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PaleS (formerly the JCP) provides services, support and
strategy to Jewish schools across the whole UK
community. PalJeS develops and supports the delivery
of curriculum in schools especially in the area of Jewish
Studies and lvrit.

PaleS:

%* Has developed curricula and resources for Jewish Studies
and lvrit for primary and secondary schools

s Offers high quality professional development for teachers
including regular training and one-to-one support

** Provides opportunities for teachers to network and share
best practice

%* Delivers in-school support and coaching to teachers

To find out more about PaleS visit our website at www.pajes.org.uk

Contact PaleS at: office@pajes.org.uk

The PaleS (JCP) Chumash curriculum was originally written by Eli Kohn, Gabi
Goldstein and Sorrel Fisher

Unit 8 Acknowledgements
WRITING AND CONSULTANCY TEAM

Rabbi Dr Eli Kohn Yolande Pieters
Ellie Gellman Elizabeth Caplan

Feedback from teachers has been instrumental to this revision. Thank you
for taking the time to reflect on your lessons and share your learning with
us.

GRAPHIC DESIGNER

Ruhama Stern Welcher

PaJeS Primary Chumash Curriculum



Unit 8: PNy’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

Contents

7))
i)
(=
Q
)
(e
8 Section A: Teachers’ Guidelines

How to Use This Pack 3
Aim and Focus of Unit 8 4
Brief Outline of Unit 8 6
Keywords and Phrases of Unit 8 7

Unit Learning Outcomes 10
Unit Skills and Understanding Spiral 15
Unit Assessment Template 16
Unit Levels of Attainment 17
General Guidelines 20

Section B: Lesson Outlines

Lesson 1: pny> Asks ywy to Prepare Food for Him (r1-x : 13 mwnd3) 25
Lesson 2: NP2 Plans for 2py» to Receive the N272 (»-n: v mwNI3) 31
Lesson 3: 2py>» Responds to his Mother’s Plan (v»-x: 175 mwina3a) 39

Lessons 4 and 5: 2apy> Disguised as Yy Brings Food to pny (ya-n:vis mwnia) 47

Lesson 6: pny Blesses apy> Thinking He Is Yy (v7a-n7a: 175 mwina3a) 61
Lessons 7 and 8: pny> Blesses Yy ('1n-9:v5 mvinia) 65
Lesson 9: pny’ Blesses apy> Knowing He is APy (7-x: 0 ,yn-Nm: v movnia) - 73
Lesson 10: Revision and Assessment 80
What Do We Know About the Family of pns» and npaa7? (A) R1
What Do We Know About the Family of pns» and npa7? (B) R2
Comparison Table 1 R3
Acrostic Activity R4
Family Fact File R5
Independent Learning Checklist R11
Who Says What to Whom? R12
What Is 2py? Thinking? R13
What 2py> Does; What npa7 Does R14

PaJeS Primary Chumash Curriculum



()
il
C
Q
)
C
@
@)

Unit 8: PNy’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

Who Asks? Who Answers? v/-n» D¥p109

Who Asks? Who Answers? /5 9309

Who Asks? Who Answers? N2 109

PNy Uses his Senses to Find Out

Senses Checklist

Remembering and Revisiting What We Learned
PNy Blesses apy?

PNy Is Confused (3/5:173 P19)

The Contents of the Three ni572

Appendices:

Can Do Levels of Attainment Statements
Chumash Curriculum Planning Grid
Skills Spiral

PaJeS Primary Chumash Curriculum

R15
R16
R17
R18
R19
R20
R21
R22
R23



Unit 8: PNy’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

How to Use This Pack |

The Unit 8 Booklet M3 IPYIIN NINN NPT

PaJeo corimtalrjs Teachers AN NN OIYIY 1IN VINY
Guidelines, Levels i :

of Attainment, : N TN YWY IN 1211
Learning Outcomes,
Lesson Plans,
Resources and
Assessments for
Unit 8 - pi 107 Unit 8.

TNA"D "D RT2IR NS

Large ©>py09 provide an easy format
for pupils to work with a m©9 in a
‘hands on’ way.
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now any nny Ay
hunt, hunted meat ™ TN ATE,DY0 OTYR T 1Y NP
tasty food owmyon omyeR
to bring N2 INITY DIKIDY N3N IROIN) L NOANT M0
in order that maya v
soul v V0 VN
listen b d YOV IYRY WY Yned
1 voice np w3 5P 5P
el LI n e a r D’P]Ug garment ™ : “1; o
. ’ to dress. wah varm ,myeabn
Gonowto | JNNTIIN NYTD i (Wlt h or ave w L
the flock A approach, come near i YD 601,00
- Wi t h ou t once, twice ::: nr‘;::
and fetch me owyn 3‘?1-"?1_ - answer [ o
'l . cry naa 720
from there English) are to
two young DY M1 Y
goats, good T rD’J\? le be u SEd .
: . Keywords of the unit are formatted
selectively for
andivil DDR NP . - to be used as flashcards.
preparethem | sy NS DIBYVN | differentiation.
as tasty food L f s
for your
father
as he loves 2NN "W)l{? -

wev [ D AN OGS BN nics UAET QN General Knowledge/iurit

)

033 2Py o AN NP1
| Classroom i I > ENE
< \ Resources support . NS I vyon HETA

various classroom
activities.

D109 are colour-coded based on
the unit where they were first
learned. They are used as part of
the Shoresh Research and

Recall independent learning tool,
enabling pupils to work out the
meaning of an unseen Mo2.

All of these materials are available electronically in an adaptable format on the PaleS MLE. Please
contact office@pajes.org.uk for information on how to log in to our MLE site.

PaJeS Primary Chumash Curriculum 3
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Aim and Focus of Unit 8

The core focus of this unit is the N272 that PNy gives to 2py> and Yy before his death.
In Unit 7, pupils focused on the N753. We explained, according to »v, that the N3 is
the privilege and responsibility to continue the spiritual traditions of on7ax from one
generation to the next. The N273, on the other hand, is the blessing for physical
wealth and leadership. pny, as the son of 012X, had been given the gift by 'n to give
this N272 to others.

The »190 (V75 : 175 MYNI2) explains that this is why pny» wanted to give Yvy the N27a
for physical wealth and leadership: he thought that it would suit the role of Yyy. apy>
would have the privilege to continue the spiritual traditions of on72ax. NP2, however,
knew from the prophecy that 2py> also needed the N2 for physical wealth and
leadership to succeed in his role.

According to this approach, the word similarity between n292 and 752 is not
incidental. While the spiritual and physical aspects of our life seem very different, they
are also very connected; possibly two sides of the same coin. Pedagogically, pupils
should be encouraged, through a process of independent discovery while learning the
text, to understand the motives and actions of the participants and how each one is
influenced by the concepts of N753 and N2>7a.

Unit 8 raises a number of moral questions. How could have np27 have deceived pny
in giving 2py> the N272 and, even more difficult, how could 2py> have seemingly lied to
his father by saying “l am Yy your firstborn?” (v : 75 mYNI2).

The classical commentators did not shy away from these questions. Among those that
deal with them are Na7 wTN, W), D7aVA, 17209, PNY NTPY, NYAPM aN5N and more.

There are two main approaches in 97310 to understanding what happened, particularly
about the seemingly dishonest behaviour of 2py>.

1. »rw9: 2Py used ambiguous language. He did not lie directly to pny>. So, in
V" D PYRIA he said “*0N”: “Itis | who brings this to you.” And “3752 yuy”- Yoy
is your firstborn. According to this explanation the sentence is spilt into two. The
NP MYL support this explanation with the word “>93n” being separated from
“7152wy.”

Although >"w1 does not say so explicitly, it seems clear that 2py» felt that he had to
use this language and it was not in his nature to do so.

2. D27 vITNH, 1A and NSapn anon: Apy> was commanded to do this by np21. She
received the prophecy of "the elder will serve the younger", which she did not
share with pny» as 'n had not commanded her to do so. 2py> was very unhappy
to deceive his father but he felt he had to obey his mother
("o : 5 YNRI2 "what | command you"). According to n27 w1 TN, 2py>'s head was
bowed and he was in tears doing so. The Nbapm anon contrasts the language of

PaJeS Primary Chumash Curriculum
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apy’ preparing the food (he went etc.) in 7 : ¥5 PWYKI2 to ONIANR'S running to
prepare the food for the three visitors. He really did not want to do it.

In this unit we have followed the second approach, which we felt would be best
understood by the pupils.

Strategies for studying the 0*»v9

Although this unit covers a large number of @09, pupils should know many
recurring keywords from previous units. Pupils have also been introduced to the
Independent Learning Checklist and the 91N> Sentence format in Unit 7. This should
enable them to work out the meaning of D109 with increasing independence.
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To further support independent learning, we are providing:
e large »pPILY

e large colour-coded ©,D9, with colours showing the unit where pupils first
learned the P19

e linear o9 with (and without) blanks for pupils to complete the English
meaning of the D09

Teachers can decide how and when to use any of these support materials.

cev: R N D GG DN e Oaid N Geners Knowiedge i

0 o8

) WA Ny |

W pwon ey || T

DRYNTANY |,

Py e |

TIANT DYV

In order to do justice to the comprehension of this large number of D109, pupils
will learn ©>p109 that are intrinsic to their understanding of the issues in the unit in
Hebrew whereas some D 109 will be summarised in English to retain a sense of the
order of events.

This will be indicated at the start of each lesson.

Suggested Hebrew Teacher
study method summary
for oYpyv9: TN D09 PN DPI0D

Colour-coded o109 are available as an additional resource on the disk and on

Fronter.
PaJeS Primary Chumash Curriculum
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Brief Outline of Unit 8

Lesson 1: pny» Asks 'wy to Prepare Food for Him
7=/N 1172 SPYUNID
How does pny» create the right conditions in which to bless yyy?

Lesson 2: n{724 Plans for apy> to Receive the H292
1117 SPYNI2

What does a 1272 mean in this text? Why is njp27 is determined that 2py> should get
the N272 from pHyw?

Lesson 3: 2y Responds to his Mother’s Plan
V=NV YN

How does the N7im use significant words to help us explore the choices and motivation
of the characters in this story? How does 2py> respond to his mother’s plan?

Lessons 4 and 5: ajpy’ Disguised as Yy Brings Food to pny?
(140~ Tl AR 2% (4= .ﬂ’\_’)N‘]_‘.-:l
How does 2py> behave and speak to his father?

Lesson 6: 7Ny’ Blesses 2y Thinking He Is yvy
V75-N79: V75 YN
Why does pns» give 2py> this n>7a?

Lessons 7 and 8: pny? Blesses yvy
M="9:379 YN
Why does pny» give ywy this no7a?

Lesson 9: 7Ny’ Blesses 2j7y? Knowing He Is apy?
T=NIN7D V0NV YN

Why does pny» give apy» this final no72?

Lesson 10: Revision and Assessment

PaJeS Primary Chumash Curriculum
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Keywords and Phrases of Unit 8

The table below features the keywords to be studied and practised in Unit 8.

Each word in the list is accompanied by its vqv (word family). Pupils need to know
both the word as it appears in the text and its particular word family. Pupils are only
responsible for knowing those words listed in the table below.

now nny NNy ,NnY)
hunt TN NTIN) ,TIND
hunted meat it YTIRD,TINN PPN, TN
tasty food 022N DXRYLN
bring N2 YNNI, DNINT NN ,NNAN),NOANY ,NINOAN
in order that PMaya T2y2
soul v 7991 )¥9)
listen mv YV PRYNY  NYNY YN
voice »p vpa 9pn 9P
garment ™2 Y12,
dress va’ vaom ,nyvaon
give m HM DN
approach, come near v NYIN VN, Ui ,NY)
once, twice oys DY
answer Ny W
cry nrr! 720

Words that were studied in Units 1-7

Words that were studied in Unit 1

Words that were studied in Unit 2

PaJeS Primary Chumash Curriculum

say N NN no, not NS NoR NDY ND
to gl o them onN DN
go a5n 790,127,920 ,72 live, sit v navy?
land NN NIND SN NIND S TIND shepherd N Y Y
house ma 20 between 2 TP P, 2
father ax TIN man YN VN, DVIN
great 5913 1) brother nx PN ,DNN
make great o1 EeIN we NNIN NNIN
blessing n273 N2 all EES 72,92
bless M PVIM T30 ,NIINY, TN before 2397 2397, 72397
seed/child m Y7

this mt, 0t NN
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x
8 entrance nng nN9N ,NNY as N N, IYND
— tent YN NYNND 9NND make nuy nvy ,uyn
Q see N9 N speak 7 13T
2 eye Py RY give birth | 72 N2, 7290, 72m
=) run 89 M boy 12 0
O please N) N) son 2 32 ,m3a,132,)2
\e a little vy oyn call NP NXIRY, KIPN
Q water on oM hame oy oy
< tree \y \YR command | M my
% hurry N1 M0, NN hear/listen| Y1V Y ,ynvn
Q laugh N POYM,PNYN ,PRY, PRY NP0
= laughter Pny phy
take np? NN these noN n7N)
servant 73Y T72Y7 T was "N m
camel 21) D20, 203 22030 ,0090) years old MY My DYY-12 ;MY DY

197,709

master NN VTN TN 1IN sister mny mny
hand ” T AT I wife YN NYND RPN
get up ”mp oRN nation m o)
kindness Ton o0 people ON? DN
jug 72 729,772,712 young Py DYy
drink vy nRY? MY, NHYK) fill Non NN
also 0) (=] go out RY NN, NY)
first PYUNI TN
heel Ry pya
know v yop
field Ny Y
love 20N NINN 20NN

Words that were studied in Unit 7

cook ™m ™
soup Lidt] P
lentil nY1Y DYTY
come N2 Nan
tired 9.y Py
red oy DTN, DTND
therefore 12 oy 129y
sell 991 99197 ,N71IN
birthright 993 77520 ,in753 ,7753 ,9N752
die mn nny
why nn? nnY
eat YaN 9oN”
swear/make yav YIYN ,Nyavn
an oath

despise, hate m N

PaJeS Primary Chumash Curriculum
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Keywords need to be revised and tested regularly so that when they appear in future
units pupils will recognise them and be able to access the meaning of the 0>109 with
ease.

Flashcards and word lists can be used in various ways to revise these words, for
example:

e mix and match game where pupils either individually, in pairs or in small groups
match the Hebrew word flashcards with their corresponding English word
flashcards and their matching picture cards

e word lotto game where pupils match word cards to boards of words

e bingo game where teachers call out words and pupils cover the called out word on
the board

PaJeS Primary Chumash Curriculum a




7,
Q
£
Ko)
O
>
O
Ry,
S
Q
i
O
©
Q
l—

Unit 8: PNy’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

Unit Learning Outcomes

Overview of KSU Learning Outcomes in Unit 8

Knowledge Goals

K2 Pupil knows the events, people and places in the unit.

K4A Pupil recognises and knows the selected Hebrew keywords in this ¥nin
unit and in the previous wnin unit.

K4B Pupil knows the meaning of the phrase Yvy > 0120 2Py 5P Spn.

K6 Pupil knows that »¢1 and 1790°s explanation is not part of the N7in text.
Pupil knows »¢7’s explanation on: 2775 : 35 YRIA - APY? 5P SPn.
Pupil knows 1799°s explanation of pn’s Ni572: V75-173 : 373 MYNIA and
-3 0.

Skills Goals

S1 Pupil can locate text when given its P79 and P02 reference.

S2 Pupil can use reference tools, e.g. vocabulary books, to help in
comprehending text.

S3 Pupil can read words, phrases and D 199 accurately, accentuating
syllables correctly, and recognise an NPNINN.

S4 Pupil can understand the plain meaning of the ©>»09 independently.

S5 Pupil can identify the word families of the keywords of the unit and the
previous unit.
Pupil can differentiate between verbs (0>¥qv) and nouns (word
families).
Pupil can use their knowledge of word families and o>y to
independently work out the meaning of a new »02.
Pupil can use their knowledge of prefixes and suffixes to independently
work out the meaning of a new ,09.

PaJeS Primary Chumash Curriculum
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Understanding Goals

Ul

Pupil can reflect on and discuss the motivations and actions of the
characters and apply values learned to their own lives.

U2

Pupil can identify repeated words and phrases:

How the nim uses literary techniques (e.g. anagrams »n153/>n272
and plays on words — 2py/>)2pyn) to demonstrate how Yy
expresses his feelings by linking 2py>’s name with the fact that apy>
has twice deceived him — once with the n752 and now with the n29a.

U3

Pupil can compare and contrast, with support:

e the difference between pny’s words to Yoy (*7-2 : 375 MYNI3) and
NP27’s repetition of these words to apy> (-1 : 172 MYNI32)

e the differences in content between pny's three nix7a:
o the first, given to 2py> when pny> presumes he is Yoy
o the second, given to vy in response to Yy’s bitter cry
o the third, given to 2py> (0N72x N1573), which was intended for
Py

PaJeS Primary Chumash Curriculum
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Knowledge Goals

: Pupil knows the events, people and places in the unit, including:

PNy is now elderly and unable to see

He asks vy to hunt and prepare tasty food for him so that he can give him a
1272 before he dies

P27 hears pnYY’s conversation with Ywy and repeats it to 2py>

NP27 commands 2Py to take tasty food to his father so that he will receive
this 272

apy expresses concern that his father will realise that he is not Yyy and will
regard him as deceitful

P27 assures 2Py that she will take full responsibility for the resulting outcome
apy goes to his father dressed in Yuy’s clothes with his arms covered in goatskin
pny? feels apy>. He says: “Ypy > 0210 2Py 51p Dpn”

PNy asks again if he is ywy. 2py> answers "l am". He gives pny the food to eat
PN blesses apy> with plentiful produce (wealth) and leadership

As soon as apy> leaves pnY?, Yy returns and brings food to his father that he
has prepared

PNy becomes very agitated when he realises that he has just given the n>72
to apy>

Yy utters a bitter cry and asks him to bless him also

PNy gives Yy a N272 of plentiful produce (wealth) and includes that he will
be a servant to his brother

Yy hates 2py> because of the 1272 and plans to kill him after his father dies
NP2 tells 2Py to escape to her brother 127 in Y9N until Yoy’'s anger subsides

PNy tells 2py> not to take a wife from W)s but to find a wife from his family in
DN VT2

PNy blesses apy> with 0N72x Ni57a that he should have many children and
inherit Y7 ¥ IN

2py> obeys his parents and goes to Y0

PaJeS Primary Chumash Curriculum
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$ K4A: Pupil recognises and knows the following Hebrew words in the ¥ unit:
% now nny NRY , NN
O hunt Y NTIN) ,TIND
8 hunted meat ™y YN NN PTNND Y
“n tasty food 02Y9N DYV
GLJ bring N YNNI, DNIN) N2, NN ,N’:,luj? LN
_LCJ in order that Maya Taya
O soul v 799) 2¥9)
= listen mv YRV PRYNY  NYNY Ynvd
voice P opa opn 9ip
garment 3 12,12
dress vab YoM ,NYaon
give m nMm NN
approach, come near v NYIN ,UN U ,NY)
once, twice oya DY
answer Yy Wwn
cry 192 TN

K4B: Pupil knows the meaning of the following phrase: yvy >1> ©>190) 2Py 5P Spn

K6: Pupil knows the explanation of »7¥4: 2775 : 15 YKI2 — PNy did not mean that
apyy’s voice was different from the voice of Yvy. His manner of speaking was different
from Yuy: he spoke politely and mentioned 'n’s name.

Pupil knows the explanation of the 1999: V75-175 : 175 YNI2 and '7-) : N5, The first
N272 to 2Py (when pny thinks that he is Yyy) does not mention Sx71¥? X IN. PNY? only
intended to promise the land, included in DN72X N1593, to 2pyY? and not to Yuy.

PaJeS Primary Chumash Curriculum
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Skills Goals

S1: Pupil can locate text when given its 799 and Y09 reference.

S$2: Pupil can use reference tools, e.g. vocabulary books, to help in comprehending
text.

$3: Pupil can read words and phrases accurately, accentuating syllables correctly
and recognising the Xpninx and the end of the »v2.

S4: Pupil can comprehend the plain meaning of ¥/1n-/x :v/5 m¥YN92 and
71-/N 1173 YN independently.

S5: Pupil can identify the ©*¥4V of the keywords in the grid above as well as
o>v4Y of keywords learned in previous units. They can apply this knowledge to
independently work out the meaning of a new »v2a.

Pupil can identify the prefixes and suffixes of the key-words in the grid above as well
as previously learned prefixes and suffixes. They can apply this knowledge to
independently work out the meaning of a new »v9.

Understanding Goals

U1: Pupil can reflect on and discuss:

e the differences in the conduct and motivations of pny» and Np27 towards each of
their sons in relation to the giving of the ni>7a:

o pny knows that although Yyy has married two »¥13 girls thereby making both
his parents very unhappy, Yvy does have a redeeming quality — his desire to
fulfil the myn of ax 792>3 to the best of his ability. He hopes that he can enrich
this quality so that he is worthy as the elder son to receive the n272 of wealth
and leadership.

o NP2 knows through prophecy that apy, the younger son, is destined to be
the master over Yy, the elder son [yy T2Y> 27)] and that she must do
everything in her power to make it come about. She feels that Yy is unworthy
to receive the blessing of pny» as she is aware of his true character.

e the meaning and significance of a N272 in the text and its relevance to us. 0N72N,
PNy and 2py> were blessed by 'n with the power to give ni>72 that would
determine the future of their children — 57> oOy.

PaJeS Primary Chumash Curriculum



Unit 8: PNy’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

U2: Pupil can identify words and phrases:

How the nqim uses literary techniques (e.g. anagrams *1n752/>n272 and plays on
words —apy>/»2py7) to demonstrate how Yy expresses his feelings by linking
apyY’s name with the fact that 2py> has twice deceived him — once with the 752
and now with the n27a.

U3: Pupil can compare and contrast, with support:

e the difference between pny»’s words to Yy (*7-2 : 775 PWKRI2) and NPATY’s
repetition of these words to apy> (7~ : v5 WYNII)
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e the differences in content between pny>'s three niona:
o the first, given to 2py>» when pnY> presumes he is Yy,
o the second, given to Yy in response to Yy's bitter cry

o the third, given to 2py> (0n7ax N1572), which was intended for apy>

Unit Skills and Understanding Spiral

Unit 8 1. Comprehending the plain meaning of a simple min text 1. Reflecting on the events in this unit and the feelings of the
independently S4 characters, e.g. the relationship between apy» and 1wy with their
2. Identifying D¥¥: 11 pM), W) ;N33 S5 parents and understanding apy>’s dilemma U1
3. Use of verb prefixes to help comprehend text S5 2. Identifying repeated words and phrases; how the min uses

n m literary techniques (e.g. anagrams (m122/n3732) and plays on
59N PN words (227 2py) to express Wy's feelings U2
23;11 RED 3. Comparing and contrasting, with support:
(P28
EER] * the difference between pnyY's words and npay’s
B repetition of these words to apy
vy
2 * the differences in content between pn¥'s three niona:
4. Use of noun singular prefixes and suffixes S5 the first given to apy when 0y presumes he is Yuy; the
Prefixes: second given to 1wy in response to Yy's bitter cry; and
5 n the third given to apy» U3
0 n7230 4. Understanding the w392 of the Y3920 explaining the
s significance of pny?'s 72492 and analysing how he explains the
Suffix:
: text New U4
2
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Unit Assessment Template

KEY:

Achieved: Pupil can demonstrate this K/S/U expectation
Partly achieved: Pupil is able to demonstrate some elements of this K/S/U expectation/ can do so with some support

Year Group:

Teacher:

|:| Not yet achieved: Pupils does not demonstrate this K/S/U expectation/ can only do so with significant support/prompting
Results not available/child not assessed

I <\ o.EnGE SKILLS UNDERSTANDING
Name of Child: | know key I know the I can | can identify |l can use verb | can use noun | |can reflect on events and | can understand the Perush
— words storyline, comprehend the | word prefixes » and m | prefixes 9,0 and| feelings of characters in the | of the Seforno explaining
studied in events and plain meaning of | families/ to help suffix 9 to help Unit eg. relationship the signficance of pnyY’s
Unit 8 places in a simple Torah shorashim: comprehend comprehend between 2py’ and Yvy and ni572
Unit 8 text 9 ,W0) ,n5a |text text their parents/ 2py>’s
independently Nany dilemma
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
TOTALS KNOWLEDGE SKILLS UNDERSTANDING TOTAL
X - achieved
\ - partly achieved
(blank) — not yet achieved

PaJeS Primary Chumash Curriculum
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Unit Levels of Attainment

Unit 8 is aimed at pupils in Year 4 so most pupils will be working within Level 3, and
some very able pupils may achieve Level 4. Included below are level descriptors from
Levels 3-4. For further levels please see Appendix 2.

[ Primary Chumash Level Descriptors: Levels 3¢, 3b and 3a (suggested by the end of Year 4) ]

Learning about Chumash

(Knowledge-K)

Level 3¢

1. | know the names of the
nY79 and 190 | am
learning. (K1)

Ability to learn Chumash

(Skills-S)

Level 3¢

1. | can show where a
7109 begins and ends
in my ¥nin. (S1)

2. | know, giving only a few
details, most of the story in
the unit. (K2)

2. | can find the place
in my ¥nin. (S1)

3. | know where S8 NN
is on a map of the Middle
East. (K3)

3. | can read selected
words on a ¥»In page.
(S3)

Learning from Chumash

(Understanding-U)

Level 3c

1. | can describe the
feelings of the people |
have learned about in
my wnn. (U1)

4. | know the meaning of
some of the keywords from
the unit(s). (K4)

4. | can work out the
meaning of part of a
7109 using keywords |

U 00 O

2. | can find, with a bit of
help, words in the story
that repeat themselves

know. (S4) and understand how
these words give clues
5. | know that a ¥319 to the nymn I can learn
explains the meaning of a from the story. (U2)
vmn text but is not part of
the vmin text. (K6)
Level 3b Level 3b Level 3b

1. | accurately retell most
of the N7im narrative of the
unit. (K2)

U O U gg g

1. | can find any 109
in YN 199 and
also find the xpMINN.
(s1)

1. | can describe the
values/mi1n | learn
from my Wnn and, with
a little help, say how
they connect to my own
life. (U1)

PaJeS Primary Chumash Curriculum
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2. | know where most
places in the unit are on a
map with some places
filled in. (K3)

B

2. | can read words
and phrases on a ¥mn
page. (S3)

B

2. | can find, with a bit of
help, words and phrases
in the story that repeat
themselves and
understand how these
words give clues to the
MR | can learn from
the story. (U2)

3. | know the meaning of
the keywords and phrases
in the unit. (K4)

3. | can work out, with
some help, the
meaning of some
DP9 using Hebrew
keywords that | know.
(s4)

3. | can describe, with a
bit of help, similarities
and differences in two
phrases | have learned.
(U3)

4. | explain the details of a
My mentioned in the
unit. (K5)

4. | can find word
families and prefixes
and suffixes ('stick-
ons') in the units |
have learned. (S5)

Level 3a

1. | know most of the
people and places in the
units studied. (K2)

Level 3a

1. | can read most
D709 accurately,
saying syllables
correctly and pausing
at the xpNINN. (S3)

Level 3a

1. | can describe the
values/mi1n | learn
from my wnin and say
how they connect to my
own life. (U1)

2. | know where most of
the places and areas
named in the unit can be
found. (K3)

2. | can work out, with
a bit of help, the
meaning of most
DP9 using Hebrew
words in the text. (S4)

2. | can find, with
increasing
independence, words or
phrases that give clues
to the my™n | can learn
from the story. (U2)

3. | recognise word families
of keywords in the unit
studied. (K4)

4. | explain which nign in
the unit studied apply
nowadays. (K5)

5. | retell in my own words
the commentary of a v1an
in the unit studied. (K6)

)

3. | can find Hebrew
words that are
masculine/feminine
and singular/plural to
help me explain the
02 | learn. (S5)

3. | can describe, with a
bit of help, similarities
and differences in two
texts | have learned.
(U3)

4. | can explain, with a
bit of help, the reason
why »¢3 comments on
a word or phrase. (U4)
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(%)

c
= [ Primary Chumash Level Descriptors: Levels 4c, 4b and 4a (suggested by the end of Year 6) ]

)
O

- Learning about Chumash Ability to learn Chumash Learning from Chumash
O (Knowledge-K) (Skills-S) (Understanding-U)
0 Level 4c Level 4c Level 4c

CIL) 1. | know how a ¥119 or ‘ 1. | can find a ¥nIn | 1. | ask questions about ‘
c v clarifies and extends text anywhere in the actions of people in

@) the wnin text. (K6) TPYNI 190 and the wnin story and

8 identify the NpNINN suggest some answers.

— and P09 9iv. (S1) | can link these

questions and answers,
with a bit of help, to
my own feelings and
experiences. (U1)

2. | can identify,

independently, D
repeated words or
phrases in the text that
provide clues to its
overall messages. (U2)
3. | can infer meaning,

with a bit of help, from D
the similarities and
differences of two
texts | have studied.
(U3)

4. | can explain, with

some help, the reason D
why »w3 comments on
a word or phrase. (U4)
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General Guidelines
A. Lesson Preparation

e Before teaching the ©pI09, learn them, preferably Xny12n3,to gain a sound
understanding of the context and content of the unit.

e Lessons are written to last 60 minutes and may need to be adapted to suit
individual schools. Learning Outcomes are essential; activities and resources are
there as a suggestion.

e Resources (worksheets) are differentiated and need to be carefully selected to
fulfil the Learning Outcomes of each lesson. Learning Outcomes are referenced on
each worksheet.
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e We recommend that additional resources are produced, e.g. flashcards made from
the formatted keywords.

B. Lesson Structure and Strategies

e Itis helpful to share the intended Learning Outcomes of the lesson with pupils and
to return to these as part of the summary/plenary.

e Ideally, every pupil should have their own wnin to use in every lesson.
e A primary ¥mn lesson is structured as follows:

1. Contextualisation/Review/Starter: Teacher contextualises lesson and/or
reviews and assesses previous learning.

2. Reading: Teacher models the reading of the D 7109 at least twice, taking note
of phrasing so that pupils read correctly (NpnINKN, ¥190/9°¥91 and YR XR).
Modelled reading is followed by group reading with the purpose of immersing
pupils in the text of the N7in. See below for reading strategies suggested by
partner teachers.

3. Comprehension: Pupils work out the plain meaning of the text with teacher
support, e.g. picture and other non-verbal clues. Pupils are further supported
to develop reading comprehension skills by being encouraged to notice
patterns in the ©pID9.

4. Understanding: Pupils are guided to find the deeper meaning and values of the
7709 and develop analytical and reflective skills by actively examining the
phrasing of each m0a.

5. Plenary/Summary: Learning summarised and assessed and bridge built to
following lesson.

e The core parts of the lesson, particularly in Y3 and Y4, are the reading and
comprehension activities. Building up reading and comprehension skills will
enable pupils to build their confidence and competence in learning the N7im.

PaJeS Primary Chumash Curriculum
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e Vocabulary books are available for pupils to record keywords. These can then be
used by pupils for revision and as a reference tool in their subsequent learning.

Reading strategies suggested by teachers using our curriculum:
¢ Interactive Whiteboard:

Display the 7199 on an IWB for the initial reading. This may prove easier to follow
than attempting the first reading from the vinin.

e Make it Manageable:
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Break the P10 into manageable phrases; long words should be separated into
manageable syllables. Practise reading some words out of context before tackling
the whole m02.

e Whispers:

Encourage pupils to whisper the words as you read them in the second modelling.
e Chevruta:

Pupils work in mixed ability pairs to listen to each other’s reading.
e Match the Word:

Prepare words of the 109 in triplicate (so that every pupil gets a card) on
flashcards and distribute to the class. As the teacher reads the words, pupils hold
up the matching cards and say them.

e Echoes:

Read the » 09 with expression using a range of voices to reflect the contents of
the P09 (conversation, role play, radio/TV announcement). Encourage pupils to
echo these voices when they read the pyo2.

e Give Me a Clue:

Provide pupils with clues to the content of the P109, for example: Who is talking
to whom? Where is this happening? Is the speaker happy/sad/angry? Pupils can
be encouraged to scan the P02 to identify names, places and familiar words prior
to the reading.

e Familiar Words:

Give pupils a focus as they are following, e.g. a word that repeats itself, names of
people and places, familiar word families, the longest word, words that begin
with a certain letter. Pupils will begin to recognise frequently recurring words and
be able to read them accurately by sight.

e Catch Me Out:

The teacher detaches or folds away parts of words or entire words from a P09.
Pupils check in their wnin to spot what has been detached, e.g. prefixes or suffixes.

PaJeS Primary Chumash Curriculum 2 1
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¢ Follow My Leader:

Pairs/small group begins; when the bell/buzzer rings, the next group continues
and so on. Encourage pupils to retain the momentum.

e Invent an Action:
Pupils take ownership of specific words by inventing actions to match them.
¢ Incentives:

Stickers, team/house points, rewards, praise, praise and more praise.

C. Comprehension Strategies

With comprehension, we mean that pupils actively work out the plain meaning of the
text. However, true reading comprehension is not just ‘knowing what the words mean’
or ‘knowing what the sentence is about’. Reading comprehension should involve an
interaction between the learner and the text, not just between the learner and the
information given in the text. Pupils at a beginning stage will not be able to ‘derive
meaning from a text’ and will need to know what the story is about using other
methods, such as pictures and having the narrative told to them. This does not mean
that they don’t begin the process of interacting with the text and realising that text
conveys meaning.

The following activities serve to introduce, and later to practise, using strategies for
comprehending ©pI09:

e Word Matching:

This is an activity that is used when new D09 are introduced. Pupils practise
separating the sounds that they hear into different words. Along with reading
the D109 in their entirety, pupils must practise seeing and identifying
individual words, to help them know the difference between letters and
spaces, sounds and syllables, and know where they begin and end in the
printed text.

e Sentence Sections:

This activity helps pupils to develop awareness of sentence structure as one of
the elements that give meaning to text, in addition to the more commonly
recognised element: vocabulary. The activity gives pupils a chance to divide a
sentence according to verb + noun phrases, without needing to label it as
such. After they are guided in finding the sections of the sentence, different
guestions are asked that can be answered by reading each section. The
guestions give pupils a chance to show the meaning of the words without
translation and without taking the phrases apart into individual bits, but
rather by using the language in more of a real way.

PaJeS Primary Chumash Curriculum
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e Hand Sentences:

This activity helps pupils develop awareness of a particular, and common,
sentence form: a verb with several subjects. The graphic organiser of a hand
helps pupils to realise that words that work together in giving meaning do not
necessarily follow each other in order in a sentence. Pupils are guided in
realising that we find out what the sentence tells us by looking at the ‘whole
hand’ and not by the individual ‘fingers’ and that there is a connected, but not
necessarily linear, relationship between the parts of the sentences. (See Units
1 and 2 for examples.)
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¢ Independent Comprehension Checklist TS

By the time pupils StUdy this unit they Independent Learning Checklist
should be developing strategies to ¥/ Tk each step as you complte .
comprehend a P99 independently. To
support pupils in this process, in Unit 7 an
Independent Learning Checklist was
introduced. This list guides pupils in the
steps to take when approaching a new

1. | found words, names and prefixes D
and suffixes that | already know.

2. The new words in this piog are: D

D9, e.g. finding new words in the P19, it e U
L. . . . worked out some answers, e.g. Who

practising their meaning and looking for fespesting? Wno Ieh ouk Mg

sentence patterns. The checklist should & bwrote down he questiorsthat) ]

would still like to investigate further.

support pupils in becoming increasingly
independent ¥ learners.

10 54,55 "' 1P Unit & Revised January 2015 ”S

e 9N Sentences

‘ When pupils encounter a
58 Sentences sentence that includes direct
1. The o9 below all start with the same word. Circle the word and write its meaning underneath. s peec h' t h i S St rategy h e | ps t h e m
2. Draw a picture of the person who is speaking below their name. . . . .
3. Draw a speech bubble or speech marks around the part of the sentence that the person says. to d I St I n g u I S h betWe e n t h e d I rECt
4. Underline any extra words that are not spoken by the person. S peec h’ th e i nt rod u CtiO n a n d a ny
99 711153 DX ORI 190 3pY2 N0 additional information. Itis a

visual way of introducing the skill
of » MmN »m: ‘Who says what to
whom’, and a useful tool for
pupils when analysing ©>py99
that contain dialogue.

111719250 MR NN TN 23N PN MIN WY MmN

:2PYY INTD2 NN 1NN W YIYN DI D NYIYN IPY? INNN

e Shoresh Research and Recall Strategy

In order to encourage independent learning, pupils are given D103 where
words are color-coded according to the unit where the ov1v were first
learned, as well as a list of all the words they have learned so far. This enables
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them to research and recall previous learned ©o>¥1v and apply them to an
unseen PIDA.

«ev. DS DN DS ORE4 DS unce Unitd MEEN Genersl Knowledge/ivit

V)

Y ovn > s I > N @

onN PPN 0220 01y "7

-ANX YN TN EREIOE
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Words that studied in Unit 6
say o, not o = ) these i o
them onR onx servant Ty 1260 1390 was R ™
live, sit I Y camel Sm oIma v vears old o R TV 0YE3 MY DYIINAE
shepherd | _om Fregry T Dy S oom s — e
between = T o ARt iR Wi T wile R AN Y
man [ o hand | T TR AT T nation w ER)
brother ™ R N @tup | ow o) people ) T
we hckeaad e kind T on pn young EET) vy
all = ) jJug I~ = ) Tall o T
befare ) w7 dik | e e e e porm— w e
also [ o ) Tirst e T
| heel Py w43
| knaw [l i
field e v
ove N TN
}
|
! | now D
I | hunt, vy | oanoman, vy avy TNy
water | om command i : Huntedmeat I M
tree | W hearflisten| 0 S tasty food___|o"0svn) oD
hurry Eak) o oo sugh DY PN PTRR Py P o nny Y
= in order that mava "3
soul [T) 00 v
listen ¥av I e )
| voice np P13 .5pn
| garment ™ v om
| 1o dress vay vIm g
| approach, vh )
come near
| give ym m
| to bring 3NN mean) N A
mran) mam
| answer N W
ery o M
| once, twice | ©¥9 o
" sep prer W,
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Lesson 1: pnys Asks yvy to Prepare Food
for Him ¢4-x 1175 ;o)

Learning Outcomes:

% To understand how pny? creates the right conditions in which to bless yyy

Suggested Hebrew
study method  |7oxop09
for orp09: '

By the end of this lesson pupils should:

Knowledge

Skills

Understanding

K2: Know what has
happened so far in the
story of 2py> and Yuy.

Know that pny» is now
elderly and unable to see.
PNy asks Yy to hunt and
prepare tasty food for him
so that he can give him a
n272 before he dies.

K4A: Know the following
new Hebrew keywords:

npy noy)
Y AREN))
1y ™3
D2RYLN DRYLH
N)2 NN
“9aya q2y2
V) *V9)

S1: Locate

T-/N 2 1D n)\()N‘\J in the
vmn when given the P79
and moa reference.

$3: Read words and
phrases accurately,
accentuating syllables
correctly and recognising
basic X1pnn MyL
(npnunK) of

TN 1D TPYNA.

S4: Comprehend the plain

meaning of
TN VD TPYND
independently.

S5: Identify the word
families of the following

words:
NN, DIRYVR X NNV
Y93 ,711y3

Ul: Explore the
motivation and actions of
the characters in the text.
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1. Contextual Background and Revision Activity [K2, K4A, S5] (10 minutes)

What do we already know about the family of pny> and nip27?

Using the flashcards and table in the 7

Classroom Resources, display the four

names of the family members on the ' y

board or |WB and g|ve pup”s ﬂashcards Likes 1y best iukesv:lw‘besl ihairy an honest man

to sort under the correct names. ::::;mum..{ahumd [P r— Stayed at home

The worksheet What Do We Know e e T o

About the Family of pns» and npa4? h | e s —

can be used for reinforcement. ' [fosmmmmme |t e miaton
Py IMdIAN DM 9 7753 nix o MR’

What else has happened since we

looked at the family?

Read or summarise 175-7"5 : 5 YR for pupils: Ywy has married two »y)3 wives
and pny» and NP1 are displeased. Give pupils the following cards to add to the
table on the board or IWB:

displeased with displeased with married »y)3 has not got
the »)y15 wives, the »)y15 wives, wives married yet

Pupils can now use this information to answer the questions on their worksheets.

2. Reading Activity 7a-’x :1775 5°¥YN43 [S1, S3] (5 minutes)

Explain to pupils that because words recur in the 3N, they are now familiar with
many words in the D109 that they are going to study. Therefore they will be
reading more than one 702 at a time.

Encourage pupils to find 'a-/N : 12 5>¥N72 and follow carefully as the teacher
model reads the D09 at least twice using the correct punctuation (NHRNINN).
Encourage pupils to find 'a-/x : 172 7P¥N72 and to read the D pIv9 in pairs, groups
and/or as a class using the strategies suggested in the Teachers’ Guidelines.

Ask pupils to work in pairs to list words that they remember from previous ¥nin
learning. Encourage them to discuss with their partners which story they
remember the word from, and what reminded them of the meanings of the words.

3. Comprehension Activity [K4A, S4, S5] (10 minutes)

PIN VDN 223 PIN VAN HTID 1T IPYTIN RIPN NI VPY PIIM PHY? IPTID M N
NN OV ORYT NI IMIPY NITIN MN 2 9N

Display the colour-coded ©>399 on the IWB. The colour-coding indicates words that
pupils have already encountered in previous units, thus reinforcing visually the principle
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of recurring words in the ¥n. Encourage pupils to share findings from their paired
work in the Reading Activity, identifying as many familiar words as they can.

wev: S DN DS ORES IS Unicc Unitd B General Knowledge/ivrit wev: S DN DS ORS B Unice Unitd B General Knowledge/iviit
ml N
B > 0om POy 1212 M

Ryl || g o -
: 230 OV INYT) N 200 o [N 5 o S

n
Q
=
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>
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c
O
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Pupils can now make a first attempt at the Shoresh Research and Recall activity. Give
pupils a hard copy of the colour-coded large ©>p109 and/or the linear 0 09 with
blanks, as well as the colour-coded index of all the previous wordlists.

9 Ao B
NS

b line

W12 = ;N
[Elak S

™y

PPY PIIM e 2

- oY OIRYD NY |,

- Dnmn
WYX NN e

Snnva
M2 PIN NN T

PININ |,
Dnn

In pairs, using the colour key, pupils can:
- locate keywords from 72-'8 ©309 in previous wordlists
- highlight words in wordlists when found

- write the meanings they have found above the words on the large 0?09 /in the
linear o109 blanks

- use this information to assist them in comprehension of the ©pI99

Remind pupils that they have come across the vqv: yp3 in Unit 5 — 072 was
getting which prompted him to send the 72y to find a wife for pny>.

Encourage pupils to write two new cards for the table about the family members based
on what they have learned from these two ©309. You can guide pupils by prompting
them with questions such as: What happened to pny>’s eyes when he got old? Who did
PNy call when he was old?
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n
Q
=
e
>
@)
c
O
)
n
()}
—

Unit 8: pny’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

4. Trigger Activity [U1] (5 minutes)

Distribute Comparison Table 1.

It is advised to enlarge the table to A3 size
o M to allow pupils ample space for recording
Complete the table as you learn each group of @108 shown. i nfo rm atio n )

Who is speaking?

Explain to pupils that to understand the
D09 in this unit they will be using tables
to help them compare the various

- characters and their actions.

Explain the task as follows: As we read about the four members of this family we will
learn the various ways they communicate with and respond to each other. We will
also think about the plans and motives of the characters that might explain their
actions. The questions in this comparison table will help us to do this.

We will complete the table gradually as we study the ©pI09. Let’s look at the
guestions to give us an idea what information to look out for.

Note to teachers regarding layout of table:

In this comparison table, ©99 have been grouped according to the nature of the
instructions they include. This will be important for a later discussion about the
differences in wording between the groups of ©p109 (Lesson 3 Activity 7).

'"N-'N ©>109: Direct instructions from pny to vy
1-1 DYPIDA: NP quoting the above instructions when speaking to apy»
»-1n DP109: Direct instructions from Npa7 to apw.

Continue the explanation thus: In this lesson we will be looking at just the first
column ("-'X DDY). Let’s begin by identifying who is speaking to whom? (pns to
Yy). The first two questions in column one can now be completed.

5. Reading Activity 77~/ :375 n>¥N92 [S1, S3] (5 minutes)

Encourage pupils to find '7-3 : 15 m>¥N72 and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (XpNINX). Instruct pupils
to read the 7D in pairs, groups and/or as a class using the strategies suggested in
the Teachers’ Guidelines.
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6. Comprehension Activity [K2, K3, K4A, S4, S5] (15 minutes)
IND DPYOLR TNYY T : [ NTYEOY NTINY NTYD RY) TOYR) T2 7722 RYNY NNV )
TN DHI OV 721N NYD NZIN) X2 NI MNIDN
Give pupils the colour-coded D109 and, as for the previous ©pI09 (Activity 3 above),
let them use the Shoresh Research and Recall approach to assist with comprehension
of 7-1) ©PIvA.

Introduce the new keywords nny ,nx>2n ,0yLVN TN PV ,NIY2 — emphasising the
difference between nnx with an X and Nny with an y and using actions as well as
pictures from the resources.
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Ask the pupils questions that will help them understand the words in context, such as
“Think of the two family members we are now reading about. Who do you think likes
DYVNR? Who do you think can go and get 7%? Who do you think has a reason "1y3’
to ask for food?”

To reinforce pupils’ comprehension of the simple meaning of the 109, guide them in
using the Comprehension Strategy Sentence Sections to look at '7-/8 ©*?109 to answer
these questions: (Using this strategy, pupils need to circle the verbs or commands to do
something in each section, which will help them answer the questions by giving the
correct section of the P19, and then giving the answer in English.)

Who is pny calling? 57310 112 vy

What does he answer? »)n

What is pny» asking vy to take? gnvp) 791 9>2
Where is pny» asking yvy to go? nTwn

What does pny» ask him to do there? 1% NTINY
What is pny> asking Yy to make? oyayvn

Using this information, pupils can now return to Comparison Table 1 and fill in
what they have discovered from the 0109 so far. (NB: We do not yet know Yy’s
response — this will become clear in 'n 709.)

6b. Comprehension Activity [K4A, S4, S5] 99aya: Instructions and Reasons
(5 minutes)

Ask pupils to look again at the word m12ya in the P102.

What does it mean? (so that)

What does it hint at/what will follow it? (a reason for something)

What request in this 7109 might need a reason? (pny’s request for food)

Let’s see if we can find the reason in the PyD2.
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Challenge pupils to complete the Acrostic Activity in order to find out the reason.

Ty
c iy
o w— Acrostic Activity
p—
I ' Fill in the answers to the hints in the columns to reveal the hidden word. The first one has been done for you. n N
> : .
O T T H ’_
v - : .
m 1. What word appears in the shaded row?
T N N K K
2. What does this word mean? T
| 3. What was the reason for pna's instructions to ¥y (Column 5)7 - -
"e" P Unit 8 Revied January 2015 "

10 was, 55

7. Understanding Activity [U1] (5 minutes)

Using the Family File template, pupils can now prepare their own family file about
the four main characters in the ©»09. This will be used by pupils to record their
findings as they learn the ©pI99, and build up a picture of each character.

The file should consist of:
- Afront cover with a completed family tree and pupil’s name.

- One page for each of the four characters: pny>, NP7, Wy, 2Py’ on which pupils can
record information. These pages include some trigger questions to guide pupils as
to what information they might consider recording.

- Afinal page of ‘Questions for the characters’ for pupils to note down any questions
they might wish to ask the characters.
- Some examples of this might be: “Pny?, why did you need to have good food

brought to you in order to give your son a n272?” and “1vy, do you think that you
should be getting this N272? What sort of N272 are you hoping to get?”

Name of family member:
. - Some guestions ta think about:
Fa m I Iy FI Ie My own questions to the characters:

1]

) ‘
8" ICPUnics Revised & 5 10 K2 Ut
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Lesson 2: NP24 Plans For apy? to Receive

the 1993 (»-n 173 munag)

Learning Outcomes:

% To understand what a 1592 means in this text
% To understand why N34 is determined that apy’ should get the 942 from pny’

¢ To continue exploring the relationship between the family members

Suggested Hebrew Teacher
study method summary
for o¥pyoa: -1 DPIDY "-1N DYPIDD

By the end of this lesson pupils should:

Knowledge

Skills

Understanding

K2: Know that
Ni727 hears the
conversation
between pny» and
vy and repeats it
to 2py>. NP
commands apy> to
take tasty food to
his father so that
he will receive the
n273.

K4A: Know the
following Hebrew

S1: Locate

"= 37D THPYNRIA in the
VN when given the P79
and pIo9 reference.

$3: Read words and
phrases accurately,
accentuating syllables
correctly and recognising
basic X710 MYV (XHNINKN)
of »-'1 v YN,

S4: Comprehend the plain
meaning of -1 : 15 MYNI2
independently.

S5: Recognise and apply the
©>¥1v and word families of
words learned in previous

keywords:
vy nynv
NYRY
vy
P 2

units, e.g
927 ,90K , 2NN, NN

Revise ) prefix (and), which
appears many times in
these D 09.

U1: Begin to understand the
meaning and significance of
the term n272 in the text:
DNIAN, PNY? and 2apyY> were
blessed by 'n with the power
to give a 1272 that would
determine the future of their
children — 57 oy.

Reflect on and discuss the
differences in the conduct of
PNy and NP7 towards each
of their sons in relation to the
giving of the N27a.

NP2 knows through prophecy
that 2y is destined to be the
master over Yy — 72y’ 17)
7y¥and works to achieve that.

U4: Compare and contrast, with
support, the 0109 that pny
says to vy and the one that
NP2 says to 2py? about what
PNy said.
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1. Revision Activity: What Did pny» Ask ywy to Do? [K2, K4A, S4] (5 minutes)

Display or hand out the following instruction verbs that pny» speaks to vy in
T-1 DYPIDI:

NYNY
NY)
nTIN)
Ny
oI
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M3y3

Display or hand out the following sentence completers:

D2RYVN

Y

TRVRY 12D 7022

TNK D02 PV 73731

[Ty Y ?

N22N) Y

Pupils should match the sentence completers to the instruction words from
1R DPIDA.

Next, pupils should match the completed sentences with the pictures on the flashcards
(see Classroom Resources). With each child holding a set of instruction word, sentence
completer and picture, they could read their sentences in the correct order to their
groups to revise the instructions that pny> gave to yvy.
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2. Understanding Activity [U1]: What Is a ©2492 in This Story? [S1,S3] (5 minutes)
Display 1 py09.
NN DYV PYI) 772N 112y N2IN) X2 NNIN) XNIANN IYND DINYVN P NWY)

After pupils have presented the instructions given to Yy in activity 1, ask:
What word precedes the reason for these instructions? (112y3)

What is the reason? (72721)

What is the v of this word? (572) What word/s do we know with this vq¥?
(M>72, 7M7)

Ask the class if they know what a n273 is. Ask for examples of a n>7a.
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Write down examples given by pupils, with separate columns to distinguish
between 1272 for food, Ni572 in N2>91 and Ni272 we receive from our parents or
from the o»n>.

When we make a n272 on food or as part of N2>9m, what are we saying? (We are
acknowledging that everything comes from 'n and we are praising Him for it.)
How is this different to the 005 n372 and the ©»2an nN272? ("N is sending us gifts
and blessings through representatives; ©)0> - the leaders of the Jewish people, and
our parents.)

What gifts and blessings do you think our leaders would hope they could bring to
the Jewish people? What gifts and blessings do you think our parents hope they
could bring to us? Write good answers on the board.

In this P09, PnNY? is preparing to be a messenger from /N — he wants to channel
gifts from 'n to yuy.

What gifts and blessings do you think that pny> hopes he can bring from 'n to Yyy?

Write good answers on the board and on paper to refer to later. Explain to the
class that we will talk about the idea of 1272 more in the next lessons.

As an extension, pupils could look through the rest of the P79 for words that use
the ¥7¥: 571 and see how many times these words occur.

3. Reading Activity ’n :375 n¥YN92 [S1, S3] (5 minutes)
:NINY TN TIND NTWD WY 7221 12 1WYDON PNY? 1272 NYRY NP N

Encourage pupils to find 'n : v5 mWNI2 and follow carefully as the teacher model
reads the P09 with pupils reading the 709 in pairs, groups and/or as a class using
the strategies suggested in the Teachers’ Guidelines. Ask pupils to find the XpPRINN.
When we cut the 109 in half (use large D ?109) we will see the actions of two
different people — who might they be? Ask pupils to circle the two people in the
PI09, using different colours.

20302 28 TNy NTYD(RY 72 13 1Y IN PO 1313 TWRVTRI)N
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4. Comprehension Activity [K2, K4A, K4B, S4, S5] (10 minutes)

With the colour-coded 'n 7199 and corresponding wordlists, pupils can now use the
Shoresh Research and Recall strategy to assist with comprehension of this pI02.

Now that they are familiar with this strategy, pupils can also be encouraged to use the
Independent Learning Checklist to guide them in P19 comprehension.

Introduce the new keyword ¥, which pupils should know from the daily ¥ prayer.

Once pupils have had a chance to share what they worked out, display the 709 on
the IWB and ask pupils to find the names that they have circled.

See the 702 in the previous activity.
Explain that these are the active characters in this py02.

Encourage pupils to find the action words (verbs) for each of these characters and
guide them to work out who did what. Then circle the verbs on the board in the
same colours used for the names.

:NYANY TN TIND nq@ais; WYON PN 12 TAMYNYNPAN N

Ask the pupils why they didn’t circle pns>. (He is not an active character in this P09 —
his name is mentioned in the context of NP2 overhearing his conversation with Yvy.)

Ask pupils to re-tell what pn> told Yyy. Pupils can use Comparison Table 1 and the
files they created in the Summary activity of Lesson 1 to help them answer the
qguestion and write good suggestions on the board to save for a later activity.

Now that pupils know Yvy’s response they can fill this in on Comparison Table 1.

ey

, Comparison Table 1
. Complete the table as you learn each group of D03 shown.

M-'N DYPIDD -1 DPI0Y 511 DYDY
Who is speaking? PNy
Who is listening? Wy

N¥) TDYRY 720 P22 NINY )
. NN DTN NTWN
given? YRANN NI DIBYVR TNV T
Are they direct or quoting ) ) . NZaNY 2 I
- Direct instructions from pny»

someone else? ) : i
to Yy to prepare him the food
he loves

™R D703 W9 723N N T
So that PN’ can bless 1y
before he dies

NOATY TN TN NTYD WY TN
1y goes and obeys his father’s
instructions

What instructions are being

What is the reason for the
instructions?

What is the listener’s
response to the instructions?
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5. Reading Activity [S1, S3] (5 minutes)
NN ¥ AN TN IWYDIN 12T PANN DYDY NI TINZ M2 APYIIN NPIR NI )
YN 2397 1N 297 NN N2IN) DRYVR PT DY) TN P
Encourage pupils to find /3-1 : 35 Y72 and follow carefully as the teacher model
reads the D9 with pupils reading the 02 in pairs, groups and/or as a class using
the strategies suggested in the Teachers’ Guidelines.
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6. Comprehension Activity [K2, K4A, S4, S5] (10 minutes)

These D09 repeat the words of pny> and pupils should be able to work out their
meaning by comparing them with the original words spoken by pns» in -’ ©7109
1.

To practise and revise NP27's words, hand out coloured cards to individual pupils:
purple for NP2, red for vy, blue for 2py> and green for pnY>.

‘NP27 should speak her words in Hebrew and ‘pny>’ should repeat the words the
7709 quotes him as saying by reading them together with ‘Npa7’.

‘apyY’ and vy’ can explain what the parents are saying in English.
Revise the ©¥q¥: 727 ,9N,NwWY 99X ,592 from previous units and the prefix 1 (and).
Then challenge pupils with the following question:

Were these the words pny actually said? Let’s look back at the earlier o>109 to
investigate.

7. Understanding Activity [U1, U3] (10 minutes)

Call up another four pupils and give them a second set of character name cards in
the same colours. Ask each pupil to read what their character says in "7-2 Dp109.
Note that in these ©pI09, NP2 is listening (she and the class could give the
meaning of the ©pIv9) and 2Py’ is not present.

Ask the class to point out any differences between what the first group read (in
activity 6) and what the second group read in this activity. If needed, ask the
groups to re-read the D> pID9 section by section so that pupils can listen carefully
for any differences.

Highlight on the IWB those words that are different from the actual instructions
that pny> gave to yvy.

Pupils can now use the information from 1-y ©p¥99 to complete the second
column of Comparison Table 1.
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e

i Comparison Table 1
. Complete the table as you learn each group of 7103 shown.
=N DI 1= DYDY =11 DIADD
Who is speaking? [k M
Who is listening? Wy apy

What instructions are being N¥) TRV 1170 P22 MRy TRV Y 7 N0IN ¥
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given? PN 'IHJN;‘-S’S!B‘L?\J’_V‘BT::‘;‘;LV:: . . DER IR
. . T oSk Y mream | RIS quoting the
Are they direct or quoting Direct instruction's'frulm pr;g? - ipstructions given by pryto
someone else? : , T Yy
to Yy to prepare him the food £
he loves
What is the reason for the TN DR VR TN M T 22397 1 2297 NI Y
thstructions? So that pny’ can bless Yy So that pny» can bless 1y
before he dies ‘before 'n * prior to his death
What is the listener’s N2DP T TN NTYNIVY TN N | apys is listening - no response

1y goes and obeys his father’s yet

response to the instructions? | . .
instructions

Summary of events — PNy is getting old. He calls Wy | npanis retelling pny's

including characters’ and instructs him to go and instructions to ypy.

possible reasons and prepare him his favourite She wants 2py? to get the ny72

nobives delicacies so pn can bless because she knows from the
him before his death - pny prophecy ('n »92) that the

wants to give Yy a n72 when | n372 should go to him.
he is feeling good about him (it
will be about material success)

With the help of the comparison table, prompt pupils to notice any differences in
wording and language between the first two columns and discuss possible reasons
for this.

e What significant extra words does N2 include when she repeats the
conversation to 2py? ("N *)92)

e What do you think npa1 is telling 2py? by including these words? (Perhaps she
knows that 2Py is connected to 'n, and thinks that he will be happy to do what
she asks if she uses those words. She is also hinting that she has reason to believe
this is what 'n wants because of the prophecy given to her.)

e Challenge question: Can anyone remember when N2 received this prophecy
and what it was? Encourage pupils to think back to previous learning (Unit 6)
and if possible refer back to ¥ P102:172 P19 . (It was while she was pregnant,
and experiencing discomfort that she was told that she was expecting twins and
that - 1ys T2y 217 — the older would serve the younger.)

e What extra words does pns> use that Nnpp17 leaves out? (NI10N IYND)

e Why do you think pny> used those words when he spoke to Ywy? (He knows that
YWy likes to please him and thinks that he will be happy to do what he asks if he
uses those words.)

e Why do you think that Nn{p27 chose not to add those words when telling 2py>
about the conversation? (This is an open question: pupils can suggest their
thoughts based on what they know about the family relationships.)
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8. Comprehension Activity [S5] (5 minutes)

D0 DY 2T) 0¥ DYN Y NR) INSTIN NYT2 0 - THN MISN N WK X9P2 YV 72 NHYI N

$ 1NN 2397 72722 TYN 12Y2 50 PANY NRAN) O INR KD TAND DIIYON DN NYYN)
Summarise -'n ©pI09 in English (or use the linear ©pIv9). NP2 asks APy to get
two goats for her to cook for his father. When they are cooked, 2py is to give them
to his father who will then bless him. Stronger classes can be asked to work out the
DIV in pairs, using the colour-coded 0P and 0109 they have already
learned to help them.
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Using these D09, ask pupils to independently complete the final column of

Comparison Table 1.

, Comparison Table 1
~ Complete the table as you learn each group of o103 shown.

NN DD

=1 QIPIDD
7N
2Py
YTV TN P MR0AN §
N72N) DMRYOLN
NiP27 is quoting the

instructions given by pny to
Wy

15-10 DIPIDY
M
pp
N WIND 9P DY I NHYI N
TN DN WNBTON NI ©
0D DY T NV OUN NP
UND TINZ DYV DDN NYIN
- T20) AN NI Y 20N
Direct instructions from npa7
to 2py to fetch 2 goats which
she will make into a tasty dish
for pny.
AT 97 127 YR 123
S0 2Py’ can receive the
blessing from pny».
apy? is listening - no response
yet

PRy
Wy
NY¥) THYR) 20 720 NN 2
N7y O2 NI NTYD
YNINN TYND DY TNV T
NZANY 2 M2
Direct instructions from pny»
to Yy to prepare him the food
he loves

Who is speaking?
Who is listening?

What instructions are being
given?

Are they direct or quoting
someone else?

TN 0792 °¥9) 72130 MAYa T
So that PNy can bless 1y
before he dies

IN7 TN TN NTYDIWY 12NN
Yy goes and obeys his father’s
instructions

TN 197 11297 NI Y
So that PNy’ can bless Wy
‘before 'n * prior to his death
apy is listening - no response
yet

What is the reason for the
instructions?

What is the listener’s
response to the instructions?

Summary of events —
including characters’
possible reasons and

PNy is getting old. He calls ywy
and instructs him to go and
prepare him his favourite

NP2 is retelling pny's
instructions to Yy.
She wants 2py» to get the n272

NP2 wants to make sure 2py?
received the n272 that she
believes should be his. By

delicacies so pny> can bless him
before his death - pny» wants to
give Yy a Nn21a when he is feeling
good about him (it will be about
material success)

because she knows from the
prophecy ('n »97) that the
1272 should go to him.

helping apy> with her plan, she
will make sure this happens.

motives

Using the information from the ©>109 so far and the completed table, review the
following points with pupils:

e Why did np27 want 2py> to bring pny» food? (So he could get the 272 instead.)

e Why did np27 want 2py» to receive the N272 rather than Ywy? (She knew from the
prophecy that 2py> was supposed to be greater than Yvy.)

e What words does she use that hint at this? (The words 'n )97 - she is hinting that 'n
wants it to happen this way.)

o After np27 heard the conversation between pny» and vy, instead of telling 2py> to
bring pny food, what else could she have done? (Pupils should be encouraged to
suggested alternatives that they can later record in their Family File.)

e Why do you think she did not choose to do that?
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9. Plenary [K2, U1, U3] (5 minutes)

Pupils can now be given time to work on the next pages of their Family File using the
suggested questions as pointers.

They may also wish to add some questions to the characters on the final page of their
files. For example: “np29, why are you talking to 2py> before you talk to pny»?” and
“apy’, why do you think your mother is telling you this?” “apy>, what do you plan
to do?”

Pupils can share what they have recorded and their additional questions to the
characters. If time allows, pupils can act out imaginary dialogues between the
family members, posing their own questions and suggesting answers from the
characters’ perspectives.
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Lesson 3: apy? Responds to His Mother’s

Plan (?79=N/7% 1372 $PYNI2)

Learning Outcomes:

+¢ To understand how the n99m uses significant words to help us explore the choices
and motivation of characters in the story

** To understand the dilemma of aj¥*» when he hears his mother’s plan

Suggested
study

Hebrew

Teacher summary

method for
0'PI09:

VP-NI1 DIPIDD

V=T DIPIDD

By the end of this lesson pupils should:

Knowledge Skills Understanding
K2: Know that apy> S1: Locate U1l: Appreciate
expresses concern that | v»-n 115 PWUNKRI2 in the vinIn | the dilemma

his father will realise when given the P19 and mva | apy> faces: He is
that he is not Yyy and reference. aware of his

will regard him as
deceitful.

NP7 assures 2py> that
she will take full
responsibility for the
resulting outcome.

K4A: Know the
following new Hebrew
keywords:

garment | ‘7)3 k!
todress | WAy | vaOm

nYaon
give mn nm

$3: Read words and phrases
accurately, accentuating
syllables correctly and
recognising basic N7pn0 MyL
(xmamey) of

VISR D YUK

S4: Comprehend the plain
meaning of ¥»-N" 15 PYNI2
independently.

S5: Identify the ©¥qY of the
following keywords:

9P3, 9733, Yaym, NYaon,
1D, SNNRIN), NIN

Use suffixes to better
understand word choice and

meaning.

obligation to
obey his mother
(on) an 11203),
but is also
reluctant to
deceive his
father by
pretending to be
wy.
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1. Revision Activity [K2, K4A] (5 minutes)

Display the Comparison Table 1 that was used in Lesson 2 (see previous lesson plans).

_— Ask pupils to refer to their own copies of this table or use
—— the one on the IWB to help them complete the
: worksheet Who Says What to Whom.

Ask the class how the two conversations are similar.

(Both involve one parent talking to their favourite child.
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Both involve one parent telling the child to get food for
[AR2S

Both involve one parent planning to have their favourite
child get the n27a. Other answers or versions of these
answers are possible.)

Discuss the following questions with the class:

1. Do you think that 2py> wanted to go along with his mother’s plan? Why/why
not? (Pupils can give any answer provided that they explain their reasoning well.)

2. What do you think 2py>» would choose to do instead? (Encourage a variety of
answers, such as ‘give up the Nn272’°, ‘argue with his mother’, ‘discuss the problem
with his father’ or ‘explain to Yy and see what he thinks’.)

3. The characters in these ©pI99 have different views of what should happen.
PNy wants Yyy to get the N272 and NP1 is sure that 2py> should get the N27a.

Suggest other ways that N2 and 2Py could solve this dilemma.

2. Scanning Activity — Working With Words We Know [K2, K4A, S5] (10 minutes)

Ask the pupils to look through y»-n D199 and identify who is participating in

the conversation. (2py\Np27) Have the pupils circle the names of the participants

in the ©pI03. (This can be done together on the IWB or individually then checked

together. Answers are marked below in red.)

YN MAN NWH?Y OVIN 3 : PIN YOIN IIINY WY YIN NN TWY 110 TN NP7 DN APY? MNN N
>b7:1 YRV TN 032 TN99R >by PPN I MNM P N2 N9 N997 >y XNNIN YRYNND PPY3I

TIN P27 NPM IV : VAN DN TYND DIRYLN BN Yy mNb N2 NP 9 T 9N -[51
DTN AN IO : ]\97-1 M3 APy ﬂN wnbm ™33 AAN TN NTHND b‘m [RERIZ2 R k!

'1;; :17;33
Ask the class: Who are the two active characters in these ©»09? (apy> and Np2")

Explain to the class that before we read the 0109 we will look for other ways that
the characters are referred to in the story. This will make it easier for us to follow
the plot.
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Display a family tree of the four main characters.

Ask: What are the relationships between the characters? How else might they be
referred to in the ©pI09? (Mother, father, son, brother)

N [ZIA> 3
——— —4
apy Wy

Remind the class that suffixes can give us Suffix Table

further clues as to who is being mentioned. o g P e

Display the Suffix Table and complete it T IR s e e

together with the class, guiding pupils to look at R[> owm [ wen | 30w
| NN | My brother Wy

V=N D’P]UQ tO help them. w | I | Myfather PNy

It may now be helpful for pupils to scan through
the ©pI09 and locate the above references to the
characters. They can highlight them in a
designated colour for each character if they wish.

3. Reading Activity 2779-8’> :375 ,PYN2 [S1, S3] (5 minutes)

Encourage pupils to find 2>-8 : 12 7>¥N72 and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (XpNINN). Instruct
pupils to read the P09 in pairs, groups and/or as a class using the strategies
suggested in the Teachers’ Guidelines.

4. Comprehension Activity [K2, K4A, S4, S5] (10 minutes)

TN TN N D YN VNN WY WRONK Y 1D TN NRITIN P 1) 20
172 D) 2P Y2y PIINAD) YIYDRD PYYI

Read the ©p 99 with the class. Pupils can use words identified in the scanning
activity to work out who is being referred to in the ©>»109. Provide the following
prompts to assist with comprehension.

P90 YIN N WY VOIN NN WY 10

Ask the class if they remember the differences between the boys. Provide the
meaning of Pon (smoot)h and remind them of the meaning of 7y (full of hair).

YAYNND PPYL NI PIN W) SNN

Provide the meaning for ynynn (doing wrong, cheater) and »wn> (touch me).

D272 ND) NP Y2V ININ: 1
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Unit 8: pny’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

Ask the pupils if they remember the word n257 (reminder from Unit 1).

D>I09 can now be displayed on the board, and pupils can be challenged to work
out their meaning using the Shoresh Research and Recall strategy — either in pairs
or as a class.

If pupils have not had prior opportunity to scan D009 before reading (Activity 2)
the Suffix Table can be displayed at this point. Pupils can be primed to look for
alternative references to the family members (>an = ax + >5v referring to pny> and
MN = NN + 9V referring to Yvy).

Assist the pupils in using the above information to comprehend the 009, then
discuss the following questions:

e What did npa instruct apy’ to do? (Bring food to pny» pretending to be Yvy.)
e How does apy> describe his brother? (He is a hairy person.)
e What does appy> say his father may do? (Feel him to see if he is hairy.)

e What is 2py> worried will happen then? (That his father will think he is a cheater he
will be cursed instead of blessed.)

e Why do the D9 use so many words that talk about family members? (This story
shows how family members talk about and to each other, which is part of the
complex relationships within families.)

e How do you think apy> feels about his mother’s plan? (Encourage pupils to back up
their answers with words from the ©p199.)

5. Understanding Activity: a{p¥’ Has a Dilemma [U1] (5 minutes)
. After reading the 009 point out that there are several
i s P parts to the 0>?109 and each one shows a different thing

that 2py» is thinking about.

Display the worksheet What Is apy> Thinking? Guide the
pupils in using words from the 7192 on the board to
complete the thought bubbles and speech bubbles.

Ask pupils:
e Which speech bubble tells us how the boys are different?
e Which speech bubble tells us what pny>» might do?

e Which speech bubble tells us what 2py> is worried about?
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Use the following questions to poll pupils’ opinions and write down the resulting
predictions and ‘advice’.

e Do you think that 2py> will do what his mother says? Why?

e Do you think that apy> should do what his mother says? Why?

Pupils should support their answers using phrases from the P103.

After the discussion pupils can complete the questions at the bottom of the
worksheet. Alternatively, this can be given as a homework activity.
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This worksheet can be added to the Family File for later use.

6. Reading Activity [S1, S3] (5 minutes)

Encourage pupils to find ¥ : 3175 no¥x12 and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (NPNINN). Instruct
pupils to read the 702 in pairs, groups and/or as a class using the strategies
suggested in the Teachers’ Guidelines.

7. Comprehension Activity [K2, K4A, S4, S5] (5 minutes)
NP 7212992 Y0V TR )2 TNZIP 22Y 1R I7 MNM
Together with the class find words that have been identified in previous D109

(underlined below). The color coded list from the Shoresh Research and Recall
resource can assist with this.

9 DR 1212992 YNV TN )3 IN29P 2y IDN 17 IPNM

Write the word >3y on the board and show how it can be broken up into a word
with a suffix. In this case, ‘on me’ means my fault/my responsibility/my problem.

Ask the class why npa takes responsibility for what she is asking appy> to do. If
needed they can look in the Family File to remind themselves of the reasoning
behind her plan. (She had received the prophecy of “»y3 Tay> 27 and therefore
believed that apy> should receive the N273.)

For more advanced classes share the following vy79 of the N9):

The word >3y is a hint to a future punishment/curse of apy>: 90 129 vy =2.5.y.
The letters stand for each of the events in 2pyY’s life that caused him sorrow.
Pupils who can remember this ‘warning’ will be able to make the connection when
studying later events in 2py>’s life.

8. Understanding Activity: What Will appy» Do? [U1] (5 minutes)

Ask a pupil to come to the front of the class as apw.
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Unit 8: pny’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015
Frame the scene: Now 2py is about to go and fulfil his mother’s instructions. Let’s
‘pause’ the story and explore what he might be thinking and feeling.

Instruct “2pyY’ to act out beginning to walk to the flock. Direct him to ‘freeze’
before he gets there. Present apy>’ with the sentence starters below in a basket.
Let him choose one, read it aloud to the class and complete it with his own idea to
finish the sentence.

Allow a few pupils the chance to be “apy>’ to explore the thoughts and emotions he
may have been experiencing.

Sentence starters:

e | am going to take the goat to my mother because

| absolutely will not take this goat to my mother because

| am still thinking whether | should take the goat or not because

| suppose | will have to do this anyway because

9. Comprehension Activity: What 2py» Does v/5-4//5 : 375 5oUN92a [K4, S4]
(10 minutes)

WY O NN NPT NPM IV : PIN INN TYND DMIYLN 1NN VYN IHDND NI NP TN T
D’Wﬁ ”“D ﬂﬁ)’ Y ]\37“1 M2 37}” N \035311 23 AnN W\’)N n‘mm 'J‘D_l M3

1533 PO 0 TN 2 I DI K 1 £ 3

These D09 will be summarised in three readings, using different techniques to
reinforce the events and actions that occur.

First reading: Encourage pupils to find v 370 0 7 .35 mYNIa and follow
carefully as the teacher reads the D>109 once using the correct punctuation
(xmnanx). (Note: Pupils don't read these 07v2.)

Second reading: Distribute the following pictures or props, labelled with
corresponding words from the D109, to a few pupils in the class. Challenge the
pupils holding props to listen carefully as the ©>109 are read for a second time,
and stand up and show their object/picture when it is mentioned.

- DYLN (a plate of grilled meat)

- Yy 11 (hunter’s leathery clothes)

- DMYN MT) MY (goat skins)

- on? (bread)

Display the following verbs on the board under the headings What 2y’ Does/What

12249 Does. Remind pupils of the ones that are familiar (weaker classes should have
picture clues as well as actions).

Read the words with the class and ask them to act out what 2py> and NP2 are doing in
these O>pP109.
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What a’»y» Does What n9a49 Does
N2 NN 790 NNYY IUNX DM YIOM NPM

Extension for HA pupils: Display the verbs written on cards (see Classroom
Resources). Challenge pupils to allocate each verb to the character who performed
it.

Third reading: The teacher can now read the ©>p199 in English (more advanced classes
can follow in Hebrew). Encourage pairs of pupils to mime what each of the participants is
doing, using the props to help. Allow a few pairs of pupils the opportunity to act out the
D>PIvY, perhaps reading the 019 in Hebrew the second or third time.
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Ask: Which character appears more active in this scene? Why do you think this is?
Encourage pupils to explain their answers based on earlier activities and discussion.
(Possible answers can relate to 2py>’s reluctance and hesitation; Nnjp27's
determination that the N272 must go to apy’; NP27's conviction that her plan is the
correct course of action.)

An optional extension worksheet What a7y Does; What 1724 Does can be used
for reinforcement.

)

et

What apy? Does; What 0724 Does

Write the werbs from 17 0391039 in the correct column. Use the table
ta help you choose the correct words to circle in the sentences below

prog What apy Does What nz37 Does

=) (she made food)
[he went to the sheep pen)

fhe took the sheep he chase)

fhe brought it to his mother)

o [she took the clothes)
v

{she dressed him in the clothes)
(oY

(she dressed him in the clothes)
. L

ishe gave him the food)
v (she hod made bread)

How many things did 3P¥? do? __ | How many things did NP3 do?___

1. apwy/npa7 got the foed ready.

2. apyy/nza7 got the disguise ready.

3. apyy/npan put the disguise on. ﬁ

4. 3apyy/na put the food out to be carried to PRy ‘
5. apy/n37 did more in order to help 3Py get the np72.

6. 3py/npa7 showed that they really wanted it to happen.
7. 3py/npan wasn’t so sure about the plan.

0 waA, U2 & P U B Revived ey 2015
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10. Plenary Activity [U1]

Distribute the character adjectives shown below. Ask pupils holding the cards to
decide which of the two participants their word best describes. Encourage them to
support their answers using words or phrases from the ©p109. (Differentiation:
stronger pupils can find the words in the text; others can use their own words.)

Character adjectives: determined, frightened, obedient, creative, active,
thoughtful, confused, secretive, calm, worried, confident, careful

Summarise with the class:

e What have we learned about 2Py and his possible thoughts and feelings from
these ©>»09.

e What have we learned about N{?27 and her possible thoughts and feelings from
these D>»09.

For homework ask pupils to add the character adjectives they have discussed to
the Family File and use them to describe each of the participants in these o> pI09.
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Lessons 4 and 5: apy? Disguised as yyy
Brings Food to PNy’ (wa-n s munaz)

Learning Outcomes:

% To appreciate the refined nature of 2y’ in the way he behaves and speaks to his

father
Suggested Hebrew Teacher summary
study

method for | 779-N" OID V13- DOPIDY
0PI09:

By the end of this lesson pupils should:

Knowledge

Skills

Understanding

K2: Know that 2py» goes to
his father dressed in Yvy’s
clothes with his arms covered
in goatskin. pny feels apy>.
He says:

WY O DTN APY 5P S0
PNy asks again if he is yvy.
apy> answers "l am". He gives
PNy the food to eat and
PNy blesses him.

K4A: Know the following new
Hebrew keywords:

v and its various Hebrew
forms:

2P ,NYan ,NY) NN

K4B: Know and understand

the meaning of the phrase:
Yoy O DTN APY? D3P S0

K6: >’v1 on
Ty O DYDY 2APY? Dip OPn

$3: Read words and
phrases in

VIO 37D TPYNI
accurately,
accentuating syllables
correctly and
recognising basic »yv
NIRPRD (RDNINK).

S4: Comprehend the

plain meaning of
VIA-NYY L VD TPYUNI
independently.

S5: Revise the ooyv
of keywords from
previous units and this
unit including:
AN 22, PIN NN
2T ,AVND OTPVY

Ul: Understand the
explanation given by
»yn of the key
phrase 2apy> 9ip Spn
Wy T OXPN to
imply a difference in
language used by
2Py’ in comparison
to Yy (as opposed
to a difference in
their voices) and
how this applies to
pupils’ lives.
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Lesson 4: N/’5-n’7% ;375 YYNI2

1. Revision Activity [S4, S5] (10 minutes)

Display the following words from -0 ©pI09 (Lesson 2 Activity 8) with the title The
Instructions N24 Gives apy’. (Phrases should be shown in the same format in
which the 0109 were studied in Lesson 2 — either in English, or Hebrew.)

Display pictures of the actions mentioned in the D109, and ask pupils to match

the actions to the pictures.
INSDON NYT2

D210 D1Y 1T MY DYN TNP)
TIANY D1PYVR DNN NYPYR)
TN INID)
b
NN 97 7273 YN 12Y32
Now the class can investigate which of the instructions apy> has carried out.

Display the followings phrases from 7> 709 (Lesson 3 Activity 6) under the title:

apy’ Follows the Instructions:
T2

NN
PIN NN TYND DIPYVN DN YyN)
Ask pupils to identify what 2py> has already done to follow those instructions by

matching each of the verbs to its matching phrase in the instructions as shown
below:

apy’ Follows the Instructions The Instructions N2 Gives apy?
1221 WNYTON Ny
Ne2l D220 DY 27 Y DY T NP)
PN 0K WD DYRYDD Yk VYA I DIDYOD DON NYYN)

P NI

59N

NI 2)97 7273 N 1232

What instructions does 2py> still need to do in order for NP27’s plan to work? (Look
at the remaining phrases in the ‘instructions’ group.)

(1190 2397 72727 WX 12¥2 521 TIND NIN))

2Py now has to bring the food to his father.

Direct pupils to refer back to the worksheet, What is apy? Thinking (Lesson 3,
Activity 5). Ask them to report their predictions of what 2py> would do.
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Ask: Did you predict correctly? Do you think the rest of the plan will be successful?
Do you think that 2py> should proceed as NP2 has suggested? Ask pupils to explain
their answers.

2. Reading Activity Part 1 v//-n"/ : 775 ,P¥YN92 [S1, S3] (5 minutes)

Encourage pupils to find v-n 35 YNIa and follow carefully as the teacher
model reads the pyD9 at least twice using the correct punctuation (XPNINN).
Instruct pupils to read in pairs, groups and/or as a class using the strategies
suggested in the Teachers' Guidelines.
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3. Comprehension and Scanning Activity [K2, K4A, S4] (10 minutes)

7792 1WY 200N 1’3N'5N APY? NN VY 932 NRN D NN NN AN INNN 1’3N’7N N2 Y
‘[\’)S) ’33‘133'1 M3aya ’773)3 “173N1 N2V NYDIP ’52‘{ naT 'W)N‘.') MOVYY

Challenge pupils to work out the meaning of the © 199, using the Shoresh
Research and Recall strategy and colour-coded ©>»109. Encourage pupils to
summarise the conversation between apy> and pny’ in their own words.

Once pupils have grasped the general meaning of v/»-n» DY, display the
D709 and the following colour-coded titles

What pny» asks
What 2py> answers
What 2py> asks pn to do

Distribute large v'»-n ©PILA. Challenge pupils to work in pairs to study the
D109, and decide which phrases belong in each of these three categories.

A worked example is shown below.

What pny> asks What 2apy> answers What 2apy’ asks pn¥ to do
)2 NN N N2 OTIYY T WYONN TN NIIN NIY Ky-OIP
IN 12T T¥9) *32727 M2Y2

Pupils can then colour-code the phrases on their own copies of the @199, as
shown below.

77192 IYY O2IN PIANIN APY? NN 1 1232 NAN 2D 29I NN AN TN PIANIN NI M
$ W) 2397127 2P PPN NYINY NAY NYDIP PIN NIIT IUND dIOYY

The resource Who Asks? Who Answers? v’/9-n’> 0?99 is also provided for this
activity.

The image of the two characters can be displayed on the IWB. Pupils can then be
chosen to come and drag each phrase into the correct coloured speech bubble.

Alternatively, this resource can be used as a worksheet for pupils to work on
independently or in pairs, to reinforce comprehension of these D> 09.
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5
'\./\.

Who Asks? Who Answers? ©*/*=0/"? Q02

4. Reading Activity Part 2 and Comprehension Activity v//>-n’/» : 775 PYNI2

[S3, s4] (5 minutes)
Instruct pupils to work in pairs to re-enact the .

conversation between pny> and apy in these Who s Who Answers? 3-8
©109. Each should take on the role of either pny» e

2P N £ DI TIN Y 0 IHNY
28 3T W

or Apy, read the phrases their character says, and Pty
then switch roles.

NN IR NI
Y 20N PREIR
naNy

Pupils can then record this conversation in English,
either on their large D09, or on a second copy of
the worksheet

Who Asks? Who Answers? v//2-1y/> 93109

5. Understanding Activity: Paying Attention to Words and Feelings [K4, U1]
(10 minutes)

Ask pupils to read v'-n" B¥P109 aloud and retell the conversation in their own
words. As they read, complete the first three columns of the table below (Who
Asks? Who Answers?) on the board.

To encourage pupils to think about the characters’ possible feelings, ask the
following questions:

1. What did pny» ask? Why did he need to ask this? How do you think he felt when
he asked this?

2. What did 2py> answer? Why did he answer in this way? How do you think he felt
when he answered in this way?
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3. What additional information did 2{py> include in his answer? Why? How do you
think he felt when saying this?

4. What do you think pny>’s thoughts and feelings might have been following this
conversation?

Pupils may question the fact that 2py> appeared to be lying when his father asked
who he was (we recommend that teachers do not raise this question at this stage).
This issue is dealt with extensively by the ©>¥191n, and pupils should be
commended for asking. Following the simple meaning of the ©p 09 learned so far
it should be clear to pupils that 2py> felt he had to listen to his mother despite
feeling uncomfortable with her instruction. Encourage pupils to identify with his
feelings but not to judge his actions.
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Who Asks? Who Answers? Who Asks? Who Answers?

V- DYDY

In the words of In my words How might he
the pyog have felt when he
said this?

In the words of In my words How might he

the p1o3 have felt when he
! said this? Py asks: 3 RN D M [L;nm:m e
about who he is

Poyr asks: talking to)

2Py answers: EREER LR (worried,
nervous,
uncomfortable)

2Py answers:

N IYY (worried that his

N DI2T father will
discover that he is
not 1Y)

2pw tells pnyx:

apw tells pny: nav Nop

YT NPONY

»372m My
Y9

6. Reading and Comprehension Activities 75 :375 m¥YN43 [S1, S3, K2, K4A, S4] (10
minutes)
Display the worksheet Who Asks? Who Answers? /3 799. Read the P19 aloud

with the class, pausing between the phrases to emphasise who is asking and who is
answering.

397 PPN N PN 72 VN33 N 1R NN 12 9N PR 19NN
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Read the »109 a second time. Ask pupils to identify

O Who Adks? Whe: Answers?™ Jvg which words are spoken by pns» and which words
= s i U Lo i e are 2pyY’s response. Once pupils have identified the
g mmn s momm R correct phrases, drag and drop or copy them into
@) the correct speech bubbles on the board.
- Point out to pupils words that might be familiar to
8 them from units they studied in the past (the
$ Shoresh Research and Recall resource can assist
-l ! with this): %2 m90n ,232.
Ask what pns> might be asking using the words
hurry (n701) and my son (»3). (For example: My
s s son, why did you hurry? My son, what made you

hurry? My son, you must have really hurried, how
did you manage to return so quickly?)

Ask the class how apy> might have been thinking and feeling when he heard this
question (“Oh no, what can | say?” “I should have taken a bit longer.” “Now | am
really in trouble.”) and what he could answer (“l was lucky with the hunt.” “l am a
good hunter so | finished fast.” “It doesn’t matter, just eat what | brought while it is
hot.”)

Explain 2py’s answer to the class — “n made the hunt happen quickly’. Pupils might
be familiar with the phrase n7p Nn (what happened?) which they can connect to
the word ‘N7pn’ in the PIv?.

7. Reading Activity 8775 :v/5 ,mP¥N92 [S1, S3] (5 minutes)

Encourage pupils to find N5 :375 m¥NI2 and follow carefully as the teacher
model reads the pyD9 at least twice using the correct punctuation (XPNINN).
Instruct pupils to read in pairs, groups and/or as a class using the strategies
suggested in the Teachers' Guidelines.

8. Comprehension Activity [K2, K4A, S4, S5] (5 minutes)
:NJDOXYPY )2 N NHND %2 TYNNI NI NY) IPYIN PR NN N
Display X5 709 with the words below emphasised. Read the 702 to the class and

then with the class while putting emphasis on the marked words. These words hint
at one possible way for pny» to find out which son was standing before him.

:ND"ON WY 032 N NHND M2 TYNN) NI DY APYIDN PNYY PN RO

Using the worksheet template Who Asks? Who Answers N’’5 9399, write the phrases in
this P02 into the speech bubble corresponding to either instructions (°)2 7YX XI-NY))
or questions (N>-DN Yy 2 N} NAND).
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Ask pupils to suggest their own translation for the
question asked by pn» in this P19 (for example “Are you
my son, Yy, or not?”).

To revise the conversation between pny> and 2py,
choose pupils to role-play this exchange. Direct them
to re-enact the conversation from the moment apy>
comes in to pnY (N P109), using their Who Asks?
Who Answers worksheets to guide them.

After pny asks “How did you get here so quickly?”
, and 2apy’ responds “/n made the hunt happen quickly”,
s union pause the scene and ask pny> the following questions:

e Do you know which of your sons you are talking to?
e What have you done to try to work it out? Did this help you?

e What else can you do to try and work this out? (Touch apy>, touch the food,
smell 2py>, or smell the food.) How might this solve your dilemma?

Encourage the pupil playing the role of pny> to act out one of the above ideas and
make a note of his chosen action on the board.

Ask some more pupils to come up in pairs and act out this scene. Add their
suggestions to the list on the board. (These will be used for v5-n"5 ©p109.)

9. Plenary Activity

Review the story up till now. Ask pupils: Will pny> find out that this is 2py> not Yyy?
To review the ©>09 studied this lesson ask:

e What did pny> askapy> in n» pyog?

e How did 2apy> respond in v PIDY?

e What puzzled pny» about the timing of his son’s arrival?

e How did 2py> explain this in 5 P3097? Do you think pny?» was convinced by this
explanation?

e What did he ask 2py? to do next in N2 P102?

e Do you think he will find out that this is really 2ppy>?
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Lesson 5: t/75-2/75 :v/2 ,HYYNI2

1. Word Work Review Activity [K4, S5] (5 minutes)

Display the keyword vy. Explain to pupils that this word comes from the ¥q¥: vn
and appears in the D09 in various forms (NYan, XNV, ¥, ¥M). Introduce the
following game, which will help to reinforce this keyword, and some other verbs
encountered in the D109 so far. There are two options for how this game can be
played, depending on space available.

Option 1: (similar in format to ‘What’s the time, Mr Wolf?’)
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e Put the following verbs in a hat/bag/basket (Classroom Resources):

NADY NN, NPYY NN, PYN L TYRRY, XTIV, N, U9, D730, NYAD NV Ui
) DM, Yaom Ny RN

e Instruct pupils to stand in a line facing the board. The teacher should stand with
their back to the board facing the line.

e Select a word from the hat.

e |f the word is anything other than a word from the wx» family, pupils should act
it out where they are. If the word is a form of wx» they should take a few steps
forward until the teacher says STOP.

e The first pupil to reach the front of the class wins, and is then the caller for the
second round.

Note: Point out to pupils that the words nwan and ¥ actually relate to serving
food. These come from the family word of w» meaning to come close, because
when we serve a meal we bring something close (the food).

Option 2: (similar in format to ‘Simon Says’)
e Put the following verbs in a hat/bag/basket (Classroom Resources):
V) B! Y9N ,NYIRIN DRI NN NPV NV ,PYNTURNY NI LTIIN NV

e Ask pupils to stand by their chairs. The teacher should then select a verb from
the hat and choose one of the following options:

- Read the verb aloud, at which point pupils should act out the verb while
standing in their places.

- Read the verb aloud preceded by either vy 813 ,nYan or ¥, When this
happens, pupils should take one small step forwards before acting out the verb.

To reinforce correct phrasing, try to ensure that pairing of verbs makes
grammatical sense. The following is a suggestion for how this can be done.

v verb: Can be paired with:

U»)/¥p) (past tense) NIINYRIPYIIN NI PN
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NyYY/NYIN (future tense/command) INANNNNOAIDNRYNTYRNNTIIAN

Repeat this process with a few verbs. When a child is ‘out’, they can be given the
opportunity to select and read the verbs aloud to the class.

2. Reading Activity 2775 :v/5 5>¥N92 [S1, S3] (5 minutes)

Encourage pupils to find 275 :375 mwNIa and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (xpnMnNKN). Read in pairs
and groups. Instruct pupils to read in pairs, groups and/or as a class using the
strategies suggested in the Teachers' Guidelines.
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3. Comprehension Activity [K2, K4A, K4B, S4, S5] (5 minutes)

WY OT) DYTID) APY? DIP DPD VN INYNN PN PRYIDN APY ¥ 2D
Display 275-n5 ©>09 alongside each other. Challenge pupils to find 0>V they
have encountered in NX72 P02 that appear again in 273 PIDa. To reinforce this,
display the words 9N»/AnWnY¥m.

Choose volunteers to act out one of these ©>¥7Vv. The class can guess which vv
they are acting out, and identify the words with that ¥q¥ in 275-875 DPID9.

Pupils can now be given time to work out the meaning of the P02 independently
(reminding them of the words 1> and Yip if needed).

Provide pupils with the following English phrases and ask them to match them to
the correct parts of the displayed p199. (Answers shown below.)

VIR PHYONR APY? YN apy> walked up to his father
YN His father touched him
APy 299 50 The voice is the voice of 2py>
WYOT 81N The hands are yyy’s hands

The words in bold can be circled on the displayed 02 and pupils can be
challenged to find the matching word in the English phrase.

To check pupils’ comprehension, ask the following:
e What did pny> want to know? (Whether it was Yoy or 2py? in front of him.)
e How did pny try to work this out? (By feeling him.)

e What two things did he notice? (His voice sounded like 2py, but his hands felt
like those of Yvy.)

4. Understanding Activity [K4B, K6, U1] (10 minutes)

Introduce the phrase Yyy > ©120) 2Py 5P SN as the key phrase of the unit. Ask
pupils to practise saying this phrase until they know it by heart. Ask them what
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PNy might have been feeling when he said this phrase. Select pupils to repeat the
phrase in the tone of voice they think he might have used (e.g. uncertain, afraid).

Choose a pupil to play the role of pny», and send him out of the room. Discuss with
pupils how they would answer as either 2py> or vy, were pny> to ask them why
they returned so early. How might their responses differ in tone and wording?

Ask pupils to refer back to '5-v'» D109 to remind them of apy>’s answer, as well
as his polite way of speaking to his father.

Ask ‘pnyy’ to return, and blindfold him. ‘P’ should then ask “Who are you?” The
teacher should quietly point to an individual child who then responds: “l am your
son y.” pny then asks “How did you return so quickly?” The selected pupil can
answer in their own words either as 2py, or as Yvy himself might have.

Repeat this activity a few times with different volunteers. Then asks the pupils who
played pny>: How were you able to identify which of your sons was speaking? (The
way they answered my question, the words and language they used.)

Discuss with pupils: When using our sense of hearing, what else apart from
someone’s voice can give us a clue as to their identity? (People have different ways
of speaking, using different words and language.)

How might vy and 2py> have used language differently, based on what you know
about their characters? (Yvy possibly harsher and more abrupt, apy> gentler and
more refined, which is what >’vA says in his commentary.)

What might pny> have heard that made him suspect the speaker was apy>? Clue:
Look at '5-v ©PIDA. (2APY> asked PnY? to ‘please’ eat the food,; ApyY> gave credit to
'n for making the hunt happen quickly.)

Discuss with the class: What do our word choices say about our character? Can you
think of some examples?

5. Reading Activity 975-)75 :v75 ;¥N92 [S1, S3] (5 minutes)

Encourage pupils to find 775-375 : 173 >¥n72 and follow carefully as the teacher
model reads the D09 at least twice using the correct punctuation (XRNINN).
Have pupils read the ©>»09 in pairs.

6. Comprehension Activity [K2, K4A, S4] (5 minutes)
DN NN WYY 232 NY NHNX N T 1IN NIWY PRN WY YT YT P 197970 NDY IO

Challenge pupils to work in pairs and work out the meaning of the © 09, using
the Shoresh Research and Recall strategy and vocabulary from previous lessons.

Ask: Did pny» know who he was really talking to in this P09? (Give the word ‘N>’ as
a clue if needed.)
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What was it about this ‘test’ that confused him? (Point out the words Ny Yyy >12

n .
Q to help pupils.)
(-
s}
8 7. Understanding Activity [U1] (5 minutes)
= Ask pupils to summarise the steps pny» has _
8 taken to work out which son has approached e His Senses B Fvt KKt
$ him (»2-n ©pIDI). o i e ki
e PNy is blind. Which senses has he used so far W isiy®
instead of his sight? (Hearing, touch.) P —————
Ask pupils to predict what he might discover [ ¢ .-
when using his other senses. il :
— D

Pupils can record their thoughts on the
worksheet 70y’ Uses his Senses to Find Out. | g Tt

talking to ——— talking to

How pny> used it:

I think he will decide he is talking to

. Display the Senses Checklist worksheet and
Senses Checklist distribute a copy for the Family File. This expands

s s on the previous worksheet by encouraging pupils
e e bl el to look at the ©>»109, and explore step by step

2 ® how pny» came to his final conclusion. Pupils can

% complete the first two rows of the table using the
|| information they have learned in the 0309 so far.

= (“Touch’, ‘Smell’ and the questions at the end will
S — be completed as the ©pI09 are studied.)
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7199 number

What sense did

What did he

How the P09

What did pny»

PNy use? do? (English) tells us this decide after
(Hebrew) this step?
n”» hearing Asked ?)2 NN N | This sounds
in) guestions and P mn | like 2py?
1119 listened to his »a ny nann | (although he
son’s response ?Ywy | says heisvy)
N/"D touch Felt his son’s MY | This feels like
270 skin %Y
(= taste
i) smell
()
8. Reading and Scanning Activity 7775 :375 m9¥N92a [S1, S3, S4] (5 minutes)

Encourage pupils to find 175 : 375 mwKNIa and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (NPNINN). Instruct
pupils to read in pairs, groups and/or as a class using the strategies suggested in
the Teachers' Guidelines.

Write the following words on the board: 7072n/7%/n29K1/NY3n and ask pupils to
predict what pny» is telling 2py> to do. Ask pupils to circle these words on their
own copies of the ©pIva.

Write the following words on the board: m¥)/y» X22/598)/¥3 (reminding pupils
of word meanings where necessary) and ask them to predict what 2py» is doing for
Ny, Then ask the class to circle these words on their own copies of the o>p109.

9. Comprehension Activity [S4, S5]

(5 minutes)
F Y Y 1D N2 DONY 1D W) P¥W9) 72721 W7 )2 PN NZIN) P NYID NN 1D

Ask pupils to locate the xpninX which divides the 709 into two parts. The first
part is what pny» asks and the second is what 2py> does. Challenge pupils to work
out the meaning of this P09 independently.

Once pupils have shared the meaning of the 02 in their own words, ask them to
complete the third row of the Senses Checklist.
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7199 number

What sense did

What did he

How the P02

What did pny

PNy use? do? (English) tells us this decide after
(Hebrew) this step?
n” hearing Asked P2 NDNON | This sounds
) questions and PPN M | like apy?
773 listened to his 22 M NNRD | (although he
son’s response WY | says he is Yoy)
N7 touch Felt his son’s YR | This feels like
1”2 skin WY
n'"3 taste Ate the food 22801 | This tastes like
his son served the food Yy
him serves
3 smell
)

Which sense is pny> using in this p109? (Taste.)

What does he conclude? (Unclear. He seems to think it is Yoy because he does not
ask questions about the taste of the meat.)

10. Understanding Activity [U1]

(5 minutes)

Ask pupils to refer to the table and suggest which sense pny> can still use to
identify who he is speaking to (smell). Ask: How he can use his sense of smell to do
this? (Get close to his son.) Which word means ‘get close’ (v3) and ask which word
means ‘smell’ (n>). Prompt pupils to listen for those words as the teacher reads
13-115 0109 first in Hebrew then in English.

Ask pupils what further information they now have to answer the question.

Did pny> know who he was talking to?

What clues did his sense of smell give him? What clues did his sense of taste give
him? What was his final conclusion? Point out the word 31272 as a hint.

Pupils can now complete the Senses Checklist (but they should not answer the
summary questions yet).
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7199 number

What sense did

What did he

How the P09

What did pny»

PNy use? do? (English) tells us this decide after
(Hebrew) this step?
n” hearing Asked ?)2 NN N | This sounds
) guestions and PR M0 like 2py>
1119 listened to his »a ny nann | (although he
son’s response Py | says heisvy)
) touch Felt his son’s MY | This feels like
e skin wy
i) taste Ate the food 22N | This tastes like
his son served the food Yy
him serves
\ ) smell Kissed his son | TR N IPYN | The smell is
Vo and smelt his PRI Jike the field -
clothes this is Yyy
11. Plenary Activity (5 minutes)

Place flashcards for the four senses (Class Resources) in a hat/bag/bowl. Ask pairs
of pupils to select one sense, find the © 99 in which pnY> uses that sense, and act
out what happens (in Hebrew or English depending on the level of the class).

After pupils have seen several versions of this, ask them whether they think pny»
knew who he was speaking to. Select volunteers to approach the pupil acting pny>

and suggest some alternative ways for him to reach a final conclusion.
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Lesson 6: pny? Blesses 2y’ Thinking He Is

YWY (v73-n73 1173 punTa)

Learning Outcomes:

¢ To appreciate why pny» gives 2y’ this n59a

Suggested
study

Hebrew

method for

DP09:

V2-N"D D09

By the end of this lesson pupils should:

Knowledge

Skills

Understanding

K2: Know that apy>
receives the n27a that
Yy should have
received: 'n will give
him the best of the
produce.

K4A: Know the
following new Hebrew

keywords:
DYNYN DV
NNHY?
NIND 220V

K6: Know the
explanation of the
1M790: The first N272
to apy’ (when pny?
thinks that he is Yvy)
does not mention XN
Y.

S1: Locate

V1D-NY D PYNI N
the wnin when given the
719 and 709 reference.

$3: Read words and
phrases in :175 MWYNI)2
V”2-N accurately,
accentuating syllables
correctly and recognising
basic X1 MYL
(RpNIMN).

S4: Comprehend the plain
meaning of

V73-N1D 11D TPYRI
independently.

S5: Revise the 0¥V of

keywords from previous

units and this unit

including:

M2, POND NIND TN
TN

U1: Reflect on and
discuss the
differences in the
conduct of pny> and
P27 towards each of
their sons in giving
the No73.
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1. Revision Activity [K2] (10 minutes)

Ask pupils to refer to the tables and questions they have collected about each
family member. Ask them to work in pairs to complete the following worksheet:
Remembering and Revisiting What We Learned.

Ask the pairs to share some of their predictions and their reasons.

2. Reading Activity v/75-n’/5 : 175 5PYN42 [S1, S3] (10 minutes)

Encourage pupils to find v73-n75 375 MYNI2 and follow carefully as the teacher
model reads the py09 at least twice using the correct punctuation (NRNINN).
Instruct pupils to read in pairs, groups and/or as a class using the strategies
suggested in the Teachers' Guidelines.

3. Scanning and Comprehension Activity [K2, K4A, S4, S5] (10 minutes)

77 NDY?) DY TITIY? VI YD) NPT 291 YIND 290V DIDYD 200 DPIRD T NI
FTN PPN MINPIIN TN 7 NODY) POXY 1) M) DR

Before working out the meaning of the 0?09, remind pupils that this is the n272
that pny is giving. Point out that this N33 (like others in the N7im) is written like
poetry. Ask the class what they know about poetry from literacy classes (short
lines, description words, rhythm). Poetry in the N7im has some similar qualities that
they will explore.

Display the 1943 in Poetry Format poster (Classroom Resources) and explain that
they will use the form of the poem to help them understand the n2a.

Display the words: XNIxn /oMwn /99990

Ask the pupils to recall the meanings of these words from previous units. Using
those words to help them, ask them to work out what N272 pny is giving apy.
Point out that they don’t have to know all the words in the 09, but use the words
they know to try and suggest what the N272 might be about.

When pupils suggest ‘land and sky’, explain that the N27a includes other words
relating to both the land and the sky. Display and give the meanings of the
following words: 50 — ‘dew’, (which they might know from Tefillah), X\ x0 »09 —
‘the juiciest fruit of the land’, )7 — ‘grain’” and ¥>n — ‘grape juice’. Display these
words with their meanings alongside the 71242 in Poetry Format poster. Ask pupils
to read each word and decide if it relates to a blessing from the land or a blessing
from the sky.

Add the words X /79N 233 /09N /73712y Mnny? Ask pupils to recall the
meanings of those words from previous units, and challenge them to work out the
next section of the N272 from these words. Again, point out that they don’t have to
know all the words in the P19, but use the words they know to try and suggest
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what the N272 might be about (family, his brother and his mother, other nations,
servants). Explain that the N273 gives us details about those topics.

Provide the meaning of the words D2y (nations), 7297 (in front of you) and 72)
(the boss, the master). Display these words at the bottom of the 71242 in Poetry
Format poster. Ask pupils to read the words and decide whether they refer more
to a blessing to lead the family or a blessing to lead other nations.

Ask the pupils to recall the meaning of 997 and N272 from previous lessons.
Display these words on the bottom of the 71242 in Poetry Format poster.
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Pupils should read the N27a from the poster along with the teacher, while the
teacher points to the words and their meanings as they read.

4. Comprehension Activity 2 [K2, K4A, S4] (10 minutes)

With the help of the poster, point out to pupils that in the N7im poetry often has
sentences with two halves, and each half says the same thing in a different way.
Ask pupils to choose a phrase from the poster, read it and say the same thing in a
different way (in their own words). Examples of possible answers:

DMVYN YN = please 'N give APy dew that falls
DMy 772 = you will have other people be your servants
Continue until all the phrases have been read and interpreted at least once.

To reinforce the content and structure of the N33, pupils can complete the
worksheet ny? Blesses apy>.

_
#ny> Blesses apy?

This part of the 1373 is about

e

5. Understanding Activity — Paying Attention to Words and Feelings [K4, K6, U1]
(15 minutes)
Raise the following questions in an open discussion with the class:

¢ In what way is this a good N272? Explain.

e Who did pny> think he was giving this n272 to?
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e Would this be an appropriate n272 for Yuy? Would Yyy have received things that
were important to him in this N27a? (Wealth, leadership.)

o Why did pny> give it to him? (As a ‘man of the field’ he thought it was most suited
to him.)

e |s this an appropriate N272a for apy>? Is 2py> given things that are important to him
in this 1272? What else would 2py> want that isn’t in this N272? ()N VN,
children etc.)
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The m9v explains that the N27a that PNy (V75:375 NWYNI2) wanted to give Yoy
was for physical wealth and leadership. This would not be an appropriate n272 for
2py> who would have the privilege to continue the spiritual traditions of on7ax.

Display pictures (such as fields, sunlight, rain and damp ground, people’s faces).
Distribute a variety of craft material such as raffia, ribbon, silver foil and dried
flowers. Tell pupils that they are going to explore ways to visually represent the
n272 given by pny? to apy.

Show some examples of pictures and materials and ask which words they could be
used to depict (e.g. picture of fields could match ¥ 1) 137 29; shiny gold paper
could match 7 nx 923 Mp). Distribute the N272 printed in ‘bubble letters’ on

cardboard, and give pupils time to fill in the letters with a collage of pictures
and/or craft material that they feel best portrays their meaning. (Alternatively,
print the words on larger pieces of poster paper and get pupils to work in pairs or

groups.)

6. Plenary Activity (5 minutes)

When pupils have completed their posters ask them to present their work to the
class, reading the N272 and explaining their choice of material/images to decorate
the words.
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4 Lessons 7 and 8: pny’ Blesses Yy

= ("m-"9 :v75 MHYNI2)

= :

8 Learning Outcomes:

c ¢ To appreciate why pny» gives yuy this n592

@)

n

) Suggested Hebrew Teacher summary

a study
method for | 1-V"5,275 ODPIOI NY5-315 R1D-15 DIPID
0IPI09:

By the end of this lesson pupils should:

Knowledge

Skills

Understanding

K2: Know that
Yy also receives
a N272 that 'n will
give him good
produce.

K4A: Know the
following new

S1: Locate

Mm-2 310 YR in the
vnIN when given the
779 and P09
reference.

$3: Read words and
phrases in

U1: Reflect on and discuss
how pny» and NP1 behave
towards each of their sons in
the giving of the 1272 and
how 2py> and Yy feel about
the PNy N272 acknowledges
that Yoy as the ‘man of the
field” should receive the N27a

Hebrew B2 W YN of wealth and leadership,
keywords: accurately., even if his choices do not
(T30) T3 accentuating syllables olease his parents

DRYOLH correctly and '

N3 recognising basic >n¥v | U2: How the M uses

K6: Know the NP (RDNINK). literary techniques (e.g. plays

explanation of
the »190: The
second N3 to
Yoy (when pny:
knows that he is
Yy) is the No72
he always
intended to give
Yy — for wealth
and leadership

S4: Comprehend the
plain meaning of
-2 11 IPYNRIA
independently.

S5: Revise the oy v of
keywords from
previous units and this
unit including:

»77193, VIR, 0) WY

on words —1753\n273) to
convey the message that
there is a link between the
two concepts.

U3: Compare and contrast,
with support, the differences
in content between pnY's
first two nic>a:

The first, given to 2py> when

12,7737 | pny? thinks he is Yoy;
and not _”; ' d o t _
mentioning e second, given to Yvy.
Israel. The difference in the way the

two brothers speak to their
father.
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Lesson 7: vy Returns and pny? Is Confused
(977975 :v75 PYNI)

1. Revision Activity [K2]

(10 minutes)

Display the phrases listed on the resource One Goes Out and the Other Comes In
(Classroom Resources) in random order and ask pupils to put them in the order

that they happened with 2py> and pn».

One Goes Out and the Other Comes In

DRy

a plate of grilled meat

775319y YN

I am your firstborn, Yoy

aPY? 93P Spn
Wy T DTN

D1YN M1 MY
woolly sheep skins

NI NN 9N

DI2T IWUND MTOVY
v?zg

he went and got the
meat and brought it in

| did what you told me to do

RERLZAN L2

come close and let me
feel you

the voice is 2PY's voice but
the hands are YWY's hands

N1 92801 19 U
YN D
he gave him the food

and he ate it and drank
wine

27N

and then he blessed him

Ask pupils to read each phrase after it has been placed and decide whether the
same thing will happen to yvy when he comes to see pn>.

Keep the table on the IWB so that it can be compared to Yyy and pny?’s interaction

in the next D>DA.

2. Contextual Background and English Story Activity [K2]

(5 minutes)

After pupils have predicted what will happen to Yuy (in the previous activity),
display N"5-'5 ©>»109. Read aloud in Hebrew and in English and ask: Which of the
things that happened to 2{p¥> do you notice happening also to Yuy? (He also
brought meat, he also asked his father to eat, he also asked for a N273.)

Let’s see what happens next...

3. Reading Activity 277 : 172 5>WUN92 [K2]

(5 minutes)

Encourage pupils to find 2775 : 35 m¥nI2 and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (XPNINN). Instruct
pupils to read the P9 in pairs, groups and/or as a class using the strategies
suggested in the Teachers’ Guidelines.

4. Scanning and Comprehension Activity 279 :375 mWN92a [K2, K4A, S4, S5]

(10 minutes)

Y 7723 732 0 VAN IR AR PRY? 2 N1 29
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Pupils should be able to identify all the words in this 199 from previous

knowledge. Get pupils to put speech bubbles around the words spoken by pn»
and y.
5. Understanding Activity [U1, U3] (10 minutes)

Which of the statements about 2Py (from Activity 2) use similar words to the
actions and words of Ywy and pny? in 275-8"5 DPIDY?
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Display v»-n» D109 alongside 275-8"5 D109 (see Classroom Resources)

Compare the Pesukim

VIn-n' DYReS; e and PRy 27N pypYoR: Wy and Py

NN PANIN NIN - NITD) WY
MONDIPNIN | PIND NI DNDYVD
MY I NNN AN OP) PINT ION)

N PANDNIAPY? 12D 12 TIN TINN
N2 OIRY 7103 19Y  INNCY - £ Y9I 2003
NIV NYDIP N MAT - NHNNOD PAX PN D

MAYOPIN NN 7723 T2 NN VNN
Y9 273N Yy

Ask pupils to compare the two groups of ©09 and to look for similarities and
differences between them, perhaps using different colours to highlight compared

phrases.
V=17 ©IPYDD: APY? and pPHY? 279-N"9 ©PY09: YWy and pnY?
203 3970 TN PAN VYN PIANIN NI N PN PIANY NI DMNIYVN NIND) WY N
WY IDIN PIANDON APY? 1IN VY : 2 AN 92Y3 12 XN DIN) YN OP? VIAND
NAY RYDIP 2N NIT YN 1YY 7703 PR VAR PNY? 0 1IN 27 - ¥9) 212737
$799) 22730 MY TN NN PV I NN MN) NN

Have the two brothers done exactly the same thing for pns» so far? (They both
brought meat, they both gave it to their father.)

Have they said the same thing? (apy> asked his father to sit down before he ate;
apy> spoke respectfully and used the word ‘please’ whereas Yy did not; apy»
reminded his father that he had done what he had been asked to do, which Yoy did
not; apy> used the word 7752 and not 93, which Yy did.)

Encourage pupils to explain their answers using phrases from the 0109 or the
comparison sheet. (apy> was trying to say that he had done lots of things that pny>
wanted in the past, so he deserved the N33, Apy> wanted to use fewer words when
he was saying that he was Yy so that pny> wouldn’t hear his voice; Yy did not tell
his father to sit down because he was in a rush; 2py> spoke respectfully.)

Other answers are possible. Encourage pupils to anchor their answers in the words
of the ©»v9, whether English or Hebrew.
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Ask the class to recall what happened next with apy», referring to the Activity 2
table on the board if needed. (PN’ used his senses to check who it was.)
Encourage them to predict what will happen next with vy, using the 2py> column
as a guide.

6. Reading and Active Listening Activity 1/9-)"5 :175 5°¥YN4a [K2, S4, S5]

(5 minutes)
Give pupils an introduction to the 0109 that will be read. Explain that they will be
learning the meaning of the 109 in English but that they should listen to the P02
read in Hebrew because there may be some words they understand, and they will
be able to listen to the way the words are spoken.

Read 775-35: 175 m¥NI2 aloud ‘exaggerating’ the phrases that convey the feelings
of the speaker. Ask pupils to suggest how the speaker felt (based on the way the
D>?109 were read).

Read the ©p 99 again with expression, this time asking the class if they heard any
familiar words. Get pupils to explain the meaning of the 199 using these as a
starting point, e.g. T"¥ — Who has already brought 708? n7n — like the 797 — What
might have been bitter for yuy?

Summarise the meaning of the ©199 by asking:
e How did pny> feel?

e What did pny> ask yuy?

e How did yy react?

e What did vy ask?

7. Comprehension and Understanding Activity 4/9-)7 :375 ;mun9a [K2, S4, U1]
(10 minutes)
Provide pupils with a copy of the linear translation to use in the following activity.

Ask the class what they think pny» is thinking and feeling at this point. (Very
confused.) In order to help them feel like pny> get pupils to complete the linear
7709 — pny Is Confused, where the English phrases have been jumbled up.

8. Plenary Activity (5 minutes)

Ask pupils to suggest emotion words that describe Yyy and PNy in these D109
(angry, impatient, confused, stressed, worried, afraid, sad). Ask pupils to find one
phrase or sentence spoken by one of the two and act it out showing the emotion of
the character.
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Lesson 8: 1wy Also Gets a N292 (/-1’9 : 175 MPYNI3)

1. Revision Activity (5 minutes)

Write the following words describing feelings on the board or IWB: angry,
impatient, confused, stressed, worried, afraid, sad. Ask pupils to suggest which of
the characters might have been experiencing each of these emotions and why.

Ask the following questions to summarise the events studied last lesson:
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e What did vy say when he came to pny?
e What did pny> reply?
e What did Yy say in response?

Ask the class who is likely to speak next (pny>) and what question he needs to
answer (Can’t you please give me a n27a too?). Ask pupils to look out for words
and phrases that answer this question as we read the next 0>pI0a.

2. Reading and Active Listening Activity n”/9-n"5 :v/5 m¥N92a [K2, S3, U3]

(10 minutes)
The teacher should give pupils an introduction to the ©>109 that will be read.
Explain that they will be learning the meaning of the P02 in English but that they
should listen to the P09 read in Hebrew because there may be some words they
understand, and they will be able to listen to the way the words are spoken.

The teacher should read n”5-n"5 : 35 MYNI2 aloud, exaggerating the phrases that
convey the feelings of the speaker. Ask pupils to suggest how the speaker felt
(based on the way the D>?109 were read). Read the ©pI09 aloud, with expression,
a second time, this time asking the class if they hear any familiar words. This should
include words such as »2 »1n272,°n752 and PNN. Expand on pupils’ responses to
help put these familiar words in context (e.g. The P99 contains the word N
because pny> wonders what he should do. Yy feels sad in this P99 and you can
tell because it says 722, he cried).

Ask pupils if they can see a link between the two words: »n272 ,>n753.

Two of the most important words in this unit and the last unit contain exactly the
same letters!

What do you think this might be suggesting to us? (There is a connection between
these two concepts.)

Challenge pupils to suggest what the connection might be. Remind them that we
learned that the N752 was a spiritual inheritance and responsibility, to continue the
values of o72n. The N27ais for physical wealth and power. They are two sides of

the same coin.
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Following this activity the teacher should summarise the meaning of the 0>,109,
and provide pupils with a copy of the linear translation to use in the following
activities.

3. Understanding Activity — Paying Attention to Words and Feelings [K2, U1] (10
minutes)

Read > 709 aloud and ask pupils to complete the second part of the worksheet
Ny is Confused. Give them time to share what they have written with the class.

Ask pupils to refer again to the feeling words that were displayed and discussed at
the beginning of the lesson. Challenge them to look at n”">-n"> ©109 in English
and highlight phrases that seem to show these feelings. Are there any other
feelings expressed by the characters in these ©09? (e.g. desperate, apologetic).
Ask pupils to read their chosen phrases aloud in a voice expressing the feeling
behind it. (Stronger classes can attempt this activity with pre-selected Hebrew
phrases.)

As an extension to this activity, pupils can work in pairs to role play the
conversation between pny> and Yy in their own words. Allow a few pairs of pupils
to present their dialogues, using expression to convey the characters’ feelings.

4. Reading Activity /1n-v75 : 75 5mPYN42 [S1, S3] (5 minutes)

Encourage pupils to find /n-v75 : 35 YNIa and follow carefully as the teacher
model reads the 109 at least twice using the correct punctuation (NPNINN).
Instruct pupils to read the 02 in pairs, groups and/or as a class using the
strategies suggested in the Teachers’ Guidelines.

5. Scanning and Comprehension Activity [S3, S4] (15 minutes)

Display v75-n5 : 35 WK1, which the pupils learned in the previous lesson and
beside it 'n-075 : 175 YN Tell the class that the new D>pI09 are the N>72 that
PNy gives to Yy after Yoy cries and begs pny» to bless him. Ask them to find words
that are the same in each of two ni27a. As pupils identify these words, write them
in the table Comparing the M543, alongside the corresponding phrase from the
N2 given to apy>. (The teacher should write the whole phrase in each section,
even if the pupils can only identify one word from the phrase.)

Complete the first part of the table. (The second part will be completed during the
next activity.)
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The n>7a that apy> was

The N2 that Yoy was

) : .
v given given
C D f . -
= About land and food MNYM DIFOND 77710 T2V MDY NIND 20YN
= YYm NT 31 YD
O About the sky and the DYYN SVN 20 DRYD S0
- heavens
8 About the other nations NNV DY TITIY? mND 7290799
0 DRNY 79 NI
— About his relationship T2 NDHY2 PHNY 922) M) TIYR PHNTINY
with his family THN A

TN P WINPT | DY BP0 PN WD )

Other topics in the No72
TINYS DYn

What are the positive
aspects of this no72?

What might be challenging
about this n272?

Using the table to support comprehension, teachers should guide pupils in working
out what pny» says in this N273. (PNY? gave Apy> most of the plentiful grain and the
grape juice, and he gave Yoy some of the land full of grain. pnY> gave 2py> dew
from the sky and he gave the same to Yy.) Encourage the pupils to use the pictures
they made in Lesson 6 to help recall the N272a given to apy>. Encourage pupils to
retell each phrase of the 1272 in their own words, and write their suggestions
below the Hebrew in the table. (This activity can also be done using just the linear
D709 if more suited to the level of the class.)

The teacher should provide the class with the word 7290 in order to help them
work out the beginning of ' P109. Tell pupils that they will work out the meaning
of the end of /1 7102 when they evaluate the whole n57a.

6. Understanding Activity [K6, U1, U3]

Ask the class to look at the table and compare the two nio>7a.

(10 minutes)

What was similar about each n272? (Both of them got a blessing for prosperity and
food and rain/dew; both got a blessing for ruling other nations, one by others
bowing down to him and one by conquering them in battle.)

How did each n273a suit the person receiving it? (It was good for Yy to get a
blessing about living by the sword because he might choose that anyway. It was
good for apy> to get a blessing about other nations bowing down to him because he
might not have achieved this by his strength only.)

Which part of the n27a is clearly gives one brother power over the other? (“You will
be the boss of your brother and your family will bow down to you’, given to apy. ).
/1
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What can pny» do now, since he can’t take this n27a away? (Give Yoy an ‘un-doing’
1973.)

With this background, provide the pupils with the meaning of the last phrase of the
1272. (“You will be able to undo your brother’s lordship when you have had enough.’)
Pupils can now complete the final section of the table Comparing the ms4a.

7. Plenary: Four Corners Activity (5 minutes)
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Display the following four sentences (Classroom Resources):
e 1Py got the stronger N272.

e Yy got the stronger No12.

e 1Py’ got a 1272 that was a good match for his personality.
e Yy got a N272 that was a good match for his personality.

Give pupils a chance to decide which of the four sentences they agree with the
most. Stick the statements in four separate corners of the room and ask pupils to
show which they agree with most by going to that corner. Give them a few minutes
in their chosen corner to discuss the best way to prove that their statement is
correct. When each group has decided on their ‘evidence,’” allow them to present
their opinion to the other three groups to persuade them that their statement is
correct.

At the end of the activity the class should vote on which statement they agree with
the most, taking note as to whether anyone has been convinced to change their
minds.

As an optional extension, ask the class to suggest or write down which of the four
statements the participants in the story would most agree with and why.

PNy’ would say because
P27 would say because
2py> would say because
vy would say because

PaJeS Primary Chumash Curriculum



n
Q
=
]
>
@)
c
O
)
V)
Q
—

Unit 8: pny’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

Lesson 9: pny? Blesses Ay Knowing He
Is apy>: The N2493 and NY5a

(71" 179,971 -N13 11773 SPYNI3)

Learning Outcomes:

** To appreciate why pny? gives 2y’ this n992

Suggested Hebrew Teacher summary
study

method for | /T-'R D109 VR-NRD DIPIDD
(=Rril- Tk

By the end of this lesson pupils should:

Knowledge

Skills

Understanding

K2: Know that apy>
also receives the
1272 that he was
always meant to get
—that of the land and
children.

K6: Know the
explanation of the
1799: The third No72
to apy> (when pny»
knows that he is
apy’) mentions NN
NI

S1: Locate

TR NP TPYRIA in the
vnIN when given the P79
and moa reference.

$3: Read words and
phrases in

TR NP TPYRDD
accurately, accentuating
syllables correctly and
recognising basic »yv
NIPRD (RDNINK).

S4: Comprehend the

plain meaning of
- D TPYNID
independently.

S5: Revise the oy of
keywords from previous
units and this unit
including:

TYT NI, TN, N3

U1: Reflect on and
discuss the differences
in the conduct of pny’
and NP2 towards
each of their sons in
relation to the giving
of the 1273, and the
feelings of 2py» and
wy.

PNy knows that apy>
is to get the No72 of
the land and children.

U3: Pupil can compare
and contrast, with
support, the
differences in content
between pny's three
Ni572: the third, given
to apy> by pny» when
he knows he is apy>.
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1. Revision Activity [K2] (10 minutes)

Prepare several copies of the Character Silhouette Cards (Classroom Resources)
which represent the four members of the family.

1. Why do you think your father wanted to give
‘you the 73 and not your brother?

What was the secret you didn't tell anyone? b ] wy
T "

1. tjust did what my father
asked me to.

2. What is the difference between the nya3and
the 13727 Which did you really want?

2. My brother took the m23
when | didn't really want to
give it to him.
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3. If you are angry, what do you think you will do?
3. 1am so angry at my brother
for what he took from me.

Pupils choose a character figure and look at all the facts that they have collected
about each of the family members during the story, and other worksheets they
have completed during the unit.

Each pupil should find a phrase, word or 709 they have studied that supports the
sentence on the front of the card and fill it in.

Then pupils answer the questions inside the card based on their own opinion and
reactions to the story.

Finally, pupils could attempt the ‘secret’ of each character on the back of the card
—this is further explored in Activity 8 below.

Pupils who choose the same figure but give different answers should be
encouraged to discuss their choices. At the end of the discussion the teacher
should display large figures on the board and write inside them some of the good
answers given to the questions asked. Be sure to reinforce those answers that fit
the concepts presented in the introduction to Unit 8, and suggest other possible
answers in that vein.

2. Contextual Background Activity [K2] (5 minutes)
Ask pupils:

e What do you think Yyy did then?

e How do you think 2py> reacted?

e What do you think N2 did next?

After pupils orally give some suggestions, the teacher should summarise what
happens in yn-N"n DPIOA.

e Yy was furious at 2Py and made up his mind to kill him once his father had died.
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e NP2 found out what Ywy was planning and told 2py> he should run away to her
brother 27 who lived in 0.

e She said he should stay there until Yoy was no longer angry.

e NP1 reminded pny that they didn’t want 2py> to marry a »y¥)> woman.

Which of the questions from Activity 1 (Character Silhouette Cards) are answered
in these ©pI0a? (How did Yy react? What did apy> do? What did npa7 do?)

What made npa7 suggest that apy» should not marry someone from Canaan? (She
herself was not from Canaan because bn12N didn’t want P> to marry a »y¥)3
woman.)

Show the Family Tree (Classroom Resources) and remind pupils of the
relationships in the family of Nnjp21. (Her grandfather 7in) was the brother of
DN, her father was S8n3; her brother was 127 and his children were 517 and
nN2.)

3. Reading Activity /a-/n:n"’5 mPYNI2 [K2] (5 minutes)

Encourage pupils to find 'a-/8: N> mYNI2 and follow carefully as the teacher
model reads the pyD9 at least twice using the correct punctuation (XPNINN).
Instruct pupils to read the 102 in pairs, groups and/or as a class using the
strategies suggested in the Teachers’ Guidelines.

4. Comprehension Activity [S4, S5] (10 minutes)

Dispay the Hand Sentence Template (Classroom
Resources) on the board or IWB .

Hand Sentence Template

NPNND 12 IMNM IMNN INNR 712 APYON PN XIPA N
YIN DNIND NN DIN NIT 72 DIP 2 : WD NH2N NYN
TRNONN 132 NN NYX DYR TN THN

In the palm of the hand, place the flashcard
PNY NIP7 and ask pupils what it means (pny
called). Ask pupils to scan the 0>109 and find
two other verbs that have a similar meaning and
py— R — tell us that pny’ spoke to apy? (N ,3MEN).
T TS| T Help pupils recall the meaning of those words
and let them put the flashcards below X7p%
PNy in the palm of the hand.

PaJeS Primary Chumash Curriculum




n
Q
=
e
>
@)
c
O
)
n
()}
—

Unit 8: pny’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

In these DpIDY, PNY is telling 2Py three things. Can pupils find the three phrases?
The teacher could give a clue by giving the first word of each instruction. Once
pupils have found all three and worked out their meaning using the Shoresh
Research and Recall resource, get them to put each flashcard in the correct place
on the hand. Alternatively, give three groups of pupils one phrase each to work
out, then each group can share their results with the class to discover the meaning
of the whole PID2.

5. Understanding Activity [U1] (5 minutes)

Write the following question words on the board (or use a question cube) and
challenge pupils to answer them based on the 0109 they worked out in the last
activity.

e WHO: Who is supposed to go? (apy?)

e WHERE: Where is he supposed to go? (To DX 179, to Dnana’s house)
e WHY: Why should 2ppy> go there? (To take a wife from y22’s family)
o WHAT: What should apy> not do? (Marry a woman from v)3)

Ask the class to compare the answers to these questions for /3-8 ©pI99 to what
NP27 said at the end of 15 p19.

e WHO is supposed to go? (2py?)

e WHERE? (To yn, to her brother’s house — explain that yn is a city in the state of
DIN79)

e WHY? (To run away until Yoy calms down)

e WHAT should not happen? (2py> should not be killed by his brother)

e What are the differences? How can they be explained?

e Why did pny> decide to send apy> to yIN? (He also took a wife from there)
e Why did NP2 decide to send apy> to \IN? (To run away and hide from Yvy)
e What made pny> decide to send 2py> away? (NP17 suggested it)

e What didn’t npa tell pn>? (That she had another reason for sending 2py>
away)

e Why, in your opinion, did N2 hide that fact? (She didn’t want pns» to know
that Yvy planned to kill 2py?)

e Do you think she was right to hide this from pny»?

e How is this similar to other events in the story? (A range of answers are
acceptable if they are supported by thoughtful reasons.)
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6. Reading Activity 7-/>:n"’2 n>Wx92a [S1, S3] (5 minutes)

Encourage pupils to find '7-2): 072 m>¥x72 and follow carefully as the teacher model
reads the P09 at least twice using the correct punctuation (NPNINN). Instruct
pupils to read the P9 in pairs, groups and/or as a class using the strategies
suggested in the Teachers’ Guidelines.

7. Scanning and Comprehension Activity [K2, K4A, S4] (5 minutes)
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Display 1-/) ©09. Ask pupils to identify words and phrases that are familiar and
try to work out when they learned those words and phrases. (Possible answers are
highlighted.)
YN T2 DDA NI NN T2 1) T : DY DNP2 NN 727 7192) TNN 712 TV O )
: DNYINY DTN DIIVR PR NN DY THN

Guide the pupils in working out that these are the words of a n272 (hint
words: 7727, y»). Ask pupils if they can work out what is being given in this
na73.

(»293379 = many children, vy N1 and a n273)

8. Understanding Activity [K6, U1, U3] (10 minutes)
— Display and distribute the worksheet The
The Contents on the Three ma9a Contents of the Three ﬂib‘!‘.’:l.

Look back over the 0¥p¥D2 you have learned. Tick the topics that are . . . . . .

Pupils should tick which topics are mentioned in
The hpyathat | The najathat | The 1273 that
e e [T each n)72.
thought he was | knew he was knew he was

¥ Wy Wy Py

Abo:t’f;od and

making a living

About thesky

and the rain

Ab?ututher

About being a

1‘» ruler

About having

many children

P00

About 1]

inheriting [/ |

w3

About being a ‘

nmm

1. Which two n\273 seem similar?

2. Which n72 seems different?

Which two niona are similar? (1 and 2)

What do they include? (Making a living, food, rain, relationship with other nations
and rulers)

What title would you give this type of N272? (Practical Nn273, succeeding in life

n272)
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Which n27a is different? (3)

What does it include? (587 XN, being a N273)

What title would you give this Nn272 (Religious N273, N272 like our forefathers etc.)
Which one of the ni57a types (1-2 or 3) do you think Ywy would prefer? Why?
Which do you think 2py> would prefer? Why?

Which of these ni57a have we learned about already? Who else got a n272 with
those three parts in it? (DnYaN: =170 : ¥ PYNIA and PN /N~ : 17D PYRID)

Who gave that n272 in the past? (')

(Stronger classes can revisit those Ni>72 in the 0 D3. The teacher can display
them on the board and point out their similarities with these n1572.)

The »190 (V75 : 175 MYNI2) explains that PNY> wanted to give Yvy the N>7a for
physical wealth and leadership. That, he thought, was Yvy's role while 2py>, having
received the N753, would have the privilege of continuing the spiritual traditions of
DN72N. The first two n1572 therefore focus on physical wealth and leadership. The
last 1273, given to 2Py when PNy knows that he is apy?, reinforces his spiritual
role of continuing the traditions of DN7aN in SN X IN.

What do you now know about pny»’s plans for giving the ni>72 that we didn’t
know before? (He knew that 2py> was more suited to the N33 connected to his
forefathers and he knew that Yoy needed a N7 for success in life.)

Do you think that Np27 knew what pny> planned? Encourage pupils to explain their
answers.

Return to the Character Silhouette Cards that were used in Activity 1.

Get pupils to work in groups to suggest answers to the question on the back of the
cards: What was the secret you did not tell anyone?

Suggested answers for each character:

71239: | knew that 'n promised that the older brother would serve the younger. No
one else knew this.

PNy | knew that | had two different types of nid>7a to give and | knew which one
was best for each son. No one else knew this.

aApyr: | knew that | was pretending to be Yy, and pny> and Yy didn’t know this.

Wy: | knew that | had sold my N15a to apy. NP2 and PN didn’t know this.

9. Plenary Activity (5 minutes)
Re-interview the participants.

Ask four pupils to volunteer to be the four family members.
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Choose pupils to ask them some of the questions raised in Activity 1. Point out that
now the answers may have changed. At the end of the discussion ask each
participant what secrets they kept from others and why.

e Do you think it was a good idea not to tell others what you knew?
e What could you have done differently?

e Would that have been a good idea?

e Why?

Explain to the class that the last line of the story is like the end of a film, the scene
ends and everything moves on. Guide the class in working out what will be the next
step in 2pyY’s story and how this part of the story will end. Read 'n P09 together in
a dramatic manner to indicate the ending of a long story.

Ask pupils to ‘freeze’ the final scene and to describe how it would look.

Who would be standing where? What would their expressions be? How would they
exit? What would the scenery look like?

As an optional homework activity, pupils can copy the P10 under a picture of the
characters as they might look at the final ‘scene’.
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Lesson 10: Revision and Assessment

Below are a variety of activities and resources to assess Unit 8. These are designed
to help teachers assess various Knowledge, Skills and Understanding outcomes
covered in the ©pI09, and can be used in conjunction with the assessment grid for
this unit.

1. Retelling the Story [K2, K4A, S5]
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Divide the class into five groups. Distribute flashcards of the keywords from Unit 8,
(and, as an optional extension, relevant keywords from previous units). Challenge
each group to retell their part of the story using the flashcards, using their o>vnin
and/or linear o109 for reference.

As a guide, the story can be divided as follows:

e PNYY's decision to bless apy; NP27’s plan (7-X :3779)
e 2Py’ comes to PNY (NI-N"Y :311D)

o PNY blesses apy’ (V75-275 :319)

e Yy comes in to PN’ to receive his blessing; his reaction on hearing the N272 has
been given (-9 :172)

e Yy’'s hatred towards 2py>; pnNYY’s blessing to apy> before he flees ('N: N5 - N:315)

Pupils can retell the story by standing in the correct order holding the flashcards
and telling the story, or by sticking the flashcards in order on a display wall.

now nny nny ,NnY)
hunt S NTINY,TIND
hunted meat it ] YN PRI PPN Y
tasty food 0y0n DXRYLN
bring N2 NI DNAD) N, NN NN NN
in order that Maya T2y3
soul v 799 ,2¥9)
listen mv YRV PRYNY DYDY YNV
voice P oPa 9PN 91
garment ™2 T2 P2
dress vab Yvaom) ,nY>aon
give m nMm NN
approach, come near v nYIn v U ,NY)
once, twice oy2 DY
answer my wn
cry N9 M
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Words that were studied in Unit 2 Words that were studied in Unit 5 Words that were studied in Unit 6
no, ot s " take o g these [
L N ko them onn
liv came
land e WI N R 35D shepherd T
™ ™ between v master ™
man v hand T
brothe: N getup o
we o kind TON
all 2] jug E5)
befl drink e
also o
L i e
=
entrance nna Y X T love N 2NN
see
eye
run
please
alitte | o BT v o e Ty | Tan P
on om T hunted meat
tree W 7 2 Yy tasty food  [9"m¥0R| DR
hury e o " T p—— nny Y ey
in arder that_| M3 man
soul va) 70 00
listen yav YRY PRYRY NYRY v
voice P
garment 3
to dress vay
approach, i YN 03M 0N N
come near
give ™ o
tobring ¥a
answer my
oy naa
once, twice o¥. oy

Below are some suggestions for other games to further consolidate pupils’
knowledge of keywords:

Team Games

Give each team a selection of Hebrew and English flashcards. Pupils have to
collaborate to pair them. The first team to finish wins the game. Following this
activity, pupils can proceed to tell the story by putting the flashcards in order as
in the above activity.

Choose a caller from each team. The callers, in rotation, read the Hebrew word
to their team who take turns to reply with the English meaning of the word. A
correct answer gains a point. An incorrect answer allows another team to
answer and gain the point.

The teacher writes a list of ‘word families’ or ©v7V on the board. Teams have
to sort their words into groups according to the ‘word families’. The first team
to sort all the words wins.

Lucky dip: The teacher chooses and reads out flashcards at random. Pupils take
turns to suggest the meaning and receive the card if s/he knows answer.

Each table receives all the flashcards. The teacher says the English of a word
and the pupils have to find the Hebrew.

PaJeS Primary Chumash Curriculum
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. Thoughts, feelings and secrets [K6, U1, U2, U3]

a. Character silhouettes

Refer to the character silhouettes completed by pupils (Lesson 9, Activity 1). Use
these to assess pupils’ understanding of characters’ thoughts and motives
throughout the unit.

1. Why do you think your father wanted to give
you the 173 and not your brother?

What was the secret you didn't tell anyone? 4 ] wy
T %

1. tjust did what my father
asked me to,

2. What is the difference between the m33and
the n33? Which did you really want?

2. My brother took the m53
when | didr’t really want to
give it to him.

3. If you are angry, what do you think you will do?
3. 1 am so angry at my brother
for what he took from me

b. Playscript

Ask pupils to choose one or more parts of the story and write a playscript for it.
Playscripts should include evidence of characters’ thoughts, feelings and motives, as
explored in the ©pI09 and ©>Y19n. This can be by way of dialogue between
characters, narration by a third party, or by characters expressing their own thoughts
and feelings to themselves.

The questions below can be displayed or distributed, to guide pupils as to what to
include within their scripts.

Part 1: pnyY’s decision to bless Apyr; npaa’s plan (»-'x : 379)

e What does pny» ask yvy to do and why?
e What does NP1 ask 2py> to do and why?

e How does N{pa7’s request to 2py> compare to the wording of the conversation
she has overheard?

e Why is D217 so determined that 2py> should receive the N>72?

e What is 2py>’s response to her plan and why? What are his thoughts and
emotions as he goes along with the plan?

Part 2: 2py> comes to pny» and pnN’ blesses him (V79-N/7 . 3115)

How does pny respond to apyy’s arrival?

How does pny» use his senses to identify which son has approached him?

When pny says vy > 0X120) 2pyY? 5ip 5pn’, what has confused him? What is
his final conclusion about the identity of his son?

What are the contents of the first N33, given by pny> to apy’ (thinking he is Yyy)?

PaJeS Primary Chumash Curriculum



Unit 8: pny’ Nio7a: 77-/8 : N5 375 MWK — Revised January 2015

Part 3: Ywy comes in to pnY’ and pnY blesses him (-5 :379)

e What are the reactions of both vy and pny> when Yyy comes in to receive his
nN2?

e What are the contents of the second N272 and how do they compare with the
first?

Part 4: ywy’'s feelings towards apy’; pnY’s blessing to apy’ before he flees
('D: 07D - N7): 39)

n
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e How does vy now feel towards 2ppy>? What does he want to do?

e What does N2 instruct 2py> to do when she finds out Yvy's motives?
e What does pny instruct 2py> to do?

e What is pny>’s N272 to 2py> before he leaves?

General questions:

e How and why are these three ni57a different?
e How can we understand Yvy's play on words (2py?/>)apyn, N272/n753)?

c. NP24’s letter (or video diary)

Ask pupils to write (or record) a letter or video diary from n{p27 to her brother )23,
to send with 2Py, explaining why he has come. What would she tell him? What
wouldn’t she want him to know?

The following points can be used to help pupils consider what to include in their
letter/video diary:

e What important information will np27 need to share with y25?

e What reason(s) might n{p21 give for 2py> leaving home?

e What information will/won’t njp27 share with 127 about the events that have
occurred between pny?, 2Py’ and Yyy?

e What might she ask 122 now that 2py> will be in his care?

3. Independent Learning [S4, S5]

Throughout the unit pupils have been developing their independent learning skills
using the colour-coded D>109 and the Shoresh Research and Recall strategy.
Samples of ©>P109 they have worked on can be used as assessment evidence for
goals S4 and S5.

Alternatively, pupils can be given an unseen 09 to comprehend, using keyword
lists from Units 1-8 to help them.

PaJeS Primary Chumash Curriculum
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What Do We Know About the Family of pny» and hpp34?

What have we learned about these characters from the 0,109 so
far? Sort the phrases below into the correct columns of the table.

. i A, B
A » 111737 Wy APy

likes Yyy best  likes 2py> best hairy born second
likes meat from a hunted animal is the sister of »»INnD 122
received a 1272 from DNYIN firstborn an honest man
heard a prophecy from 'n sold the N75a to apy
stayed at home hunter received the N753 from vy

"\ What else has happened? Answer the following questions:

Who married »y13 wives?

Who was not pleased with this?

Who was not yet married?

LO K2 PaJeS Primary Chumash Curriculum R1
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What Do We Know About the Family of pny» and hp34?

What have we learned about these characters from the 0>p109 so
far? Sort the phrases below into the correct columns of the table.

. i A, B
PR3? » 1R Wy APy

WYX PRY? 30NN DINN Y WY bR VN
TN YVIT? 72M P91 TID PPN INININ NP
Y3 APYYIN NINN DRI NUNIN
received a N272 from DNYIN APYY NN 1N
NG 137 MK TYYPYR Y0753 N DPI N0

S\ What else has happened? Answer the following questions:

Who married »y13 wives?

Who was not pleased with this?

Who was not yet married?

PaJeS Primary Chumash Curriculum R2
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Comparison Table 1

\\\
~~ Complete the table as you learn each group of ©»199 shown.

-/ 009 = QY0 =" DYPIVD

Who is speaking?

Who is listening?

What instructions are
being given?

Are they direct or
qguoting someone else?

What is the reason for
the instructions?

What is the listener’s
response to the
instructions?

Summary of events —
including characters’
possible reasons and
motives

LO S4, U1, U3 PaJeS Primary Chumash Curriculum R3
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Acrostic Activity

Fill in the answers to the hints in the columns to reveal the hidden word. The first one has been done for you.

\

e -
f@x

Hints:

Column 1: How pny feels about venison :
Column 2: What yyy should prepare for pny

Column 3: What Yyy should do with the food he prepares 3
Column 4: How vy should get the meat n
Column 5: The reason PNy wants Yy to do all this )

1. What word appears in the shaded row?

2. What does this word mean?

3. What was the reason for pny’s instructions to Yyy (Column 5)?

LO K4A, S5 PaJeS Primary Chumash Curriculum R4
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Family File
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Name of family member:
Some questions to think about:

What might my \

thoughts and

What havé 4
| been told

How might ' *

2 AVQ reasons be?/ | be
o do: P s feeling?
have | &
said? \
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Name of family member:

Some questions to think about:

’ What might my \

thoughts and How might '

What havé
| been told

to do?

reasons be? - ) - f | be
=y o \ feeling? -
- Q
\” Py V k S
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Name of family member:

Some questions to think about:

’ What might my \

thoughts and How might '

What havé
| been told

to do?

reasons be? - ) - f | be
=y o \ feeling? -
- Q
\” Py V k S
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Name of family member:

Some questions to think about:

’ What might my \

thoughts and How might '

What havé
| been told

to do?

reasons be? - ) - f | be
=y o \ feeling? -
- Q
\” Py V k S
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My own questions to the characters:
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Independent Learning Checklist

v Tick each step as you complete it.

e

. | found words, names and prefixes
and suffixes that | already know.

. The new words in this 09 are:

. | asked myself comprehension
questions about the P92 and
worked out some answers, e.g. Who
is speaking? Who is it about? What
kind of word is it?

. | wrote down the questions that |
would still like to investigate further.

LO S4, S5 PaJeS Primary Chumash Curriculum R11
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Who Says What to Whom?

Using the information you have learned in the D399 so far,
complete the following sentences:

In "T-'N DPIDY speaks to

tells to go to the

field and get him

~ What is his reason?

In »-0 O speaks to

tells

to go to the flock and get

~ What is her reason?

LO K2, U1 PaJeS Primary Chumash Curriculum R12
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What Is apy? Thinking?

N 9109 73 P79: Fill in the missing words of the ©>109 and then
write what 2py> might be thinking.

NRIYY N

| am different from my : .
brother because — N

If my father touches 2T71))

me he will think

22y YNNI

ND)
And then he will give me

a instead

of a

~ What does apy> think his father might do?

//

~ What is 2py> worried about?

~ Do you think that 2py> will do what N2 asked him to?

/

~ Why/Why not?

= Do you think that 2py> should do what Np27 asked him to?

/

~ Why/Why not?

LO S4, U1l PaJeS Primary Chumash Curriculum R13
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What appy» Does; What N34 Does

Write the verbs from -7 0’3099 in the correct column. Use the table
to help you choose the correct words to circle in the sentences below.

What apy? Does What n{a24 Does
LA (she made food)
(he went to the sheep pen)
1175
(he took the sheep he chose)
T
(he brought it to his mother)
10 (she took the clothes)
'O
(she dressed him in the clothes)
V)
(she dressed him in the clothes)
I
(she gave him the food)
v (she had made bread)
How many things did 2pPY? do? ____ How many things did 9229 do? ____

apyr/nipan got the food ready.
apy/Nipan got the disguise ready.
apy>/nNipa put the disguise on. F
2py>/Npa put the food out to be carried to pny>. \%
apy>/nNip27 did more in order to help 2py» get the m‘\:li

apy/nNipa7 showed that they really wanted it to happen.

N o U s~ w DN Re

apy>/Nip27 wasn’t so sure about the plan.

LO K4A, Ul PaJeS Primary Chumash Curriculum R14
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Who Asks? Who Answers? ©//=1)//> QY109

Copy the underlined phrases from the ©p99 into the speech
bubbles below. Use the key to help you decide which phrase
belongs in which speech bubble.

APY? N v 232 DAN M3 2IIN TN AN PN PIANIN NN m
DAY RIDIP 9N NIAT IYNI OTIVY 7792 1Y IDIN PINDN
: Y) 232727 132Y2 YTINN NIIN)

4 Y4 N )
/y /\\/ J

‘ ‘

Blue: question
Red: answer
Green: instruction

Key:

LO S4 PaJeS Primary Chumash Curriculum R15
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Who Asks? Who Answers? ’5> 902

Copy the underlined phrases from the 0109 into the speech
bubbles below. Use the key to help you decide which phrase belongs
in which speech bubble.

N NP0 2D RN 23 NNPY NN DINN NADN PHY NN 5
:2)99 PPIN

4 N )

¥

Blue: question
LO S4 PaJeS Primary Chumash Curriculum R16
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Who Asks? Who Answers? N’’5 9109

Copy the underlined phrases from the 0109 into the speech
bubbles below. Use the key to help you decide which phrase belongs
in which speech bubble.

WY N2 NT NRND 22 JYNNI NIV JP}’Z'bN PNy W@N’] ND
: NH"ON

4 N O )

Blue: question
Green: instruction

o /

Key:

LO 54 PaJeS Primary Chumash Curriculum R17
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7Ny Uses his Senses to Find Out

Using the information you have learned in the D109 so far as well
as your own predictions, complete the information boxes below.

- ,@—
SENSE: Smell

How pny?
can use it:

| think he will
decide he is
talking to

LO U1l

@G
A 4
SENSE: Taste
How pny? can use it:

| think he will decide he is talking to

_>‘4_

S_

/

SENSE: Hearing \
How pny used it:

| think he will decide he is talking to

b

SENSE: Touch

How phy

used it:

| think he will
decide he is
talking to

PaJeS Primary Chumash Curriculum
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Senses Checklist

As you learn the 0,09, complete the table below. Then answer the
questions at the bottom of the page.

71032 What What did he | How the o9 |  What did
number | sense did | do? (English) | tells us this PNy decide
PNy use? (Hebrew) after this
step?
n” /¢
SN
1 3}
N ,
s |
0
7o é - 5
¥ '
tHD (/ 3

1. Who did pny decide he was talking to?

2. How did he decide this?

3. Was there anything else he could have tried?

4. What might he have found out?

5. Do you think pny» was sure about his final decision? Why/why

not?

LO S4, U1
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Remembering and Revisiting What We Learned

Part 1: Read each phrase and put a tick under the name of the
person it applies to. (You can tick more than one column for each

statement.)

Phrases

Is good at bringing home meat

Is good at taking care of the house

Listens to what his parents tell him

Wants to have possessions

Wants to pass on the family traditions

Wanted to decide who got the No72

Knew who should get the N272

Wanted the n2>72

Wanted to do what he was told

Told a child what to do

Was confused about what to do

Part 2: Using the information from this table, what can you predict

about the nio>7a?

1. This is what pny> will say in the 1272 he gives apy>:

2. This is what pny> will say in the N273a he gives yyy:

This is what 2py> will feel after he gets the n>a:

3.

4. This is what Yyy will feel after he gets the n27a:
5. This is what pny> will feel after he gives the nio>na:
6.

This is what np27 will feel after pny> gives the niona:

Be ready to explain the reasons for your predictions.

LO K2 PaJeS Primary Chumash Curriculum

R20




e

PNy Blesses apy?

pAoA) T2 NHNYN
YD || DDV TaNo@ ([ PN
N TN
i) NNRYN

; DOIN 77

UM 2 72
TV
DRy

This part of the Nn27a is about This part of the Nn273a is about

LO S4 PaJeS Primary Chumash Curriculum R21
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= Py Is Confused ()79:175 949)

Part 1: The English phrases below are mixed up. Put them in the
correct order next to the Hebrew phrases from the py02.

before you came who, where is he | blessed him | ate it all

with a great and fearful trembling  who hunted hunted meat
he will remain blessed and pny» trembled and he said and
he brought it to me

PRI TION

TND TY NI DTN

NN

NI NION M)

TITI0

» NI

551 YIN)

Niap D792

NI

M T3 D)

Part 2: pny needs to think. Help him think about what happened by
finishing the sentences in his thinking balloons.

Oh no, | don’t
there is a problem because know how to solve it because

PaJeS Primary Chumash Curriculum R22
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The Contents of the Three m54a

Look back over the ©D>199 you have learned. Tick the topics that are
mentioned in each N273.

A

The n543 that
aApy’ received
when pns»
thought he
was vy

The n543 that
YWY received
when pny
knew he was
wy

The N3 that
Apy’ received
when pny
knew he was
apy?

out food and
making a living

About the sky
and the rain

About other
nations

About being a

!Lt_\/ ruler

About having

many children

e oo
R

About
inheriting
WD NI

About being a
N2

1. Which two nio7a seem similar?

2. Which 1273 seems different?

LO K2, 54, U3
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PaJeS Primary Chumash Aims

-

-

‘Can Do’ Statements for Pupils

The overall aim of the PaleS Primary Chumash Project is to help teachers ensure that pupils leaving primary schools are:
= jndependent ¥In learners who have good levels of knowledge, skills and understanding in ¥n
= engaged in 1IN learning and inspired by its messages

The following table maps out how these overall aims can be defined in more detail.

~

Y,

Learning about Chumash

Ability to learn Chumash

Learning from Chumash

(Knowledge-K)
K1 Pupil knows facts about the vnin.

(Skills-S)
S1 Pupil can locate text in a wnin.

(Understanding-U)
U1 Pupil reflects on events, characters and
My in a vmIN and elicits meaning and values
from them.

K2 Pupil knows events, peoples and places in
the vimn.

S3 Pupil can read text in a vnIn.

U2 Pupil understands how particular phrasing
and grammar affects meaning of the ¥min text.

K3 Pupil knows the location of places
mentioned in the wnin.

S4 Pupil can comprehend the plain meaning of
a VN text by using key Hebrew words and
phrases.

U3 Pupil analyses and interprets ¥mn texts by
comparing them.

K4 Pupil knows keywords and phrases in the
vnIn.

S5 Pupil can apply knowledge of Hebrew
grammar to help them comprehend ¥vmin text.

U4 Pupil understands the meaning of 0)¥19.

K5 Pupil knows some Halachic sections in the
vnin.

$6 Pupil can read vowelled o)¥99.

K6 Pupil knows selections of o179 and
DY TN in the wnn.

S7 Pupil can comprehend the plain meaning of
a von.

Al:1




[ Level 2 (suggested by the end of Year 2) ] [ Level 1 (suggested by the end of Year 1) ]

Learning about Chumash (Knowledge-K) Learning about Chumash (Knowledge-K)

1. | know that the N7im was given by 'n to NYn at »>0. 1. I know that each NY19 has its own name and is read in
(K1) D the nD)oN M2 on Nav once a year. (K1) D
2. | know that the wmn is the printed version of —_— 2. 1 know the names of the n>¥19 in MYNI2 190. (K1) =
the N7m 190 . (K1)
N Nt
3. 1 know the names of the five books of the nqin. (K1) ) 3. | know the names of people in the y1a¥n Ny 9 stories )
and how they are related to each other. (K2)
4. | can talk about stories | learned from y1a¥n nya. pra— 4. 1 know that a ¥ 71 explains the meaning of a winn story —
(K2) but is not written in the vmn. (K6)
N Nt
Ability to learn Chumash (Skills-S) Ability to learn Chumash (Skills-S)
1.1 can read Hebrew words on a blank page. (S3) 1. | can read Hebrew words and phrases on a blank page.
0 =

2. | can explain the meaning of a few Hebrew words and
phrases in the y12¥n nY19 story. (S4)

Learning from Chumash (Understanding-U) Learning from Chumash (Understanding-U)
1. | can describe the feelings of people | have learned 1. | can talk about the ni1n that I learn from y12¥n nY9.
about in y1a¥n nve. (U1) (U1)

C] 2. 1 understand that my ¥»nin contains the actual words of

e ..

the N7im and that it must be treated with care and respect.
(V1)




[ Primary Chumash Level Descriptors: Levels 3c, 3b and 3a (suggested by the end of Year 4) ]

Learning about Chumash Ability to learn Chumash Learning from Chumash
(Knowledge-K) (Skills-S) (Understanding-U)

Level 3c

1. | know the names of the Nn¥19 and
799 | am learning. (K1)

B

Level 3c

1. | can show where a 709 begins
and ends in my wnin. (S1)

2. | know, giving only a few details,
most of the story in the unit. (K2)

2. | can find the place in my wnin.
(1)

3. | know where Y7’ X\ is on @ map
of the Middle East. (K3)

3. | can read selected words on a
VN page. (S3)

Level 3c

1. | can describe the feelings of
the people I have learned about
in my wnin. (U1)

a

4. | know the meaning of some of the
keywords from the unit(s). (K4)

4. | can work out the meaning of
part of a P09 using keywords |
know. (S4)

5. | know that a ¥17°9 explains the
meaning of a ¥n»IN text but is not part
of the vnIN text. (K6)

2. | can find, with a bit of help,
words in the story that repeat
themselves and understand how
these words give clues to the
M1 | can learn from the story.
(U2)

Level 3b

1. | can accurately retell most of the
171 narrative of the unit. (K2)

Level 3b
1.1 can find any P09 in

YN 190 and also find the
NRNINN. (S1)

Level 3b

1. | can describe the values/nimn
I learn from my ¥mn and, with a
little help, say how they connect
to my own life. (U1)

2. | know where most places in the unit

(k3)

are on a map with some places filled in.

U U 0000

2. | can read words and phrases
on a vmn page. (S3)

2. | can find, with a bit of help,
words and phrases in the story
that repeat themselves and
understand how these words give
clues to the nymn | can learn from
the story. (U2)

Al:3




3. | know the meaning of the keywords
and phrases in the unit. (K4)

3. | can work out, with some help,
the meaning of some ©109
using Hebrew keywords that |
know. (S4)

3. | can describe, with a bit of
help, similarities and differences
in two phrases | have learned.
(U3)

L

4. | can explain the details of a myn
mentioned in the unit. (K5)

4. | can find word families and
prefixes and suffixes ('stick-ons')
in the units | have learned. (S5)

Level 3a

1. | know most of the people and places
in the units studied. (K2)

Level 3a

1.1 can read most ©pID9
accurately, saying syllables
correctly and pausing at the
NDNINN. (S3)

Level 3a

1. | can describe the values/niTn
I learn from my wnIN and say how
they connect to my own life. (U1)

2. | know where most of the places and
areas named in the unit can be found.
(K3)

2. | can work out, with a bit of
help, the meaning of most P09
using Hebrew words in the text.
(s4)

2. | can find, with increasing
independence, words or phrases
that give clues to the M1 | can
learn from the story. (U2)

3. I recognise word families of keywords
in the unit studied. (K4)

3. | can find Hebrew words that
are masculine/feminine and
singular/ plural, to help me
explain the 002 | learn. (S5)

U uJ U U

3. | can describe, with a bit of
help, similarities and differences
in two texts | have learned. (U3)

4. | can explain which ni¥»n in the unit
studied apply nowadays. (K5)

4. | can explain, with a bit of help,
the reason why »w3 comments
on a word or phrase. (U4)

U U gl U

5.1 can retell in my own words the
commentary of a v19n in the unit
studied. (K6)

o U U OO
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[ Primary Chumash Level Descriptors: Levels 4c, 4b and 4a (suggested by the end of Year 6) ]

Learning about Chumash
(Knowledge-K)

Level 4c
1. | know how a v119 or w11 clarifies
and extends the vnin text. (K6)

a

Ability to learn Chumash
(Skills-S)
Level 4c
1. | can find a N text anywhere in
YNI2 190 and identify the xpnNINN
and o9 9iv. (S1)

J

Level 4c

1. | ask questions about the actions
of people in the ¥n story and
suggest some answers. | can link
these questions and answers, with
a bit of help, to my own feelings
and experiences. (U1)

Learning from Chumash
(Understanding-U)

J

2. | can identify, independently,
repeated words or phrases in the
text that provide clues to its
overall messages. (U2)

3. | can infer meaning, with a bit
of help, from the similarities and
differences of two texts | have
studied. (U3)

4. | can explain, with some help,
the reason why »”v9 comments
on a word or phrase. (U4)

Level 4b

1. | know that the N7im consists of the
Written and Oral Law (written in the
mvn and Ton). (K1)

Level 4b

1. | can find a P02 in any 199 of the
vmn. (S1)

Level 4b

1. | can link the questions and
suggested answers | have about
people, stories or ni¥n, with a bit
of help, to my own experiences
and feelings. | recognise that
some questions are difficult to
answer. (U1)

U U O] U
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2. | can place events that occur in the
units in chronological order. (K2)

2.1 can read all @399 in the units
accurately and fluently, using NnnINN
and o9 9iv. (S3)

2. | can explain, independently, the
reason why »¥9 comments on a
word or phrase. (U4)

3. | can recognise the meaning of
keywords and phrases in this unit and
most of the previous units. (K4)

3. | can summarise, using Hebrew
words in the text, the main messages
of the vnIN text | am learning. (S4)

4. | can explain examples of how the
Oral Law helps us to practise nisn. (K5)

4. | can apply my knowledge of word

families and o>v1y, as well as prefixes
and suffixes, to new words to help me
comprehend a 7v9 | am studying. (S5)

5. 1 know the names of some D>¢¥191n and
some of their biographical details. (K6)

5. | can explain from the Hebrew text
the plain meaning of a simple (0¥
with support. (S7)

Level 4a

1. | know almost all the important places
and geographical features that are
connected to most of the units | have
studied. (K3)

U oo

Level 4a

1. | can apply my knowledge of simple
grammatical structures, like masculine
and feminine, singular and plural, to
help me comprehend D091 am
learning. (S5)

SlENenens

Level 4a

1. | ask moral questions about the
behaviour of characters in the
vmIN. | propose and debate
possible solutions, linking these
questions and responses to my
own experiences and feelings. (U1)

2. | recognise a growing number of vqv
forms of the verb keywords and word
families of most of the nouns studied in
the units. (K4)

[

2. | can explain from the Hebrew text
the plain meaning of a more difficult
(©>)v191n with support. (57)

B

2. | can infer meaning,
independently, from the
similarities and differences of two
texts | have studied. (U3)

3. | know the names of all the ©>¥79n in
the units studied and their biographical
details. (K6)

[

3. | can explain, independently, the
reason why any v\ 9 (e.g. »v,
NITY JaN) in the units comments on
a word or phrase. (U4)
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[ Primary Chumash Level Descriptors: Level 5 (HA pupils suggested by the end of Year 6) ]

Learning about Chumash Ability to learn Chumash Learning from Chumash
(Knowledge-K) (Skills-S) (Understanding-U)

Level 5c¢

1. | make associations, with support,
between people, places and events
mentioned in the units. (K2)

Level 5¢

1. | can read most new/unseen
D109 accurately and fluently using
NPMNN and 7102 910. (S3)

Level 5c¢

1. | can analyse a range of
viewpoints on questions about
characters, events and nisn
studied in the units and
articulate how these may impact
on my own life. (U1)

2. | can identify the important places
and geographical features that are
connected to most of the units on an
empty outline map of the ancient
Middle East. (K3)

2. | can explain simple new/unseen
D>PI99 in the ¥ and gain, with
support, information from them.
(s4)

2. | can suggest how to interpret
particular phrasing or style in a
text to clarify the meaning of
the text. (U2)

3. I make links between keywords and
phrases in the units studied and can
explain the similarities and differences
between the contexts in which they
appear. (K4)

3. 1 can also apply more complex
grammatical structures, like 900 "
and verb conjugations, to help me
comprehend new ©pID9. (S5)

3. I can articulate my own
responses to questions arising
from the differences and
similarities of two or more texts
| have studied. (U3)

4. | can explain some of the different
opinions in the commentaries
regarding the meaning of a text in the
units studied. (K6)

U o) O U

4. | can read vowelled words written
in > script accurately. (S6)

4. | can analyse how the (D>)v19n
in the unit studied fills a gap, or
answers a question, in the vnin
text | have studied. (U4)

o U g u

5. | can explain from the Hebrew
text the plain meaning of a simple
(0)¥19n independently. (S7)

U O O Ul O




Level 5b

1. | make independent associations
between people, places and events
mentioned in the units studied. (K2)

Level 5b

1. | can read all new/unseen 0?09
accurately and fluently using
NPNMNN and P09 9i0. (S3)

B

Level 5b

1. | can analyse, evaluate and
respond to questions about
characters, events and miynin
simple unfamiliar texts and
articulate how these may impact
on my own life. (U1)

2. | can identify the important places
and geographical features connected
to all the units studied on an empty
outline map of the ancient Middle
East. (K3)

2. | can explain simple new/unseen
D>PID3 in the YN and gain
information from them
independently. (S4)

2. | can suggest interpretations
of simple unfamiliar texts and
clarify their meaning. (U2)

3. I make links between keywords and
phrases in unfamiliar texts and can
explain the similarities and differences
between the contexts in which they
appear. (K4)

3. I can independently apply more
complex grammatical structures, like
719700 Y and verb conjugations, to
help me explain new D>09. (S5)

3. I can analyse and articulate
guestions arising from
differences and similarities of
two or more simple, unfamiliar
texts. (U3)

4. | can explain all the different
opinions in the commentaries
regarding the meaning of a text in the
units studied. (K6)

4. | can read a whole vowelled »7vn
comment in »wA script accurately.
(S6)

4. | can analyse how a (0)v191n
in the unit studied fills a gap,
answers a question or explains
an anomaly in a simple,
unfamiliar text. (U4)

5.1 can independently explain the
plain meaning of a more difficult
(D)v9n. (S7)

U U U
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CHUMASH CURRICULUM UNIT PLANNING GRID

Suggested for Year 3 — four units — $°YNX92 9990

TITLE OF UNIT DYDY 779 Y9
Ul | D72N Goes to the Land "V - 'N a“ 12 92
U2 | 072X and V1Y Part Company ™ - N ™ CPEP,
U3 | ON72N Welcomes Visitors N - N n" N
U4 | The Birth of PNy ™ - N ) N

Suggested for Year 4 — four units — YN 999

TITLE OF UNIT DIV PR nyI2
. . v »
U5 | Choosing a Wife for pny» 75 - 'N ™ myn
U6 | The Birth of 2Py and Yuy A - VY a9 NT997
U7 | The 0702 T - VD ' nTn
. 1n)3 _ ‘N ,(“:) . .
U8 | The m>M)a — . NT2iM
o T-'N ns
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CHUMASH CURRICULUM UNIT PLANNING GRID

Suggested for Year 5 — four units — 7°YNY2 999

TITLE OF UNIT D02 72 nyl2
U9 [2pyY's Dream ™ o= n* NX?)
. N“’ - \N .
U10 | 991>'s Dreams VO YN
U1l | 90V is Sold into Slavery V- VO avn
N2 - N1 m i)
) i i N2 - "N pIA) .
U12 99 Reveals himself to his ¥
Brothers T -0 g A
VIO - N Qs

Suggested for Year 6 — two units — 7Y 999 and X972 999

TITLE OF UNIT DPIvY 779 Y9
Chagim Unit:
Ul13 | myn YNI =22 0P and Mo | 7”0 - Y5 Pl NN
in the vmIN and N9 5yay N7in
NYY- 1 —
U14 |27 nYin— What Can we Learn 195N " ninY

from his Early Years?
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Please note:

PaleS Primary Chumash Curriculum — Skills and Understanding Spiral
Chumash Readiness-Unit 14
December 2017/Kislev 5778

It is assumed that skills that are repeated regularly (such as reading D>?109, basic grammar skills etc.) will be mastered by the majority of
pupils (at least 70%) within three units.
Skills that may take longer to master are kept in the introduction list for several units (e.g. comprehension of ©»v9).

Where a skill is not listed in subsequent units, teachers should be sensitive to pupils who have not yet mastered the skill, and continue to
work individually with them.
Skills are identified by their corresponding CCF number (S1, S2 etc.). A new skill or progression within a particular skill (e.g. progression
in S5) is indicated in bold.

Unit Skills Understanding
Chumash | 1. |dentifying the beginnings and ends of @09 S1 1. Understanding the importance of a wnn and treating it with
Readiness | 5 Finding the P9 and the 79 with the help of N7 VM) S1 respect U1
3. Decoding words and phrases with accuracy S3
Unit 1 1. Finding the place in a ¥nn S1 1. Relating an event in the unit studied to everyday life and
2. Reading most 09 in this unit accurately S3 applying the value to my own life U1
3. Comprehending plain meaning of N7im text with support S4 2. Deriving meaning from significant recurring words, Milah
4. |dentifying word families/o>vqv: 250 NN 573,572 S5 Manchah (PN N2n): xIn U2
5. Use of noun prefixes to help comprehend text S5 3. Deriving meaning from word order and phrasing (9°1 979)
! 2 n n (A AR, INT20R T WD) U2
M N2 N TIMND
DTN TRT200
Yo man
M¥131D
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6. Use of noun suffixes to help comprehend text S5

:[
I
N7
TN
TN
Unit 2 1. Finding the place in a ¥, S1 1. Relating an event in the unit studied to everyday life and
2. Reading most 09 in this unit accurately S3 applying the value to my own life U1
3. Comprehending the plain meaning of nin text with support | 2. Deriving meaning from seemingly extra words nqm yivh
o (Y1842 29> w3791 2319m) U2
o lelatmidingfla) 97127 ?1\0’ = 3. Comparisons: similar events nx1Yn (the travels of 09ax
5. Use of noun prefixes to help comprehend text S5 and his entourage from y9n to y¥)2 with their travels from
) D931 to j¥33) New U3
g
)by
RN
DYPNN)
Unit 3 1. Finding the place in a ¥,mn S1 1. Relating an event in the unit studied to everyday life and

2. Reading most ©>pI09 in this unit accurately S3

3. Comprehending the plain meaning of n7im text with support
S4

4. |dentifying ©y7¥: )7, 90N, NN S5
5. 2 prefix: N0 *3oN3; prefixes N and n and suffix 7 revised S5

applying the value to my own life U1

2. Comparisons: of promise and fulfilment nxnwYn within same
text New U3

3. Explaining why a ¥¥9%9 comments on specific words: »’¥4
explains the repetition of the word X4 as emphasising
©99an’s desire to do 0NN N99N New U4
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Unit 4 1. Comprehending the plain meaning of n9i» text with little 1. Relating an event in the unit studied to everyday life and
support New S4 applying the value to my own life U1
2. Identifying word families/o>way: nwy, pny, 197, and 2 S5 2. Deriving meaning from the use of words with multiple
3. Use of verb prefixes to help comprehend text S5 meanings (Pns) New U2
» New m New
by PnN3Im
NP7 DM
I m
ST N
NN NI
4. Use of noun prefixes and suffixes to help comprehend text S5
Prefix:
5
my?
DINY
Suffixes:
> . )
RE m3 N3
o nopa i
By the end of Unit 4 most pupils should know all the noun
prefixes 5/n/3/1/9; all possessive suffixes 4/9::/%:/9; and
the third person verb prefixes » and m.
\_
Unit 5 1. Comprehension of plain meaning of N7im text with little 1. Relating an event in the unit studied to everyday life and

support $4

applying the value to my own life U1
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2. Identify oy9: mp ,np> ,nnw and word families , 72y ,510) 2. Comparing two texts: Dn72x’s behaviour towards his guests

1255 in N MYNIA and the 7o of NPa7 U3
3. Use of verb prefixes to help comprehend text S5
” m

NN ‘IpNﬂl

oiN NI

EPR NZDM

NI annm

wyn NI

NN

4. Use of noun singular prefixes and suffixes S5

Prefix:
5
T2V
PN
Suffixes:
,-
(REP) ’3'72:5
T NN

5. Use of noun plural suffix 4> 9°91)» New S5
6. Prepositions 1y ,4y ,0) S5

Unit 6 1. Comprehending the plain meaning of N7im text with little 1. Relating an event in the unit studied to everyday life and
support S4 applying the value to my own life, e.g. the power of nom Ul
2. Identifying 0¥ Y: ¥y, 2NN, XY, and word families 2. Identify seemingly extra words, e.g. the N0 )IV)
NiNN ,NYN S5 PNY NN PN DN U2
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3. Use of verb prefixes to help comprehend text S5

” m
m IPNM
NN I
EaLA! 0m
NP

4. Use of noun singular prefixes and suffixes S5

Prefixes:
) a
nZN) n37P2
193
Suffixes:
3 .
AP nY
INYN
1

5. Use of verb male plural suffix New S5
3.0

INDIN

INTIPN

OTM

6. Use of present verb form nank New S5

3. Comparing two texts in N°YNI2 where there are similar
actions — N9, of the 72y and that of pny> U3

Unit 7

1. Comprehending the plain meaning of a simple n95 text
independently New S4

2. Identifying o>w1y: 812,991 ,1mm ,99x and word families
1752 ,031% S5

3. Use of verb prefixes to help comprehend text S5

1. Relating an event in the unit studied to everyday life and
applying the value to my own life, e.g. the responsibilities of
leadership U1
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”
90N
oN
T2
N
NI

4. Use of noun singular prefixes and suffixes S5
Prefixes: Suffix:

o N j
» 1792N nvY

5. Use of present verb form 721 S5

2. Reflecting on the different characteristics of the twins and
what we can learn from them U1l

3. Understanding the intrinsic value of the N752 as representing
the responsibilities of the firstborn to uphold the traditions of
his ancestors U1

4. Identifying words and phrases that express subtle messages,
e.g. 0972 New U2

5. Identifying significance of words, e.g. the phrase
M0 OTND DTN relates to Wy being called oyt U2

6. Comparing and contrasting two o*¥99 of a text: »’v9 and
©/7av" on 2’79 P09 New U4

Unit 8

1. Comprehending the plain meaning of a simple N7in text
independently S4
2. Identifying ©v¥7¥: X121 )My W ;M52 S5
3. Use of verb prefixes to help comprehend text S5

” m
2ONN IINM
NI nm
oRN
TN
mn

UM

4. Use of noun singular prefixes and suffixes S5
Prefixes:

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. the relationship between 2apy> and Yy with their
parents and understanding 2py>’s dilemma U1

2. Identifying repeated words and phrases; how the N7in uses
literary techniques (e.g. anagrams (n752/n273) and plays on
words (22py2) 2pY) to express Wwy's feelings U2

3. Comparing and contrasting, with support:

e the difference between pny>’s words and Np17’s
repetition of these words to apy»

e the differences in content between pny>’s three nio7a:
the first given to 2py>» when PNy presumes he is Wy; the
second given to Yy in response to Yyy's bitter cry; and
the third given to apy> U3
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Suffix:

i
"

4. Understanding the ¥¥9%9 of the 1999 explaining the
significance of »nyY’s M543 and analysing how he explains the
text New U4

Unit 9

1. Comprehending the plain meaning of a simple N7in text
independently S4
2. Identifying word families/ow1¢: ndy , 79 05N 25w S5
3. Use of verb prefixes to help comprehend text S5
”
120
25UN
N3N
T2
DOYN

4. Use of noun singular prefixes and suffixes S5
Prefixes:

) n n
13 YnRwn 2INN
WJ'N'W] DiP@D 1’33'\’)'2_*53)9
Suffix:
:[
AN
TIN

5. Past tense first person — »ny1’ >na7 >n°wy New S5
6. Use of noun possessive plural suffix — »axn New S5
7. Reading vowelled 0°¥99 accurately (»”7v¥4) New S6

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. 2py>’s feelings after his vision of the ladder U1

2. Identifying with support that extra meaning can be derived
from:

e seemingly superfluous words in the text (771 11¢32)

e words that are repeated in the text (nnyn nNon)

e unusual order in the text (01 7702 >1Y)

e ambiguous words (N9Y72 NS 091 MIN)

e apparent grammatical inconsistency (>2py N> Py1pT) U2

3. Identifying with support textual comparisons between apy>
leaving home (*a : n75) and ©7ax leaving his home ('n :2) U3
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By the end of Unit 9 pupils should have a Hebrew
vocabulary of about 150 keywords that should enable
them to reach the goal of independent comprehension
more easily.

Unit 10

1. Comprehending the plain meaning of a simple N7im text
independently S4

2. Identifying word families/0>¢7v: Xp 790 8w 907 S5

3. Use of singular and plural verb prefixes/suffixes to help
comprehend text S5

Prefix:

R
NNQ'\':)?]
1901
1907
oo

29

4. Use of noun suffixes S5

y_plural j singular
3 N3
PN

5. Use of future tense Y¥nn 49nn New S5
6. Reading vowelled o>¥119 accurately (>7¢1) S6

7. Comprehending the plain meaning of a simple ¥49n (>7v4)

with support New S7

1. Reflecting on the events in this unit and the feelings of the
characters, e.g. 901’s feelings and his relationship with his
brothers U1

2. Comparing and contrasting the differences and similarities
between the language and contents of q9¥»’s two dreams
and the differing reactions of the brothers and 2py> to these
dreams U3

3. Understanding the meaning of a ¥491 and how his
explanation helps us to gain a deeper understanding of the
text, e.g. the background to the relationship between 99
and his brothers New U4
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Unit 11 1. Comprehending the plain meaning of a more difficult n9i» 1. Reflecting on the events in this unit and the feelings of the
text independently S4 characters, e.g. 991’s and the brothers’ feelings when he is
2. Identifying word families/0>yq¢: 55w 310 wpa X80 S5 about to be sold U1
3. Use of plural verb constructs to help comprehend text New | 2. Understanding with support how the repetition of certain
S5 words and phrases, e.g. repetition of the word nX provides clues
VI about likely feelings U2
INNIYN 3. Understanding with support how certain words and phrases,
INNNDN such as the use of various reference terms (0>23) for 9o,
ININYN provide clues about likely feelings U2
4. Use of noun suffixes S5 4. Understanding the meaning of a number of commentaries of
v, . »7%4 and how his explanation helps us to gain a deeper
PN TN understanding of the text, e.g. the relationship between 99y
PN ’ and his brothers New U4
\Riaiably!
5. Use of future tense N7 ,n29) S5
6. Reading vowelled o ¥y19 accurately (7w1) S6
7. Comprehending the plain meaning of a number of
commentaries of »’¥4 with support New S7
Unit 12 1. Comprehending the plain meaning of a more difficult n7im 1. Reflecting on the events in this unit and the feelings of the

text independently S4
2. Identifying ow1v: pw) ;791,993 S5

3. Identify when a 71 is a 79999 /Y and when it is a 930D "
New S5

characters, e.g. 991’s and the brothers’ feelings when qpy
reveals himself Ul

2. Identifying independently how the repetition of certain words
or groups of words, e.g nbw and 951, and ambiguous words e.g.
12 "IN 3902 can provide clues about the likely feelings,
intentions and leading ideas of the unit U2
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4., Use of noun suffixes S5

> i
e 3
,33} :
MMN

5. Reading vowelled o>¥y19 accurately (7v1) S6

6. Comprehending the plain meaning of a number of
commentaries of »w with support S7

3. Comparing and contrasting language in parallel texts U3

4. Understanding how the brothers felt ashamed of their past
actions, and were only able to speak once 99y cried and
showed his feelings

Unit 13 1. Comprehending the plain meaning of a 199» and Havn text 1. Reflecting on the values that can be learned from the nisn in
New S4 this unit, e.g. the meaning of the 19¥, forgiveness for 119> oy
2. Identifying word families: v7ip ,ny17m 11721 ,)in2Y S5 and NNRY connected to 1210 U1
3. Use of future tense plural form ayn 1nn Mhn Jwyn New 2. Understanding how certain words provide clues about the
S5 T T meaning of the text, e.g. x U2
4. Use of noun prefixes S5 3. Comparing H9¥M and NyYn texts and seeing how the Mwvn
: = elaborates on the details of the My first mentioned in the
' 170 texts New U3
o
01997 4. Explaining why a vy 9 (>7w1) explains the text as it does U4
van
IV
NidEN
5. Reading vowelled o ¥y19 accurately (>7v1) S6
6. Comprehending the plain meaning of a number of
commentaries (>’v1) with support S7
Unit 14 1. Comprehending the plain meaning of a more difficult N7im 1. Reflecting on the events in this unit and the feelings of the

text independently S4

characters, e.g. nYn’s feelings when he hits the »38n Ul
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2. Identifying word families/o¥q¥ n1a ,09¥ M9 ,n2) S5

3. Reading vowelled 0’¥49 of a number of different 0*¥491,
accurately (7w and y’an4) New S6

4. Comprehending the plain meaning of a number of different

029999 (»7Y4, y7an4, 2//983) with support New S7

By the end of Unit 14, most pupils should know over
220 key Hebrew words that constitute over 80% of
the most common keywords that appear in n9».

They should also know the meaning of:

e all the noun prefixes Y ,n,a n

e all possessive suffixes q/m::/90:/9

e singular and plural noun forms

e the third person singular verb prefixes)...»
and...m

e the third person plural verb prefixes and
suffixes 1...» and 3 .../, e.g. 99N and y99NM

e present verb forms like 2nx , nanN

e past verb forms like 9919Y ,>nynY

e future verb forms like 791 and 79

e aT9nn’and a Mann /) and their function

e imperative forms such as 5y Y90

2. Comparing and contrasting the three cases in which nvn
intervenes to save others U3

3. Explaining how different ©>¥421 derive their comments
from the 009, e.g. v on ’a:’a explains the reason for the
missing information in the text; 9247 pnyn (2//98)) learns from
the guiding word that repeats itself in the text New U4
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