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3 PaJeS (formerly the JCP) provides services, support and 
strategy to Jewish schools across the whole UK 
community. PaJeS develops and supports the delivery 
of curriculum in schools especially in the area of Jewish 
Studies and Ivrit.  

PaJeS: 

 Has developed curricula and resources for Jewish Studies and Ivrit
for primary and secondary schools

 Offers high quality professional development for teachers including
regular training and one-to-one support

 Provides opportunities for teachers to network and share best practice

 Delivers in-school support and coaching to teachers

To find out more about PaJeS visit our website at www.pajes.org.uk  

Contact PaJeS at: office@pajes.org.uk 

The PaJeS (JCP) Chumash curriculum was originally written by Eli Kohn, 
Gabi Goldstein and Sorrel Fisher 
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Investigating רש''י R19/R20 
Digging Deeper with the הªְָׁמִש  R21 
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Digging Deeper with the הªְָׁמִש – When Do We Take ים אַרְבַּעַתªִהַמִּי  R23 
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חוּמָשׁ   
מ''ד-כ''גוַיִּקְרָא כ''ג:   with רש''י T1-T5 

 מִשªְָׁה
 T6 מַסֶכֶת ראֹשׁ הַשªָָּׁה ג':ב'
 T6 ח':ט' and מַסֶכֶת יוּמָא ח':א'
ג':י''ב  and מַסֶכֶת סֻכָּה א':א', ג':ד' T7 
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Please note that these texts have ׁשֵׁם ה' מְפֹרָש and must be treated with קְדוּשָׁה and put 
in יזָהªְִג when they are no longer used. 

Appendices: 
Can Do Levels of Attainment Statements A1:1 
Chumash Curriculum Unit Planning Grid A2:1 
Skills and Understanding Spiral A3:1 

Section D: Texts  Page 
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How to Use this Pack 

All of these materials are available electronically in an adaptable format on the PaJeS MLE. 
Please contact office@pajes.org.uk for information on how to log in to our MLE site.

The Unit 13 Booklet contains 
Teachers’ Guidelines, Levels of 
Attainment, Learning 
Outcomes, Lesson Plans, 
Resources and Texts for Unit 13. 

Classroom Resources support 
various classroom activities. 

A PowerPoint presentation  
providing visual support for 
lessons is provided online, on the 
Fronter MLE, and powerpoint 
slides are referenced as 
thumbnails in the lesson plans. 
 

Keywords of the unit are formatted 
to be used as flashcards.  
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Aim and Focus of Unit 13
The aim of the תִּשְׁרֵי חַגִים unit is to enable Year 6 pupils to engage with the חַגִים 
of הªָָּׁיוֹם כִּיפּוּר ,ראֹשׁ הַש and סוּכּוֹת as they are described in פַּרָשַׁת אֶמֹר as well as in 
selected יוֹתªְָׁמִש from הªָָּׁיוּמָא ,ראֹשׁ הַש and סֻכָּה. 

Pupils will be encouraged to build on the textual skills they attained in their 
study of earlier ׁחוּמָש units. They will be challenged to independently examine 
textual nuances and guiding words (חוֹתªְַמִלִּים מ) in order to gain a deeper 
understanding of what the תּוֹרָה is teaching us about these חַגִים. However, the 
completion of Unit 12 is not a prerequisite for studying Unit 13. Due to its 
content, Unit 13 is able to function as a stand-alone unit.  

As this is the first halachic unit in the Primary Chumash curriculum, pupils will 
gain their first appreciation of how חז''ל interpreted the Written תּוֹרָה in the 
Oral תּוֹרָה, and the unit therefore includes a brief introduction to the intrinsic 
connection between the two. The purpose of this unit is not to offer an in-
depth exploration of הªְָׁמִש but rather to offer pupils the opportunity to begin to 
form an understanding of the role and impact of הªְָׁמִש in interpreting הַלָכָה 
from the תּוֹרָה by examining selected linked parts of ׁחוּמָש and הªְָׁמִש texts. 

This material is for learning purposes only. Practical halachic questions arising 
from the learning should be posed to the school's local Rabbi for his decision. 

The unit also gives pupils the opportunity to look at other Rabbinic writings like 
the מַחְזוֹר and to show how the Jewish תְּפִלָּה service integrates words, ideas and 
concepts from the ׁחוּמָש and הªְָׁמִש. 
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Brief Outline of Unit 13 

הַשªָָּׁהראֹשׁ  : 
כ''ה-וַיִּקְרָא כ''ג: כ''ג  

 מִשªְָׁה ראֹשׁ הַשªָָּׁה ג',ב'

הַשּׁוֹפָרתְּקִיעַת   (מַחְזוֹר) 

Lesson 1: Understanding זִכְרוֹן תְּרוּעָה 
What name does the תּוֹרָה give this חַג? 

How does רש''י help us understand this more clearly? 

Lesson 2: From תּוֹרָה to הªְָׁמִש 
How are the Written and Oral תּוֹרָה linked?  

How can the Oral תּוֹרָה fill in the ‘gaps’ in the Written תּוֹרָה?  

What, according to the הªְָׁמִש, can we use to fulfil the מִצְוָה of זִכְרוֹן תְּרוּעָה? 

Lesson 3: The Sound of זִכְרוֹן תְּרוּעָה 
What does זִכְרוֹן תְּרוּעָה sound like and how do we fulfil this מִצְוָה today? 

כִּיפּוּריוֹם  : 
ל''ב-כ''ג: כ''ווַיִּקְרָא   

 מִשªְָׁה יוּמָא ח':א'
 מִשªְָׁה יוּמָא ח': ט'

Lesson 4: The Parameters of יוֹם כִּיפּוּר 

What does the extra word Íַא come to teach us? 

How does רש''י help us  understand this more clearly? 

Lesson 5: The Meaning of עִנָּה on כִּיפּוּר יוֹם  

What does the term פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת mean? 

In what way does one ‘afflict oneself’ on יוֹם כִּיפּוּר according to the הªְָׁמִש? 
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Lesson 6: The Purpose of כִּיפּוּר יוֹם  

What is the purpose of יוֹם כִּיפּוּר? 

אÏֱקֵיכֶםלְכַפֵּר עֲלֵיכֶם לִפªְֵי ה'   – What does כַּפָּרָה mean according to the הªְָׁמִש? 

:סוּכּוֹת
מ''ד-וַיִּקְרָא כ''ג: ל''ג  

 מִשªְָׁה סֻכָּה ג':ד'
 מִשªְָׁה סֻכָּה ג':י''ב
 מִשªְָׁה סֻכָּה א': א'

Lesson 7: Understanding יםªִאַרְבַּעַת הַמִּי 
What are ים אַרְבַּעַתªִהַמִּי  as described by the תּוֹרָה? 

How does רש''י help us understand what each one is? 

Lesson 8: Questions About יםªִאַרְבַּעַת הַמִּי 
According to the הªְָׁמִש, how many do we need of each of the יםªִמִי? 

According to the ים אַרְבַּעַת ,תּוֹרָהªִהַמִּי  are only taken on the first day – how does the 
 ?סוּכּוֹת help us understand why we take them every day of מִשªְָׁה

Why is שִׂמְחָה so important in celebrating סוּכּוֹת? 

Lesson 9: The מִצְוָה of סֻכָּה 
Why do we need to live in סוּכּוֹת? 

How does רש''י help us understand this more clearly? 

What makes a kosher סֻכָּה according to the הªְָׁמִש? 
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Keywords and Phrases of Unit 13 
The table below features the keywords to be studied and practised in Unit 13. 

Each word in the list is accompanied by its ׁשֹׁרֶש (word family). Pupils need to know 
both the word as it appears in the text and its particular word family. Pupils are only 
responsible for knowing those words listed in the table below.  

We have added vowels to all non-verb word families to make them easier for pupils 
to pronounce. Verb שָׁרָשִׁים are given in their ׁשֹׁרֶש letters and can be pronounced by 
pupils using the Hebrew letter names. 

The keywords are taken from the ׁחוּמָש text and do not include words that occur in 
 .as pupils are not expected to learn these in Hebrew מִשªְָׁה or רש''י

Shabbat שַׁבַּת שַׁבָּתוֹן שַׁבָּת 

remembrance זִכְרוֹן זִכְרוֹן 

holy ׁקֹדֶש קֹדֶשׁ

but/only Íַא Íַא

because כִּי כִּי

afflict הªוְעִנִּיתֶם, תְעֻנֶּה ע

atonement הַכִּפֻּרִים, כִּפֻּרִים כִּפֻּר

atone לְכַפֵּר כפר

eighth יªִי שְׁמִיªִהַשְּׁמִי

fruit פְּרִי פְּרִי

rejoice וּשְׂמַחְתֶּם שמח

celebrate וְחַגֹּתֶם, תָּחֹגּוּ חגג

festival חַג חַג 

dwelling משְׁבֹתֵיכֶם מוֹשָׁב 

live תֵּשְׁבוּ, יֵשְׁבוּ, הוֹשַׁבְתִּי ישב 

special time מוֹעֲדֵי מוֹעֵד 

so that לְמַעַן לְמַעַן 

 Today תּוֹרָה

 אֶתְרוֹג פְּרִי עֵץ הָדָר

 לוּלָב כַּפֹּת תְּמָרִים

 הֲדַסִּים עªֲַף עֵץ עָבֹת

 עֲרָבוֹת עַרְבֵי ªָחַל
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The following keywords learned in previous units recur in Unit 13: 

Unit 1 
say אמר 

to אֶל 

land אֶרֶץ 

this זֶה, זאֹת 

Unit 2 
live, sit ישב 

all כָּל 

before יªְֵלִפ 

Unit 3 
tree עֵץ 

Unit 4 
speak דבר 

make עשה 

call קרא 

Unit 5 
take לקח 

servant עֶבֶד 

Unit 6 
was היה 

go out יצא 

first רִאשׁוֹן 

Unit 8 
soul ׁפֶשªֶ 

Words that were studied in Units 1–12 
Words that were studied in Unit 1 Words that were studied in Unit 2
say וַיּאֹמֶר אמר no, not ֹלאֹ, וְלאֹ, הֲלאֹ לא 

to אֶל אֶל  them אֹתָם אֹתָם 

go הלכ Íֶוַיֵל ,ÍֶלÍֹלָלֶכֶת, הָלו ,  live, sit לָשֶבֶת ישב 

Land הָאָרֶץ, אַרְצָה, בָּאָרֶץ  אֶרֶץ ,Îְמֵאַרְצ shepherd רוֹעֶה Îרֹעֵי, רֹעֶי 

house וּמִבֵּית  בַּיִת between ך בֵּיןªֶי, וּבֵיªִבֵּין, וּבֵין, בֵּי 

father אָב  Îאָבִי man ׁשִׁים, אִיש אִישªֲָא

great גָּדוֹל  גָּדוֹל brother אַחִים, אָחִיו אַח 

make great וַאֲגַדְּלָה  גדל we ּוªְחªֲָוּ אªְחªֲָא 

blessing בְּרָכָה  בְּרָכָה all כָל, כָּל כָּל

bless בְרְכוּ  ברכªְִו ,Îוַאֲבָרְכָה, מְבָרֲכֶי ,Îְוַאֲבָרֶכ before יªְֵי לִפªְֵלִפ ,Îיªֶָלְפ 

seed/child זֶרַע Îֲלְזַרַע  

this זאֹת , זֶה   הַזּאֹת
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Words that were studied in Unit 3 Words that were studied in Unit 4

entrance פֶּתַח, מִפֶּתַח פֶּתַח as כַּאֲשֶׁר, אֲשֶׁר אֲשֶׁר  

tent הָאֹהֶל, הָאֹהֱלָה אֹהֶל make וַיַּעַשׂ, עָשָׂה עשה  

see וַיַּרְא ראה speak דִּבֵּר דבר 

eye יו עַיִןªָעֵי give birth וַתֵּלֶד, הַנּוֹלַד, יָלְדָה  ילד 

run צרו  הַיֶּלֶד יֶלֶד boy וַיָּרָץ, רָץ  

please אªָ אªָ son י בֵּןªְִּהּ, בªְָּוֹ, בªְּבֶּן, ב 

a little מְעַט מְעַט call וַיִּקְרָא , יִקָּרֵא קרא 

water מַיִם מַיִם name שֶׁם שֵׁם 

tree הָעֵץ  עֵץ command צִוָּה צוה 

hurry וַיְמַהֵר, מַהֲרִי מהר hear/listen הַשֹּׁמֵעַ, שְׁמַע שמע 

laugh וַתִּצְחַק  , מְצַחֵק,יִצֲחַק ,יִצְחָק צָחֲקָה, צחק  

laughter צְחֹק צְחֹק 

Words that were studied in Unit 5 Words that were studied in Unit 6 
take וַיִּקַּח  לקח these וְאֵלֶּה אֵלֶּה

servant הָעֶבֶד עֶבֶד , Îְּלְעַבְד  was וַיְהִי היה

camel הַגְּמַלִּים , גְּמַלָּיו גָמָל , מִגְּמַלֵּי, גְמַלִּים 
Îגְּמַלֶּי ,Îלִגְמַלֶּי,

years old הªָָׁה-בֶּן בֶּן שªָָׁה-בֶּן, אַרְבָּעִים שªָָׁשִׁשִּׁים ש

hand בְּיָדוֹ, יָדָהּ, יַד, יָדֶיהָ  יד sister אֲחוֹת אֲחוֹת 

master יו אָדוֹן אָדוֹןªָֹי, אֲדªִֹאֲד,  wife אִשְׁתּוֹ, לְאִשָּׁה אִשָּׁה

hand יָדֶיהָ , יַד יָד ,יָדָהּ, בְּיָדוֹ   nation גֹייִם גוֹי 

get up וַיָּקָם קומ people לְאֻמִּים לְאֹם 

kindness חֶסֶד חֶסֶד young צָעִיר צָעִיר 

jug כַּד Íֵּכַּדָּהּ, כַּד , Íֵּמִכַּד  fill וַיִּמְלְאוּ מלא 

drink לִשְׁתֹּת , שְׁתֵה, וְאֶשְׁתֶּה שתה  go out יָצָא, וַיֵּצֵא יצא 

also גַּם גַם first הָרִאשׁוֹן ראשון 

heel בַּעֲקֵב  עָקֵב

know יֹדֵעַ  ידע 

field שָׂדֶה שָׂדֶה

love וַיֶּאֱהַב, אֹהֶבֶת אהב

Words that were studied in Unit 7 Words that were studied in Unit 8
cook וַיָּזֶד זוד now וְעַתָּה, עַתָּה עַתָּה 

soup זִידªָ זִידªָ hunt וְצוּדָה, לָצוּד ציד  

lentil עֲדָשָׁה צָיִד hunted meat עֲדָשִׁים צָיִד, מִצֵּידִי, מִצֵּיד, מִצֵּידוֹ 

come וַיָּבאֹ בוא tasty food מַטְעַמִּים מַטְעַמִּים

tired עָיֵף עָיֵף bring וַיָּבֵא, וְהָבִיאָה, לְהָבִיא, הָבִיאָה בוא ,
וְהֵבֵאתָ , וְהֵבֵאתִי

red אֱדוֹםהָאָדֹם אָדוֹם ,  soul פשª Îֶׁפְשªַ ,פְשִׁיªַ

therefore עַל כֵּן בַּעֲבוּר in order that עַל כֵּן בַּעֲבוּר

sell מִכְרָה, וַיִּמְכֹּר מכר soul ׁפֶשªֶ Îֶׁפְשªַ ,פְשִׁיªַ

birthright בְּכֹרָה, בְּכֹרָתוֹ, הַבְּכֹרהָ  בְּכֹרָה ,Îְבְּכֹרָת listen שְׁמַע, שָׁמַעְתִּי, שֹׁמַעַת, כִּשְׁמֹעַ  שמע

die לָמוּת מות voice בְּקֹלִי, הַקֹּל, קוֹל קוֹל

why לָמָּה לָמָּה garment בְּגָדָיו, בִּגְדֵי בֶּגֶד

eat וַיּאֹכַל אכל dress הִלְבִּישָׁה, וַתַּלְבֵּשׁ לבש

swear/make 
an oath 

 וְיִתֶּן, וַתִּתֵּן ªתgive ª  הִשָּׁבְעָה, וַיִּשָּׁבַע שבע

despise, hate וַיִּבֶז בוז approach, 
come near 

הַגִּשָׁה, וַיַּגֶּשׁ, וַיִּגַּשׁ, גְּשָׁה ªגש  

once, twice פַעֲמַיִם פַּעַם 

answer הªוַיַּעַן ע 

cry וַיֵּבְךְּ  בכה 
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Words that were studied in Unit 9 Words that were studied in Unit 10 

place בַּמָּקוֹם, הַמָּקוֹם מָקוֹם bad רָעָה רָע 

stay over ªוַיָּלֶן לו old ים-בֶּן זָקֵןªִֻזְק  

stone י, אֶבֶןªְֵוְהָאֶבֶן הָאֶבֶן, מֵאַב  hate אªאוּ, שªְְׂאֹ וַיִּשªְׂש  

put שַׂמְתִּי שָׂם, וַיָּשֶׂם, שומ  be able to יָכְלוּ יכל 

head ׁה ראֹשªָֹׁמְרַאֲשֹׁתָיו, וְראֹשׁוֹ, ראֹשָׁהּ, לָרִאש tell גדª וַיַּגֵּד 

lie down וַיִּשְׁכַּב שכב continue, 
increase 

 וַיּוֹסִפוּ יספ
dream ם חלמÏֲוַיַּח 

stand צָּב יצבªִ ,מֻצָּב again, more עוֹד עוֹד 

monument מַצֵּבָה מַצֵּבָה bow down מִשְׁתַּחֲוִים, לְהִשְׁתַּחֲוֹתוַתִּשְׁתַּחֲוֶיןָ,  שחה  

heaven הַשָּׁמָיְמָה, הַשָּׁמָיִם שָׁמַיִם be king מלכ ÍÏְתִּמ ÍÏָהֲמ 

angel Íָמַלְאָכִיםמַלְאֲכֵי,  מַלְא  rule מָשׁוֹל תִּמְשֹׁל משל 

go up עֹלִים עלה tell וַיְסַפֵּר ספר 

go down וְיֹרְדִים ירד moon  ַוְהַיָּרֵחַ  יָרֵח 

wake up וַיִּיקַץ יקצ mother אֵם Îְּוְאִמ 

fear וַיִּירָא ירא be jealous אªאוּ קªְַוַיְק 

awesome נּוֹרָא נּוֹרָא keep שָׁמַר שמר 

get up וַיַּשְׁכֵּם שכמ 

Words that were studied in Unit 11 Words that were studied in Unit 12 

send וַיִּשְׁלָחֵהוּ, תִּשְׁלְחוּ,  וַיְשַׁלְּחוּ שלח ,Îֲוְאֶשְׁלָח recognise כרª ּוַיַּכִּרֵם, וַיַּכֵּר, הִכִּרֻהו 

find וּ מצאªוַיִּמְצָאֵהוּ, וַיִּמְצָאֵם, מָצָא remember וַיִּזְכֹּר זכר 

look for תְּבַקֵּשׁ, מְבַקֵּשׁ בקש answer הªוֹת  עªֲוַיַּעַן, לַע 

far מֵרָחֹק רָחֹק stand עָמַד, תַּעֲמֹד עמד 

come near יִקְרַב קרב be sad תֵּעָצְבוּ עצב 

kill הֲרֹג הרגªַ ,ּהַרְגֵהוªְַו upset/trouble 

life/sustenance 
 חרה

 חַיָה

 יִחַר 

לְמִחְיָהחָי,   save צלª וַיַּצִּלֵהוּ, הַצִּיל 

throw שְׁלִכֵהוּ, הַשְׁלִיכוּ, וַיַּשְׁלִכוּ שלכªְַו alive וּלְהַחֲיוֹת חיה 

pit הַבֹּרוֹת, הַבּוֹר, הַבֹּרָה, וְהַבּוֹר, בַּבּוֹר בּוֹר fall פלª וַיִּפֹּל 

coat תªֶֹּת כֻּתªֶֹתּוֹ, כְּתªְָּת,  כֻּתªֶֹּ(הַפַּסִּים), הַכֻּת
 צַוְּארֵי, צַוָּארָיו צַוְאָר neck הַכְּתªֶֹת

where ה אָןªָָא kiss שקª שֵּׁקªְַוַי 

tear וַיִּקְרַע קרע 
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Unit Learning Outcomes 
Overview of KSU Learning Outcomes in Unit 13 

Knowledge Goals 

K1 Pupil knows that מֹשֶׁה received the (Written and Oral) תּוֹרָה at יªָהַר סִי. 
Pupil knows that the תּוֹרָה consists of the Written and Oral Law. 

K2 Pupil knows the dates of הªָָּׁיוֹם כִּיפּוּר ,ראֹשׁ הַש and סוּכּוֹת as mentioned in 
the תּוֹרָה. 

K4A Pupil recognises and knows the selected Hebrew keywords and phrases 
in this unit and in previous ׁחוּמָש units. 

K5 Pupil knows some of the details specified for the מִצְוֹת learned in the 
 the different ;שׁוֹפָר including what is a kosher ,מַחְזוֹר and מִשªְָׁה ,חוּמָשׁ
sounds of the שׁוֹפָר; the אִסוּרִים of יוֹם כִּיפּוּר; what are the Four Species 
and what makes a kosher סֻכָּה. 

K6 Pupil can retell the commentaries of מְפָרְשִׁים studied in the unit. 

Skills Goals

S1 Pupil can locate text when given its פֶּרֶק and פָּסוּק reference. 

S3 Pupil can read פְּסוּקִים (and Mishnaic text) accurately and fluently. 

S6 Pupil can read a short רש''י comment with fluency. 

S4 Pupils can comprehend the simple meaning of the תּוֹרָה and הªְָׁמִש text. 

S5 Pupil can identify word families and שָׁרָשִׁים of all new keywords. 
Pupil can identify noun singular and plural prefixes and suffixes. 
Pupil can identify the use of the future tense plural form 
( תֵּשְׁבוּ ,תִּתªְּוּ, תָּחֹגּוּ, תַּעֲשׂוּ ).  

S7 Pupil can explain the meaning of פֵּרוּשִׁים learned in their own words. 

Understanding Goals 

U1 Pupil can discuss the values that one can learn from the מִצְוֹת studied, 
e.g. כַּפָּרָה (forgiveness) for שִׂמְחָה ;יוֹם כִּיפּוּר connected to סוּכּוֹת. 

U2 Pupil can identify words that provide clues about the deeper meaning of 
the text: ambiguous words (ת מִלִּים לאֹ בְּרוּרֹתªַָהַב) זִכְרוֹן תְּרוּעָה; Íַא. 

U3 Pupil can compare and contrast תּוֹרָה and הªְָׁמִש texts. 

U4 Pupil can reflect on and discuss the meaning of פֵּרוּשִׁים. 
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Unit Skills and Understanding Spiral 
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Unit Assessment Template Year Group: ___________  Teacher: ______________________________ 
 KEY: 

 Achieved: Pupil can demonstrate this K/S/U expectation  
 Partly achieved: Pupil is able to demonstrate some elements of this K/S/U expectation/can do so with some support 
 Not yet achieved: Pupil does not demonstrate this K/S/U expectation/can only do so with significant support/prompting 
 Results not available/child not assessed 

KNOWLEDGE SKILLS UNDERSTANDING 

Name of child: K1: I know
details of 
 חַגִים/מִצְוֹת
studied in 
Unit 13 

K4: I know 
keywords 
studied in 
Unit 13 

S4: I can 
comprehend 
the plain 
meaning of a 
 and תּוֹרָה
 text on מִשªְָׁה
my own 

S5: I can 
identify 
word 
families/ 
 :שָׁרָשִׁים
, זִכְרוֹן, שַׁבָּתוֹן 

, תְּרוּעָה 
קֹדֶשׁ 

S5: I can use 
future tense 
plural form: 

תַּעֲשׂוּ, תָּחֹגּוּ, 
 תִּתªְּוּ, תֵּשְׁבוּ

S6: I can 
read 
vowelled 
 פֵּרוּשִׁים
accurately 

S7: I can 
comprehend 
the plain 
meaning of a 
number of 
commentaries 
of רש''י with 
support 

U1: I can 
reflect on 
values that 
can be 
learned 
from the 
 in this מִצְוֹת
unit, e.g. 
 ,שׁוֹפָר
forgiveness 
and שִׂמְחָה 

U2: I can 
understand 
how 
ambiguous 
words, e.g. 
 ,זִכְרוֹן תְּרוּעָה
Íַא, provide 
clues about 
the meaning 
of the text 

U3: I can 
compare 
 and תּוֹרָה
 text מִשªְָׁה
and see how 
the הªְָׁמִש 
elaborates 
on מִצְוֹת in 
the תּוֹרָה 
texts 

U4: I can 
explain why 
a ׁ(רש''י) פֵּרוּש 
explains the 
text as he 
does 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

TOTALS KNOWLEDGE SKILLS UNDERSTANDING TOTAL 
X – achieved 
\ – partly achieved 
(blank) – not yet achieved 

x 
\ 

? 
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Unit 13 Self Assessment Grid Name: ________________________________ Class: ________ 

KNOWLEDGE SKILLS UNDERSTANDING 

Date: K1: I know 
details of 
 חַגִים/מִצְוֹת
studied in 
Unit 13 

K4: I know 
keywords 
studied in 
Unit 13 

S4: I can 
comprehend 
the plain 
meaning of a 
 and תּוֹרָה
 text on מִשªְָׁה
my own 

S5: I can 
identify 
word 
families/ 
 :שָׁרָשִׁים
, זִכְרוֹן, שַׁבָּתוֹן 
, תְּרוּעָה 

קֹדֶשׁ 

S5: I can use 
future tense 
plural form: 

תַּעֲשׂוּ, תָּחֹגּוּ, 
 תִּתªְּוּ, תֵּשְׁבוּ

S6: I can 
read 
vowelled 
 פֵּרוּשִׁים
accurately 

S7: I can 
comprehend 
the plain 
meaning of a 
number of 
commentaries 
of רש''י with 
support 

U1: I can 
reflect on 
values that 
can be 
learned 
from the 
 in this מִצְוֹת
unit, e.g. 
 ,שׁוֹפָר
forgiveness 
and שִׂמְחָה 

U2: I can 
understand 
how 
ambiguous 
words, e.g. 
 ,זִכְרוֹן תְּרוּעָה
Íַא, provide 
clues about 
the meaning 
of the text 

U3: I can 
compare 
 and תּוֹרָה
 text מִשªְָׁה
and see how 
the הªְָׁמִש 
elaborates 
on מִצְוֹת in 
the תּוֹרָה 
texts 

U4: I can 
explain why 
a ׁ(רש''י) פֵּרוּש 
explains the 
text as he 
does 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8.
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Keywords: I know the meaning of the following keywords: 

 לְמַעַן מוֹעֵד ישב מוֹשָׁב חַג חגג שמח פְּרִי שְׁמִיªִי כפר כִּפֻּר עªה כִּי אÍַ קֹדֶשׁ זכר שַׁבָּת

שַׁבַּת 
 שַׁבָּתוֹן

וְעִנִּיתֶם כִּי אÍַ קֹדֶשׁ זִכְרוֹן
 , תְעֻנֶּה

הַכִּפֻּרִים, 
 כִּפֻּרִים, 

וּשְׂמַחְתֶּ  פְּרִי הַשְּׁמִיªִי לְכַפֵּר
 ם

וְחַגֹּתֶם, 
 תָּחֹגּוּ

, תֵּשְׁבוּ,  משְׁבֹתֵיכֶם , חַג
יֵשְׁבוּ, 
 הוֹשַׁבְתִּי

 לְמַעַן מוֹעֲדֵי

I know רש''י’s explanation on: 

 :וַיִקְרָא כ''ג: כ''ד
 זִכְרוֹן תְּרוּעָה

 :וַיִקְרָא כ''ג: כ''ז
Íַא 

 :וַיִקְרָא כ''ג: ל'
 פְּרִי עֵץ הָדָר
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Unit Levels of Attainment 
Unit 13 is aimed at pupils in Years 5 and 6 so most pupils will be working between 
Levels 3 and 4. Included below are level descriptors from Levels 3-4. For further 
levels please see Appendix.  

Learning about Chumash 

(Knowledge-K) 

Ability to learn Chumash 

(Skills-S) 

Learning from Chumash 

(Understanding-U) 

Level 3c 

1. I know the names of the
 I am סֵפֶר and פְּרָשָׁה
learning. (K1) 

Level 3c 

1. I can show where a
 begins and ends פָּסוּק
in my ׁחוּמָש. (S1) 

Level 3c 

1. I can describe the
feelings of the people 
I have learned about 
in my ׁחוּמָש. (U1) 

2. I know, giving only a few
details, most of the story in 
the unit. (K2) 

2. I can find the place
in my ׁחוּמָש. (S1) 

3. I know where אֶרֶץ יִשְׂרָאֵל 
is on a map of the Middle 
East. (K3) 

3. I can read selected
words on a ׁחוּמָש page. 
(S3) 

4. I know the meaning of
some of the keywords from 
the unit(s). (K4) 

4. I can work out the
meaning of part of a 
 using keywords I פָּסוּק
know. (S4) 

2. I can find, with a bit
of help, words in the 
story that repeat 
themselves and 
understand how 
these words give 
clues to the מִידוֹת I 
can learn from the 
story. (U2) 

5. I know that a ׁפֵּרוּש
explains the meaning of a 
 text but is not part of חוּמָשׁ
the ׁחוּמָש text. (K6) 

Level 3b 

1. I can accurately retell
most of the תּוֹרָה narrative 
of the unit. (K2) 

Level 3b 

1. I can find any פָּסוּק
in סֵפֶר בְּרֵאשִׁית and also 
find the חְתָּאªְַאֶת. (S1) 

Level 3b 

1. I can describe the
values/מִידוֹת I learn 
from my ׁחוּמָש and, 
with a little help, say 
how they connect to 
my own life. (U1) 

Primary Chumash Level Descriptors: Levels 3c, 3b and 3a (suggested by the end of Year 4) 
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2. I know where most
places in the unit are on a 
map with some places 
filled in. (K3) 

2. I can read words
and phrases on a ׁחוּמָש 
page. (S3) 

2. I can find, with a bit
of help, words and 
phrases in the story 
that repeat themselves 
and understand how 
these words give clues 
to the מִידוֹת I can learn 
from the story. (U2) 

3. I know the meaning of
the keywords and phrases 
in the unit. (K4) 

3. I can work out, with
some help, the 
meaning of some 
 using Hebrew פְּסוּקִים
keywords that I know. 
(S4)  

3. I can describe, with
a bit of help, 
similarities and 
differences in two 
phrases I have 
learned. (U3) 

4. I can explain the details
of a מִצְוָה mentioned in the 
unit. (K5) 

4. I can find word
families and prefixes 
and suffixes ('stick-
ons') in the units I 
have learned. (S5) 

Level 3a 

1. I know most of the
people and places in the 
units studied. (K2) 

Level 3a 

1. I can read most
 ,accurately פְּסוּקִים
saying syllables 
correctly and pausing 
at the חְתָּאªְַאֶת. (S3) 

Level 3a 

1. I can describe the
values/מִידוֹת I learn 
from my ׁחוּמָש and say 
how they connect to 
my own life. (U1) 

2. I know where most of
the places and areas 
named in the unit can be 
found. (K3) 

2. I can work out, with
a bit of help, the 
meaning of most 
 using Hebrew פְּסוּקִים
words in the text. (S4) 

2. I can find, with
increasing 
independence, words 
or phrases that give 
clues to the מִידוֹת I 
can learn from the 
story. (U2) 

3. I recognise word families
of keywords in the unit 
studied. (K4) 

3. I can find Hebrew
words that are 
masculine/feminine 
and singular/plural to 
help me explain the 
 I learn. (S5) פְּסוּקִים

3. l can describe, with a 
bit of help, similarities 
and differences in two 
texts I have learned. 
(U3) 

4. I can explain which מִצְוֹת
in the unit studied apply 
nowadays. (K5) 

4. I can explain, with a
bit of help, the reason 
why רש''י comments 
on a word or phrase. 
(U4) 

5. I can retell in my own
words the commentary of a 
 in the unit studied. (K6) מְפָרֵשׁ
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Learning about Chumash 
(Knowledge-K) 

Ability to learn Chumash 
(Skills-S) 

Learning from Chumash 
(Understanding-U) 

Level 4c 

1. I know how a ׁפֵּרוּש or
 clarifies and מִדְרָשׁ
extends the ׁחוּמָש text. 
(K6) 

Level 4c 

1. I can find a ׁחוּמָש

text anywhere in 
 and סֵפֶר בְּרֵאשִׁית
identify the חְתָּאªְַאֶת 
and סוֹף פָּסוּק. (S1) 

Level 4c 

1. I ask questions
about the actions of 
people in the ׁחוּמָש 
story and suggest 
some answers. I can 
link these questions 
and answers, with a 
bit of help, to my 
own feelings and 
experiences. (U1) 

2. I can identify,
independently, 
repeated words or 
phrases in the text 
that provide clues to 
its overall messages. 
(U2) 

3. I can infer
meaning, with a bit 
of help, from the 
similarities and 
differences of two 
texts I have studied. 
(U3) 

4. I can explain, with
some help, the 
reason why רש''י 
comments on a word 
or phrase. (U4) 

Primary Chumash Level Descriptors: Levels 4c, 4b and 4a (suggested by the end of Year 6) 
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General Guidelines 

A. Lesson Preparation
• Before teaching the פְּסוּקִים, learn them, preferably בְּחַבְרוּתָא, to gain a sound

understanding of the context and content of the unit.

• Lessons are written to last 60 minutes and may need to be adapted to suit
individual schools. Learning Outcomes are essential; activities and resources are
there as a suggestion.

• Resources (worksheets) are differentiated and need to be carefully selected to
fulfil the Learning Outcomes of each lesson. Learning Outcomes are referenced on
each worksheet.

• We recommend that additional resources are produced, e.g. flashcards made from
the formatted keywords.

B. Lesson Structure and Strategies
• It is helpful to share the intended Learning Outcomes of the lesson with pupils and

to return to these as part of the summary/plenary.

• Ideally, every pupil should have their own ׁחוּמָש to use in every lesson.

• A primary ׁחוּמָש lesson is structured as follows:

1. Contextualisation/Review/Starter: Teacher contextualises lesson and/or
reviews and assesses previous learning.

2. Reading: Teacher models the reading of the פְּסוּקִים at least twice, taking note
of phrasing so that pupils read correctly (חְתָּאªְַמִלְעֵיל/מִלְרַע ,אֶת and קָמַץ קָטָן). 
Modelled reading is followed by group reading with the purpose of immersing
pupils in the text of the תּוֹרָה. See below for reading strategies suggested by
partner teachers.

3. Comprehension: Pupils work out the plain meaning of the text with teacher
support, e.g. picture and other non-verbal clues. Pupils are further supported
to develop reading comprehension skills by being encouraged to notice
patterns in the פְּסוּקִים. 

4. Understanding: Pupils are guided to find the deeper meaning and values of the
and develop analytical and reflective skills by actively examining the פָּסוּק
phrasing of each פָּסוּק. 

5. Plenary/Summary: Learning summarised and assessed and bridge built to
following lesson.
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 The core parts of the lesson, particularly in Y3 and Y4, are the reading and
comprehension activities. Building up reading and comprehension skills will
enable pupils to build their confidence and competence in learning the תּוֹרָה. 

 Vocabulary books are available for pupils to record keywords. These can then be
used by pupils for revision and as a reference tool in their subsequent learning.

Reading strategies suggested by teachers using our curriculum: 

 Interactive Whiteboard:

Display the פָּסוּק on an IWB for the initial reading. This may prove easier to follow
than attempting the first reading from the ׁחוּמָש. 

 Make it Manageable:

Break the פָּסוּק into manageable phrases; long words should be separated into
manageable syllables. Practise reading some words out of context before tackling
the whole פָּסוּק. 

 Whispers:

Encourage pupils to whisper the words as you read them in the second modelling.

 Chevruta:

Pupils work in mixed ability pairs to listen to each other’s reading.

 Match the Word:

Prepare words of the פָּסוּק in triplicate (so that every pupil gets a card) on
flashcards and distribute to the class. As the teacher reads the words, pupils hold
up the matching cards and say them.

 Echoes:

Read the פָּסוּק with expression using a range of voices to reflect the contents of
the פָּסוּק (conversation, role play, radio/TV announcement). Encourage pupils to
echo these voices when they read the פָּסוּק. 

 Give Me a Clue:

Provide pupils with clues to the content of the פָּסוּק, for example: Who is talking
to whom? Where is this happening? Is the speaker happy/sad/angry? Pupils can
be encouraged to scan the פָּסוּק to identify names, places and familiar words prior
to the reading.

 Familiar Words:

Give pupils a focus as they are following, e.g. a word that repeats itself, names of
people and places, familiar word families, the longest word, words that begin
with a certain letter. Pupils will begin to recognise frequently recurring words and
be able to read them accurately by sight.
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 Catch Me Out:

The teacher detaches or folds away parts of words or entire words from a פָּסוּק. 
Pupils check in their ׁחוּמָש to spot what has been detached, e.g. prefixes or suffixes.

 Follow My Leader:

Pairs/small group begins; when the bell/buzzer rings, the next group continues
and so on. Encourage pupils to retain the momentum.

 Invent an Action:

Pupils take ownership of specific words by inventing actions to match them.

 Incentives:

Stickers, team/house points, rewards, praise, praise and more praise.

C. Comprehension Strategies
With comprehension, we mean that pupils actively work out the plain meaning 
of the text. At first, pupils will need to use other methods such as pictures and 
actions to help them derive the meaning of a פָּסוּק. They are starting the 
process of interacting with the text and its meaning.  

The following activities serve to introduce, and later to practise, using strategies for 
comprehending פְּסוּקִים:  

 Names, Places, Known Words and Keywords:

Pupils are encouraged to find words they already know, such as names and
places, as well as words they might recognise from עִבְרִית or other ׁקוֹדֶש
subjects. Keywords are introduced through pictures and/or actions and
become part of pupils' ׁחוּמָש vocabulary as they progress in their learning.
Rather than knowing the meaning of every individual word in the פָּסוּק, 
pupils use keywords and familiar words as 'hooks' to work out the meaning
of the rest of the פָּסוּק actively. Keywords can be reinforced through games,
for example pupils can be asked to tell the story of the פָּסוּק by using the
keywords.

 Sentence Sections:

This activity helps pupils to develop awareness of sentence structure as one of
the elements that give meaning to text, in addition to the more commonly
recognised element: vocabulary. The activity gives pupils a chance to divide a
sentence according to verb + noun phrases, without needing to label it as
such. After they are guided in finding the sections of the sentence, different
questions are asked that can be answered by reading each section. Pupils are
taught to recognise the חְתָּאªְַאֶת, which cuts the פָּסוּק into two halves, and they
also work with smaller parts of the פָּסוּק. 

17
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 Hand Sentences:

This activity helps pupils develop awareness of a particular, and common,
sentence form: a verb with several subjects. The template of a hand helps
pupils to realise that words that work together in giving meaning do not
necessarily follow each other in order in a sentence. Pupils are guided in
realising that we find out what the sentence tells us by looking at the ‘whole
hand’ and not by the individual ‘fingers’ and that there is a connected, but not
necessarily linear, relationship between the parts of the sentences. (See Units
1 and 2 for examples.)

 Independent Comprehension Checklist:

By the time pupils study this unit they
should be developing strategies to
comprehend a פָּסוּק independently. To
support pupils in this process, in Unit 7 an
Independent Learning Checklist was
introduced. This list guides pupils in the
steps to take when approaching a new
 ,פָּסוּק e.g. finding new words in the ,פָּסוּק
practising their meaning and looking for
sentence patterns. The checklist should
support pupils in becoming increasingly
independent ׁחוּמָש learners.

 :Sentences וַיּאֹמֶר

When pupils encounter a 
sentence that includes direct 
speech, this strategy helps them 
to distinguish between the direct 
speech, the introduction and any 
additional information. It is a 
visual way of introducing the skill 
of מִי אָמַר לְמִי: ‘Who says what to 
whom’, and a useful tool for 
pupils when analysing פְּסוּקִים 
that contain dialogue.  
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(lessons 3) ראֹשׁ הַשªָָּׁה

Knowledge Goals
By the end of these three lessons pupils should: 

K1: Know that the תּוֹרָה consists of the Written and Oral Law 

K2: Know the date of הªָָּׁראֹשׁ הַש  

K4A: Know the following new Hebrew keywords:

 שַׁבַּת שַׁבָּתוֹן שַׁבָּת
 זִכְרוֹן זכר

 קֹדֶשׁ קֹדֶשׁ

K5: Know some of the details specified for the מִצְוֹת learned in the ה ,תּוֹרָהªְָׁמִש 
and מַחְזוֹר, including what is a kosher שׁוֹפָר and the different sounds of the 
מִשªְָׁה ראֹשׁ הַשªָָּׁה ג':ב' as in שׁוֹפָר and in the ה מַחְזוֹרªָָּׁראֹשׁ הַש 

K6: Know how רש''י understands the phrase זִכְרוֹן תְּרוּעָה to mean that we are 
remembering עֲקֵדַת יִצְחָק, where a ram was sacrificed instead of יִצְחָק 

Skills Goals
By the end of these lessons pupils should be able to: 

S2: Find a text when given its פֶּרֶק and פָּסוּק reference 

S3: Read פְּסוּקִים (and Mishnaic text) accurately and fluently 

S6: Read an uncomplicated רש''י with fluency 

S4: Comprehend the plain meaning of כ''ה-וַיִּקְרָא כ''ג: כ''ג  מִשªְָׁה ראֹשׁ הַשªָָּׁה ג': ב' ,
and תְּקִיעַת שׁוֹפָר : מַחְזוֹר   

S7: Comprehend the simple meaning of a ׁפֵּרוּש with support: רש''י on 
 זִכְרוֹן תְּרוּעָה :וַיִּקְרָא כ''ג: כ''ד

Understanding Goals
By the end of these lessons pupils should be able to: 

U1: Reflect on and discuss the values that can be learned from the מִצְוֹת studied, 
e.g. the meaning of the שׁוֹפָר

U2: Identify and discuss the significance of ambiguous words (ת מִלִּים לאֹ בְּרוּרֹתªַָהַב) 
 זִכְרוֹן תְּרוּעָה

U3: Compare and contrast the ה ,תּוֹרָהªְָׁמִש and מַחְזוֹר text on how the שׁוֹפָר is blown 

U4: Understand how רש''י derives his explanation that זִכְרוֹן תְּרוּעָה refers to 
 עֲקֵדַת יִצְחָק
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Lesson 1: Understanding זִכְרוֹן תְּרוּעָה 
( כ''ה-וַיִּקְרָא כ''ג: כ''ג ) 

Learning Outcomes:  

 To examine the ways in which the תּוֹרָה refers to הªָָּׁראֹשׁ הַש

 To understand the ambiguity of the term 'זִכְרוֹן תְּרוּעָה' and רש''י's explanation of it 

1. Contextual Background Activity [K1, K2] (6 minutes) 

Ask pupils to discuss in pairs and to mindmap on mini whiteboards all they know 
about הªָָּׁראֹשׁ הַש (or get pupils to write on sticky notes to put on the board – at end 
of the lesson or the section, sticky notes can be arranged according to מִצְוָה or 
 .and so on מªְִהָגִים ,מִצְוֹת ,Guide them where necessary with regards to date .(מªְִהָג
Differentiate by challenging pupils to name at least 10 facts and by preparing 
True/False questions for pupils who need more support. 

Compile a list based on feedback on corner of the whiteboard to refer to later. 

Explain that we’re going to spend a few lessons learning about the מִצְוֹת of 
 Ask pupils where they think we should start to look. Find where and .ראֹשׁ הַשªָָּׁה
what the תּוֹרָה tells us about הªָָּׁראֹשׁ הַש. 

2. Reading Activity [S3]  (8 minutes) 

Put כ''ה-וַיִּקְרָא כ''ג: כ''ג on the IWB. Direct pupils to find the right place in the text 
section. Model the reading of כ''ה-פְּסוּקִים כ''ג , using actions and expressions to 
indicate meaning of words. 

The main focus is on פָּסוּק כ''ד, so pupils could be provided with a translation of 
 Put flashcards of the new keywords on the board and challenge .כ''ה and פְּסוּקִים כ''ג
pupils to work out their meaning. שַׁבָּתוֹן from שַׁבָּת (rest day), זִכְרוֹן (remembrance) 
and ׁקוֹדֶש (holy). 

3. Comprehension Activity [K2, K4A] (10 minutes) 

Use the worksheet הªָָּׁראֹשׁ הַש – Let's Examine 
the פְּסוּקִים or put the questions below on the 
board. Pupils work in pairs to answer the 
following by referring to the פְּסוּקִים. 

1. Write down the numbers you find in the
text. (7, 1)
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2. What is the word for ‘month’ and how many times does it appear? (ׁ2 ,חוֹדֶש) 

3. Work out from the text what the exact date is for הªָָּׁראֹשׁ הַש. (1st of תִּשְׁרֵי) 

4. Write down the meaning of all the Hebrew words you know.

(More able pupils could attempt to derive the meaning of all the פְּסוּקִים.) 

Feed back answers and go over the meaning of פְּסוּקִים with keywords highlighted on the 
board (ׁקוֹדֶש , זכר   .(שַׁבָּת,

4. Understanding Activity and Investigating Rashi [K6, S6, S7, U2, U4] (30 minutes)

Ask pupils which פָּסוּק mentions the giving of the actual 
 on the board פָּסוּק כ''ד Isolate .(כ''ד) ראֹשׁ הַשªָָּׁה of מִצְוָה
( ''גכ  and כ''ה can be removed using PowerPoint). Ask 
pupils to find the answers to the following in pairs: 

1. Find the name given for הªָָּׁראֹשׁ הַש in this פָּסוּק
,You might prefer to do this as a class) .(זִכְרוֹן תְּרוּעָה)
then individual pupils can do the two questions below.)

2. Underline the words used and write their meaning. (זִכְרוֹן תְּרוּעָה a remembrance 
of a שׁוֹפָר blast)

3. What is strange about the meaning of the words? (It is not clear who is
remembering or what is remembered; what exactly does תְּרוּעָה mean; it seems
very different from the name we use today (הªָָּׁראֹשׁ הַש).) 

4. What does תְּרוּעָה mean? (Pupils might remember it from the מַחְזוֹר, but show
 שׁוֹפָר means blowing a תְּרוּעָה We learn from here that .(See slide 6) וַיִּקְרָא כ''ה: ט'
and then we can move on…) 

5. Which וּתªָׁפַּרְש rule helps us to to understand this פָּסוּק? (Ambiguous words –
מִלִּים לאֹ בְּרוּרֹתהַבªַָת  .) 

With the questions displayed on the IWB, go over pupils’ answers, getting them to 
underline/fill in answers on the board.  

Use the Investigating רש''י 
template and the רש''י text in the 
Text section. Pupils complete parts 
A-D. We are only learning the
second part of the רש''י
commentary on ‘זִכְרוֹן תְּרוּעָה’. 
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Suggested Answers for Investigating רש''י sheet: 

A. פָּסוּק כ''ד פֶּרֶק כ''ג : On the 1st day of the 7th month, it shall be the festival of 
 (ראֹשׁ הַשªָָּׁה) ’זִכְרוֹן תְּרוּעָה‘

B. What is being remembered, who is remembering, and what does תְּרוּעָה mean?
Why is הªָָּׁראֹשׁ הַש referred to as זִכְרוֹן תְּרוּעָה and not as הªָָּׁראֹשׁ הַש (as we know it)? 

C. Ambiguous words: ת מִלִּים לאֹ בְּרוּרֹתªַָהַב 

D. זִכְרוֹן תְּרוּעָה :דִּיבּוּר הַמַּתְחִיל – a remembrance of a שׁוֹפָר blast

E. Words pupils are likely to recognise: עֲקֵדַת יִצְחָק ,לָכֶם ,לִזְכֹר 

Ask pupils to read רש''י's comment (the second part) in pairs. They should recognise 
the following words: עֲקֵדַת יִצְחָק ,לָכֶם ,לִזְכֹר. 

Support pupils in working out the meaning of רש''י and summarising it in their own 
words.  

Summary of רש''י’s comment: For us to remember the binding of יִצְחָק, where a ram 
was sacrificed instead of him. 

Using רש''י to make connections 

How is  יִצְחָקעֲקֵדַת  connected to הªָָּׁיִצְחָק) ?ראֹשׁ הַש was replaced by a ram stuck by its 
horns. Second day תּוֹרָה reading; remembering the special relationship between the 
 creates שׁוֹפָר s mercy and love for us. The’ה' remembering ;ה' Jewish people and/אָבוֹת
this remembrance, which is why the עֲקֵדָה is an essential text on הªָָּׁראֹשׁ הַש.) 

Why do you think the תּוֹרָה uses the term 'זִכְרוֹן תְּרוּעָה' rather than 'הªָָּׁראֹשׁ הַש'? (By 
using a different term, the תּוֹרָה can teach much more about הªָָּׁראֹשׁ הַש and what it 
teaches us about the Jewish people and their relationship with 'ה.) 

5. Summary Activity [K2] (6 minutes) 

 Sum up the key points from the פָּסוּק using questions and answers suited to a
range of abilities, including keywords, date of חַג, dos and don’ts, and רש''י
commentary.

 Ask pupils to look back at all the information we wrote down about הªָָּׁראֹשׁ הַש at 
the start of the lesson. The פְּסוּקִים we looked at contains everything the תּוֹרָה
has to say about הªָָּׁראֹשׁ הַש. What is missing? Where might we be able to find all 
the other מִצְוֹת for הªָָּׁראֹשׁ הַש from if they are not in the תּוֹרָה? 
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Lesson 2: From תּוֹרָה to הªְָׁמִש 
( כ''ה-וַיִּקְרָא כ''ג: כ''ג  and 'ה ג',בªָָּׁה ראֹשׁ הַשªְָׁמִש) 

Learning Outcomes:  
 To understand the intrinsic link between the Written and the Oral תּוֹרָה

 To understand that a שׁוֹפָר is needed to fulfil the מִצְוָה of זִכְרוֹן תְּרוּעָה 

 To examine which horns may be used as a שׁוֹפָר according to the הªְָׁמִש and how 
that compares to Jewish practice today

1. Review [K2, K6, S4] (10 minutes) 

Using the Review slide, review the פְּסוּקִים from the 
last lesson through the following questions: 

 What was the name of the סֵפֶר in which we learned
about the מִצְוָה of הªָָּׁ(וַיִּקְרָא) ?ראֹשׁ הַש 

 What date does the תּוֹרָה give for the חַג? What is
the date we give it based on these words? (1st of
7th month; 1st of תִּשְׁרֵי)

 How does 'ה describe the חַג when He gives the מִצְוָה to (זִכְרוֹן תְּרוּעָה) ?מֹשֶׁה 

 What do these words mean? (Remembrance of שׁוֹפָר blowing)

 What question does רש''י have on this name? (What are we remembering?) 

 How does he answer this question? (We remember עֲקֵדַת יִצְחָק, where a ram was 
sacrificed in his stead, by blowing a שׁוֹפָר.) 

Extension: What can we learn from this answer? (That blowing the שׁוֹפָר is central to 
(ראֹשׁ הַשªָָּׁה is central to עֲקֵדַת יִצְחָק that ;ראֹשׁ הַשªָָּׁה

2. Trigger Activity [K5] (10 minutes) 

Ask pupils to think back to their 
mindmaps about aspects of  ׁראֹש
 .from the previous lesson הַשªָָּׁה
What information about  ׁראֹש
 can we learn from the הַשªָָּׁה
 and what well known פְּסוּקִים
aspects of הªָָּׁראֹשׁ הַש are missing? 
(see ppt.) 
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Explain the difference between הָגªְִמ and הָגִים :הַלָכָהªְִמ (customs) are added by the 
Rabbis later on to enhance the meaning and feel of the חַג (e.g. Íתַּשְׁלִי, apple and 
honey). But הַלָכוֹת, such as blowing the שׁוֹפָר, are תּוֹרָה laws, explained in detail by 
the Rabbis and yet clearly missing from the פְּסוּקִים. 

Refer pupils back to the plenary from the previous lesson when we asked the 
question:  

Where do we learn all the details of the מִצְוֹת for  ׁראֹש
 if they are missing from the written text? (Take הַשªָָּׁה
suggestions from pupils.) Continue with slide, which 
explains the origin of the Written and Oral תּוֹרָה and 
the subsequent formulation of the Mishnaic texts, 
giving the six books their names.  

Ask: By looking at just the names of the books, in which מַסֶכֶת of the הªְָׁמִש would you 
expect to find some of the laws of הªָָּׁראֹשׁ הַש we discussed? Circle מוֹעֵד on the slide. 

3. Reading Activity [S3] (10 minutes) 

Find the הªְָׁמִש of 'ה ג',בªָָּׁראֹשׁ הַש in the text section. 
(Put it on the IWB in a large font – see ppt.) 

Ask pupils to skim over the Hebrew and see if they 
can work out which מִצְוָה of הªָָּׁראֹשׁ הַש this הªְָׁמִש is 
dealing with by finding a keyword. Take suggestions 
and highlight the keyword (שׁוֹפָר).  

Model the reading of 'ה ג':בªְָׁמִש, using actions and expressions to indicate meaning 
of words; point to the images on the slide. when reading specific words in order to 
help pupils work out the meaning of the הªְָׁמִש. 

Ask pupils to read the הªְָׁמִש in tables or groups and invite volunteers to read it 
individually. 

4. Comprehension Activity [S4] (15 minutes) 

Use the worksheet Let's Examine 
the הªְָׁמִש. Ask pupils to work in pairs 
to answer the questions by getting 
the simple meaning of the הªְָׁמִש. 
(The learning focuses on the first 
opinion of the הªְָׁמִש, that all שׁוֹפָרוֹת 
are kosher except that of a cow.) 
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On the IWB show pictures of animals and different 
shapes of horns or שׁוֹפָרוֹת to illustrate the discussion on 
what is kosher. If possible, use real examples of different 
 Show the difference between ‘curved’, e.g. a .שׁוֹפָרוֹת
sheep/ram and ‘straight’, e.g. wild goat. (‘Straight’ 
means it does not curl in a spiral.) 

5. Understanding Activity [K2, U1] (10 minutes) 

Get feedback from pupils who have attempted the challenge question.

Show 'ח'-שְׁמוֹת ל''ד: ז , about the חֵטְא הָעֵגֶל in English on the IWB. Explain that the 
 .says a prosecutor cannot be used as a defender and clarify what that means גְמָרָא

You may need to remind pupils of the story of the עֶגֶל הַזָּהָב. There is an opportunity 
here for extension for able and knowledgeable pupils to compare and contrast the 
ram’s horn from the עֲקֵדָה and the cow’s horn from the עֶגֶל הַזָּהָב and discuss how 
these add to our understanding of הªָָּׁראֹשׁ הַש. 

Gather feedback about pupils’ feelings when hearing the שׁוֹפָר. 

How is the הªְָׁמִש about what makes a kosher שׁוֹפָר connected to the idea of fixing our 
relationship with 'ה to bring us close to Him? 

We do not use the horn of a cow because it is a reminder of a time when we 
distanced ourselves from 'ה through the חֵטְא הָעֵגֶל and on הªָָּׁראֹשׁ הַש we only want to 
focus on our closeness with 'ה. 

6. Summary Activity [U1] (5 minutes) 

Consolidate and assess the information learned through quick-fire questions and 
answers, e.g. What can be used as a שׁוֹפָר? (all except cow) What can’t? (Cow’s) 
Why? (Because it is a ‘קֶרֶן’) Why else can this animal’s horn not be used? (It reminds 
us of חֵטְא הָעֵגֶל …) 

Ask pupils to think of one thing they would want to fix with their own relationship 
with 'ה. Have them write it down on a postcard (not shared with anyone) and post it 
to themselves, at their home address. (Bring the message home to them.) 
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Lesson 3: The Sound of זִכְרוֹן תְּרוּעָה 
הַשּׁוֹפָר תְּקִיעַת :ראֹשׁ הַשªָָּׁה מַחְזוֹר) ) 

Learning Outcomes: 
 To understand the connection between the term תְּרוּעָה and the number of times

that the שׁוֹפָר needs to be sounded to fulfil the מִצְוָה of תְּרוּעָה from the תּוֹרָה

 To compare the number of times the שׁוֹפָר is sounded in the סֶתªְֶּבֵּית הַכ today 
with the number hinted to in the תּוֹרָה

1. Revision Activity [K1, K2, K5] (5 minutes) 

 From where do we learn all the details of the מִצְוֹת for הªָָּׁראֹשׁ הַש if they are 
missing from the written text? (Oral ה ,תּוֹרָהªְָׁמִש) 

 What did we learn from the הªְָׁמִש about the types of horn that can be used for 
a שׁוֹפָר? (All animals, as long as they are called 'שׁוֹפָר') 

 According to the first opinion of the הªְָׁמִש, which kosher animal’s horn cannot
be used as a שׁוֹפָר and why not? (Cow because ‘קֶרֶן’ and עֵגֶל)

 What important details of the שׁוֹפָר are missing from this הªְָׁמִש? (The different
notes and the order to blow them in)

 If we wanted to know the correct names for the notes of the שׁוֹפָר and the
order to blow it in, where might be the most useful place for us to look? (A
(ראֹשׁ הַשªָָּׁה מַחְזוֹר

2. Trigger Activity (5 minutes) 

What are some of the names of the notes blown by the תְּרוּעָה) ?שׁוֹפָר , שְׁבָרִים   (תְּקִיעָה,

Ask for a volunteer to come to the front and blow the different sounds they think 
are made by these notes (provide a recorder/percussion instrument for this 
exercise). 

Ask pupils to think back to how the פָּסוּק in וַיִּקְרָא first describes הªָָּׁראֹשׁ הַש. How did 
the פָּסוּק describe it? (It doesn't mention the word שׁוֹפָר at all, but instead uses the 
word תְּרוּעָה to mean a specific sound the שׁוֹפָר makes.) 

What might תְּרוּעָה mean and what might this sound be? Take suggestions from 
pupils. (A broken sound – lots of small consecutive blasts in a row.) 
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3. Reading and Comprehension Activity [S3, S4] (20 minutes) 

Using the שׁוֹפָר Mathematics – Are You Up for the 
Challenge? and the differentiated שׁוֹפָר Maths Quiz 
worksheets, together with the text from the ראֹשׁ  מַחְזוֹר
 explain that there are different discussions in the ,הַשªָָּׁה
 about the names and lengths of the גְמָרָא and מִשªְָׁה
different שׁוֹפָר notes. You may want to ask pupils to 
experiment with different ‘crying’ sounds to see which 
ones they relate to. 

4. Understanding Activity [S1, U4] (25 minutes) 

Task 1: For this activity, use a real or pretend שׁוֹפָר, or 
a percussion instrument similar in sound. Model the 
sound of each note, and then ask different pupils to 
come to the front and volunteer to copy the note 
sounds. Use the black lines on slide 21 to show how 
long each sound should last.  

Task 2: Put pupils into three groups: one called תְּקִיעָה, one 
 Ask one person from each group if they .שְׁבָרִים one ,תְּרוּעָה
can demonstrate the sound their note makes and for how 
long it should last. (You may need to play the sound of the 
note on each group’s instrument again.) Appoint a מַקְרִיא 
for each group and give pupils a few minutes to practise 
making the sound of their note. Ask the groups to  

demonstrate their notes to each other. Nominate one מַקְרִיא for the class to come to 
the front. Using the page from the מַחְזוֹר (see text section) and using the IWB (see 
slide 22), the מַקְרִיא should call out the names of the notes and each group should 
make their designated sounds. You could use three different בַּעַלֵי מַקְרִי for each set of 
blasts, or do the whole exercise a number of times, perhaps giving the groups 
different notes to demonstrate with so every pupil is familiar with the sound each 
note makes and the length of each note.  

Task 3: In their groups, ask the pupils to do the following tasks as a brief discussion 
among themselves. (Feedback for this should be done at the plenary.) 

Think back to how the תּוֹרָה describes הªָָּׁראֹשׁ הַש in זִכְרוֹן תְּרוּעָה  :וַיִּקְרָא, ‘Remembering 
the תְּרוּעָה’. 
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The note ‘תְּרוּעָה’ means a broken sound. Why do you think the name of the sound 
chosen by the תּוֹרָה means broken? (Our relationship with 'ה has been broken.) How 
does our relationship with 'ה become broken? (Through doing עַבֵירוֹת) What can we 
fix about ourselves and our relationship with 'ה on הªָָּׁראֹשׁ הַש? Think of personal 
examples of things you have done or ways you have behaved that you would like to 
fix for the future. (You may want to start the ball rolling with a general example, 
such as לָשׁוֹן הָרַע.) 

Extension: Why do you think 'ה specifically chooses the word תְּרוּעָה as a way of 
describing הªָָּׁראֹשׁ הַש? What do you think He wants us to feel when we think about 
and celebrate הªָָּׁראֹשׁ הַש? 

One great 15th century Rabbi taught that ‘the תְּרוּעָה sound is a series of short broken 
blasts that resembles sobbing … the word תְּרוּעָה denotes breaking and shattering’. 
Our relationship with 'ה has been broken because of the way we have acted and 
mistakes we have made. He wants us to realise that we are not as close as we could 
be and to want to fix it (וֹרַת הַמְּאוֹר רצ''גªְמ). 

5. Summary Activity [K4A, S5] (5 minutes) 

Assess pupils’ learning through questions:

 What are the three basic sounds made by the שׁוֹפָר called? (תְּרוּעָה , שְׁבָרִים   (תְּקִיעָה,

 How many blasts are blown altogether to ensure we have fulfilled the מִצְוָה of
blowing the (100) ?שׁוֹפָר

 Where would we find the order of the שׁוֹפָר blasts in total? (A מַחְזוֹר) 

 During which part of the ה תְּפִלָּהªָָּׁראֹשׁ הַש service is the שׁוֹפָר blown? (מוּסַף) 

The שׁוֹפָר is used as a way of reminding us that we need to fix our relationship 
with 'ה. The תְּרוּעָה and שְׁבָרִים notes are both broken and remind us of actions we 
need to fix to make it strong again. The תְּקִיעָה sound is strong and established, the 
way we want our relationship with 'ה to be. Even though we do not actually do 
 reminds us that things are broken that need שׁוֹפָר hearing the ,ראֹשׁ הַשªָָּׁה on תְּשׁוּבָה
fixing and makes us feel a desire to get closer to ה' . Once we have told 'ה how we 
want to be close to Him, we move on to סוּכּוֹת where we put our trust in 'ה and 
His protection. 

Select pupils to share their groups’ discussion about negative actions or types of 
behaviour that could be fixed as a way of making the most out of הªָָּׁראֹשׁ הַש.  

Pupils can summarise their learning by completing the הªָָּׁראֹשׁ הַש section of: What 
Have We Learnt About the תִּשְׁרֵי חַגִים? in order to summarise what we learned 
from the תּוֹרָה, what was added by the הªְָׁמִש, and how רש''י clarified some 
questions we raised. 
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(lessons 3) יוֹם כִּיפּוּר

Knowledge Goals 
By the end of these lessons pupils will: 

K1: Know that the תּוֹרָה consists of the Written and Oral Law 

K2: Know the date of יוֹם כִּיפּוּר  

K4A: Know the following Hebrew keywords: 

Íַא Íַא 
 כִּי כִּי

 וְעִנִּיתֶם, תְעֻנֶּה עªה
 הַכִּפֻּרִים, כִּפֻּרִים כִּפֻּר
 לְכַפֵּר כפר

K5: Know some of the details specified for the מִצְוֹת learned in the תּוֹרָה and הªְָׁמִש 
including the אִסוּרִים of יוֹם כִּיפּוּר in 'יוּמָא ח':א and 'יוּמָא ח':ט 

K6: Know how רש''י understands the word Íַא to mean that those who do not repent are 
excluded from being forgiven. 

Skills Goals 
By the end of these lessons pupils will be able to: 

S1: Find text when given its פֶּרֶק and פָּסוּק reference 

S3: Read ל''ב-וַיִּקְרָא כ''ג: כ''ו  accurately and fluently ח': ט' and מִשªְָׁה יוּמָא ח': א' ,

S6: Read an uncomplicated רש''י with fluency 

S4: Comprehend the plain meaning of ל''ב-וַיִּקְרָא כ''ג: כ''ו  ח': ט' and מִשªְָׁה יוּמָא ח': א' ,

S7: Comprehend the simple meaning of a ׁפֵּרוּש with support: רש''י on וַיִּקְרָא כ''ג: כ''ז: Íַא 

Understanding Goals 
By the end of these lessons pupils will be able to: 

U1: Reflect on and discuss the values that one can learn from the מִצְוֹת studied, e.g. כַּפָּרָה 
(forgiveness) for יוֹם כִּיפּוּר 

U2: Identify and discuss the significance of ambiguous words (ת מִלִּים לאֹ בְּרוּרֹתªַָהַב) Íַא 

U3: Compare and contrast the תּוֹרָה, and הªְָׁמִש text on the אִסוּרִים of יוֹם כִּיפּוּר 

U4: Understand how רש''י derives his explanation that Íַא shows an exclusion 
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Lesson 4: The Parameters of יוֹם כִּיפּוּר
( ל''ב-וַיִּקְרָא כ''ג: כ''ו ) 

Learning Outcome:  

 To understand the deeper meaning conveyed by the תּוֹרָה’s use of the
seemingly superfluous word Íַא

 To apply רש''י skills of close reading and questioning to gain this deeper 
understanding

1. Starter Activity and Review [K2] (5-10 minutes) 

What comes to mind when we hear the words יוֹם כִּיפּוּר? 

Create a spider diagram for יוֹם כִּיפּוּר. 

Pupils could work in pairs on mini whiteboards and feed back to the class, or they 
can be given large blank cards to write their ideas and use these to construct a 
mindmap on the board. 

This should result in a collection of words such as: forgiveness, fast, pure, white, 
 .and so on מַחְזוֹר ,’davening, ‘crocs ,תְּשׁוּבָה

What חַג comes next in the חַגִים of the 7th month? (יוֹם כִּיפּוּר) 

Now let’s see the commandment of this יוֹם טוֹב in the תּוֹרָה. 

2. Reading Activity [S3] (5-10 minutes) 

Put the keyword flashcards on the board with some pictures or clues.

In pairs, ask pupils to find and read ל''ב-פְּסוּקִים כ''ו . Pupils take turns to read פָּסוּק 
by פָּסוּק and correct each other (peer assessment). The main פְּסוּקִים to read are 

כ''ח-כ''ו , so that should be the focus. 

3. Comprehension Activity [S4] (5-10 minutes) 

הַזֶּה יוֹם הַכִּפֻּרִים הוּא מִקְרָא־קֹדֶשׁ יִהְיֶה אÍַ בֶּעָשׂוֹר לַחֹדֶשׁ הַשְּׁבִיעִי  וַיְדַבֵּר ה' אֶל־מֹשֶׁה לֵּאמֹר: כז כו
וְכָל־מְלָאכָה לאֹ תַעֲשׂוּ בְּעֶצֶם הַיּוֹם הַזֶּה כִּי יוֹם  לָכֶם וְעִנִּיתֶם אֶת ªַפְשֹׁתֵיכֶם וְהִקְרַבְתֶּם אִשֶּׁה לַה': כח

עֶצֶם הַיּוֹם הַזֶּה וªְִכְרְתָה כִּי כָל־הַנֶּפֶשׁ אֲשֶׁר לאֹ־תְעֻנֶּה בְּ  כִּפֻּרִים הוּא לְכַפֵּר עֲלֵיכֶם לִפªְֵי ה' אÏֱהֵיכֶם: כט
וְכָל־הַנֶּפֶשׁ אֲשֶׁר תַּעֲשֶׂה כָּל־מְלָאכָה בְּעֶצֶם הַיּוֹם הַזֶּה וְהַאֲבַדְתִּי אֶת־הַנֶּפֶשׁ הַהִוא מִקֶּרֶב   מֵעַמֶּיהָ: ל
שַׁבַּת שַׁבָּתוֹן הוּא לָכֶם   כָּל־מְלָאכָה לאֹ תַעֲשׂוּ חֻקַּת עוֹלָם לְדֹרֹתֵיכֶם בְּכֹל משְׁבֹתֵיכֶם: לב עַמָּהּ: לא

יתֶם אֶת־ªַפְשֹׁתֵיכֶם בְּתִשְׁעָה לַחֹדֶשׁ בָּעֶרֶב מֵעֶרֶב עַד־עֶרֶב תִּשְׁבְּתוּ שַׁבַּתְּכֶם:וְעִנִּ   
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Read כ''ז פְּסוּקִים  and כ''ח, pointing to the relevant pictures or clues. For the word Íַא 
it would be good to also do a gesture of ‘but’ (pointed finger similar to a warning 
gesture).  

Using the worksheet  יוֹם כִּיפּוּר – Let's Examine the
 ,or by putting the questions on the board פְּסוּקִים
check that pupils have understood the simple 
meaning of the פְּסוּקִים.  

4. Understanding Activity [K6, U2, U4] (20-25 minutes) 

Look at כ''ז פָּסוּק  either on the board and/or in the ׁחוּמָש. 
Pupils can fill in part A of the Investigating רש''י worksheet. 
 ,a holy day ,תִּשְׁרֵי is on the 10th of the month of יוֹם כִּיפּוּר)
on which we should afflict our souls and bring וֹתªָּקָרְב to 'ה.) 

Now remove the word Íַא/cover it with a finger in the ׁחוּמָש. 

What happens to the meaning of the פָּסוּק if we take away 
this word? (Nothing) Has the meaning of the פָּסוּק changed 
at all? (No) Is there any information missing without this 
word? (No) Why then do we need it? Do we really need it? 

Pupils can fill in part B on the Investigating רש''י worksheet. (Why does the פָּסוּק 
start with the word Íַא, ‘but’? What is added to the meaning of the פָּסוּק by using 
this word?) 

This is a seemingly superfluous word. What וּתªָׁפַּרְש rule do we know about 
seemingly superfluous words? (לָשׁוֹן יְתֵרָה: every word in the תּוֹרָה teaches us 
something, so what can we learn from a word that does not seem to be needed?) 
Pupils can complete part C on the worksheet.) 

Where might we look for an answer/explanation? (רש''י is likely to have asked the 
same question that we asked.) 

Pupils read this רש''י in pairs and try to work out what רש''י is saying. 

Discuss the concept of exclusion, using everyday 
examples:  
 The library is open every day ‘except

for/excluding’ Tuesdays.
 Everyone must have a cup of milk ‘excluding’

those who are allergic and so on. (See slide 28.)
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If so, what is the exclusion here? What does the word Íַא come to exclude in this 
case? Look at the rest of the רש''י worksheet and discuss רש''י’s answer.  

If Íַא comes to exclude something, what does it exclude here? (Those who do not 
do תְּשׁוּבָה) 

Why do we need this extra word? (To exclude those who don’t do תְּשׁוּבָה) 

What does it come to teach us? (That יוֹם כִּיפּוּר only atones for those who have 
repented. If you don’t do יוֹם כִּיפּוּר ,תְּשׁוּבָה will not bring atonement for your sins.) 

If needed, give an example of this idea from everyday life: Two pupils misbehave. 
One comes to apologise to the teacher. The teacher forgives. The other one does 
not apologise. The teacher does not let them off. You could present the scenarios of 
students coming/not coming to apologise and pupils could role-play these 
situations. How is this similar to רש''י’s explanation of the word 'Íַא'? (Teacher = 'ה; 
pupil who apologies = one who does תְּשׁוּבָה on יוֹם כִּיפּוּר; pupil who does not 
apologise = one who does not repent on יוֹם כִּיפּוּר.) 

Pupils can complete section E of the רש''י template. (All words ‘Íַא’ and ‘רַק’ in the 
 only atones for יוֹם כִּיפּוּר teaches that פָּסוּק in this ’אare exclusions. The word ‘Íַ תּוֹרָה
those who repent, and it does not does not atone for those who do not repent.) 

5. Summary Activity [K2, K6] (5-10 minutes) 

Go back to the spider diagram from the beginning of the lesson and circle the things 
that we saw in the פְּסוּקִים. Ask pupils to identify extra information from רש''י that 
we can add or circle on our spidergrams (תְּשׁוּבָה).  

What is special about יוֹם כִּיפּוּר? (Atonement, כַּפָּרָה) Does יוֹם כִּיפּוּר atone for 
everyone? (No, only those who do תְּשׁוּבָה) How do you know this? Where did we 
learn this from? (From the word Íַא)  

Pupils can fill in part F on Investigating רש''י worksheet. 

On the 10th of this 7th month, it shall be a Day of 
Atonement, ONLY TO THOSE WHO REPENT, a calling of 
holiness it shall be for you, and you shall afflict your 
souls and bring sacrifices to 'ה. 

Looking back at the spidergrams, which things about  יוֹם
 Where ?רש''י and by תּוֹרָה are not mentioned in the כִּיפּוּר
might we get details about the 'missing' things? 

Pupils will know from previous lessons that תּוֹרָה שֶׁבְּעַל פֶּה 
‘fills in’ the details for תּוֹרָה שֶׁבִּכְתַּב and these are the 
questions that will be investigated in the next lesson. 
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Lesson 5: The Meaning of עִנָּה on יוֹם כִּיפּוּר 
( ל''ב-וַיִּקְרָא כ''ג: כ''ו  and 'ה יוּמָא ח':אªְָׁמִש)

Learning Outcomes: 

 To explore the possible meanings of the term פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת and to 
examine the way in which the הªְָׁמִש understands and expounds this term 

 To understand how the הªְָׁמִש’s explanation פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת is connected to 
the תּוֹרָה text

1. Starter Activity and Review [K4A, S4] (5-10 minutes) 

Using the worksheet כִּיפּוּר יוֹם  Theme Search, ask pupils to 
highlight all words containing the word family  ִעִנּוּי, 
meaning ‘affliction’. 

Please note: According to חז''ל, in וַיִּקְרָא כ''ג: כ''ט the 
term ‘לאֹ תְעֻנֶּה’ is not counted in the five because this 
 refers specifically to those actions that get the פָּסוּק
punishment of כָּרֵת – eating and drinking – while the 
other prohibitions are אָסוּר but do not get the 
punishment of כָּרֵת. The end of the פָּסוּק says specifically 
 .’וªְִכְרְתָה מֵעַמֶּיהָ ‘

This can also be done on IWB alone, with pupils coming 
up to highlight the words on the board (see slide 29). 
Find the first time that the word ‘affliction’ appears: 
isolate this phrase on board – פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת. What 
does it actually mean, to afflict our souls? This is the 
question we finished the previous lesson with. Where do 
we look for an answer? (תּוֹרָה שֶׁבְּעַל פֶּה) What does that 
mean? What is the name of the book we would look in 
first? (The הªְָׁמִש) Which מַסֶכֶת would we look in? (יוּמָא) 

2. Reading Activity [S3] (5-10 minutes) 

Model the reading of the הªְָׁמִש ('ה אªְָׁיוּמָא פֶּרֶק ח' מִש) while pupils follow.  

Pupils can then read the הªְָׁמִש text in pairs, correcting each other when necessary 
(peer assessment). Pupils can then work with the linear הªְָׁמִש text. 
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Please note: We did not want to change the actual text of the הªְָׁמִש, hence we have 
kept in the reference to marital relations. Individual schools need to decide how 
they would like to deal with this sensitive issue. 

3. Comprehension Activity [S4] (15-20 minutes) 

What is this הªְָׁמִש saying?

Pupils can work in pairs to fill in the gaps and answer the comprehension questions 
on Digging Deeper with the הªְָׁמִש. Then ask them to suggest a suitable title for the 
  .יוֹם כִּיפּוּר for example: What We Cannot Do on ,מִשªְָׁה

4. Understanding Activity [U2, U3] (10 minutes) 

 How many things is the הªְָׁמִש telling us we are not allowed to do on יוֹם כִּיפּוּר? 
(five)

 How do you think the הªְָׁמִש learned this? (From the words of the תּוֹרָה)
 Where do you think this comes from? (From the word וְעִנִּיתֶם meaning affliction)
 What is the הªְָׁמִש there to do? How does it work together with תּוֹרָה שֶׁבִּכְתַּב? (It 

comes from the תּוֹרָה, to elaborate, explain and ‘fill in’ the details, הַלָכוֹת and 
 can be compared תּוֹרָה שֶׁבִּכְתַּב :for this מָשָׁל You could give a (.תּוֹרָה שֶׁבִּכְתַּב of מִצְוֹת
to raw food and תּוֹרָה שֶׁבְּעַל פֶּה to cooked food, or תּוֹרָה שֶׁבִּכְתַּב is like the contents 
page and תּוֹרָה שֶׁבְּעַל פֶּה is the actual chapters, or the list of ingredients and the 
instructions to make the recipe. 

Ask pupils to refer back to their יוֹם כִּיפּוּר Theme Search worksheet. How many 
times did the תּוֹרָה repeat the word family  ִעִנּוּי or affliction? (5 times, one for 
each  ִעִנּוּי.) This shows us again how important every word in the תּוֹרָה is: a whole 
new prohibition, just from one word. 



Unit 13: The  חַגִיםתִּשְׁרֵי מ''ד-פַּרָשַׁת אֶמֹר כ''ג: כ''ג :  – Revised September 2016

 Primary Chumash Curriculum 

Le
ss

on
 O

ut
lin

es
 

40 

5. Summary Activity [S3] (10 minutes) 

Ask pupils to look again at the phrase פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת. Now that we have seen the 
 ’better? At the beginning we said ‘affliction וְעִנִּיתֶם do we understand this word ,מִשªְָׁה
but we didn’t really know what it meant.  

Ask pupils to read the הªְָׁמִש back into פָּסוּק. Explain the words פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת in 
your own words based on what you learned from the הªְָׁמִש. (You cannot eat or drink, 
wash, anoint, wear leather shoes or have marital relations.)  

Pupils who read further (extension in activity 2 above), can also answer this question: 
Are there any exceptions to these rules and, if so, who, when and what? (A king and a 
bride are allowed to wash their faces, a new mother can wear leather shoes.) 
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Lesson 6: The Purpose of יוֹם כִּיפּוּר 
( ל''ב-וַיִּקְרָא כ''ג: כ''ו  and 'ה יוּמָא ח':טªְָׁמִש)

Learning Outcomes: 

 To explore the meaning of לְכַפֵּר and to understand how this term reflects the
purpose of יוֹם כִּיפּוּר

 To examine the specific ways in which the הªְָׁמִש understands the term לְכַפֵּר 
and how this is connected to the language of the תּוֹרָה

1. Starter Activity and Review [K4A, K6, S4] (5-10 minutes) 

What is special about יוֹם כִּיפּוּר? What does the word כִּיפּוּר mean? (Connection to 
 What is the word given (Atonement, forgiveness) ?יוֹם כִּיפּוּר What happens on (כַּפָּרָה
in the תּוֹרָה for this? (כַּפָּרָה)

Using the worksheet יוֹם כִּיפּוּר Theme Search, or by displaying ל''ב-וַיִּקְרָא כ''ו  on the 
board, ask pupils to scan the text and circle or highlight the word family כַּפָּרָה 
(atone).  

If we say, יוֹם כִּיפּוּר is a day of כַּפָּרָה, what could be the danger of this? What might a 
person say? (People might think it is therefore fine to sin, as they can always do 
 (!will atone יוֹם כִּיפּוּר since ,תְּשׁוּבָה

Remind pupils of the exception brought by רש''י (only if we do תְּשׁוּבָה can we atone 
on יוֹם כִּיפּוּר). What other exceptions might there be? 

2. Reading Activity [S3] (5-10 minutes) 

Ask pupils to read the הªְָׁמִש text ('יוּמָא ח':ט) in pairs, correcting each other when 
necessary (peer assessment). 
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3. Comprehension Activity [K4A, S4] (25-30 minutes) 

Read the הªְָׁמִש to pupils line by line, giving them clues to 
work out the meaning. Alternatively, use the worksheet 
Let’s Examine the הªְָׁמִש. 

Display the following question on board: 

Two types of people are not forgiven or able to do תְּשׁוּבָה 
on יוֹם כִּיפּוּר. Who are they?  

To answer this question, pupils can get into groups of four, 
and role play the first two scenarios that the הªְָׁמִש talks 
about (first two sentences only). 

One pupil acts out the person sinning and another can ‘think aloud’ their thought 
process about how it is alright to sin, as they will be forgiven etc. Then the other two 
pupils in the group do the same for the second scenario. 

(Scenario 1: person who says ‘I will sin and repent, I will sin and repent’. Scenario 2: 
person who says ‘I will sin and יוֹם כִּיפּוּר will atone’.) 

Ask pupils to give examples of different עַבֵירוֹת – write pupils' suggestions on the 
board in two columns: בֵּין אָדָם לַמָקוֹם and ֹבֵּין אָדָם לַחֲבֵרו. Do not write these titles; 
instead ask pupils to reflect on the difference between the columns and suggest 
titles. Pupils analyse together and decide what the difference is between the two 
columns. Place a title above each column and clarify the difference if necessary. 

If time is short, have ready a list of examples of 
sins already in two columns on the IWB and ask 
pupils to compare and contrast (see slide 38). 
What do all these things have in common? (They 
are all עַבֵירוֹת.) What is the difference between the 
two columns? (בֵּין אָדָם לַחֲבֵרו/בֵּין אָדָם לַמָקוֹם) Then 
add titles at the top. 

How is כַּפָּרָה on יוֹם כִּיפּוּר different for these two categories of עַבֵירוֹת? (We will look 
at the הªְָׁמִש for the answer.) 

Now read the next part of the הªְָׁמִש in the same way as the first part of הªְָׁמִש 
above. Ask pupils to explain in their own words the meaning of this part of the 
 that are between עַבֵירוֹת For .ה' between man and עַבֵירוֹת atones for יוֹם כִּיפּוּר) .מִשªְָׁה
man, and man  יוֹם כִּיפּוּר only atones once forgiveness has been granted by the 
other party.) 

4. Understanding Activity [U1, U3] (10 minutes) 

Display the ׁחוּמָש phrase (וַיִּקְרָא כ''ג: כ''ח) on the board: 
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עֲלֵיכֶםכִּי יוֹם כִּפֻּרִים הוּא לְכַפֵּר   

 do we understand the meaning of these ,מִשªְָׁה Now that we have seen the – לִפªְֵי ה'
words better? What has the הªְָׁמִש added to our understanding of יוֹם כִּיפּוּר? 

 ,There are, however .יוֹם כִּיפּוּר atones as a general rule. We are forgiven on יוֹם כִּיפּוּר)
exceptions to this rule.)  

Using the הªְָׁמִש text (see the Let’s Examine the הªְָׁמִש 
worksheet), pupils say what the exceptions are. Point out 
how the הªְָׁמִש fills in the gaps תּוֹרָה שֶׁבְּעַל פֶּה/ תּוֹרָה שֶׁבִּכְתַּב 
and how they work together (refer to the previous lesson). 

Ask pupils to look at the isolated words from the פְּסוּקִים 
on the board and see if they can work out a hint to where 
the rule that יוֹם כִּיפּוּר only fully atones for בֵּין אָדָם לַמָקוֹם 
might come from. They should be able to answer 'י הªְֵלִפ 
and explain why in their own words. (‘Before 'ה’ suggests 
 (.עַבֵירוֹת בֵּין אָדָם לַמָקוֹם

Rachel has spoken לָשׁוֹן הָרַע about Joe (see slide 41). 
 שׁוּהל in תְּשׁוּבָה is approaching. If Rachel does יוֹם כִּיפּוּר
on יוֹם כִּיפּוּר, will she be forgiven? What must Rachel 
do in order to be forgiven for this עֲבֵרָה on יוֹם כִּיפּוּר? 
How could Rachel do this? Ask pupils to suggest 
different ways of approaching people in order to ask 
for forgiveness.  

Pupils could each write down on a personal note (provide them with sticky notes) 
one person they will ask forgiveness from before יוֹם כִּיפּוּר this year, and how they 
will do it. 

5. Summary Activity [U1] (10 minutes) 

Pupils can fill in the assessment worksheet How Well Do 
We Know the הªְָׁמִש? in pairs and feed back. 

Pupils can summarise their learning by completing the 
 section of the What Have We Learned About יוֹם כִּיפּוּר
the תִּשְׁרֵי חַגִים? worksheet in order to clarify what we 
have learned from the רש''י ,תּוֹרָה and the הªְָׁמִש. 
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 (lessons 3) סוּכּוֹת
Knowledge Goals 
By the end of these lessons pupils will: 

K1: Know that the תּוֹרָה consists of the Written and Oral Law 

K2: Know the date and duration of סֻכּוֹת in the תּוֹרָה 

K4A: Know the following Hebrew keywords and phrases: 

 פְּרִי עֵץ הָדָר

 כַּפֹּת תְּמָרִים

 עªֲַף עֵץ עָבֹת

 עַרְבֵי ªָחַל

הַשְּׁמִיªִי שְׁמִיªִי

פְּרִי פְּרִי

שמח וּשְׂמַחְתֶּם

וְחַגֹּתֶם, תָּחֹגּוּ חגג

 חַג חַג

 משְׁבֹתֵיכֶם מוֹשָׁב

תֵּשְׁבוּ, יֵשְׁבוּ, הוֹשַׁבְתִּי ישב

 מוֹעֲדֵי מוֹעֵד

 לְמַעַן לְמַעַן

K5: Know some of the details specified for the מִצְוֹת learned in the תּוֹרָה and הªְָׁמִש 
including what the Four Species are; how many of each we take and when we 
take them; and what makes a kosher סֻכָּה 

K6: Know how רש''י understands the phrase  הָדָרפְּרִי עֵץ  to mean a fruit that tastes 
the same as the tree it is from and that stays on the tree for two years 

Skills Goals 
By the end of these lessons pupils will be able to: 

S2: Find a text when given its פֶּרֶק and פָּסוּק reference 

S3: Read  :מ''ד-ל''גוַיִּקְרָא כ''ג  and 'ה סֻכָּה א': א' ,ג': דªְָׁמִש and ג': י''ב accurately 

S6: Read a short רש''י with fluency 

S4: Comprehend the simple meaning of מ''ד-וַיִּקְרָא כ''ג: ל''ג  and 
 ג': י''ב and מִשªְָׁה סֻכָּה א': א' ,ג': ד'
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S7: Comprehend רש''י's comment on  עֵץ הָדָרפְּרִי  to mean a fruit that tastes the 
same as the tree it is from and that stays on the tree for two years 

Understanding Goals 
By the end of these lessons pupils will be able to: 

U1: Discuss the values that one can learn from the מִצְוֹת studied, e.g. שִׂמְחָה 
connected to סֻכּוֹת 

U2: Understand how certain words provide clues about the deeper meaning of 
the text, e.g. Íַא on פָּסוּק ל''ט 

U3: Derive meaning or values by comparing texts (e.g. תּוֹרָה and הªְָׁמִש) on a 
particular topic/מִצְוָה, like what makes a kosher סֻכָּה 
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Lesson 7: Understanding יםªִאַרְבַּעַת הַמִּי 
( ל''ד-וַיִּקְרָא כ''ג: ל''ג )

Learning Outcomes: 

 To examine the language used by the תּוֹרָה to name ים אַרְבַּעַתªִהַמִּי  

 To apply רש''י-style thinking skills in order to match these to the names by
which ים אַרְבַּעַתªִהַמִּי  are known today 

1. Introductory Reading and Comprehension Activity [K4A, S3, S4] (10 minutes)
וַיְדַבֵּר ה' אֶל־מֹשֶׁה לֵּאמֹר:  לג  
בַּחֲמִשָּׁה עָשָׂר יוֹם לַחֹדֶשׁ הַשְּׁבִיעִי הַזֶּה חַג הַסֻּכּוֹת שִׁבְעַת יָמִים לַה':דַּבֵּר אֶל־בªְֵּי יִשְׂרָאֵל לֵאמֹר  לד  

Display the picture of the סֻכָּה and יםªִאַרְבַּעַת הַמִּי 
(slide 43). We are going to find the answers to these 
questions by looking at ל''ד-וַיִּקְרָא כ''ג: ל''ג . 

Ask pupils to locate ל''ד-וַיִּקְרָא כ''ג: ל''ג  and read the 
 in pairs. Most of the vocabulary should be פְּסוּקִים
familiar to them. חַג (festival) is a new keyword that 
they should be familiar with.  

1. Who? = י יִשְׂרָאֵלªְֵּב 
2. What? = חַג הַסּוּכּוֹת 
3. When? = the 15th day of the 7th month (remind pupils that the 7th month

refers to תִּשְׁרֵי, just as they saw in previous lessons on הªָָּׁראֹשׁ הַש and יוֹם כִּיפּוּר) 
4. How long? = 7 days

2. Quick Trigger [K2] (3 minutes) 

Bring out a set of יםªִאַרְבַּעַת הַמִּי to show the pupils. Ask the class if they can 
remember the names of each of יםªִאַרְבַּעַת הַמִּי (as we call them today). With each 
correct answer they give, put up a flashcard with the correct name on the board, or 
show an image of correctly labelled יםªִמִי on the IWB. 

3. Reading and Comprehension Activity [K4A, S3, S4] (20 minutes) 
אÍַ בַּחֲמִשָּׁה עָשָׂר יוֹם לַחֹדֶשׁ הַשְּׁבִיעִי בְּאָסְפְּכֶם אֶת־תְּבוּאַת הָאָרֶץ תָּחֹגּוּ אֶת־חַג־ה' שִׁבְעַת  לט

הָרִאשׁוֹן פְּרִי עֵץ הָדָר לָכֶם בַּיּוֹם  וּלְקַחְתֶּם יָמִים בַּיּוֹם הָרִאשׁוֹן שַׁבָּתוֹן וּבַיּוֹם הַשְּׁמִיªִי שַׁבָּתוֹן: מ
וְחַגֹּתֶם אֹתוֹ   כַּפֹּת תְּמָרִים וַעªֲַף עֵץ־עָבֹת וְעַרְבֵי־ªָחַל וּשְׂמַחְתֶּם לִפªְֵי ה' אÏֱהֵיכֶם שִׁבְעַת יָמִים: מא

 חַג לַה' שִׁבְעַת יָמִים בַּשªָָּׁה חֻקַּת עוֹלָם לְדֹרֹתֵיכֶם בַּחֹדֶשׁ הַשְּׁבִיעִי תָּחֹגּוּ אֹתוֹ:
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List the new keywords on the board with their English meaning or a picture as 
illustration. Ask pupils to locate מ''א-וַיִּקְרָא כ''ג: ל''ט  in their חוּמָשִׁים and read the 
 .in pairs פְּסוּקִים

Use the worksheet 
 Let's – סוּכּוֹת
Examine the 
 Ask pupils .פְּסוּקִים
to work in pairs 
answering the 
questions in order 
to work out the 
meaning of the 
 .פְּסוּקִים

4. Understanding Activity [K6, S6, S7, U2, U4] (20 minutes) 

Allow pupils to feed back their responses. Question 1 will be looked at in the next 
lesson, along with the questions/problems they spotted in the פְּסוּקִים, although you 
may choose to display these questions on the board now to be returned to later. 

Questions that need to be raised are: 
 the relevance of בְּאָסְפְּכֶם אֶת תְּבוּאַת הָאָרֶץ 
 the meaning of פְּרִי עֵץ הָדָר 
 why בַּיּוֹם הָרִאשׁוֹן 
 ?why and how – וּשְׂמַחְתֶּם

Tell pupils that these are big questions that the Rabbis of the הªְָׁמִש and רש''י and 
others have also asked! Mention any points that they didn’t raise and add them to 
the list. Explain that we will slowly try to address each of these points over the next 
couple of lessons. 

Now guide the class through the four phrases from question 3. Write these תּוֹרָה 
phrases on the IWB next to the current phrases that were put on the board earlier. 
Did anyone get the correct names for any of the יםªִמִי? What fruit is the תּוֹרָה talking 
about when it says פְּרִי עֵץ הָדָר? 

Pupils can now complete parts A and B of the Investigating רש''י worksheet, 
with the summary of 'פָּסוּק מ and their questions from above. 
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Which וּתªָׁפַּרְש rule might help us to work out what 
 refers to? The best fit is probably פְּרִי עֵץ הָדָר
 does תּוֹרָה ambiguous words. The – הַבªַָת מִלִּים לאֹ בְּרוּרֹת
not tell us the name of the tree but describes it in this 
way. Ask pupils to complete part C and to locate רש''י's 
comment on פְּרִי עֵץ הָדָר and to complete part D on the 
template. 

 What is the ‘(פְּרִי עֵץ הָדָר) ?’דִּיבּוּר הַמַּתְחִיל

 How does it translate? (The fruit of a beautiful tree)

 What is רש''י’s question? (What kind of tree and fruit is
this?)

Now ask the class to read the רש''י in pairs and look out 
for any familiar words. Display the רש''י on the IWB (see 
slide 49 or use the linear translation in the text section). 
Pupils can copy רש''י's comment in part E and work out 
its meaning. (רש''י says that the פְּרִי עֵץ הָדָר is a fruit from 
a tree where the tree tastes the same as the fruit, and 
where the fruit doesn’t fall off. It ‘lives’ – ‘דָר’ (point out 
that in one case the ‘ה’ is part of the word and in the 
other it acts as a prefix) on the tree for two years or 
more, in other words an אֶתְרוֹג!)  

5. Summary/Plenary Activity [K2, S4] (5 minutes) 

Quickly recap the two פְּסוּקִים learned. What do ‘חַג’ and ‘ ַשָׂמֵח’ mean? 

What is the date and duration of סוּכּוֹת? Either hide the flashcards with the modern 
names of ים אַרְבַּעַתªִהַמִּי  and its accompanying pictures or on the IWB show the four 
הַמִּיªִים אַרְבַּעַת names of תּוֹרָה . Ask pupils to identify each of these. 

Pointing out ‘פְּרִי עֵץ הָדָר’, remind the class of רש''י’s question (What tree/fruit is this?) 
and ask them what רש''י’s answer is. 

Remind the class of the other questions that were raised earlier (either show them on 
the IWB or say each question out loud).  

 Why does the תּוֹרָה tell us about the farmers gathering in the harvest on סוּכּוֹת? 

 Why are we told to take ים אַרְבַּעַתªִהַמִּי  on ‘the first day’ only? 

 Why is this a time of שִׂמְחָה? 

 How are we supposed to rejoice?

We will examine these questions in the next two lessons.
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Lesson 8: Questions about יםªִאַרְבַּעַת הַמִּי 
( מ''א-וַיִּקְרָא כ''ג: ל''ט  and 'ה סֻכָּה ג':דªְָׁמִש and ג': י''ב) 

Learning Outcomes: 

 To explore the different rulings of the הªְָׁמִש regarding the number of 
הַמִּיªִים אַרְבַּעַת  and to apply this to an historical and current example 

 To examine the difference between the תּוֹרָה directive for taking לוּלָב and
current Jewish practice, and to understand the historical reasons given for this
in the הªְָׁמִש

 To understand the value of שִׂמְחָה and its connection to סוּכּוֹת

1. Revision Activity [K2, K6, S4] (5 minutes) 

Display מ''א-וַיִּקְרָא כ''ג: ל''ט  on the board. 

What is the date of סוּכּוֹת? (15th תִּשְׁרֵי) 

How do we know this? (תִּשְׁרֵי is the 7th month) Ask one pupil to come and circle the 
date of סוּכּוֹת on the board.  

How long is סוּכּוֹת celebrated for? (‘שִׁבְעַת יָמִים’) Ask a pupil to circle this on the board. 

Now ask two pupils to highlight the words ‘happiness’ and ‘festival’ (שמח, חַג) in the 
 .appears five times חַג .on the board פְּסוּקִים

Give pupils, working in pairs or groups, three sets of cards showing: pictures of 
הַמִּיªִים אַרְבַּעַת , the תּוֹרָה names for them, and the current names we use for them. 

Ask them to match up the two types of names with the pictures (this could also be 
done on the IWB). Ask the class what פְּרִי עֵץ הָדָר means and what רש''י says about it, 
reiterating the two ways of reading הָדָר according to רש''י: one where ‘ה’ is part of 
the verb and one where ‘ה’ is the prefix. 

2. Trigger [K2, S4] (5 minutes) 

Display a picture of a Bar-Kochba coin (see slide 53 and 
also print out and laminate a copy to pass around the 
class). Explain to pupils that the coin was discovered 
recently in Israel and that it is almost 2000 years old, 
dating back to 130 CE (shortly after the second 
רַבִּי  was destroyed, during the time of בֵּית הַמִּקְדָּשׁ
 and the Bar-Kochba revolt). The wording around עֲקִיבָא
it translates as ‘To the Freedom of Jerusalem’. Can you 
tell what the picture is of? (יםªִאַרְבַּעַת הַמִּי)  
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What is different about these יםªִאַרְבַּעַת הַמִּי? (There is only one of each of the יםªִמִי.)

Now refer back to the real set of יםªִמִי that was shown to the class earlier and 
count how many of each of the יםªִמִי there are. Is the coin wrong? Are we wrong? 
How many of the יםªִמִי does it say to take in 'פָּסוּק מ? (It doesn’t.) Where can we 
find more information? The הªְָׁמִש! 

3. Reading and Comprehension Activity [K4A, K2, S3, S4] (15 minutes) 

Display the הªְָׁ(סֻכָּה ג':ד') מִש on the IWB and read it twice to 
the class. 

Hand out the worksheet Digging Deeper with the הªְָׁמִש 
and ask pupils to read and work out the meaning of the 
 in pairs, and answer the questions at the bottom of מִשªְָׁה
the sheet. 

1. Who do we follow today?

2. Whose opinion was followed on the Bar-Kochba coin?

3. Why do you think this happened?

1. We follow  יִשְׁמָעֵאלרַבִּי . 

 .s opinion was followed on the Bar-Kochba coin’רַבִּי עֲקִיבָא .2

3. Because at the time that these coins were minted (during the Bar-Kochba
rebellion against the Romans) רַבִּי עֲקִיבָא was the spiritual leader of the Jewish 
people, and so what was minted on the coins reflected his teachings. 

Pupils might ask how רַבִּי יִשְׁמָעֵאל learns that two עֲרָבוֹת and three הֲדַסִּים are taken. 
 ;הֲדַסִּים three – עªֲַף עֵץ עָבֹת learns from the 3 words רַבִּי יִשְׁמָעֵאל
and עֲרָבוֹת plural form – two – עַרְבֵי ªָחַל
one כַּפֹּת תְּמָרִים – לוּלָב in the singular and 
– פְּרִי עֵץ הָדָר one fruit – פְּרִי in the singular – :גְמָרָא סֻכָּה ל''ד. 

Emphasise the importance of the הªְָׁמִש as a way of fully understanding the תּוֹרָה on 
this point. 

4. Comprehension Activity [K4A, S3, S4] (15 minutes) 

Refer back to פָּסוּק מ''א on the IWB and the list of unanswered questions that was 
raised in the previous lesson. Refer to בַּיּוֹם הָרִאשׁוֹן. The תּוֹרָה tells us to take 

הַמִּיªִים אַרְבַּעַת  on the FIRST day, but we know we take ים אַרְבַּעַתªִהַמִּי  on all the 
days of סוּכּוֹת except שַׁבָּת. Where can we get more information to clarify this? The 
 When Do We Take :מִשªְָׁה Using the worksheet Digging Deeper with the .מִשªְָׁה

הַמִּיªִים אַרְבַּעַת ? read the הªְָׁמִש in pairs and encourage pupils to use the picture 
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clues to work out its meaning. Ask pupils, working in groups, to try and answer 
the question: Why do we now shake the לוּלָב for all seven days of the festival not 
just the first day, and who was the Rabbi in the הªְָׁמִש that introduced this new 
custom? (ן בֶּן זַכַּאיªָָרַבָּן יוֹח) 

(From right to left) 1. Originally the ‘לוּלָב’ ( הַמִּיªִים אַרְבַּעַת ) 
were shaken inside the ׁבֵּית הַמִּקְדָּש on all seven days. 

2. And in the rest of the country, just on the first day.

3. From the time that the ׁבֵּית הַמִּקְדָּש was destroyed. 

 .decreed רַבָּן יוֹחªָָן בֶּן זַכַּאי .4

5. That ים אַרְבַּעַתªִהַמִּי  should be shaken on all seven days 
throughout the rest of the country, in memory of the  בֵּית
 .הַמִּקְדָּשׁ

To summarise, display the slide of two aerial photos 
of Jerusalem with and without a superimposed, 
 Invite the class to provide the correct .’בֵּית הַמִּקְדָּשׁ‘
information to write in the three text boxes 
alongside the Jerusalem images, i.e. In the ׁבֵּית הַמִּקְדָּש 
the יםªִמִי were taken on all seven days of סוּכּוֹת. 
Everywhere else the יםªִמִי were only taken on day 
one. After the destruction of the ׁבֵּית הַמִּקְדָּש, however, 
it was decreed that ים אַרְבַּעַתªִהַמִּי  should be taken on 
all seven days in remembrance of the ׁבֵּית הַמִּקְדָּש. 

5. Understanding Activity [S3, S4, U1] (15 minutes) 

Now refer back to the remaining questions that the 
class raised previously: Why are we ‘ ַשָׂמֵח’ on סוּכּוֹת, 
and how does 'ה want us to express this happiness? 
On IWB point this out in 'וּשְׂמַחְתֶּם :פָּסוּק מ. Now show 
on the IWB (see ppt) the phrase from the מַחְזוֹר סוּכּוֹת  
– זְמַן שִׂמְחָתªֵוּ – a season of happiness (from
 .(עֲמִידָה/קִידוּשׁ

When did 'ה choose for us to celebrate תִּשְׁרֵי ?סוּכּוֹת, but why? After all, י יִשְׂרָאֵלªְֵּב 
were in the desert for 40 years, so any month in the year could have 
commemorated this time.  

Have a look at פָּסוּק ל''ט again. What time of year coincides with ֹתסוּכּו ? The climax 
of the agricultural year, (חַג הָאָסִיף) בְּאָסְפְּכֶם אֶת תְּבוּאַת הָאָרֶץ, the ingathering of the 
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grains and fruits, which was our final question on the פְּסוּקִים from before! Bearing 
in mind that the Land of Israel was primarily used for agriculture, meaning that 
the majority of people worked as farmers, why might the harvest be such a happy 
time? Hopefully pupils will realise that the annual harvest was a family’s income 
or סָהªְָפַּר for the year as well as providing much of the food that they would eat 
that year. Emphasise that this was basically their ‘pay day’ and their ‘supermarket 
shop’ for the rest of the year! 

Read the Farmer's Diary Entry to get an idea of what this time of year was like in Israel 
about 2000 years ago.  

Even though today, when most of us are not farmers and our 
source of income comes from somewhere else, when we take 

הַמִּיªִים אַרְבַּעַת , four symbols of agriculture/harvest, we 
remember that it is 'ה who provides us with all the food we 
eat and that He is the source of our סָהªְָפַּר. Though there is no 
 for us to go up to and celebrate in, like the בֵּית הַמִּקְדָּשׁ
description of the farmer, in Israel today there are hundreds 
of סוּכּוֹת parties that take place across the country every 
evening of חוֹל הַמּוֹעֶד, with music, singing, dancing and great 
food! If possible, display photos of סוּכּוֹת celebrations in Israel 
(dancing, concerts and שִׂמְחַת בֵּית הַשּׁוֹאֵבָה parties and so on). 

6. Plenary/Summary [K4A, S5, U1] (5 minutes) 

Display the slide of the two Rabbis and ask pupils 
how many ים אַרְבַּעַתªִהַמִּי  they each tell us to take? If 
needed, show the Bar-Kochba coin and a current set 
of ים אַרְבַּעַתªִהַמִּי  as clues. 

Pointing to בַּיּוֹם הָרִאשׁוֹן on the board, ask the class to 
think back to our aerial pictures of the Old City of 
Jerusalem, and ask why it is that we make a בְּרָכָה 
over יםªִאַרְבַּעַת הַמִּי on all the days of סוּכּוֹת and not 
just the first. 

Display the פְּסוּקִים on the board. Ask a volunteer to come and highlight the ׁשֹׁרֶש for 
‘happiness’. Ask the class why סוּכּוֹת is a time of happiness (clue פָּסוּק ל''ט). 

Finally, how in the times of the ׁבֵּית הַמִּקְדָּש did we express our happiness? And 
nowadays, mostly in Israel, what do people do to celebrate on סוּכּוֹת? 
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Lesson 9: The מִצְוָה of סֻכָּה 
( מ''ד-וַיִּקְרָא כ''ג: ל''ט (מִשªְָׁה סֻכָּה א':א' & 

Learning Outcomes: 

 To explore the reasons for living in a סֻכָּה by applying רש''י-style thinking skills
in a close reading of the text

 To examine the parameters of a kosher סֻכָּה according to the הªְָׁמִש

1. Revision Activity [K2, S4, U1] (5 minutes) 

Display the slide of מ''א-וַיִּקְרָא כ''ג: ל''ט  and ask pupils 
what the highlighted words, בַּיּוֹם הָרִאשׁוֹן, mean and what 
our question was about it. (It suggests that ים אַרְבַּעַתªִהַמִּי  
are taken on day one only of סוּכּוֹת.) How did we resolve 
it? (ה סֻכָּה ג':י''בªְָׁמִש – In the days of the ׁבֵּית הַמִּקְדָּש, 

הַמִּיªִים אַרְבַּעַת  were taken on day one around the 
country/world, and on all days in the ׁבֵּית הַמִּקְדָּש. After 
the destruction, ן בֶּן זַכַּאיªָָרַבָּן יוֹח introduced taking the יםªִמִי on every day in order 
to remember the ׁבֵּית הַמִּקְדָּש). 

How do we translate וּשְׂמַחְתֶּם? Why are we especially happy on חַג הָאָסִיף) ?סוּכּוֹת, 
was like a ‘yearly salary’ and food.) This is also an opportunity to point out the 
transition that has been made from רָאִיםªֹ יָמִים, with solemnity and relative 
distance from 'ה as king, to סוּכּוֹת when we go into the סֻכָּה and trust 'ה – feeling 
much closer to him, and the trust that brings. How do we express our happiness 
on סוּכּוֹת? (Remind pupils of what we read in the farmer’s diary.) (Going up to the 
 with the whole family to celebrate. Dancing, music, singing on each בֵּית הַמִּקְדָּשׁ
day. Today, special סוּכּוֹת parties take place on חוֹל הַמּוֹעֶד in Israel with music and 
dancing. And taking ים אַרְבַּעַתªִהַמִּי  reminds us of agriculture/ חַג הָאָסִיף  and that 'ה 
is the source of all our needs.) 

2. Reading and Comprehension Activity [K4A, S3, S4] (15 minutes) 
לְמַעַן יֵדְעוּ דֹרֹתֵיכֶם כִּי  בַּסֻּכֹּת תֵּשְׁבוּ שִׁבְעַת יָמִים כָּל־הָאֶזְרָח בְּיִשְׂרָאֵל יֵשְׁבוּ בַּסֻּכֹּת: מג מב

וַיְדַבֵּר  בְּהוֹצִיאִי אוֹתָם מֵאֶרֶץ מִצְרָיִם אªֲִי ה' אÏֱהֵיכֶם: מדבַסֻּכּוֹת הוֹשַׁבְתִּי אֶת־בªְֵּי יִשְׂרָאֵל 
 מֹשֶׁה אֶת־מֹעֲדֵי ה' אֶל־בªְֵּי יִשְׂרָאֵל:

Pupils read מ''ד-כ''ג: מ''ב  in pairs and see if they can work out parts of the פָּסוּק 
based on previous vocabulary. On the board show the translation for the words 
 .in brackets חוֹל הַמּוֹעֵד festive time’; put‘ – מוֹעֵד native/citizen’ and‘ – אֶזְרָח
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Read the פָּסוּק twice with expression, then divide the room into two, with each side 
in turn reading back the פָּסוּק accurately with expression. Together the class should 
try to understand as much as possible of the פְּסוּקִים based on previous vocabulary. 
Which ׁשֹׁרֶש appears three times? (ישב) Highlight these on פְּסוּקִים on the board. 

Ask pupils to describe in their own words what the פְּסוּקִים say: 
 for seven days סוּכּוֹת have to sit in בªְֵּי יִשְׂרָאֵל
 To remember that when 'ה took us out of Egypt, He sat us in סוּכּוֹת

  ה' the chosen ‘festive times’ of בªְֵּי יִשְׂרָאֵל told מֹשֶׁה

3. Understanding Activity [S4, S6, S7, U1, U4] (20 minutes) 

Why is it such a big deal that 'ה ‘sat us in סוּכּוֹת’? 

Why does every generation have to commemorate this 
each year? Display the image of a remote desert. (The 
following webquest developed by the Lookstein 
Foundation can be used to explore desert living and 
could be added to your school MLE for pupils to look at: 
http://www.lookstein.org/webquests/midbar/) 

Imagine our class is stranded in this desert after our coach breaks down. Our 
provisions are very limited, there is no phone signal, and no one knows our 
whereabouts. After a few hours in the boiling sun, an angel appears and grants us 
five basic wishes. Ask pupils working in tables/groups, to compile a list of the five 
things they would need to survive living in the desert for a few weeks. A person 
from each group reads out the list; the teacher writes the most common five in the 
boxes on the desert picture. 

(The aim of this activity is to convey the vulnerability of י יִשְׂרָאֵלªְֵּב in the desert and 
their total dependence on 'ה for all basic needs – water, shelter, food and so on.) 

This leads to פָּסוּק מ''ג ,רש''י. How does רש''י understand כִּי בַסֻּכּוֹת הוֹשַׁבְתִּי? 

The verb הוֹשַׁבְתִּי means that 'ה 'made' the people dwell in סֻכּוֹת, which makes רש''י 
say: the סֻכּוֹת were in fact: י הַכָּבוֹדªֵªֲַע, clouds of glory. 

How do we understand this? (The clouds of glory protected י יִשְׂרָאֵלªְֵּב from the sun, 
and acted as a shelter from the storm. It was a permanent and physical reminder 
that 'ה was always protecting them in the desert, and always providing them with all 
their basic needs.)  

Ask the class what value/ מִדָה  we learn for our lives today from the סֻכָּה? List 
suggestions on the board. Hopefully, among the answers will be the following: 
  (gratitude/appreciation) הַכָּרַת הַטּוֹב
  (ה' trust in) בִּטָּחוֹן
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On the point of trust in 'ה, refer to the earlier desert scenario and emphasise to 
the class that the angel that granted the wishes could have just seen what the 
class needed and granted them instantly. Likewise, 'ה could have given י יִשְׂרָאֵלªְֵּב 
all their needs immediately, but instead He wanted them to ask for each of their 
needs: water, food, shelter and so on. This was so י יִשְׂרָאֵלªְֵּב would get used to the 
idea of having 'ה look after them, and developing a trust in Him that He would 
take care of them. 

4. Reading and Comprehension Activity [K4A, S3, S4] (15 minutes) 

Show the slide image of the סֻכָּה on a camel – Is this a 
kosher סֻכָּה?! 

Now we know why we sit in a סֻכָּה. But does the תּוֹרָה tell 
us exactly WHAT we have to sit in? If the תּוֹרָה שֶׁבִּכְתַּב 
doesn’t describe it, how can we find out? The הªְָׁמִש. 

Using the worksheet Let’s Examine the הªְָׁמִש, read 
and translate the הªְָׁמִש with the class. It would be 
useful to show pupils the difference between an ‘אַמָּה’ 
and ‘טֶפַח’. 

Various authorities differ as to the exact measurements. 
 is approximately 8 cm and an טֶפַח says a ר' חַיִים ªָאֶה זצ''ל
 says that חַזוֹן אִישׁ זצ''ל is approximately 48 cm. The אַמָּה
a טֶפַח is approximately 9.6 cm and an אַמָּה is 
approximately 58 cm. 

Ask pupils to summarise the five parts of the הªְָׁמִש in 
their own words. 

5. Comprehension/Assessment Activity [U1] (5 minutes) 

Using the information learned from the הªְָׁמִש, pupils could write instructions to a 
builder on how to build a kosher סֻכָּה.  

Alternatively, or in addition, pupils could do the Thumbs Up, 
Thumbs Down Quiz to cover all three lessons on סוּכּוֹת in 20 
questions. Pupils have heads down on desks, so as not to see 
other pupils, and answer thumbs up for yes, thumbs down for 
no. The teacher should say the correct answer after the pupils 
have voted for each question, and give more of an 
explanation than just yes or no. For example, question 10: 
‘The הªְָׁמִש says that the סוּכּוֹת are the clouds of glory’, thumbs 
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down because it does not, רש''י points this out and so on. Pupils should keep a note 
of the correct answers they get and total them at the end. 

Pupils also need to complete the final section of the סוּכּוֹת table on the What Have We 
Learned About the תִּשְׁרֵי חַגִים? worksheet, showing information learned in the תּוֹרָה, 
from רש''י and from the הªְָׁמִש. 
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 Read the פָּסוּק and summarise its meaning.

_________________________________________________________

_________________________________________________________

_________________________________________________________

I am investigating _____ פָּסוּק   Aפֶּרֶק_____ 

 What questions do I have when I read this פָּסוּק? 

_________________________________________________________

_________________________________________________________

_________________________________________________________

My questions on the פָּסוּק B 

 Which וּתªָׁפַּרְש rule could help me understand this פָּסוּק? 

__________________________________________________________

__________________________________________________________

The וּתªָׁפַּרְש rule C 

 Find the רש''י in the ׁחוּמָש. 

 Copy the דִּיבּוּר הַמַּתְחִיל and write its meaning next to it. 

____________________________ _____________________________ 
meaning דִּיבּוּר הַמַּתְחִיל 

 D פָּסוּק on the רש''י

LO: K6, S6, S7, U2, U4 
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– ראֹשׁ הַשªָָּׁה Let’s Examine the פְּסוּקִים

1. Write down the numbers you find in
the text.

______________________________

______________________________

2. What is the word for ‘month’ and
how many times does it appear?

______________________________

3. Work out from the text what the
exact date is for הªָָּׁראֹשׁ הַש. 

______________________________

4. Write down the meaning of all the
Hebrew words you know.
______________________________

______________________________

______________________________

וַיְדַבֵּר ה' אֶל־מֹשֶׁה לֵּאמֹר:  כג

דַּבֵּר אֶל־בªְֵּי יִשְׂרָאֵל לֵאמֹר  כד

בַּחֹדֶשׁ הַשְּׁבִיעִי בְּאֶחָד לַחֹדֶשׁ יִהְיֶה 

לָכֶם שַׁבָּתוֹן זִכְרוֹן תְּרוּעָה מִקְרָא 

כָּל־מְלֶאכֶת עֲבֹדָה לאֹ  כהקֹדֶשׁ: 

 תַעֲשׂוּ וְהִקְרַבְתֶּם אִשֶּׁה לַה':

LO: K2 

the seventh

כ''ה-וַיִּקְרָא כ''ג: כ''ג  
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 Read the רש''י. Then copy it here.
Circle all the words you recognise.

_________________________________________________________

_________________________________________________________ 

 :s comment in my own words’רש''י

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 Has רש''י answered any of my questions? 
Highlight the questions in Section B that רש''י has answered. 

 s comment E’רש''י

 Summarise the פָּסוּק to include רש''י’s comment.

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 How is עֲקֵדַת יִצְחָק connected to הªָָּׁראֹשׁ הַש? 

________________________________________________________

________________________________________________________

________________________________________________________

Using רש''י to make connections F 

LO: K6, S6, S7, U2, U4 
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Let’s Examine the הªְָׁמִש 

Read the הªְָׁמִש and answer the following questions: 
1. Which animal’s horn cannot be used for a שׁוֹפָר? ______________ 
2. According to the first opinion in the הªְָׁמִש why can this animal not

be used? ______________________________________________
_____________________________________________________

3. Give an example of an animal whose horn can be used. ________
4. What does רַבִּי יוֹסֵי point out about all שׁוֹפָרוֹת? _______________ 

_____________________________________________________

5. Think about a time in your life you have heard the שׁוֹפָר blown.
Describe how you felt. __________________________________
_____________________________________________________

All types of horn are 
suitable (kosher) 

 כָּל הַשּׁוֹפָרוֹת כְּשֵׁרִין

except for those of a cow ,חוּץ מִשֶּׁל פָּרָה 
because that is a horn 
(not a שׁוֹפָר). 

 מִפªְֵי שֶׁהוּא קֶרֶן.

 אָמַר רַבִּי יוֹסֵי, :said רַבִּי יוֹסֵי
But aren’t all types of 
 ?called horns שׁוֹפָרוֹת

 וַהֲלאֹ כָל הַשּׁוֹפָרוֹת ªִקְרְאוּ קֶרֶן,

As it says (in 'יְהוֹשֻׁעַ ו':ה): ,(יהושע ו) שֶׁנֶּאֱמַר 
the long sound of the 
ram’s horn. 

בִּמְשÍֹׁ בְּקֶרֶן הַיּוֹבֵל:

Can you suggest an answer to רַבִּי יוֹסֵי’s question, explaining 
why this animal’s horn could be different from others? 
(Use your knowledge of Jewish history and פַּרָשָׁה.) 
_________________________________________________
_________________________________________________ 

 מַסֶכֶת ראֹשׁ הַשªָָּׁה ג', ב'

LO: S4, U1, U3 
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Let’s Examine the הªְָׁמִש 

Read the הªְָׁמִש and answer the following questions: 
1. Look at the following pictures and put a tick next to the animals

whose horns can be used as a שׁוֹפָר and a cross next to the ones
that cannot be used as a שׁוֹפָר. 

2. Think about a time in your life you have heard the שׁוֹפָר blown. Can
you describe how you felt? Was it happy or sad? Scared or excited?
_____________________________________________________

_____________________________________________________

3. Was it similar to any other type of sound you can remember (e.g.
music/soldiers/alarm)? What does this sound make you think of?
_____________________________________________________

_____________________________________________________

All types of horn are 
suitable (kosher) 

 כָּל הַשּׁוֹפָרוֹת כְּשֵׁרִין

except for those of a cow ,חוּץ מִשֶּׁל פָּרָה 
because that is a horn 
(not a שׁוֹפָר). 

 מִפªְֵי שֶׁהוּא קֶרֶן.

 אָמַר רַבִּי יוֹסֵי, :said רַבִּי יוֹסֵי
But aren’t all types of 
 ?called horns שׁוֹפָרוֹת

הַשּׁוֹפָרוֹת ªִקְרְאוּ קֶרֶן,וַהֲלאֹ כָל   

As it says (in 'יְהוֹשֻׁעַ ו':ה): ,(יהושע ו) שֶׁנֶּאֱמַר 
the long sound of the 
ram’s horn. 

בִּמְשÍֹׁ בְּקֶרֶן הַיּוֹבֵל:

 מַסֶכֶת ראֹשׁ הַשªָָּׁה ג', ב'

LO: S4, U1, U3 
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  – Mathematics שׁוֹפָר
Are You Up for the Challenge? 

Below are all the פְּסוּקִים in the תּוֹרָה where the word תְּרוּעָה is found. 
Find and circle תְּרוּעָה in each one.  

I found the word תְּרוּעָה ____ times. Total of תְּרוּעָה sounds (so far): ______ 

 The Challenge 

 But how does a תְּרוּעָה sound? Write or sound out your suggestions. 
____________________________________________________________ 

דַּבֵּר אֶל־בªְֵּי יִשְׂרָאֵל לֵאמֹר בַּחֹדֶשׁ הַשְּׁבִיעִי בְּאֶחָד לַחֹדֶשׁ יִהְיֶה לָכֶם 

קֹדֶשׁ:שַׁבָּתוֹן זִכְרוֹן תְּרוּעָה מִקְרָא   

וְהַעֲבַרְתָּ שׁוֹפַר תְּרוּעָה בַּחֹדֶשׁ הַשְּׁבִעִי בֶּעָשׂוֹר לַחֹדֶשׁ בְּיוֹם הַכִּפֻּרִים 

 תַּעֲבִירוּ שׁוֹפָר בְּכָל־אַרְצְכֶם:

וּבַחֹדֶשׁ הַשְּׁבִיעִי בְּאֶחָד לַחֹדֶשׁ מִקְרָא־קֹדֶשׁ יִהְיֶה לָכֶם כָּל־מְלֶאכֶת 

יִהְיֶה לָכֶם: עֲבֹדָה לאֹ תַעֲשׂוּ יוֹם תְּרוּעָה  

 וַיִּקְרָא כ''ג: כ''ד

 וַיִּקְרָא כ''ה: ט'

 בְּמִדְבַּר כ''ט: א'

The תַּלְמוּד teaches us that 
the תּוֹרָה mentions תְּרוּעָה 
_____ times because we 

must sound a תְּרוּעָה _____
times on הªָָּׁראֹשׁ הַש. 

How do we 
turn 3 into 

100? 

Anyone who has ever 
been to שׁוּהל knows that 
the שׁוֹפָר is blown many 

more times than that! In 
my שׁוּהל we blow it at 

least 100 times! 

LO: S4, U1 
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The תַּלְמוּד Brings THREE Different Opinions: 

Several very short blasts, 
like someone crying in a 

tragic situation 

Three slightly longer 
blasts, like a person 

moans when they are 
very worried 

Both the other two cries 
together (moaning 

followed by the short 
cries) 

Draw dots/lines coming 
out of the שׁוֹפָר to show 

this version of תְּרוּעָה.

Draw this version of 
.תְּרוּעָה

Draw this version of 
.תְּרוּעָה

Today this is called: 
________________ 

Today this is called: 
________________ 

Today this is called: 
________________ 

More Mathematics: 
To make sure that we fulfil the מִצְוָה of 
 properly we blow all of these שׁוֹפָר
possible תְּרוּעָה sounds three times:   

 _____ = types of sound × 3 2 = תְּרוּעָה + שְׁבָרִים
 _____ = 3 × שְׁבָרִים
 _____ = 3 × תְּרוּעָה
Which makes our running total so far: 
6 + 3 + 3 =  _____

Each תְּרוּעָה must be blown in the middle 
of two תְּקִיעָה sounds, which means an 
extra six תְּקִיעָה blasts for every set: 

6 × 3 = ____ 

Add the תְּקִיעָה blasts to the תְּרוּעָה blasts: 12 + 18 = ____ 

This is the minimum number of blasts needed to fulfil the תּוֹרָה מִצְוָה of blowing the שׁוֹפָר.

The Rabbis teach that the 30 blasts must be repeated 
three times in the מוּסָף service, once each in the מַלְכִיוֹת,
:part of the service, which means שׁופָרוֹת and זִכְרוªֹוֹת

A total of 30 × 3 =

 

But that still 
does not 

make 100? 

Another 10 notes are often 
added in or after ׁקַדִיש at the 

end of the מוּסָף service 
because of an old custom to 
blow 100 sounds. Different 

shuls have different customs – 
find out what your custom is! 

LO: S4, U1, U2 
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 Maths Quiz שׁוֹפָר
1. What are the names of the two notes that describe a wail or a

moaning sound? __________________ and __________________

2. What are the three possible ways that תְּרוּעָה can sound? (draw them here)

3. What do we call the note that must always come before and after

a תְּרוּעָה?__________________

4. How many sets of תְּקִיעָה – תְּרוּעָה – תְּקִיעָה do there need to be? ______

5. How many notes are blown altogether to fulfil the תּוֹרָה mitzvah of

blowing the שׁוֹפָר? __________________

6. What is the הָגªְִמ in your שׁוּהל? _____________________________

The number line below has been partially completed – see if you can fill 
in the gaps: 

The number 
of times 
 is תְּרוּעָה

mentioned 
in the תּוֹרָה 

10 blasts 
added in 
the ׁקַדִיש 

brings the 
total to 100 

blasts 

Add up all the 
versions of 

 with a תְּרוּעָה
 before תְּקִיעָה

and after 

_____________

_____________

_____________

_____________ 

_______________

_______________

_______________

_______________ 

__________

__________

__________

__________

__________ 

LO: K5 
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 Maths Quiz שׁוֹפָר

1. Draw the three possible ways that תְּרוּעָה can sound.

2. Look at the number line below and match the statements to the
numbers.

Add up all the 
versions of 

 with a תְּרוּעָה
 before תְּקִיעָה

and after 

The number 
of times 
 is תְּרוּעָה

mentioned in 
the תּוֹרָה 

The full set is 
repeated 

three times 
(30 × 3) 

A תְּקִיעָה 
before and 
after each 

 (9 × 2) תְּרוּעָה

10 blasts added 
in the ׁקַדִיש 

brings the total 
to 100 blasts 

 תְּרוּעָה 1 × 3
 שְׁבָרִים 1 × 3

-תְּרוּעָה 2 × 3 שְׁבָרִים 

LO: K5 
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– יוֹם כִּיפּוּר Let’s Examine the פְּסוּקִים

1. What is the date of יוֹם כִּיפּוּר? (Day
and month)

______________________________

2. What is so special about this day?

______________________________

______________________________

3. What dos and don’ts are we told

here? _________________________

______________________________

______________________________

4. What are these two פְּסוּקִים telling
us?
______________________________

______________________________

______________________________

אÍַ בֶּעָשׂוֹר לַחֹדֶשׁ הַשְּׁבִיעִי הַזֶּה יוֹם  כז

הַכִּפֻּרִים הוּא מִקְרָא־קֹדֶשׁ יִהְיֶה לָכֶם 

וְעִנִּיתֶם אֶת־ªַפְשֹׁתֵיכֶם וְהִקְרַבְתֶּם 

וְכָל־מְלָאכָה לאֹ תַעֲשׂוּ  כחאִשֶּׁה לַה': 

בְּעֶצֶם הַיּוֹם הַזֶּה כִּי יוֹם כִּפֻּרִים הוּא 

 לְכַפֵּר עֲלֵיכֶם לִפªְֵי ה' אÏֱהֵיכֶם:

LO: K4A, S4 

date 

כ''ח-וַיִקְרָא כ''ג: כ''ז  

special 

do 

don’t 
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 Read the פָּסוּק and summarise its meaning.

_________________________________________________________

_________________________________________________________

_________________________________________________________

I am investigating _____ פָּסוּק   Aפֶּרֶק_____ 

 What questions do I have when I read this פָּסוּק? 

_________________________________________________________

_________________________________________________________

_________________________________________________________

My questions on the פָּסוּק B 

 Which וּתªָׁפַּרְש rule could help me understand this פָּסוּק? 

__________________________________________________________

__________________________________________________________

The וּתªָׁפַּרְש rule C 

 Find the רש''י in the ׁחוּמָש. 

 Copy the דִּיבּוּר הַמַּתְחִיל and write its meaning next to it. 

____________________________ _____________________________ 
meaning דִּיבּוּר הַמַּתְחִיל 

 D פָּסוּק on the רש''י

LO: K6, S6, S7, U2, U4 
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 Read the רש''י. Then copy it here.
Circle all the words you recognise.

_________________________________________________________

_________________________________________________________ 

 :s comment in my own words’רש''י

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 Has רש''י answered any of my questions? 
Highlight the questions in Section B that ירש''  has answered. 

 s comment E’רש''י

 Summarise the פָּסוּק to include רש''י’s comment.

_________________________________________________________

_________________________________________________________

_________________________________________________________

Using רש''י to make connections F 

LO: K6, S6, S7, U2, U4 
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 Theme Search יוֹם כִּיפּוּר
The פְּסוּקִים below are all about יוֹם כִּיפּוּר. 
Scan the and circle the words with the root הªע. 

1. How many הªע words did you find? ____________________________

2. What do you think it means to afflict yourself? ___________________

___________________________________________________________ 

3. Why do you think the תּוֹרָה does not give specific examples of what we
need to do to afflict ourselves? 
___________________________________________________________

___________________________________________________________ 

אÍַ בֶּעָשׂוֹר לַחֹדֶשׁ הַשְּׁבִיעִי הַזֶּה יוֹם  וַיְדַבֵּר ה' אֶל־מֹשֶׁה לֵּאמֹר: כז כו
מִקְרָא־קֹדֶשׁ יִהְיֶה לָכֶם וְעִנִּיתֶם אֶת־ªַפְשֹׁתֵיכֶם  הַכִּפֻּרִים הוּא

וְכָל־מְלָאכָה לאֹ תַעֲשׂוּ בְּעֶצֶם הַיּוֹם הַזֶּה כִּי  וְהִקְרַבְתֶּם אִשֶּׁה לַה': כח
כִּי כָל־הַנֶּפֶשׁ  הוּא לְכַפֵּר עֲלֵיכֶם לִפªְֵי ה' אÏֱהֵיכֶם: כטיוֹם כִּפֻּרִים 

וְכָל־הַנֶּפֶשׁ אֲשֶׁר  אֲשֶׁר לאֹ־תְעֻנֶּה בְּעֶצֶם הַיּוֹם הַזֶּה וªְִכְרְתָה מֵעַמֶּיהָ: ל
תַּעֲשֶׂה כָּל־מְלָאכָה בְּעֶצֶם הַיּוֹם הַזֶּה וְהַאֲבַדְתִּי אֶת־הַנֶּפֶשׁ הַהִוא 

עֲשׂוּ חֻקַּת עוֹלָם לְדֹרֹתֵיכֶם בְּכֹל כָּל־מְלָאכָה לאֹ תַ  מִקֶּרֶב עַמָּהּ: לא
שַׁבַּת שַׁבָּתוֹן הוּא לָכֶם וְעִנִּיתֶם אֶת־ªַפְשֹׁתֵיכֶם  משְׁבֹתֵיכֶם: לב

 בְּתִשְׁעָה לַחֹדֶשׁ בָּעֶרֶב מֵעֶרֶב עַד־עֶרֶב תִּשְׁבְּתוּ שַׁבַּתְּכֶם:

חֹדֶשׁ תְּעַנּוּ אֶת־וְהָיְתָה לָכֶם לְחֻקַּת עוֹלָם בַּחֹדֶשׁ הַשְּׁבִיעִי בֶּעָשׂוֹר לַ  כט
כִּי־ ªַפְשֹׁתֵיכֶם וְכָל־מְלָאכָה לאֹ תַעֲשׂוּ הָאֶזְרָח וְהַגֵּר הַגָּר בְּתוֹכֲכֶם: ל

בַיּוֹם הַזֶּה יְכַפֵּר עֲלֵיכֶם לְטַהֵר אֶתְכֶם מִכֹּל חַטּאֹתֵיכֶם לִפªְֵי ה' תִּטְהָרוּ: 
 שַׁבַּת שַׁבָּתוֹן הִיא לָכֶם וְעִנִּיתֶם אֶת־ªַפְשֹׁתֵיכֶם חֻקַּת עוֹלָם: לא

וּבֶעָשׂוֹר לַחֹדֶשׁ הַשְּׁבִיעִי הַזֶּה מִקְרָא־קֹדֶשׁ יִהְיֶה לָכֶם וְעִנִּיתֶם אֶת־ 
ªַפְשֹׁתֵיכֶם כָּל־מְלָאכָה לאֹ תַעֲשׂוּ:

ל''ב-וַיִּקְרָא כ''ג: כ''ו  

ל''א-כ''טוַיִּקְרָא ט''ז:   

 בְּמִדְבַּר כ''ט: ז'

LO: S4, U2 
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Digging Deeper with the הªְָׁמִש 
Fill in the gaps in the הªְָׁמִש and then answer the questions below.

1. Choose a title for this הªְָׁמִש ______________________________________ 

2. Briefly summarise this הªְָׁמִש in your own words _____________________

____________________________________________________________

3. The תּוֹרָה says פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת. We said that meant ________________ 
The הªְָׁמִש further explains פְשֹׁתֵיכֶםªַ וְעִנִּיתֶם אֶת to mean five different things: 

4. Are there any exceptions to these rules and, if so, who, when and what?
____________________________________________________________

____________________________________________________________

__________ ______________ forbids יוֹם הַכִּפּוּרִים אָסוּר

eating and ________________ בַּאֲכִילָה וּבִשְׁתִיָּה

וּבִרְחִיצָה ________________

and annointing וּבְסִיכָה

wearing of shoes (leather) דָּלªְַּעִילַת הַסªְִוּב

and marital relations .וּבְתַשְׁמִישׁ הַמִּטָּה

and a _________ and a ___________ וְהַכַּלָּה Íֶוְהַמֶּל

should wash their _______________ .יהֶםªְֵּיִרְחֲצוּ אֶת פ 

and one who has given birth should 
wear shoes 

 וְהֶחָיָה תªְִעוֹל אֶת הַסªְַּדָּל,

 דִּבְרֵי רַבִּי אֱלִיעֶזֶר, _______________________________

and the חַכָמִים (Rabbis) forbid it :וַחֲכָמִים אוֹסְרִין 

יוּמָא ח', א'מַסֶכֶת   

LO: S4 
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Digging Deeper with the הªְָׁמִש 
Read the הªְָׁמִש and then answer the questions below.

1. Fill in the English meaning of the five things that we do NOT do on יוֹם כִּיפּוּר. 

 אֲכִילָה
 וּבִשְׁתִיָּה

_________ 

_________ 

 סִיכָה

_________ 

_________ 

 ªְעִילַת הַסªְַּדָּל

_________ 

_________ 

 רְחִיצָה

_________ 

_________ 

 תַשְׁמִישׁ
 הַמִּטָּה

_________ 

_________ 

2. The תּוֹרָה only told us to __________________________ on יוֹם כִּיפּוּר. 

The הªְָׁמִש gave us a list of ______ things we must not do on יוֹם כִּיפּוּר. 

Why do you think the הªְָׁמִש gives us a list of things? 

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

__________ ______________ forbids יוֹם הַכִּפּוּרִים אָסוּר

eating and drinking בַּאֲכִילָה וּבִשְׁתִיָּה

and washing וּבִרְחִיצָה

and annointing וּבְסִיכָה

wearing of shoes (leather) דָּלªְַּעִילַת הַסªְִוּב

and marital relations .וּבְתַשְׁמִישׁ הַמִּטָּה

and a king and a bride וְהַכַּלָּה Íֶוְהַמֶּל

should wash their faces .יהֶםªְֵּיִרְחֲצוּ אֶת פ 

and one who has given birth should 
wear shoes 

 וְהֶחָיָה תªְִעוֹל אֶת הַסªְַּדָּל,

יוּמָא ח', א'מַסֶכֶת   

LO: S4, U2 
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Let’s Examine the הªְָׁמִש 

One who says ,הָאוֹמֵר

I will sin and repent, sin and 
repent, 

אֶחֱטָא וְאָשׁוּב, אֶחֱטָא וְאָשׁוּב,

it is not possible for him ֹאֵין מַסְפִּיקִין בְּיָדו

to do teshuva. .לַעֲשׂוֹת תְּשׁוּבָה

(One who says) I will sin and Yom 
Kippur will atone, 

אֶחֱטָא וְיוֹם הַכִּפּוּרִים מְכַפֵּר,

Yom Kippur does not atone. .אֵין יוֹם הַכִּפּוּרִים מְכַפֵּר

Sins between a person and 
Hashem 

שֶׁבֵּין אָדָם לַמָּקוֹם,עֲבֵרוֹת 

Yom Kippur atones. .יוֹם הַכִּפּוּרִים מְכַפֵּר

Sins between a person and their 
friend 

עֲבֵרוֹת שֶׁבֵּין אָדָם לַחֲבֵרוֹ,

Yom Kippur does not atone,  יוֹם הַכִּפּוּרִים מְכַפֵּר,אֵין

until his friend forgives him. .ֹעַד שֶׁיְּרַצֶּה אֶת חֲבֵרו

יוּמָא ח', ט'מַסֶכֶת   
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How Well Do We Know the הªְָׁמִש?
 מַסֶכֶת יוּמָא ח', ט'

Type of Sin Type of Person 
 בֵּין אָדָם לַחֲבֵרוֹ

(Draw and 
label an 

example of this 
type of עֲבֵרָה.) 

 בֵּין אָדָם לַמָּקוֹם
(Draw and 

label an 
example of this 
type of עֲבֵרָה.) 

Read the הªְָׁמִש 
below then fill 

in what the 
person is 
thinking. 

Read the הªְָׁמִש 
below then fill 

in what the 
person is 
thinking. 

עֲבֵרוֹת שֶׁבֵּין אָדָם 
לַחֲבֵרוֹ, אֵין יוֹם 
הַכִּפּוּרִים מְכַפֵּר, 
עַד שֶׁיְּרַצֶּה אֶת 

 חֲבֵרוֹ.

עֲבֵרוֹת שֶׁבֵּין אָדָם 
לַמָּקוֹם, יוֹם 

 הַכִּפּוּרִים מְכַפֵּר.

אֶחֱטָא וְיוֹם 
הַכִּפּוּרִים מְכַפֵּר, 
אֵין יוֹם הַכִּפּוּרִים 

 מְכַפֵּר.

הָאוֹמֵר, אֶחֱטָא 
וְאָשׁוּב, אֶחֱטָא 

וְאָשׁוּב, אֵין 
מַסְפִּיקִין בְּיָדוֹ 
 לַעֲשׂוֹת תְּשׁוּבָה.

Can atone 
Can’t atone 

Can atone 
Can’t atone 

Can atone 
Can’t atone 

Can atone 
Can’t atone 

 (כ''ח) ...כִּי יוֹם כִּפֻּרִים הוּא לְכַפֵּר עֲלֵיכֶם לִפªְֵי ה' אÏֱהֵיכֶם

1. Circle the words in the פָּסוּק that suggest there might be an exception
to כַּפָּרָה on יוֹם כִּיפּוּר. 

2. Which עַבֵירוֹת are excluded from כַּפָּרָה according to the הªְָׁמִש we have
learned?
________________________________________________________

3. How can we be forgiven for these עַבֵירוֹת? 
________________________________________________________

________________________________________________________

LO: S4, U2 
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 פְּסוּקִים Let’s Examine the – סוּכּוֹת

1. What is strange about the phrase בְּאָסְפְּכֶם אֶת תְּבוּאַת הָאָרֶץ? 

_______________________________________________ 
2. When are we told to take the יםªִאַרְבַּעַת הַמִּי? Why is this

strange? 
_______________________________________________ 

3. Find the four תּוֹרָה names for יםªִאַרְבַּעַת הַמִּי. One has been
done for you. 
 ________________ הֲדַסִּים _______________ לוּלָב

 עªֲַף עֵץ עָבֹת  עֲרָבוֹת _______________ אֶתְרוֹג

 ?What is strange about this word – וּשְׂמַחְתֶּם .4
_______________________________________________ 

_______________________________________________ 
5. Look at all the פְּסוּקִים and write the meaning of all the

words you know. 
_______________________________________________ 

_______________________________________________ 

_______________________________________________

אÍַ בַּחֲמִשָּׁה עָשָׂר יוֹם לַחֹדֶשׁ  לט

בְּאָסְפְּכֶם אֶת־תְּבוּאַת הָאָרֶץ  הַשְּׁבִיעִי

תָּחֹגּוּ אֶת־חַג־ה' שִׁבְעַת יָמִים בַּיּוֹם 

הָרִאשׁוֹן שַׁבָּתוֹן וּבַיּוֹם הַשְּׁמִיªִי שַׁבָּתוֹן: 

וּלְקַחְתֶּם לָכֶם בַּיּוֹם הָרִאשׁוֹן פְּרִי עֵץ  מ

הָדָר כַּפֹּת תְּמָרִים וַעªֲַף עֵץ־עָבֹת וְעַרְבֵי־

ªָחַל וּשְׂמַחְתֶּם לִפªְֵי ה' אÏֱהֵיכֶם שִׁבְעַת 

וְחַגֹּתֶם אֹתוֹ חַג לַה' שִׁבְעַת   יָמִים: מא

יָמִים בַּשªָָּׁה חֻקַּת עוֹלָם לְדֹרֹתֵיכֶם 

 בַּחֹדֶשׁ הַשְּׁבִיעִי תָּחֹגּוּ אֹתוֹ:

LO: K4A, S4 

מ''א-ל''טוַיִּקְרָא כ''ג:   
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 Read the פָּסוּק and summarise its meaning.

_________________________________________________________

_________________________________________________________

_________________________________________________________

I am investigating _____ פָּסוּק   Aפֶּרֶק_____ 

 What questions do I have when I read this פָּסוּק? 

_________________________________________________________

_________________________________________________________

_________________________________________________________

My questions on the פָּסוּק B 

 Which וּתªָׁפַּרְש rule could help me understand this פָּסוּק? 

__________________________________________________________

__________________________________________________________

The וּתªָׁפַּרְש rule C 

 Find the רש''י in the ׁחוּמָש. 

 Copy the דִּיבּוּר הַמַּתְחִיל and write its meaning next to it. 

____________________________ _____________________________ 
meaning דִּיבּוּר הַמַּתְחִיל 

 D פָּסוּק on the רש''י

LO: K6, S6, S7, U2, U4 
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 Read the רש''י. Then copy it here.
Circle all the words you recognise.

_________________________________________________________

_________________________________________________________ 

 :s comment in my own words’רש''י

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 Has רש''י answered any of my questions? 
Highlight the questions in Section B that רש''י has answered. 

 s comment E’רש''י

 Summarise the פָּסוּק to include רש''י’s comment.

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 How is עֲקֵדַת יִצְחָק connected to הªָָּׁראֹשׁ הַש? 

________________________________________________________

________________________________________________________

________________________________________________________

Using רש''י to make connections F 

LO: K6, S6, S7, U2, U4 
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Digging Deeper with the הªְָׁמִש 
Fill in the gaps in the הªְָׁמִש and answer the questions below.

Rabbi Yishmael Rabbi Akiva 

1. Who do we follow today? _______________________________________

2. Whose opinon was followed on the Bar-Kochba coin? _________________

3. Why do you think this happened? _________________________________

_____________________________________________________________

_____________________________________________________________

I’ve learned 
that we need: 

 לוּלָב ___
 אֶתְרוֹג ___
 הֲדַסִּים ___
 עֲרָבוֹת ___

I’ve learned 
that we need: 

 לוּלָב ___
 אֶתְרוֹג ___
 הֲדַסִּים ___
 עֲרָבוֹת ___

 רַבִּי יִשְׁמָעֵאל אוֹמֵר, ______________________________
three hadassim שְׁלשָׁה הֲדַסִּים 
and two aravot  עֲרָבוֹתוּשְׁתֵּי  
one lulav and one etrog ,לוּלָב אֶחָד וְאֶתְרוֹג אֶחָד 
(even two [hadassim] cut יִם קְטוּמִיםªְַׁאֲפִלּוּ ש 
and one not cut) .וֹ קָטוּםªוְאֶחָד אֵי 
 רַבִּי טַרְפוֹן אוֹמֵר, ______________________________

even if three are cut .אֲפִלּוּ שְׁלָשְׁתָּן קְטוּמִים 

 רַבִּי עֲקִיבָא אוֹמֵר, ______________________________

in the same way that it is one lulav כְּשֵׁם שֶׁלּוּלָב אֶחָד 

and one etrog ,וְאֶתְרוֹג אֶחָד 

so too one hadas הֲדַס אֶחָד Íָּכ 

and one willow :וַעֲרָבָה אֶחָת 

 מַסֶכֶת סֻכָּה ג':ד'

LO: S4, U1, U2 
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Bar-Kochba Coin 
This coin dates back to 134 CE, the time of רַבִּי עֲקִיבָא and the Bar-Kochba 
revolt when the Romans ruled over the land of Israel. 

The coin depicts an image of a single הֲדַס ,לוּלָב ,אֶתְרוֹג and עֲרָבָה 
(in line with רַבִּי עֲקִיבָא’s view in the הªְָׁמִש as to how many of each 
of the יםªִאַרְבַּעַת הַמִּי are required to fulfil the מִצְוָה). 

The words on the coin read: ‘To the freedom of Jerusalem’. 
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Digging Deeper with the הªְָׁמִש: 
When Do We Take יםªִאַרְבַּעַת הַמִּי? 

The הªְָׁמִש below has been written into separate columns. Each 
column has a picture clue to help you find the meaning of the הªְָׁמִש 
text. See how much of the English meaning you can fill in. 

שֶׁיְּהֵא לוּלָב 
ªִטָּל 

בַּמְּדִיªָה 
שִׁבְעָה, זֵכֶר 

 לַמִּקְדָשׁ...

הִתְקִין רַבָּן 
יוֹחªָָן בֶּן 

 זַכַּאי

מִשֶּׁחָרַב 
בֵּית 

 הַמִּקְדָּשׁ,

וּבַמְּדִיªָה 
 יוֹם אֶחָד.

בָּרִאשׁוªָֹה 
הָיָה לוּלָב 

ªִטָּל 
בַּמִּקְדָּשׁ 

 שִׁבְעָה,

Israel 
x 7 
English 

meaning: 
_________

_________

_________

_________

_________

_________ 

English 
meaning: 

_________

_________

_________

_________

_________

_________

English 
meaning: 

_________

_________

_________

_________

_________

_________

English 
meaning: 

_________

_________

_________

_________

_________

_________

English 
meaning: 

_________

_________

_________

_________

_________

_________

יªָה יוֹם בָּרִאשׁוªָֹה הָיָה לוּלָב ªִטָּל בַּמִּקְדָּשׁ שִׁבְעָה, וּבַמְּדִ 

אֶחָד. מִשֶּׁחָרַב בֵּית הַמִּקְדָּשׁ, הִתְקִין רַבָּן יוֹחªָָן בֶּן זַכַּאי 

 שֶׁיְּהֵא לוּלָב ªִטָּל בַּמְּדִיªָה שִׁבְעָה, זֵכֶר לַמִּקְדָשׁ...

 מַסֶכֶת סֻכָּה ג':י''ב

LO: S4 
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Farmer’s Diary Entry

Diary entry 613                                                                      23rd Tishrei

Oh I can’t thank Hashem enough!  

Sukkot has been and gone; what an incredible week it has been! Thank 

G-d we brought in so much wheat crop this year, plenty to be able to sell

at the market all year and enough for my dearest Rivka to bake bread

and challot for the year to come! We are so blessed that the grape vines

produced the sweetest of grapes this year that will make the finest wine

in our village! Everyone at home is dancing and singing with joy. The

children were excited that we were able to buy them new shoes and clothes

for all the festivities, and Yonatan proudly earned enough pocket money

to buy his own set of Arba’at HaMinim this year!

Thank G-d we ate delicious food throughout Sukkot and it was so good 

to spend quality time with the family after such a hard season at the 

field and vineyard. The children had an incredible time going up to 

Jerusalem and the Beit-Hamikdash! The festivities at the Beit- 

Hamikdash this year were absolutely amazing! During the water 

drawing ceremony, many kinds of instruments were played, while one 

of our great Rabbanim juggled eight flaming torches! That is not a 

sight you see every day! We danced for hours, I carried little Eli on my 

shoulders, and we all sang and thanked Hakadosh Baruch Hu for His 

incredible kindness. 

Anyone who has not witnessed the joy of Sukkot at the water drawing 

ceremony in the Beit-Hamikdash, has never experienced joy at all! 

Tzvi Ben-Ezra 
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 Read the פָּסוּק and summarise its meaning.

_________________________________________________________

_________________________________________________________

_________________________________________________________

I am investigating _____ פָּסוּק   Aפֶּרֶק_____ 

 What questions do I have when I read this פָּסוּק? 

_________________________________________________________

_________________________________________________________

_________________________________________________________

My questions on the פָּסוּק B 

 Which וּתªָׁפַּרְש rule could help me understand this פָּסוּק? 

__________________________________________________________

__________________________________________________________

The וּתªָׁפַּרְש rule C 

 Find the רש''י in the ׁחוּמָש. 

 Copy the דִּיבּוּר הַמַּתְחִיל and write its meaning next to it. 

____________________________ _____________________________ 
meaning דִּיבּוּר הַמַּתְחִיל 

 D פָּסוּק on the רש''י

LO: K6, S6, S7, U2, U4 
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 Read the רש''י. Then copy it here.
Circle all the words you recognise.

_________________________________________________________

_________________________________________________________ 

 :s comment in my own words’רש''י

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 Has רש''י answered any of my questions? 
Highlight the questions in Section B that רש''י has answered. 

 s comment E’רש''י

 Summarise the פָּסוּק to include רש''י’s comment.

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 How is עֲקֵדַת יִצְחָק connected to הªָָּׁראֹשׁ הַש? 

________________________________________________________

________________________________________________________

________________________________________________________

Using רש''י to make connections F 

LO: K6, S6, S7, U2, U4 
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Let’s Examine the הªְָׁמִש 

A sukkah that is taller than סֻכָּה שֶׁהִיא גְבוֹהָה לְמַעְלָה 

20 ammot ,מֵעֶשְׂרִים אַמָּה 

is pasul (unfit). .פְּסוּלָה 

Rabbi Yehuda says it is kosher. .רַבִּי יְהוּדָה מַכְשִׁיר 

(And a sukkah) that is not taller 
than 10 tefachim, 

 וְשֶׁאֵיªָהּ גְּבוֹהָה עֲשָׂרָה טְפָחִים,

and does not have three walls, ,וֹתªָשׁ דְּפÏָׁוְשֶׁאֵין לָהּ ש 

and its sun is greater than its shade, ,ּוְשֶׁחַמָּתָהּ מְרֻבָּה מִצִּלָתָה 

is pasul (unfit). .פְּסוּלָה 

An old sukkah ,הªָָׁסֻכָּה יְש 

Bet-Shamai say it’s pasul (unfit), ,בֵּית שַׁמַּאי פּוֹסְלִין 

and Bet-Hillel say is kosher. .וּבֵית הִלֵּל מַכְשִׁירִין 

And what is considered an ‘old’ 
sukkah? 

 וְאֵיזוֹ הִיא סֻכָּה יְשªָָׁה,

Any that was made ּכָּל שֶׁעֲשָׂאָה 

30 days before the festival. שְׁלשִׁים יוֹם. קֹדֶם לֶחָג  

However, if (the sukkah) was made 
especially for the festival, 

 אֲבָל אִם עֲשָׂאָהּ לְשֵׁם חַג,

even at the beginning of the year, ,הªָָּׁאֲפִלּוּ מִתְּחִלַּת הַש 

it is kosher. :כְּשֵׁרָה 

 מַסֶכֶת סֻכָּה א', א'
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 Thumbs Up, Thumbs Down Quiz 
1. The date of סֻכּוֹת is the 15th of תִּשְׁרֵי (thumbs up) or the 16th of תִּשְׁרֵי (thumbs

down)? [Up]

2. We sit in a סֻכָּה for eight days. [Down]

 thumbs) אֶתְרוֹג or (thumbs up) לוּלָב ?אַרְבַּעַת הַמִּיªִים refers to which of פְּרִי עֵץ הָדָר .3
down) [Down] 

4. Who in the הªְָׁמִש goes by the opinion that we only take ONE of each of 
 [Down] ?(thumbs down) רַבִּי עֲקִיבָא or (thumbs up) רַבִּי יִשְׁמָעֵאל ?אַרְבַּעַת הַמִּיªִים

 means ‘festive time’. [Up] ’מוֹעֵד‘ .5

6. In the times of the ׁבֵּית הַמִּקְדָש were יםªִאַרְבַּעַת הַמִּי taken on all days (thumbs 
up) or only on the first day (thumbs down)? (This is talking about everywhere 
except inside the ׁבֵּית הַמִּקְדָש.) [Down] 

 to remember אַרְבַּעַת הַמִּיªִים decreed that nowadays we take רַבָּן יוֹחªָָן בֶּן זַכַּאי .7
the ׁבֵּית הַמִּקְדָש on all seven days. [Up] 

8. Two options: Does the ׁישב‘ שֹׁרֶש’ mean to be happy? (thumbs up) Or does it 
mean to sit? (thumbs down) [Down] 

9. The reason we sit in a סֻכָּה is to remember that 'ה sat us in סֻכּוֹת in the desert. [Up]

10. The הªְָׁמִש says that the סֻכּוֹת are the clouds of glory. [Down] 

 or ‘recognising and appreciating (thumbs up) ’ה' means ‘trusting in הַכָּרַת הַטּוֹב .11
the good’ (thumbs down). [Down] 

 takes place during the harvest season. [Up] סֻכּוֹת .12

13. The תּוֹרָה שֶׁבְּעַל פֶּה, i.e. הªְָׁמִש tells us what a kosher סֻכָּה is. [Up] 

14. An אַמָּה is bigger than a טֶפַח. [Up]

15. According to the הªְָׁמִש, a סֻכָּה with three walls is not kosher. [Down]

16. According to the הªְָׁמִש, a סֻכָּה that is smaller than 10 טְפָחִים is not kosher. [Up]

17. According to בֵּית שַׁמַּאי, a סֻכָּה older than 30 days is not kosher. [Up] 

18. According to the הªְָׁמִש, a סֻכָּה built for סֻכּוֹת that is a year old is kosher. [Up]

19. According to the הªְָׁמִש, a סֻכָּה with more sun than shade is kosher. [Down]

 is described as a ‘season of happiness’ (thumbs up) or a ‘season of סֻכּוֹת .20
freedom’ (thumbs down). [Up] 
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What Have We Learned About the תִּשְׁרֵי חַגִים? 

Festival 
What did we learn from the 
 ?תּוֹרָה

What did we further learn 
from the הªְָׁמִש? 

What did we further learn 
from רש''י? 

 :Date ראֹשׁ הַשªָָּׁה

________________________ 

 שַׁבָּתוֹן

________________________ 

________________________ 

 זִכְרוֹן תְּרוּעָה

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

LO: K5, K6, S4 
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Festival 
What did we learn from the 
 ?תּוֹרָה

What did we further learn 
from the הªְָׁמִש? 

What did we further learn 
from רש''י? 

כִּיפּוּריוֹם   Íַא 

________________________ 
________________________ 

________________________ 

________________________ 

Date: 

________________________ 

 וְעִנִּיתֶם אֶת ªַפְשֹׁתֵיכֶם

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

כִּי יוֹם כִּפֻּרִים הוּא לְכַפֵּר עֲלֵיכֶם 
 לִפªְֵי ה' אÏֱהֵיכֶם

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

LO: K5, K6, S4 
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Festival 
What did we learn from the 
 ?תּוֹרָה

What did we further learn 
from the הªְָׁמִש? 

What did we further learn 
from רש''י? 

 :Date סֻכּוֹת

________________________ 

 בְּאָסְפְּכֶם אֶת־תְּבוּאַת הָאָרֶץ

________________________ 

________________________ 

וּלְקַחְתֶּם לָכֶם בַּיּוֹם הָרִאשׁוֹן פְּרִי 
עֵץ הָדָר כַּפֹּת תְּמָרִים וַעªֲַף עֵץ־עָבֹת 

 וְעַרְבֵי־ªָחַל

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

LO: K5, K6, S4 
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 וּשְׂמַחְתֶּם לִפªְֵי ה'

________________________ 

כָּל־בַּסֻּכֹּת תֵּשְׁבוּ שִׁבְעַת יָמִים 
 הָאֶזְרָח בְּיִשְׂרָאֵל יֵשְׁבוּ בַּסֻּכֹּת

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

לְמַעַן יֵדְעוּ דֹרֹתֵיכֶם כִּי בַסֻּכּוֹת 
הוֹשַׁבְתִּי אֶת־בªְֵּי יִשְׂרָאֵל בְּהוֹצִיאִי 

אוֹתָם מֵאֶרֶץ מִצְרָיִם אªֲִי ה' 
 אÏֱהֵיכֶם

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

LO: K5, K6, S4 
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 חוּמָשׁ
וַיִּקְרָא כ''ג

ר: כד כג דַּבֵּר אֶל־  וַיְדַבֵּר יְהוָֹה אֶל־מֹשֶׁה לֵּאמֹֽ
בªְֵּי יִשְׂרָאֵל לֵאמֹר בַּחֹדֶשׁ הַשְּׁבִיעִי בְּאֶחָד 

תְּרוּעָה לַחֹדֶשׁ יִהְיֶה לָכֶם שַׁבָּתוֹן זִכְרוֹן 
דֶשׁ: כה עֲשׂוּ   מִקְרָא־קֹֽ כָּל־מְלֶאכֶת עֲבֹדָה לאֹ תַֽ

יהוָֹֽה: ס כו וַיְדַבֵּר יְהוָֹה  וְהִקְרַבְתֶּם אִשֶּׁה לַֽ
ר: כז עָשׂוֹר לַחֹדֶשׁ   אֶל־מֹשֶׁה לֵּאמֹֽ אÍַ בֶּֽ

קְרָא־קֹדֶשׁ  הַשְּׁבִיעִי הַזֶּה יוֹם הַכִּפֻּרִים הוּא מִֽ
תֵיכֶם וְהִקְרַבְתֶּם יִהְיֶה לָכֶם וְעִנִּי תֶם אֶת־ªַפְשֹֽׁ

יהוָֹֽה:כח עֲשׂוּ  אִשֶּׁה לַֽ וְכָל־מְלָאכָה לאֹ תַֽ
בְּעֶצֶם הַיּוֹם הַזֶּה כִּי יוֹם כִּפֻּרִים הוּא לְכַפֵּר 

ם:  עֲלֵיכֶם לִפªְֵי יְהוָֹה אÏֱֽהֵיכֶֽ
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א־תְעֻנֶּה בְּעֶצֶם הַיּוֹם כִּי  כט ֹֽ כָל־הַנֶּפֶשׁ אֲשֶׁר ל

יהָ: ל עַמֶּֽ וְכָל־הַנֶּפֶשׁ אֲשֶׁר  הַזֶּה וªְִכְרְתָה מֵֽ

עֲשֶׂה כָּל־מְלָאכָה בְּעֶצֶם הַיּוֹם הַזֶּה  תַּֽ

הּ:  אֲבַדְתִּי אֶת־הַנֶּפֶשׁ הַהִוא מִקֶּרֶב עַמָּֽ וְהַֽ

עֲשׂוּ חֻקַּת עוֹ לא לָם כָּל־מְלָאכָה לאֹ תַֽ

ם: לב תֵיכֶֽ שַׁבַּת שַׁבָּתוֹן   לְדֹרֹתֵיכֶם בְּכֹל מֽשְׁבֹֽ

תֵיכֶם בְּתִשְׁעָה  הוּא לָכֶם וְעִנִּיתֶם אֶת־ªַפְשֹֽׁ

ם:  בַּתְּכֶֽ לַחֹדֶשׁ בָּעֶרֶב מֵעֶרֶב עַד־עֶרֶב תִּשְׁבְּתוּ שַֽׁ

ר:לד לג דַּבֵּר אֶל־ וַיְדַבֵּר יְהוָֹה אֶל־מֹשֶׁה לֵּאמֹֽ

חֲמִשָּׁה עָשָׂר יוֹם לַחֹדֶשׁ בªְֵּי יִשְׂרָאֵ  ל לֵאמֹר בַּֽ

יהוָֹֽה: הַשְּׁבִיעִי הַזֶּה חַג הַסֻּכּוֹת שִׁבְעַת יָמִים לַֽ
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רִאשׁוֹן בַּיּוֹם לה  כָּל־מְלֶאכֶת מִקְרָא־קֹדֶשׁ הָֽ

עֲשֽׂוּ לאֹ עֲבֹדָה  תַּקְרִיבוּ יָמִים שִׁבְעַת לו: תַֽ

יהוָֹה אִשֶּׁה  יִהְיֶה מִקְרָא־קֹדֶשׁ הַשְּׁמִיªִי בַּיּוֹם לַֽ

יהוָֹה אִשֶּׁה וְהִקְרַבְתֶּם לָכֶם כָּל־ הִוא עֲצֶרֶת לַֽ

עֲשֽׂוּ לאֹ עֲבֹדָה מְלֶאכֶת  יְהוָֹה מֽוֹעֲדֵי אֵלֶּה לז: תַֽ

 לְהַקְרִיב קֹדֶשׁ מִקְרָאֵי אֹתָם אֲשֶׁר־תִּקְרְאוּ

יהוָֹה אִשֶּׁה דְּבַר־ וªְּסָכִים זֶבַח וּמªְִחָה עֹלָה לַֽ

 יְהוָֹה שַׁבְּתֹת מִלְּבַד לח: בְּיוֹמֽוֹ יוֹם
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ה תִּתªְּוּ אֲשֶׁר כָּל־ªִדְבֹתֵיכֶם וּמִלְּבַד יהוָֹֽ :  לַֽ

חֲמִשָּׁה אÍַ לט  הַשְּׁבִיעִי לַחֹדֶשׁ יוֹם עָשָׂר בַּֽ

אֶת־חַג־ תָּחֹגּוּ הָאָרֶץ אֶת־תְּבוּאַת בְּאָסְפְּכֶם

רִאשׁוֹן בַּיּוֹם יָמִים שִׁבְעַת יְהוָֹה  שַׁבָּתוֹן הָֽ

 לָכֶם וּלְקַחְתֶּם מ: שַׁבָּתֽוֹן הַשְּׁמִיªִי וּבַיּוֹם

רִאשׁוֹן בַּיּוֹם  תְּמָרִים כַּפֹּת הָדָר עֵץ פְּרִי הָֽ

עªֲַף  לִפªְֵי וּשְׂמַחְתֶּם וְעַרְבֵי־ªָחַל עֵץ־עָבֹת וַֽ

ים שִׁבְעַת אÏֱֽהֵיכֶם יְהוָֹה :יָמִֽ
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יהוָֹה חַג אֹתוֹ וְחַגֹּתֶם מא  יָמִים שִׁבְעַת לַֽ

 הַשְּׁבִיעִי בַּחֹדֶשׁ לְדֹרֹתֵיכֶם עוֹלָם חֻקַּת בַּשªָָּׁה

שְׁבוּ בַּסֻּכֹּת מב: אֹתֽוֹ תָּחֹגּוּ  יָמִים שִׁבְעַת תֵּֽ

אֶזְרָח ת יֵֽשְׁבוּ בְּיִשְׂרָאֵל כָּל־הָֽ  לְמַעַן מג: בַּסֻּכֹּֽ

תֵיכֶם יֵֽ דְעוּ  אֶת־בªְֵּי הוֹשַׁבְתִּי בַסֻּכּוֹת כִּי דֹרֹֽ

 אªֲִי מִצְרָיִם מֵאֶרֶץ אוֹתָם בְּהֽוֹצִיאִי יִשְׂרָאֵל

ם יְהוָֹה עֲדֵי מֹשֶׁה וַיְדַבֵּר מד: אÏֱֽהֵיכֶֽ  אֶת־מֹֽ

ל אֶל־בªְֵּי יְהוָֹה :יִשְׂרָאֵֽ
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 מִשªְָׁה

 מַסֶכֶת ראֹשׁ הַשªָָּׁה

פרק ג
כָּל הַשּׁוֹפָרוֹת כְּשֵׁרִין חוּץ מִשֶּׁל פָּרָה, מִפªְֵי שֶׁהוּא קֶרֶן.  [בּ]

אָמַר רַבִּי יוֹסֵי, וַהֲלאֹ כָל הַשּׁוֹפָרוֹת ªִקְרְאוּ קֶרֶן, שֶׁנֶּאֱמַר 

(יהושע ו), בִּמְשÍֹׁ בְּקֶרֶן הַיּוֹבֵל:

 מַסֶכֶת יוּמָא

פרק ח
יוֹם הַכִּפּוּרִים אָסוּר בַּאֲכִילָה וּבִשְׁתִיָּה וּבִרְחִיצָה  [א]

וּבְסִיכָה וּבªְִעִילַת הַסªְַּדָּל וּבְתַשְׁמִישׁ הַמִּטָּה. וְהַמֶּלÍֶ וְהַכַּלָּה 

יִרְחֲצוּ אֶת פªְֵּיהֶם. וְהֶחָיָה תªְִעוֹל אֶת הַסªְַּדָּל, דִּבְרֵי רַבִּי 

רִין:אֱלִיעֶזֶר, וַחֲכָמִים אוֹסְ 

הָאוֹמֵר, אֶחֱטָא וְאָשׁוּב, אֶחֱטָא וְאָשׁוּב, אֵין מַסְפִּיקִין [ט] 

בְּיָדוֹ לַעֲשׂוֹת תְּשׁוּבָה. אֶחֱטָא וְיוֹם הַכִּפּוּרִים מְכַפֵּר, אֵין יוֹם 

הַכִּפּוּרִים מְכַפֵּר. עֲבֵרוֹת שֶׁבֵּין אָדָם לַמָּקוֹם, יוֹם הַכִּפּוּרִים 

בֵּין אָדָם לַחֲבֵרוֹ, אֵין יוֹם הַכִּפּוּרִים מְכַפֵּר, מְכַפֵּר. עֲבֵרוֹת שֶׁ 

 עַד שֶׁיְּרַצֶּה אֶת חֲבֵרוֹ.
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 מַסֶכֶת סֻכָּה

פרק א

סֻכָּה שֶׁהִיא גְבוֹהָה לְמַעְלָה מֵעֶשְׂרִים אַמָּה, פְּסוּלָה. רַבִּי  [א]

יְהוּדָה מַכְשִׁיר. וְשֶׁאֵיªָהּ גְּבוֹהָה עֲשָׂרָה טְפָחִים, וְשֶׁאֵין לָהּ 

שÏָׁשׁ דְּפªָוֹת, וְשֶׁחַמָּתָהּ מְרֻבָּה מִצִּלָתָהּ, פְּסוּלָה. סֻכָּה יְשªָָׁה, 

ין, וּבֵית הִלֵּל מַכְשִׁירִין. וְאֵיזוֹ הִיא סֻכָּה בֵּית שַׁמַּאי פּוֹסְלִ 

יְשªָָׁה, כָּל שֶׁעֲשָׂאָהּ קֹדֶם לֶחָג שְׁלשִׁים יוֹם. אֲבָל אִם עֲשָׂאָהּ 

לְשֵׁם חַג, אֲפִלּוּ מִתְּחִלַּת הַשªָָּׁה, כְּשֵׁרָה:

פרק ג

רָבוֹת לוּלָב רַבִּי יִשְׁמָעֵאל אוֹמֵר, שְׁלשָׁה הֲדַסִּים וּשְׁתֵּי עֲ [ד] 

אֶחָד וְאֶתְרוֹג אֶחָד, אֲפִלּוּ שªְַׁיִם קְטוּמִים וְאֶחָד אֵיªוֹ קָטוּם. 

רַבִּי טַרְפוֹן אוֹמֵר, אֲפִלּוּ שְׁלָשְׁתָּן קְטוּמִים. רַבִּי עֲקִיבָא 

אוֹמֵר, כְּשֵׁם שֶׁלּוּלָב אֶחָד וְאֶתְרוֹג אֶחָד, כÍָּ הֲדַס אֶחָד 

וַעֲרָבָה אֶחָת:

רִאשׁוªָֹה הָיָה לוּלָב ªִטָּל בַּמִּקְדָּשׁ שִׁבְעָה, וּבַמְּדִיªָה יוֹם בָּ [יב] 

אֶחָד. מִשֶּׁחָרַב בֵּית הַמִּקְדָּשׁ, הִתְקִין רַבָּן יוֹחªָָן בֶּן זַכַּאי 

שֶׁיְּהֵא לוּלָב ªִטָּל בַּמְּדִיªָה שִׁבְעָה, זֵכֶר לַמִּקְדָשׁ. וְשֶׁיְּהֵא יוֹם 

הªֶֶף כּוּלּוֹ אָסוּר:
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 מַחְזוֹר
 תְּקִיעַת הַשּׁוֹפָר

אין אומרים בשבת)(

ªוּ בְּמִצְוֹתָיו,  לÍֶ הָעוֹלָם, אֲשֶׁר קִדְּשָֽׁ יªוּ, מֶֽ בָּרוÍּ אַתָּה, יְיָ אÏֱהֵֽ

ªוּ לִשְׁמֽוֹעַ קוֹל שׁוֹפָר.  וְצִוָּֽ

ªוּ  לÍֶ הָעוֹלָם, שֶׁהֶחֱיªָֽוּ וְקִיְּמָֽ יªוּ, מֶֽ ªוּ בָּרוÍּ אַתָּה, יְיָ אÏֱהֵֽ וְהִגִּיעָֽ

 לַזְּמַן הַזֶּה.

תקיעה שברים תרועה תקיעה

תקיעה שברים תרועה תקיעה

תקיעה שברים תרועה תקיעה

יªוּ וֵאÏהֵי אֲבוֹתֵיªוּ, שֶׁהַתְּקִיעוֹת  יְהִי רָצוֹן מִלְפªֶָֽיÎ, יְיָ אÏֱהֵֽ

ªוּ תּוֹקְעִים, יַעֲלוּ  לִפªְֵי וְהַקּוֹלוֹת, הַיּוֹצְאִים מִן הַשּׁוֹפָר שֶׁאָֽ

יªוּ.  ªוּ, לְכַפֵּר עַל כָּל חַטּאֹתֵֽ יצוּ טוֹב בַּעֲדֵֽ Î, וְיַמְלִֽ כִסֵּא כְבוֹדֶֽ

עַל הָרַחֲמִים.  בָּרוÍּ אַתָּה, בַּֽ

תקיעה שברים תקיעה 

תקיעה שברים תקיעה 

 תקיעה שברים תקיעה

יªוּ וֵאÏהֵי אֲבוֹתֵיªוּ, שֶׁ  הַתְּקִיעוֹת יְהִי רָצוֹן מִלְפªֶָֽיÎ, יְיָ אÏֱהֵֽ

ªוּ תּוֹקְעִים, יַעֲלוּ לִפªְֵי  וְהַקּוֹלוֹת, הַיּוֹצְאִים מִן הַשּׁוֹפָר שֶׁאָֽ

יªוּ.  ªוּ, לְכַפֵּר עַל כָּל חַטּאֹתֵֽ יצוּ טוֹב בַּעֲדֵֽ Î, וְיַמְלִֽ כִסֵּא כְבוֹדֶֽ

עַל הָרַחֲמִים.  בָּרוÍּ אַתָּה, בַּֽ
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 תקיעה תרועה תקיעה

ה תרועה תקיעה גדולהתקיע

יªוּ וֵאÏהֵי אֲבוֹתֵיªוּ, שֶׁהַתְּקִיעוֹת  יְהִי רָצוֹן מִלְפªֶָֽיÎ, יְיָ אÏֱהֵֽ

ªוּ תּוֹקְעִים, יַעֲלוּ לִפªְֵי וְהַקּוֹלוֹת, הַיּוֹ צְאִים מִן הַשּׁוֹפָר שֶׁאָֽ

 ֹ ªוּ, לְכַפֵּר עַל כָּל חַטּ יצוּ טוֹב בַּעֲדֵֽ Î, וְיַמְלִֽ יªוּ. כִסֵּא כְבוֹדֶֽ אתֵֽ

עַל הָרַחֲמִים.  בָּרוÍּ אַתָּה, בַּֽ
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(with English) רש''י

 וַיִקְרָא כ''ג: כ''ד

A remembrance of 
shofar blowing

זִכְרוֹן תְּרוּעָה. (כד)  

A mentioning of verses 
of ‘remembrance’

and verses of shofrot

A remembrance of 
shofar blowing 

זִכְרוֹן תְּרוּעָה. (כד)

to remember for 
yourselves

the binding of Yitzchak

where a ram was offered 
instead (of Yitzchak)
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 וַיִקְרָא כ''ג: כ''ד

A remembrance of 
shofar blowing

זִכְרוֹן תְּרוּעָה. (כד)  

A mentioning of verses 
of ‘remembrance’

זִכְרוֹן פְּסוּקֵי 
זִכְרוªֹוֹת

and verses of shofrot וּפְסוּקֵי שׁוֹפָרוֹת

A remembrance of 
shofar blowing 

זִכְרוֹן תְּרוּעָה. (כד)

to remember for 
yourselves

 לִזְכֹּר לָכֶם

the binding of Yitzchak  עֲקֵדַת יִצְחָק

where a ram was offered 
instead (of Yitzchak)

 שֶׁקָּרַב תַּחְתָּיו אַיִל
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 וַיִקְרָא כ''ג: כ''ז

But אÍַ. (כז)

All instances of the 
words ‘but’ and ‘only’

in the Torah

imply exclusion,

it atones for those who 
repent

but it does not atone

for those who do not 
repent.
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וַיִקְרָא כ''ג: כ''ז

But אÍַ. (כז)

All instances of the words 
‘but’ and ‘only’

כָּל אַכִּין וְרַקִּין

in the Torah שֶׁבַּתּוֹרָה

imply exclusion, מִעוּטִין הֵן,

it atones for those who 
repent

מְכַפֵּר הוּא לַשָּׁבִים

but it does not atone וְאֵיªוֹ מְכַפֵּר

for those who do not 
repent.

לְשֶׁאֵיªָם שָׁבִים
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 וַיִקְרָא כ''ג: מ'

The fruit of a beautiful 
tree

הָדָר. פְּרִי עֵץ  (מ)

A tree where the taste of 
its wood

and fruit are the same.

Beautiful הָדָר.

(The fruits of a tree) that 
dwells on its tree

from one year to the next

and this is the etrog
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 וַיִקְרָא כ''ג: מ'

The fruit of a beautiful 
tree

פְּרִי עֵץ הָדָר.  (מ)

A tree where the taste of 
its wood

עֵץ שֶׁטַּעַם עֵצוֹ

and fruit are the same. וּפִרְיוֹ שָׁוֶה

Beautiful הָדָר.

(The fruits of a tree) that 
dwells on its tree

בְּאִילªָוֹהַדָּר 

from one year to the next מִשªָָּׁה לְשªָָׁה,

and this is the etrog וְזֶהוּ אֶתְרוֹג
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 וַיִקְרָא כ''ג: מ''ג

Because I sat (Bnei 
Yisrael) in sukkot.

(מג) כִּי בַסֻּכּוֹת 
הוֹשַׁבְתִּי.

Clouds of glory
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 וַיִקְרָא כ''ג: מ''ג

Because I sat (Bnei 
Yisrael) in sukkot.

(מג) כִּי בַסֻּכּוֹת 
הוֹשַׁבְתִּי.

Clouds of glory עªֵªְַי כָבוֹד



A1: 1 

PaJeS Primary Chumash Aims 

Learning about Chumash 
(Knowledge-K) 

Ability to learn Chumash 
(Skills-S) 

Learning from Chumash 
(Understanding-U) 

K1 Pupil knows facts about the ׁחוּמָש. S1 Pupil can locate text in a ׁחוּמָש. U1 Pupil reflects on events, characters and 
 and elicits meaning and values חוּמָשׁ in a מִצְוֹת
from them. 

K2 Pupil knows events, peoples and places in 
the ׁחוּמָש. 

S3 Pupil can read text in a ׁחוּמָש. U2 Pupil understands how particular phrasing 
and grammar affects meaning of the ׁחוּמָש text. 

K3 Pupil knows the location of places 
mentioned in the ׁחוּמָש. 

S4 Pupil can comprehend the plain meaning of 
a ׁחוּמָש text by using key Hebrew words and 
phrases.  

U3 Pupil analyses and interprets ׁחוּמָש texts by 
comparing them. 

K4 Pupil knows keywords and phrases in the 
 .חוּמָשׁ

S5 Pupil can apply knowledge of Hebrew 
grammar to help them comprehend ׁחוּמָש text. 

U4 Pupil understands the meaning of פֵּרוּשִׁים. 

K5 Pupil knows some Halachic sections in the 
 .חוּמָשׁ

S6 Pupil can read vowelled פֵּרוּשִׁים. 

K6 Pupil knows selections of פֵּרוּשִׁים and 
 .חוּמָשׁ in the מִדְרָשִׁים

S7 Pupil can comprehend the plain meaning of 
a ׁמְפָרֵש. 

‘Can Do’ Statements for Pupils 
The overall aim of the PaJeS Primary Chumash Project is to help teachers ensure that pupils leaving primary schools are: 

 independent ׁחוּמָש learners who have good levels of knowledge, skills and understanding in ׁחוּמָש
 engaged in ׁחוּמָש learning and inspired by its messages

The following table maps out how these overall aims can be defined in more detail. 



A1: 2 

Learning about Chumash (Knowledge-K) Learning about Chumash (Knowledge-K) 

1. I know that the  תּוֹרָה was given by  ה' to  מֹשֶׁה at יªָסִי. 
(K1) 

1. I know that each פַּרָשָׁה has its own name and is read in
the סֶת בֵּיתªְֶּהַכ  on שַׁבָּת once a year. (K1) 

2. I know that the חוּמָש is the printed version of
the   תּוֹרָה סֵפֶר . (K1) 

2. I know the names of the  פַּרְשִׁיוֹת in בְּרֵאשִׁית סֵפֶר . (K1) 

3. I know the names of the five books of the תּוֹרָה. (K1) 3. I know the names of people in the הַשָּׁבוּעַ  פַּרָשַׁת  stories 
and how they are related to each other. (K2) 

4. I can talk about stories I learned from הַשָּׁבוּע פַּרָשַׁת . 
(K2) 

4. I know that a ׁמִדְרָש explains the meaning of a ׁחוּמָש story
but is not written in the ׁחוּמָש. (K6) 

Ability to learn Chumash (Skills-S) Ability to learn Chumash (Skills-S) 

1. I can read Hebrew words on a blank page. (S3) 1. I can read Hebrew words and phrases on a blank page.
(S3) 

2. I can explain the meaning of a few Hebrew words and
phrases in the הַשָּׁבוּעַ  פַּרָשַׁת  story. (S4) 

Learning from Chumash (Understanding-U) Learning from Chumash (Understanding-U) 

1. I can describe the feelings of people I have learned
about in הַשָּׁבוּעַ  פַּרָשַׁת . (U1) 

1. I can talk about the מִידוֹת that I learn from הַשָּׁבוּעַ  פַּרָשַׁת . 
(U1) 

2. I understand that my ׁחוּמָש contains the actual words of
the תּוֹרָה and that it must be treated with care and respect. 
(U1) 

Level 2 (suggested by the end of Year 2) Level 1 (suggested by the end of Year 1)
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Learning about Chumash 
(Knowledge-K) 

Ability to learn Chumash 
(Skills-S) 

Learning from Chumash 
(Understanding-U) 

Level 3c 
1. I know the names of the פַּרָשָׁה and
 I am learning. (K1) סֵפֶר

Level 3c 
1. I can show where a פָּסוּק begins
and ends in my ׁחוּמָש. (S1) 

Level 3c 
1. I can describe the feelings of
the people I have learned about 
in my ׁחוּמָש. (U1) 2. I know, giving only a few details,

most of the story in the unit. (K2) 
2. I can find the place in my ׁחוּמָש. 
(S1) 

3. I know where יִשְׂרָאֵל אֶרֶץ  is on a map 
of the Middle East. (K3) 

3. I can read selected words on a
 page. (S3) חוּמָשׁ

4. I know the meaning of some of the
keywords from the unit(s). (K4) 

4. I can work out the meaning of
part of a פָּסוּק using keywords I 
know. (S4) 

2. I can find, with a bit of help,
words in the story that repeat 
themselves and understand how 
these words give clues to the 
 .I can learn from the story מִידוֹת
(U2) 

5. I know that a ׁפֵּירוּש explains the
meaning of a ׁחוּמָש text but is not part 
of the ׁחוּמָש text. (K6) 

Level 3b 
1. I can accurately retell most of the
 narrative of the unit. (K2) תּוֹרָה

Level 3b 
1. I can find any פָּסוּק in

בְּרֵאשִׁית סֵפֶר  and also find the 
 (S1) .אֶתªְַחְתָּא

Level 3b 
1. I can describe the values/מִידוֹת
I learn from my ׁחוּמָש and, with a 
little help, say how they connect 
to my own life. (U1) 

2. I know where most places in the unit
are on a map with some places filled in. 
(K3) 

2. I can read words and phrases
on a ׁחוּמָש page. (S3) 

2. I can find, with a bit of help,
words and phrases in the story 
that repeat themselves and 
understand how these words give 
clues to the מִידוֹת I can learn from 
the story. (U2) 

Primary Chumash Level Descriptors: Levels 3c, 3b and 3a (suggested by the end of Year 4)
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3. I know the meaning of the keywords
and phrases in the unit. (K4) 

3. I can work out, with some help,
the meaning of some פְּסוּקִים 
using Hebrew keywords that I 
know. (S4) 

3. I can describe, with a bit of
help, similarities and differences 
in two phrases I have learned. 
(U3) 

4. I can explain the details of a מִצְוָה
mentioned in the unit. (K5) 

4. I can find word families and
prefixes and suffixes ('stick-ons') 
in the units I have learned. (S5) 

Level 3a 

1. I know most of the people and places
in the units studied. (K2) 

Level 3a 

1. I can read most פְּסוּקִים
accurately, saying syllables 
correctly and pausing at the 
 (S3) .אֶתªְַחְתָּא

Level 3a 

1. I can describe the values/מִידוֹת
I learn from my ׁחוּמָש and say how 
they connect to my own life. (U1) 

2. I know where most of the places and
areas named in the unit can be found. 
(K3) 

2. I can work out, with a bit of
help, the meaning of most פְּסוּקִים 
using Hebrew words in the text. 
(S4) 

2. I can find, with increasing
independence, words or phrases 
that give clues to the מִידוֹת I can 
learn from the story. (U2) 

3. I recognise word families of keywords
in the unit studied. (K4) 

3. I can find Hebrew words that
are masculine/feminine and 
singular/ plural, to help me 
explain the פְּסוּקִים I learn. (S5) 

3. l can describe, with a bit of
help, similarities and differences 
in two texts I have learned. (U3) 

4. I can explain which מִצְוֹת in the unit
studied apply nowadays. (K5) 

4. I can explain, with a bit of help,
the reason why י''רש  comments 
on a word or phrase. (U4) 

5. I can retell in my own words the
commentary of a ׁמְפָרֵש in the unit 
studied. (K6) 
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Learning about Chumash 
(Knowledge-K) 

Ability to learn Chumash 
(Skills-S) 

Learning from Chumash 
(Understanding-U) 

Level 4c 
1. I know how a ׁפֵּירוּש or ׁמִדְרָש clarifies
and extends the ׁחוּמָש text. (K6) 

Level 4c 
1. I can find a ׁחוּמָש text anywhere in

בְּרֵאשִׁית סֵפֶר  and identify the חְתָּאªְַאֶת 
and פָּסוּק סוֹף . (S1) 

Level 4c 
1. I ask questions about the actions
of people in the ׁחוּמָש story and 
suggest some answers. I can link 
these questions and answers, with 
a bit of help, to my own feelings 
and experiences. (U1) 

2. I can identify, independently,
repeated words or phrases in the 
text that provide clues to its 
overall messages. (U2) 

3. I can infer meaning, with a bit
of help, from the similarities and 
differences of two texts I have 
studied. (U3) 

4. I can explain, with some help,
the reason why י''רש  comments 
on a word or phrase. (U4) 

Level 4b 
1. I know that the תּוֹרָה consists of the
Written and Oral Law (written in the 
 (K1) .(תַּלְמוּד and מִשªְָׁה

Level 4b 
1. I can find a פָּסוּק in any סֵפֶר of the
 (S1) .חוּמָשׁ

Level 4b 
1. I can link the questions and
suggested answers I have about 
people, stories or מִצְוֹת, with a bit 
of help, to my own experiences 
and feelings. I recognise that 
some questions are difficult to 
answer. (U1) 

Primary Chumash Level Descriptors: Levels 4c, 4b and 4a (suggested by the end of Year 6) 
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2. I can place events that occur in the 
units in chronological order. (K2) 

  2. I can read all פְּסוּקִים in the units 
accurately and fluently, using חְתָּאªְַאֶת 
and פָּסוּק סוֹף . (S3) 

  2. I can explain, independently, the 
reason why י''רש  comments on a 
word or phrase. (U4) 

  

3. I can recognise the meaning of 
keywords and phrases in this unit and 
most of the previous units. (K4) 

 3. I can summarise, using Hebrew 
words in the text, the main messages 
of the ׁחוּמָש text I am learning. (S4) 

   

4. I can explain examples of how the 
Oral Law helps us to practise מִצְוֹת. (K5) 

 

 4. I can apply my knowledge of word 
families and שָׁרָשִׁים, as well as prefixes 
and suffixes, to new words to help me 
comprehend a פָּסוּק I am studying. (S5) 

   

5. I know the names of some מְפָרְשִׁים and 
some of their biographical details. (K6) 

 5. I can explain from the Hebrew text 
the plain meaning of a simple  ִׁים(מְפָרְש(  
with support. (S7) 

   

Level 4a 

1. I know almost all the important places 
and geographical features that are 
connected to most of the units I have 
studied. (K3) 

  Level 4a 

1. I can apply my knowledge of simple 
grammatical structures, like masculine 
and feminine, singular and plural, to 
help me comprehend פְּסוּקִים I am 
learning. (S5) 

  Level 4a 

1. I ask moral questions about the 
behaviour of characters in the 
 I propose and debate .חוּמָשׁ
possible solutions, linking these 
questions and responses to my 
own experiences and feelings. (U1) 

  

2. I recognise a growing number of ׁשֹׁרֶש 
forms of the verb keywords and word 
families of most of the nouns studied in 
the units. (K4) 

 2. I can explain from the Hebrew text 
the plain meaning of a more difficult 

)ים(מְפָרְשִׁ   with support. (S7) 

 2. I can infer meaning, 
independently, from the 
similarities and differences of two 
texts I have studied. (U3) 

 

3. I know the names of all the מְפָרְשִׁים in 
the units studied and their biographical 
details. (K6) 

   3. I can explain, independently, the 
reason why any ׁפֵּירוּש (e.g. י''רש , 

עזרא אבן ) in the units comments on 
a word or phrase. (U4) 
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Learning about Chumash 
 (Knowledge-K) 

Ability to learn Chumash 
(Skills-S) 

Learning from Chumash 
 (Understanding-U) 

Level 5c 
1. I make associations, with support,
between people, places and events 
mentioned in the units. (K2) 

Level 5c 
1. I can read most new/unseen
 accurately and fluently using פְּסוּקִים
פָּסוּק סוֹף and אֶתªְַחְתָּא . (S3) 

Level 5c 
1. I can analyse a range of
viewpoints on questions about 
characters, events and מִצְוֹת 
studied in the units and 
articulate how these may impact 
on my own life. (U1) 

2. I can identify the important places
and geographical features that are 
connected to most of the units on an 
empty outline map of the ancient 
Middle East. (K3) 

2. I can explain simple new/unseen
 and gain, with חוּמָשׁ in the פְּסוּקִים
support, information from them. 
(S4) 

2. I can suggest how to interpret
particular phrasing or style in a 
text to clarify the meaning of 
the text. (U2) 

3. I make links between keywords and
phrases in the units studied and can 
explain the similarities and differences 
between the contexts in which they 
appear. (K4) 

3. I can also apply more complex
grammatical structures, like ו 'Íהַהִפּו  
and verb conjugations, to help me 
comprehend new פְּסוּקִים. (S5) 

3. I can articulate my own
responses to questions arising 
from the differences and 
similarities of two or more texts 
I have studied. (U3) 

4. I can explain some of the different
opinions in the commentaries 
regarding the meaning of a text in the 
units studied. (K6) 

4. I can read vowelled words written
in י''רש  script accurately. (S6) 

4. I can analyse how the  ִׁים(מְפָרְש(
in the unit studied fills a gap, or 
answers a question, in the ׁחוּמָש 
text I have studied. (U4) 

5. I can explain from the Hebrew
text the plain meaning of a simple 

)ים(מְפָרְשִׁ   independently. (S7) 

Primary Chumash Level Descriptors: Level 5 (HA pupils suggested by the end of Year 6)
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Level 5b 

1. I make independent associations
between people, places and events 
mentioned in the units studied. (K2) 

Level 5b 

1. I can read all new/unseen פְּסוּקִים
accurately and fluently using 
פָּסוּק סוֹף and אֶתªְַחְתָּא . (S3) 

Level 5b 

1. I can analyse, evaluate and
respond to questions about 
characters, events and מִצְוֹת in 
simple unfamiliar texts and 
articulate how these may impact 
on my own life. (U1) 

2. I can identify the important places
and geographical features connected 
to all the units studied on an empty 
outline map of the ancient Middle 
East. (K3) 

2. I can explain simple new/unseen
 and gain חוּמָשׁ in the פְּסוּקִים
information from them 
independently. (S4) 

2. I can suggest interpretations
of simple unfamiliar texts and 
clarify their meaning. (U2) 

3. I make links between keywords and
phrases in unfamiliar texts and can 
explain the similarities and differences 
between the contexts in which they 
appear. (K4) 

3. I can independently apply more
complex grammatical structures, like 

הַהִפּוÍ' ו  and verb conjugations, to 
help me explain new פְּסוּקִים. (S5) 

3. I can analyse and articulate
questions arising from 
differences and similarities of 
two or more simple, unfamiliar 
texts. (U3) 

4. I can explain all the different
opinions in the commentaries 
regarding the meaning of a text in the 
units studied. (K6) 

4. I can read a whole vowelled י''רש
comment in י''רש  script accurately. 
(S6) 

4. I can analyse how a  ִׁים(מְפָרְש(
in the unit studied fills a gap, 
answers a question or explains 
an anomaly in a simple, 
unfamiliar text. (U4) 

5. I can independently explain the
plain meaning of a more difficult 

)ים(מְפָרְשִׁ  . (S7) 



CHUMASH CURRICULUM UNIT PLANNING GRID 
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Suggested for Year 3 – four units –  סֵפֶר בְּרֵאשִׁית 

 TITLE OF UNIT פְּסוּקִים פֶּרֶק פַּרְשָׁה

U1 אַבְרָם Goes to the Land Îְל Íֶל

U2 אַבְרָם and לוֹט Part Company  ÍֶלÎְל

U3 אַבְרָהָם Welcomes Visitors וַיֵּרָא

U4 The Birth of וַיֵּרָא יִצְחָק

 
Suggested for Year 4 – four units – סֵפֶר בְּרֵאשִׁית 

 TITLE OF UNIT פְּסוּקִים פֶּרֶק פַּרְשָׁה

U5 Choosing a Wife for יִצְחָק 
חַיֵּי שָׂרָה

U6 The Birth of יַעֲקֹב and תּוֹלְדֹת עֵשָׂו

U7 The תּוֹלְדֹת בְּכֹרָה

U8 
 
The בְּרָכוֹת 

 
תּוֹלְדֹת
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Suggested for Year 5 – four units – סֵפֶר בְּרֵאשִׁית 

TITLE OF UNIT פְּסוּקִים פֶּרֶק פַּרְשָׁה

U9 יַעֲקֹב’s Dream וַיֵּצֵא

U10 יוֹסֵף’s Dreams וַיֵּשֶׁב

U11 יוֹסֵף is Sold into Slavery  ל''ו - י''ב וַיֵּשֶׁב

U12 יוֹסֵף Reveals himself to his 
Brothers 

ל''ח - כ''א
כ''ח - א'

ל''ד -  ט''ז
ט''ז - א'

 מ''ב
 מ''ג
 מ''ד
מ''ה

וַיִּגַּשׁ

Suggested for Year 6 – two units – סֵפֶר שְׁמוֹת and סֵפֶר וַיִּקְרָא 

TITLE OF UNIT פְּסוּקִים פֶּרֶק פַּרְשָׁה

U13 

Chagim Unit: 

 סוּכּוֹת and יוֹם כִּיפּוּר – ראֹשׁ הַשªָָׁה
in the ׁחוּמָש and תּוֹרָה שֶׁבְּעַל פֶּה 

מ"ד - כ"ג ג"כ   וַיִּקְרָא 

U14 ּוªמֹשֶׁה רַבֵּי – What Can we Learn
from his Early Years? 

בכ" - א' ב:  שְׁמוֹת  ב' 
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PaJeS Primary Chumash Curriculum – Skills and Understanding Spiral 
Chumash Readiness-Unit 14 
December 2017/Kislev 5778 

Please note: 
 It is assumed that skills that are repeated regularly (such as reading פְּסוּקִים, basic grammar skills etc.) will be mastered by the majority of 

pupils (at least 70%) within three units.  
 Skills that may take longer to master are kept in the introduction list for several units (e.g. comprehension of ). 
 Where a skill is not listed in subsequent units, teachers should be sensitive to pupils who have not yet mastered the skill, and continue to 

work individually with them.  
 Skills are identified by their corresponding CCF number (S1, S2 etc.). A new skill or progression within a particular skill (e.g. progression 

in S5) is indicated in bold.  

Unit Skills Understanding 

Chumash 
Readiness 

1. Identifying the beginnings and ends of פְּסוּקִים S1 
2. Finding the פֶּרֶק and the פָּסוּק with the help of גְמַטְרִיָה S1 
3. Decoding words and phrases with accuracy S3 

1. Understanding the importance of a ׁחוּמָש and treating it with 
respect U1 

Unit 1 1. Finding the place in a ׁחוּמָש S1  
2. Reading most פְּסוּקִים in this unit accurately S3  
3. Comprehending plain meaning of תּוֹרָה text with support S4  
4. Identifying word families/הלכאֶרֶץברכ, גדל,  :שָׁרָשִׁים ,  S5 
5. Use of noun prefixes to help comprehend text S5 

 מ ה ב ו
 בָּאָרֶץ וּמִבֵּית

 
 הָאָרֶץ

 הָאֲדָמָה
 הַנֶּפֶשׁ

 הַכªְַּעªֲִי

Îְמֵאַרְצ 
Îְּמִּמּוֹלַדְת 

 מִבֵּית

 

1. Relating an event in the unit studied to everyday life and 
applying the value to my own life U1 

2. Deriving meaning from significant recurring words, Milah 
Manchah (חָהªְַמִלָּה מ):  U2 אֶרֶץ 

3. Deriving meaning from word order and phrasing (סֵדֶר מִלִּים)  

 )Îְמֵאַרְצ ,Îְּמִבֵּית, מִמּוֹלַדְת Îאָבִי( U2 
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6. Use of noun suffixes to help comprehend text S5

Î 
Îְאַרְצ 

Îְּמּוֹלַדְת 
Îאָבִי
Îֲזַרְע 

Unit 2 1. Finding the place in a ׁחוּמָש S1
2. Reading most פְּסוּקִים in this unit accurately S3
3. Comprehending the plain meaning of תּוֹרָה text with support
S4 
4. Identifying ׁישב :שֹׁרֶש S5 

5. Use of noun prefixes to help comprehend text S5
 ו

 וְאִשְׁתּוֹ
 וְלוֹט
 וּבָקָר

 וְאֹהָלִים

1. Relating an event in the unit studied to everyday life and
applying the value to my own life U1 

2. Deriving meaning from seemingly extra words  לָשׁוֹן יְתֵּרָה
)בָּאָרֶץ ישֵׁב אָז וְהַפְּרִזִּי וְהַכªְַּעªֲִי(  U2 

3. Comparisons: similar events הַשְׁוָואָה  (the travels of אַבְרָם
and his entourage from חָרָן to  with their travels from  כªְָּעַן
 New U3 (כªְָּעַן to מִצְרַיִם

Unit 3 1. Finding the place in a ׁחוּמָש S1
2. Reading most פְּסוּקִים in this unit accurately S3
3. Comprehending the plain meaning of תּוֹרָה text with support
S4 
4. Identifying ראה ,מהר ,רוצ :שָׁרָשִׁים S5 
:prefix ב .5 מַמְרֵא  בְּאªֵÏֵי ; prefixes ה and מ and suffix Î revised S5 

1. Relating an event in the unit studied to everyday life and
applying the value to my own life U1 

2. Comparisons: of promise and fulfilment within same  הַשְׁוָואָה
text New U3 

3. Explaining why a ׁפֵּירוּש comments on specific words: רש''י
explains the repetition of the word  וַיַּרְא as emphasising 
 New U4 הַכªְָסַת אוֹרְחִים s desire to do’אַבְרָהָם
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Unit 4 1. Comprehending the plain meaning of תּוֹרָה text with little
support New S4 
2. Identifying word families/ילד ,צחק ,עשה :שָׁרָשִׁים, and בֵּן S5 

3. Use of verb prefixes to help comprehend text S5

 New ות New וי
 וַיַּעַשׂ

 וַיִּקְרָא
 וַיָּמָל
 וַיִּגְדַּל
 וַיּאֹמֶר

 וַתִּצְחַק
 וַתַּהַר
 וַתֵּלֶד

 וַתּאֹמֶר
 וַתֵּרֶא

4. Use of noun prefixes and suffixes to help comprehend text S5
Prefix: 

 ל
 לְשָׂרָה

 לְאַבְרָהָם

Suffixes: 
ִ י ָ הּ  וֹ

 בªְִּי
 לִי

 בªְָּהּ
 בְּקֹלָהּ

 בªְּוֹ
 לוֹ

1. Relating an event in the unit studied to everyday life and
applying the value to my own life U1 

2. Deriving meaning from the use of words with multiple
meanings (צחק) New U2 

Unit 5 1. Comprehension of plain meaning of תּוֹרָה text with little
support S4 

1. Relating an event in the unit studied to everyday life and
applying the value to my own life U1 

By the end of Unit 4 most pupils should know all the noun 
prefixes ל/ה/ב/מ/ו ; all possessive suffixes Î/ּוֹ/ִ◌י/ָ◌ה; and 
the third person verb prefixes וי and ות. 
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2. Identify שתה, לקח, קומ :שָׁרָשִׁים and word families גָמָל, עֶבֶד,  
 S5 בֵּן

3. Use of verb prefixes to help comprehend text S5
 ות וי

 וַיִּקַּח
 וַיָּקָם
Íֶוַיֵּל 
 וַיַּרְא
 וַיַּעַשׂ

 וַיִּקְרָא

 וַתּאֹמֶר
 וַתֵּרֶא

 וַתְּמַלֵּא
 וַתְּמַהֵר
 וַתָּרָץ

4. Use of noun singular prefixes and suffixes S5
Prefix: 

 ל
Îְּלְעַבְד 
 לְיִצְחָק

 Suffixes: 
ָ הּ ִ י

 כַּדָּהּ
 יָדָהּ

 אֲדªִֹי
 אֲחִי

5. Use of noun plural suffix Îי ֶ  Îלִגְמַלֶּי New S5
6. Prepositions עוֹד, עַד, גַּם  S5 

2. Comparing two texts: אַבְרָהָם’s behaviour towards his guests
in  U3 רִבְקָה of חֶסֶד and the  ח''י בְּרֵאשִׁית

Unit 6 1. Comprehending the plain meaning of תּוֹרָה text with little
support S4 

2. Identifying יצא ,אהב ,ידע :שָׁרָשִׁים, and word families 
 S5 אִשָּׁה, אֲחוֹת

1. Relating an event in the unit studied to everyday life and
applying the value to my own life, e.g. the power of תְּפִלָּה U1 

2. Identify seemingly extra words, e.g. the  לָשׁוֹן יְתֵרָה
יִצְחָק אֶת הוֹלִיד אַבְרָהָם  U2 
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3. Use of verb prefixes to help comprehend text S5
 ות וי

 וַיְהִי
 וַיּאֹמֶר
 וַיֶּאֱהַב
 וַיִּקְרָא

 וַתּאֹמֶר
 וַתַּהַר
 וַתַּהַר

4. Use of noun singular prefixes and suffixes S5
Prefixes: 

 ב ו
 בְּקִרְבָּהּ וְאֵלֶּה

 בְּפִיו
Suffixes: 

ָ הּ וֹ
 לוֹ 

 אִשְׁתּוֹ
 יָדוֹ

 לָהּ

5. Use of verb male plural suffix New S5
 וַיִּ...וּ

 וַיִּמְלְאוּ
 וַיִּקְרְאוּ
 וַיִּגְדְּלוּ

6. Use of present verb form אֹהֶבֶת New S5

3. Comparing two texts in where there are similar  בְּרֵאשִׁית
actions – תְּפִלָּה of the  U3 יִצְחָק and that of  עֶבֶד

Unit 7 1. Comprehending the plain meaning of a simple תּוֹרָה text
independently New S4 
2. Identifying אכל, מות, מכר, בוא :שָׁרָשִׁים and word families 
 S5 אֱדוֹם, בְּכֹרָה
3. Use of verb prefixes to help comprehend text S5

1. Relating an event in the unit studied to everyday life and
applying the value to my own life, e.g. the responsibilities of 
leadership U1 
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 וי
 וַיּאֹכַל
 וַיָּקָם
Íַוַיֵּל 

 וַיּאֹמֶר
 וַיָּבאֹ

4. Use of noun singular prefixes and suffixes S5
Prefixes: Suffix: 

 וֹ ה ל
 שְׁמוֹ הַבְּכֹרָה לִי

5. Use of present verb form Íֵהוֹל S5

2. Reflecting on the different characteristics of the twins and
what we can learn from them U1 

3. Understanding the intrinsic value of the בְּכֹרָה as representing
the responsibilities of the firstborn to uphold the traditions of 
his ancestors U1 

4. Identifying words and phrases that express subtle messages,
e.g. כַיּוֹם New U2

5. Identifying significance of words, e.g. the phrase
 U2 אֱדוֹם being called עֵשָׂו relates to  הַזֶּה הָאָדֹם הָאָדֹם

6. Comparing and contrasting two פֵּרוּשִׁים of a text: י''רש  and 
ם''רשב  on ב''ל פָּסוּק  New U4 

Unit 8 1. Comprehending the plain meaning of a simple תּוֹרָה text
independently S4 
2. Identifying בוא :שָׁרָשִׁים ,ªתª ,גשª ,בכה S5 
3. Use of verb prefixes to help comprehend text S5

 ות וי

 וַיּאֹכַל
וַיָּבֵא 

 וַיָּקָם
 וַיֵּבְךְּ 
 וְיִתֶּן
 וַיִּגַּשׁ

 וַתּאֹמֶר
 וַתִּקַּח

4. Use of noun singular prefixes and suffixes S5
Prefixes: 

 ה ל
 הַבְּכֹרָה לִי

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. the relationship between יַעֲקֹב and עֵשָׂו with their 
parents and understanding יַעֲקֹב’s dilemma U1 

2. Identifying repeated words and phrases; how the תּוֹרָה uses
literary techniques (e.g. anagrams ( בְּכֹרָה/בְּרָכָה ) and plays on 
words ( עְקְבªִֵיוַיַּ  יַעֲקֹב ) to express עֵשָׂו’s feelings U2 

3. Comparing and contrasting, with support:

 the difference between יִצְחָק’s words and רִבְקָה’s
repetition of these words to יַעֲקֹב  

 the differences in content between יִצְחָק’s three בְּרָכוֹת: 
the first given to יַעֲקֹב when יִצְחָק presumes he is עֵשָׂו; the 
second given to עֵשָׂו in response to עֵשָׂו’s bitter cry; and 
the third given to יַעֲקֹב U3 
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Suffix: 
 וֹ

 בªְּוֹ

4. Understanding the ׁפֵּירוּש of the ֹוªְסְפֹר explaining the
significance of יִצְחָק’s בְּרָכוֹת and analysing how he explains the 
text New U4 

Unit 9 1. Comprehending the plain meaning of a simple תּוֹרָה text
independently S4 
2. Identifying word families/שכב, חלמ, ירד, עלה :שָׁרָשִׁים S5 
3. Use of verb prefixes to help comprehend text S5

 וי
 וַיָּלֶן

 וַיִּשְׁכַּב
 וַיֵּצֵא
Íֶוַיֵּל 

 וַיַּשְׁכֵּם

4. Use of noun singular prefixes and suffixes S5
 Prefixes: 

 מ ה ו

 וְהִנֵּה
 וְראֹשׁוֹ

 הַשֶּׁמֶשׁ
 הַמָּקוֹם

אַבªְֵי  מֵֽ
אֲשֹׁתָיו  מְרַֽ

Suffix: 
Î 

Îאָבִי 
Îֶזַרְע 

5. Past tense first person –  יָדַעְתִּי, דִּבַּרְתִּי, עָשִׂיתִי New S5 

6. Use of noun possessive plural suffix – יªְֵמֵאַב New S5 

7. Reading vowelled פֵּרוּשִׁים accurately (רש''י) New S6 

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. יַעֲקֹב’s feelings after his vision of the ladder U1 

2. Identifying with support that extra meaning can be derived
from: 

 seemingly superfluous words in the text (לָשׁוֹן יְתֵּרָה) 
 words that are repeated in the text (חָהªְַמִלָּה מ)

 unusual order in the text (שִׁנּוּי בְּסֵדֶר מִלּיִם) 
 ambiguous words (ת מִלִּים לאֹ בְּרוּרֹתªַָהַב)

 apparent grammatical inconsistency (דִּקְדּוּק לאֹ עִקְבִי) U2 

3. Identifying with support textual comparisons between יַעֲקֹב
leaving home ( 'ב: ח''כ ) and אַבְרָם leaving his home ( 'ה: ב''י ) U3 
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Unit 10 1. Comprehending the plain meaning of a simple תּוֹרָה text 
independently S4  

2. Identifying word families/שָׁרָשִׁים:  S5 קªא שªא, ספר,, יספ 

3. Use of singular and plural verb prefixes/suffixes to help 
comprehend text S5 

Prefix: 
 וי

 וַיִּשªְְׂאוּ
 וַיּוֹסִפוּ
 וַיְסַפֵּר
 וַיַּחÏֲם
 וַיֵּשֶׁב

4. Use of noun suffixes S5 

 singular וֹ plural ָ יו
 בªָָּיו
 אֶחָיו

 בªְּוֹ
 

5. Use of future tense ÍÏְתִּמְשֹׁל, תִּמ  New S5 

6. Reading vowelled פֵּרוּשִׁים accurately (רש''י) S6  
7. Comprehending the plain meaning of a simple ׁ(רש''י) מְפָרֵש 
with support New S7 

1. Reflecting on the events in this unit and the feelings of the 
characters, e.g. יוֹסֵף’s feelings and his relationship with his 
brothers U1 

2. Comparing and contrasting the differences and similarities 
between the language and contents of יוֹסֵף’s two dreams 
and the differing reactions of the brothers and יַעֲקֹב to these 
dreams U3 

3. Understanding the meaning of a ׁמְפָרֵש and how his 
explanation helps us to gain a deeper understanding of the 
text, e.g. the background to the relationship between יוֹסֵף 
and his brothers New U4  

By the end of Unit 9 pupils should have a Hebrew 
vocabulary of about 150 keywords that should enable 
them to reach the goal of independent comprehension 
more easily.  
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Unit 11 1. Comprehending the plain meaning of a more difficult תּוֹרָה
text independently S4 

2. Identifying word families/שָׁרָשִׁים:  S5  מצא בקש הרג שלכ

3. Use of plural verb constructs to help comprehend text New
S5 

הוּ.....וי  
 וַיִּשְׁלָחֵהוּ
 וַיִּמְצָאֵהוּ
 וַיִּשְׁאָלֵהוּ

4. Use of noun suffixes S5
ָ יו Îי ִ

 אֶחָיו
 אָבִיו

 חÏֲמֹתָיו

Îאָחִי 

5. Use of future tense לְכָהªֵ ,רְאֶהªִ  S5 

6. Reading vowelled פֵּרוּשִׁים accurately ( י''רש ) S6

7. Comprehending the plain meaning of a number of
commentaries of י''רש  with support New S7 

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. יוֹסֵף’s and the brothers’ feelings when he is 
about to be sold U1 

2. Understanding with support how the repetition of certain
words and phrases, e.g. repetition of the word  provides clues  אח
about likely feelings U2 

3. Understanding with support how certain words and phrases,
such as the use of various reference terms (כִּיּנּויִים) for יוֹסֵף, 
provide clues about likely feelings U2 

4. Understanding the meaning of a number of commentaries of
י''רש  and how his explanation helps us to gain a deeper 

understanding of the text, e.g. the relationship between יוֹסֵף 
and his brothers New U4 

Unit 12 1. Comprehending the plain meaning of a more difficult תּוֹרָה
text independently S4 

2. Identifying שָׁרָשִׁים:  ª  S5כר, זכר, ªשק

3. Identify when a ו'  is a ו 'Íהַהִפּו  and when it is a הַחִיבּוּר' ו  
New S5 

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. יוֹסֵף’s and the brothers’ feelings when יוֹסֵף 
reveals himself U1 

2. Identifying independently how the repetition of certain words
or groups of words, e.g שלח and  .and ambiguous words e.g , מכר
 ,ªִ can provide clues about the likely feelingsבְהֲלוּ, וְאַחֲרֵי כֵן
intentions and leading ideas of the unit U2 
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4. Use of noun suffixes S5
ִ י Î 

 אָבִי
 בªְִּי
 אָחִי

Îְבֵּית 

5. Reading vowelled פֵּרוּשִׁים accurately ( י''רש ) S6

6. Comprehending the plain meaning of a number of
commentaries of י''רש  with support S7 

3. Comparing and contrasting language in parallel texts U3

4. Understanding how the brothers felt ashamed of their past
actions, and were only able to speak once יוֹסֵף cried and 
showed his feelings 

Unit 13 1. Comprehending the plain meaning of a תּוֹרָה and הªְָׁמִש text 
New S4 

2. Identifying word families: ׁשַׁבָּתוֹן, זִכְרוֹן, תְּרוּעָה, קוֹדֶש S5 

3. Use of future tense plural form ּוּ, תָּחֹגּוּ, תַּעֲשׂוªְּתֵּשְׁבוּ, תִּת  New 
S5 

4. Use of noun prefixes S5
 ה

 הַיּוֹם
 הַכִּפֻּרִים

 הַנֶּפֶשׁ
 הַשְּׁבִעִי
 הַסֻּכּוֹת

5. Reading vowelled פֵּרוּשִׁים accurately ( י''רש ) S6

6. Comprehending the plain meaning of a number of
commentaries ( י''רש ) with support S7 

1. Reflecting on the values that can be learned from the מִצְוֹת in
this unit, e.g. the meaning of the שׁוֹפָר, forgiveness for כִּיפּוּר יוֹם  
and שִׂמְחָה connected to סוּכּוֹת U1 

2. Understanding how certain words provide clues about the
meaning of the text, e.g. Íַא U2 

3. Comparing תּוֹרָה and הªְָׁמִש texts and seeing how the הªְָׁמִש 
elaborates on the details of the מִצְוָה first mentioned in the 
 texts New U3 תּוֹרָה

4. Explaining why a ׁפֵּירוּש ( י''רש ) explains the text as it does U4 

Unit 14 1. Comprehending the plain meaning of a more difficult תּוֹרָה
text independently S4 

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. מֹשֶׁה’s feelings when he hits the מִצְרִי U1 
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2. Identifying word families/כה שָׁרָשִׁיםª ,הªברח ,שֹׁפֵט, פ  S5 

3. Reading vowelled פֵּרוּשִׁים of a number of different מְפָרְשִׁים
accurately ( י''רש  and ן''רמב ) New S6 

4. Comprehending the plain meaning of a number of different
 with support New S7 (ªצי''ב ,רמב''ן ,רש''י) מְפָרְשִׁים

2. Comparing and contrasting the three cases in which מֹשֶׁה
intervenes to save others U3 

3. Explaining how different מְפָרְשִׁים derive their comments
from the פְּסוּקִים, e.g. י''רש  on ב':ב'  explains the reason for the 
missing information in the text; דבר העמק  ( ב''ªצי ) learns from 
the guiding word that repeats itself in the text New U4 

By the end of Unit 14, most pupils should know over 
220 key Hebrew words that constitute over 80% of 
the most common keywords that appear in תּוֹרָה. 

 They should also know the meaning of: 
 all the noun prefixes ו, מ, ב, ה, ל 
 all possessive suffixes ◌/ֹוÎ/ּי/ָ◌ה ִ

 singular and plural noun forms
 the third person singular verb prefixes ּוַי...ו

and ּוַת...ו

 the third person plural verb prefixes and
suffixes ּוי...ו and ּותּ... ו, e.g.  וַתּאֹמְרוּ and וַיּאֹמְרוּ 

 present verb forms like אוֹהֵב,  אֹהֶבֶת  
 past verb forms like וּ, שָׁמַעְתִּיªְשָׁמַע  
 future verb forms like Íֵתֵּל and Íֵלªֵ

 a ו 'Íהַהִפּו  and a הַחִיבּוּר' ו  and their function 
 imperative forms such as ּעֲלוּ ,מַהֲרו  
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