practise their hosting skills. 

A2: Pupils understand how the meaning of  relates to their lives: the 
importance of welcoming guests and expressing gratitude to hosts. 

B1: Pupils understand the theme and motif of : acknowledging and 
thanking  as the Source of all our sustenance and how we are partners with 
in that role. 

https://pajes.org.uk/prezi


What is the difference between the two verbs ‘seeing’ and ‘watching’? ‘Watching’ is 
more active; we choose to watch or not to watch something whereas ‘seeing’ implies 
that we do not have much choice in the matter. 

Display the line from the end of : 
‘ ’ 

What does this phrase mean? I have never seen 
a righteous person forsaken or his children 
begging for bread. Have we never seen poor 

? Of course we have, so what do you 
think this phrase could mean? How does it 
change if we replace the word ‘seen’ with the 
word ‘watched’? 

Rabbi J.B. Soloveitchik says that we should read  not as ‘seen’ but as ‘watched’ as 
in :  – ‘How can I watch the destruction 
of my people?’ 

How does the word ‘watch’ move the responsibility 
from  to us? 

How does this live out the value that everything 
comes from ? 

As partners of , we should never watch people 
going without their basic needs fulfilled – it is up to 
us to make sure this does not happen. 

A1: Pupils understand that we connect with  as His partners when we warmly 
greet, connect with and take care of people. 

B1: Pupils understand the theme and motif of : acknowledging and 
thanking  as the Source of all our sustenance and being His partners in 
providing for the needs of others. 

Rav Joseph Ber Soloveitchik 
(1903-1993) was the most important 

leader of the American modern-
orthodox community in the 20th 

century. He was a great Talmudist 
and modern Jewish philosopher. 



What can we learn from the fact that different words are used on weekdays ( ) 
and on  ( )? : ’s salvation will come slowly – as if  is working to 
make the come. When the  comes it will be a  – a tower for all to see, 
in the same way as  is for all to see ( ). 

The  is a compilation of  (stories, 
interpretations and explanations) on the 

books of the . The author of the is 
unclear but most scholars believe it was 

written at the beginning of the 13th century. 



Keywords

; /
; 

; 

: 

/
/
/ /

On1Foot Activity

1. 
An overview of this 
shortened form of 

, which is 
recited after eating the 

. 

2. 
An overview of the 
said after eating foods 
that do not include 
bread or one of the 

. 
https://vimeo.com/644925593/81fd2ec306 

Music

A recording of 
https://vimeo.com/644928870/85367f7e26

and  by 
Jonathan Weissbart. 
https://vimeo.com/644928920/4fba60f7ee

Class Activity

Quick Content Overview 

Where are the  mentioned in the ? What makes these 
seven species so special? 



Class Activity

Before and After 

Quick Content Overview 

How do the  we say before and after eating match?  
A matching activity to practise matching the correct to one another. 

Slideshow

 Inside 

Quick Content Overview 

What is  about? What messages can we find in its words? 

https://vimeo.com/640382971/49942731bf 

General  of 

It is said after eating a  (about 
two normal sized biscuits) of one 
of the . Most 
commonly it is said after eating 
cake or biscuits, not bread. 

General  of 

It is said after eating a  (28 
grams) of food or  (about a 
quarter of a medium sized cup) of 
water or other drink. 



Can pupils name all the ? How many are there? If you could put them in 
order from the most ‘important’ to the least ‘important’, what would you put first? 
Explain your choice. 

Show pupils the pasuk in where the  are mentioned. 

Get pupils to find and circle both times the word  is mentioned. 

What does this refer to? ( ) 

Which  do we make on these? Can we judge by the  which of the species 
are the most ‘important’? ( takes precedence over .) 

What about the others? If we have all of them on the table, which should we say a 
 over first and eat first?  

The Rabbis explain ( ) that we look at the fruit mentioned 
nearest to the second ‘ ’ : , , then back to the start: , , . That 
means the order of eating is: olives, dates, grapes, figs and pomegranate. 

How does this compare with what you put as the most important? 

Pupils can compose a song to help them remember the  in the correct order. 

Learn the text of or the whole  with pupils so that they can explore 
the context of the mention of the  as  is talking to the 
about the land that  is giving them. The text also contains the  for : 
‘ .’ 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs, in particular blessing  with special fruits. 

B1: Pupils understand the theme and motif of  (acknowledging and 
thanking  as the Source of all our sustenance) and how it connects to other 
Jewish writings and principles. 

B4: Pupils know that  is said after eating a  of one of the 
. 



What do we say before we eat? What are all the different  we say and how do 
they describe the food we eat?  

What do we say after we eat? How many types of  do we say after eating? How 
do the  after match the before? 

Using the food pictures and  cards, get children to design a ‘Cluedo’ type game, 
for example: 

“I said before, and  after. What was I eating?” 

Or: “I want to eat a pineapple. What do I say before? What do I say after?” 

Or: “I said before. What do I say after?” 

Encourage children to practise the different  at home – they could make a poster 
and put it up in their kitchen or wherever they eat. 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs and we acknowledge this by saying  before and 
after we eat. 

B1: Pupils understand the theme and motif of : acknowledging and 
thanking  as the Source of all our sustenance. 

B4: Pupils know that  is said after eating a  of food or drink. 



Use the Keyword Activity to help pupils understand the simple meaning of the  – 
how is the  similar to ? Is there anything pupils find surprising? (It 
does not mention food explicitly.) 

https://vimeo.com/640382971/49942731bf 

Play the slideshow to pupils. 

What do pupils think are the main messages of ? How do the pictures 
suggest these messages? 

A2: Pupils understand how the meaning of  relates to their lives: 
provides for all our needs and those of all of creation. 

B1: Pupils understand the theme and motif of : acknowledging and 
thanking  as the Source of sustenance for all beings. 
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www.lookstein.org/resources/tefilla_listing.htm A collection of articles and resources 
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W1 

Let’s Investigate  ‘Chains’ 
We know that a  has three parts: 





 



 



In the first three  of : 
1. Shade all the  parts in blue

2. Shade all the  parts in green

3. Shade all the  parts in red

4. Which of the  parts include ?

______________________________________________________ 

5. Which of the  parts do not include ?

______________________________________________________ 

6. Does every  start with a  part? ____________________

7. Does every  end with a  part? _____________________

Can you explain how a chain of  work based on what you have 
found out? 

How is a chain of  like a train?  

 (Opening )

__________________ 

 (Closing )

__________________ 

 (Closing )

___________________ 

 (Closing )

__________________



W2 

Third : 















Second : 
















First : 













JCP Pathways to   ‐    R1 

A Mess at the Table 
Many years ago there lived an honest and kind couple whose greatest 

sorrow was that they had no children. On Friday night with no children to 

bless and to talk about the , the wife would look at the beautiful 
 table but still feel very sad. Her husband tried to comfort her: “Don’t 

worry,  won’t forget us.” 
One Friday night, there was a knock on the door. It was a poor man, 

drenched by the rain and wearing rather muddy shoes. Without 

hesitation, the couple invited him in to join them. They honoured him and 

shared the joy of  with him. When he got up to leave, rather than 

thanking them, he said something very strange: “I pray to  that when I 
next visit you on a Friday night your table will be a mess.” The couple 

thought that was a very strange thing to say, but they never saw the man 

again and soon forgot his words. 

A month later, the wife sensed a change in her body – she was pregnant. 

The couple were joyful beyond words when she eventually gave birth to a 

child. 

Two years later on a Friday night they sat around the table with their child 

on their lap. He laughed and played, spilled wine on the tablecloth, 

climbed on the table, and knocked over glasses and plates the way little 

children do. Instead of being upset about the mess he was making, the 

parents were overjoyed to have a child at the table. 

Suddenly there was a knock on the door – it was the ungrateful old man, 

their poor guest from two years ago. They looked at him and then at their 

messy table and understood that what they had taken to be a curse had in 

fact been a blessing. They hugged and kissed him in joy. He smiled broadly 

and said: “May you be privileged to raise this child to perform  and 
to serve ”. Then just as suddenly as he had appeared, the old man 

disappeared. Only then did the couple realise that their guest had been 

none other than , a messenger from . 

 What messages do you think  brought to the couple? 
 What do you think he might have learned from them? 

 What do you think this story teaches us? 







Bread and Creativity 
Once there was a king with two servants whom he loved, so he gave 
them each a bundle of wheat and a sheaf of flax and asked them to 
guard these for a week and to present it to him.  

What do you think the servants did with the wheat and the flax? 

The first servant said to himself: I need to keep these safe and make 
sure I give it back to the king exactly as he gave it to me. That way I 
will show him that he can trust me to take care of his possessions. 

The other servant said to himself: How can I make these even better, 
to show the king that I can take initiative and that I can develop and 
create something that the king will love? He took the flax and wove it 
into a table cloth. He took the wheat, made it into fine flour, then 
kneaded it, baked it and placed the loaves on the table, which was 
spread with his tablecloth.  

After a week, the king called both servants and said: “Present to me 
what I gave to you.”  

One brought the wheat and flax in a box, just as the king had given it 
to him. The other brought the tablecloth and bread.  

 Which gift do you think the king loved more?
Why?  

 Which gifts and talents does  give us?

 What message can we learn from this story

about the gifts  gives us? 



From Soil to Challah
Order: 
1. Soil
2. Plow
3. Sow – plant your seeds
4. Water, weed and tend your seeds so they grow into wheat sheaves
5. Reap – cut down and gather wheat sheaves
6. Thresh – cleaning process to remove stalks and leave just the wheat kernels
7. Winnow – separate the wheat grains from the husks
8. Grind – break the wheat kernels into tiny pieces for flour
9. Yeast and water – making the dough
10. Knead
11. Rise
12. Bless – separating, burning and blessing a piece of dough before baking
13. Bake dough
14. Challah
15. Bless – blessing before eating
16. Eat

Bake   



Bless   

Challa  



Bless before eating 

Eat   



Grind   

Knead   



Plough   

Reap   



Rise   

Soil   



Plant   

Thresh   



Water, weed and tend  
 

Winnow   



Yeast and water   



A Visit to and  
A very holy man died. The angels offered him a choice between 
‘heaven’ and ‘hell’.  

He said: “I’ve never been there. How can I choose?” The angels 
offered him a short visit to each.  

First he was taken to a banquet hall loaded with food. It was the 
ultimate feast. But out came some very sad, skinny people who 
walked to the tables with food and just stood there watching. They 
could not eat because they each had a very, very long spoon tied to 
one hand and a very, very long fork tied to the other hand. The 
people could not reach their mouths with these utensils and they 
just stood at the table looking sadly at the unreachable food. This, 
said the angels, is hell. 

Next, he was taken to a second banquet hall, also loaded with food. 
Out came very happy people, who were clearly well‐fed – they were 
singing and dancing. They walked to the tables, and the man noticed 
that the same huge spoons and forks were tied on their hands as 
well. When they reached the tables, they pick up the food in their 
giant utensils and lifted it to their neighbour’s mouths. Everyone was 
happily feeding each other. 

The angels asked the man again: Which would you like to choose? 

What do you think he answered? 

His answer was: “I would like to choose hell please, because now I 
know the secret of how to turn it into heaven.” 

 Why do you think he made this choice?

 The first  in  ends with the idea that  feeds
everyone. How does this story show that in order for  to feed 
all of us, we have to feed each other? 



The King’s Loaves 
Once there were two beggars who went daily to the palace to beg at the 
king’s gate. Every day, the king gave them each a loaf of bread. One 
beggar always thanked the king for his generosity, the other one thanked 

 for giving the king enough wealth to give and to feed the poor. 
The king was very pleased to hear the first beggar praising him but he 
was very annoyed  by the second beggar’s words. He decided to teach 
him a lesson, so that he would know, for once and for all, that good 

things came from the king, not from .  
He asked his baker to bake two loaves and to hide precious jewels inside 
one of them. He told the baker to make sure that the beggar who praised 
the king would get the loaf with the jewels  . The baker was very 
careful to hand the loaf with jewels to the first beggar but when the 
beggar felt how heavy the loaf was, he was not pleased. 

“There must be something wrong with this loaf”              he said. “I am 
sure it is inedible.” He turned to the other beggar and asked: “Will you 
please swap loaves with me?” 

The other beggar did not want to have an argument and so he agreed to 
swap loaves. They went their separate ways. Later that day, when the 
second beggar bit into his loaf, he discovered that it was full of jewels! 

Immediately, he thanked  for his good fortune – he would no longer 

need to beg! 

The king was furious when only the beggar who usually thanked him 
returned to the palace the next day. The baker assured him that he had 
given the man the heavier loaf.              The king called the beggar into the 
palace to ask him what had happened.  

“Well, your Majesty, you always give us such good, light bread to eat, so 
when I felt how heavy the loaf was, I knew there had to be something 
wrong. I quickly swapped it with the other man and I was right, his loaf 
was lovely and tasty and light as always.” The king sent him on his way.  

Finally the king   understood that all his riches came from  – only  
can make a poor man rich and a rich man poor – not even a king   can 
change the will of Heaven.



The Story of the Second  






















We thank you, Lord our God, for having granted as a heritage to our 
ancestors a desirable, good and spacious land; for bringing us out, 
Lord our God, from the land of Egypt, freeing us from the house of 
slavery; for Your covenant which You sealed in our flesh; for Your 
Torah which You taught us; for Your laws which You made known to 
us; for the life, grace and kindness You have bestowed on us; and for 
the food by which You continually feed and sustain us, every day, 
every season, every hour. 

For all this, Lord Our God, we thank and bless You. May Your name 
be blessed continually by the mouth of all that lives, for ever and all 
the time – for so it is written: ‘You shall eat and be satisfied, then you 
shall bless the Lord your God for the good land He has given you.’ 
Blessed are you, Lord, for the land and for the food. 



If He () had brought us out from , and 
had not carried out judgements against 

them , it would have been enough for us! 
If He had carried out judgements against 

them, and not against their idols , it would 
have been enough for us! 
If He had destroyed their idols, and had not hit 

their first‐born , it would have been enough 
for us! 
If He had hit their first‐born, and had not given 

us their wealth , it would have been enough 
for us! 
If He had given us their wealth, and had not split 

the sea for us , it would have been enough 
for us! 
If He had split the sea for us, and had not taken 

us through it on dry land , it would have been 
enough for us! 
If He had taken us through the sea on dry 
land, and had not drowned our oppressors in it 

, it would have been enough for us! 
If He had drowned our oppressors in it, and had 
not supplied our needs in the desert for forty 

years , it would have been enough for us! 
If He had supplied our needs in the desert for 

forty years, and had not fed us the , , it 
would have been enough for us! 

If He had fed us the , and had not given us 
the , , it would have been enough for us!
If He had given us the , and had not 

brought us before , , it would have 
been enough for us! 

If He had brought us before , and had 
not given us the ,, it would have been 
enough for us! 

If He had given us the , and had not 
brought us into the land of Israel, , it would 
have been enough for us! 
If He had brought us into the land of Israel, and 

had not built for us the  (the Chosen 
House; the ) , it would have 
been enough for us! 















































 Formula and  Chains




    












Blessed are you, Lord our God, King of the Universe, who in His goodness 
feeds the whole world with grace, kindness and compassion. He gives 
food to all living things, for His kindness is forever. Because of His 
continual great goodness, we have never lacked food, nor may we ever 
lack it, for the sake of His great name. For He is God who feeds and 
sustains all, does good to all, and prepares food for all creatures He has 
created. Blessed are You, Lord, who feeds all. 













We thank you, Lord our God, for having granted as a heritage to our ancestors a desirable, 
good and spacious land; for bringing us out, Lord our God, from the land of Egypt, freeing us 
from the house of slavery; for Your covenant which You sealed in our flesh; for Your Torah 
which You taught us; for Your laws which You made known to us; for the life, grace and 
kindness You have bestowed on us; and for the food by which You continually feed and sustain 
us, every day, every season, every hour. 

For all this, Lord Our God, we thank and bless You. May Your name be blessed continually by 
the mouth of all that lives, for ever and all the time – for so it is written: ‘You shall eat and be 
satisfied, then you shall bless the Lord your God for the good land He has given you.’ Blessed 
are you, Lord, for the land and for the food.














Have compassion, Lord our God, on Israel Your people, on Jerusalem Your city, on Zion the 
dwelling place of Your glory, on the royal house of David Your anointed, and on the great and 
holy house that bears Your name. Our God, our Father, look after us, feed us, sustain us, 
support us and relieve us. Quickly relieve us, Lord our God, from all our troubles. Please, O 
Lord our God, do not make us dependent on the gifts or loans of other people, but only on 
Your full, open, holy and generous hand so that we may suffer neither shame nor humility for 
ever and all time. 

And may Jerusalem the holy city be rebuilt soon, in our time. Blessed are You, Lord, who in His 
compassion will rebuild Jerusalem. Amen.






I have never seen a righteous 
person forsaken or his children 
begging for bread 

watched 


















































http://www.mechon-mamre.org/ Resources and inspiration for teachers, including on 
tefillah 

www.legacyheritage.org/SJED/?file=select_lessons&topic=tefillah-diverse%20topics-18-62 
SMART board resources for tefillah 

http://theg-dproject.org/ Questions and discussions about Hashem 

http://www.jewishideas.org/rabbi-j-simcha-cohen/impact-tearful-prayers An article 
exploring aspects of tefillah – the website of the Institute for Jewish Ideas and Ideals is a 
useful one 

www.withallourhearts.wikispaces.com/.HOME A ‘wiki’ on tefillah where teachers can 
download and are encouraged to upload resources 

http://www.youtube.com/playlist?list=PLCF88F02D0170D71D Tunes for Modeh Ani and 
Birchot HaBoker by David Paskin 




